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TARIX FANLARI

UO’K 94(575.1).02+327+911.37+355
AMIR TEMUR TASHQI SIYOSATI YANGI GEOSIYOSIY KONFIGURATSIYANI
SHAKLLANTIRISHI
U. Abdullayev, t.f.n., dots., Toshkent davlat shargshunoslik instituti, Toshkent

Annotatsiya. Maqgolada Amir Temurning tashqi siyosati natijasida Kichik Osiyoda yuzaga
kelgan yangi geosiyosiy konfiguratsiya tahlil etiladi. Unda Yildirim Boyazidning agressiv kengayish
siyosati, uning Arzinjon, Sivas va Firotgacha bo ‘Igan yurishlari mintaqadagi siyosiy muvozanatni
izdan chigargani ko ‘rsatib beriladi. Temur va Boyazid o ‘rtasidagi diplomatik ziddiyatlarning
kuchayishi, Boyazidning g ‘arbiy muvaffaqiyatlar fonida sharqiy siyosiy vaziyatni yetarlicha baholay
olmagani ilmiy asosda yoritiladi.

Kalit so‘zlar. Ibn Arabshoh, Yildirim Boyazid, islom dunyosi, Sulton Faraj, Mamluklar
sultonligi, Arzinjon va Firot

Annomayusn. B cmamve ananuzupyemcs Ho8as 2e0NOIUMU4ecKas KoOHuaypayus, 03HUKULASA
6 Manom Azuu 6 pesynemame enewnet noaumuxu Amupa Temypa. Ocoboe enumanue yoensiemcs
srcnancuonucmexoi noaumuxe Hounovipoim Baszuda, komopuiii pacuupun 2panuysbl OcMancko2o
2ocyoapcmea 00 Apsunoxcana, Cusaca u Eeghpama, umo Hapyuwiuno pecuonaivbHulil NOAUMUYeCcKull
banauc. Paccmampusaemcs ycuieHue OunjiomMamuyeckux npomugopeyuii medxcoy Temypom u
baszuoom, evizeannoe mem, umo basazuo, 0obusuiuce ycnexos na 3anaoe, He0OOYeHUI CUMYayuio Ha
Bocmorxe.

Knrouesvie cnosa: Hon Apabwax, Heinovipuim Baszud, uciamcxuti mup, cyiman Papador,
CYIManam mMamaokos, p3unoxcan u Eeghpam.

Abstract. The article analyzes the new geopolitical configuration that emerged in Asia Minor
as a result of Amir Temur’s foreign policy. Particular attention is given to Yildirim Bayezid’s
expansionist strategy, which extended the Ottoman borders to Erzincan, Sivas, and the Euphrates,
disrupting the regional balance of power. The study highlights the growing diplomatic tensions
between Temur and Bayezid, noting that Bayezid, encouraged by his western successes, failed to
properly assess the political situation in the East.

Keywords: Ibn Arabshah, Yildirum Bayezid, Islamic world, Sultan Faraj, Mamluk Sultanate,
Erzincan, Euphrates.

Kirish gismi: XIV asrda Kichik Osiyoda siyosiy vaziyat butunlay o‘zgarib, Yildirim Boyazid
Oydin, Menteshe, Garmiyan, Qaramon, Jondor o‘g‘illari bekliklarini o‘ziga bo‘ysundirgan. Qozi
Burhoniddinning o‘limidan keyin esa uning yerlarini ham bosib olib, Malatiyagacha kelgan edi.
Usmonli turk imperiyasining me’mori sifatida tarix sahnasiga chiqqan Boyazid G*arbda — Bolgonda
ham muvaffaqgiyatli harbiy harakatlar olib borgani ma’lum. U mamluklar sultoni Barquq o‘limidan
(1399) so‘ng sultonlikning Kichik Osiyo ichidagi joylarini ham siyosiy sarhadlariga qo‘shib olib, 0‘z
davlati chegaralarini Arzinjon va Firotga gadar kengaytirgan edi. Amir Temur siyosiy jihatdan ilk bor
o‘ziga teng raqibga duch keladi. Usmonli davlatiga majburan bo‘ysundirilgan hududlarda hali
turklarning mavqei mustahkam emasdi. Sobiq hukmdorlar Boyazidga nomigagina bo‘ysunib, uning
siyosiy tuzumini tan olmaslik yo‘lini tutgan va Sharqdagi qudratli homiy vositasida avvalgi
mavgelarini tiklashdan umidvor edilar. Ular Amir Temurning yurishlariga pinxona madad berishdan
manfaatdor edilar. Yildirim Boyazid Usmonli taxtiga o‘tirgan 1389-yildan e’tiboran g‘arb
masalalariga o‘ta sezgirlik bilan qgaray boshlagandi. Ammo sharqdagi siyosiy almashuv va
o‘zgarishlarga kelganda ana shu hushyorlikni yo‘qotgandi. Uning 1396-yilda salibchilar bilan
bo‘lgan jangdagi porloq g‘alabasi Sulton Yildirim Boyazidning Islom dunyosidagi ta’sir va shuhratini
eng yuksak nugtaga chigargan edi. Ammo u Amir Temur saltanatining rivojlanishini xuddi bir
tomoshabin kabi kuzatishdan nariga o‘ta olmadi. Umumiy tarixlarda hamda diplomatik yozishmalar
to‘plangan bir qator majmualardan joy olgan hujjat nusxalarida 1399-yilgacha ikki taraf orasida
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kuchli ziddiyatlar bo‘lmaganligini ko‘ramiz. Ammo shunga qaramay, taraflar orasida sovuq urush
havosi hukm surar edi.

Mana shu umumiy vaziyat ichida 1399-yilgacha Sharq masalasiga logayd garagan Yildirim
Boyazidning Amir Temur Kichik Osiyoga juda yaqin joyda turgan chog‘ida Arzinjon amiri
Mutahhartan yerlariga bostirib kirishi, o°‘ta qaltis harakat bo‘lgan edi. Ustiga-ustak, bu harakat Amir
Temurga oz rejalarini amalga oshirish uchun bir bahona bo‘ldi. Zero, Sohibgiron bunday harakatni
0‘z hukmronligiga qarshi garatilgan tajovuz sifatida baholaydi. Maktublarda bu haqda batafsil
yozilgan.

Asosiy gism: Yildirim Boyazidning Amir Temurga sadogat bilan xizmat etgan Arzinjon amiri
Mutahhartanga, Sohibqgiron Bingul (Ming ko‘l) yaylovida bo‘lgan chog‘ida elchi yuborishi aqlga
sig‘adigan tadbir emasdi. Har holda Amir Temur vujudga kelgan qulay imkoniyatdan mohirona
foydalanadi. Boyazid bilan munosabatda Amir Temur o‘zining yorqin harbiy va diplomatik
salohiyatini namoyish etdi. “Amir Temurning strategiyasi eng avvalo o‘z qo‘shinining yuksak
harakatchanligiga va qarorlarining o‘ta maxfiyligiga asoslanganligi tufayli g‘animlarini doimo
dog‘da qodirardi”, - deb yozadi L. Keren bu haqda. Boyazidga garshi harakat boshlashdan oldin uning
barcha ittifoqchilarini birma-bir bartaraf etish lozim edi. To‘xtamish mag‘lub etilgan, ammo Misr
mamluklari hamon mintagada kuchli hukmdor hisoblanar va Sohibgironning ashaddiy ragiblari
bo‘lgan Qora Yusuf turkman va Ahmad jaloyirni qo‘llab-quvvatlab, unga garshi har doim gij-gijlab
turar edi. Bu kuchlar birlashib, orgadan zarba berishini nazarda tutgan Amir Temur dastlab sulton
Boyazid bilan ehtiyotkorona munosabatda bo‘ladi. Unga yozgan maktublarida u g‘ayridinlar bilan
jangni davom ettirishi lozimligini ta‘kidlaydi, o‘ziga tobe hukmdorlarni bezovta gilmaslikka chorlab,
sulton huzurida boshpana topgan ashaddiy ragiblarini gaytarishni talab etadi.

Ayni zamonda Sohibgiron turk sultoni bilan hamkorlikda va do‘stona munosabatlarda bo‘lishni
astoydil xohlagani ham ma’lum. Maktublar mazmuniga va a’yonlariga aytgan so‘zlariga qaraganda,
u hagiqiy ahvoldan ancha bexabar edi. Ibn Arabshoh bu xususda juda ibratli misol keltiradi: “Boyazid
Temur maktubidan voqif bo‘lib, uning xitobli mazmunini anglagach, u o‘rnidan sapchib turib ketdi:
uning g‘azabi qaynab, kuyib-yondi. Go‘yo nasha ivitmasi ichgan kishidek goh tovushini ko‘tarib, goh
pasaytirib (shunday) dedi: - Bu uydirmalar bilan meni qo‘rqitmoqchimi? Yoki bu yolg‘on-yashiglar
bilan menga nisbatan fitna chigarmoqchimi? Yoki bo‘lmasa, meni Ajam podshohlari misoli
hisobladimi? Y oki gapini anglab bo‘lmaydigan Dasht totorlari kabi sanadimi? Y oki qo‘shin yig‘ishda
hindlar lashkarlari kabi ko‘rdimi? Yoki mening askarlarimni tarqoqlikda Iroq to‘dalari kabi deb
hisobladimi? Yoki mendagi islom (yo‘lidagi) g‘azotchilarini Shom askarlariga o‘xshatdimi? Yoki
o‘zining qurigan to‘dasini mening askarlarimdek bildimi? Yoki uning haqidagi (barcha) xabarlarni
menga ma’lum (ekanli)gini bilmaydimi?...”

Boyazid ortigcha takabburlikka berilib, hagoratomuz so‘zlarni bemalol ishlatayotgani diqqatga
sazovor. Ammo u Amir Temur ganchadan-qancha janglarda golib chigqanligini bilsa-da, ulardan
zarur xulosa va saboglar chigara olmagani, hatto puxta razvedka tizimiga ega emasligi yaqqol
ko‘rinib turibdi. Shuning uchun ham Ibn Arabshoh uni: “Ibn Usmon (Boyazid) shoshqaloq va
shijoatli kishi bo‘lib, odil podshohlardan bo‘lishiga qaramasdan, unda zarracha ham sabr-toqat yo‘q
edi”, - deb ta‘riflaydi. Ayni zamonda, arab muarrixi Amir Temurning og‘ir va vazmin, bosiq tabiatini
ham qayd etadi: “Qachonki, Temur uning iztirobli javobidan voqif bo‘lgach, “Ibn Usmon majnun va
ahmoq”, - dedi. Vogealar jarayoni Amir Temur turk sultoni tabiatiga to‘g‘ri baho berganini isbotlab
berdi.

Natijalar gismi: Amir Temur dastlab Dulgodirli turkmanlarini jazolaydi. U harbiy harakatlarni
boshlamasdan oldin, Sivasni gamal gilish va bosib olishda hamkorlik gilgan Usmoniylar davlatining
ashaddiy dushmani, o‘z qadrdoni Mutahhartanga vataniga gaytishga izn berib, yangi hududlarni
boshgarish va qo‘riglash vazifasini unga topshiradi. Oqquyunli Qora Yuluq Usmon esa Amir
Temurning yonida qgolib, janub harakatida ishtirok etadi. Sivas gamali bilan bir paytda Dulgodirli
turkmanlar ustiga Shohrux qo‘shinlari yuboriladi. U tajribali qo‘mondonlar — amir Sulaymon, Shoh
Bahodirlar bilan birgalikda harakat giladi. Ularning Elbistonga yaginlashayotganini eshitgan
Dulqodirli turkmanlar shaharni tashlab qochib ketishadi. Tarqalgan turkmanlarni ta‘qib qilgan
Shohrux kuchlari og‘ir qarshilikka uchramaydi va vaqtdan yutib, Amir Temur kuchlariga borib
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qo‘shiladi. Sulton Barquq vafotidan keyin Malatiya Yildirim Boyazid tomonidan Usmonli
sultonligiga qo‘shib olingan edi. Shaharda sivaslik Mustafoning o‘g‘li hukmronlik qgilardi.

Amir Temurning choparini usmonlilar ushlab qolganligi uchun qo‘shinga shaharga yurish
buyuriladi. Dastlab shahar hokimi garshilik ko‘rsatishga urinadi, ammo asosiy kuchlar shaharga
kirayotganidan xabardor bo‘lgach, qarorini o‘zgartirib, Usmonli askarlari bilan birga Malatiyadan
uzoglashadi. Shunday qilib, Amir Temur bu shaharni osonlikcha ishg‘ol giladi.

Bu yerlarni boshqarish Avnik jangidan beri yonida yurgan, Sivasni ishg‘ol qilishga ishtirok
etgan Qora Yulug Usmonga berildi. Suriya bilan Kichik Osiyo orasidagi chegara hisoblangan mazkur
hudud Amir Temur hokimiyati ostiga o‘tgandan keyin Suriyani bosib olishga xalaqgit beradigan hech
ganday to‘siq qolmagan edi.

Sohibgironning Mamluklar sultoniga garashli yerlarga bostirib kirishi uchun yetarlicha asoslar
bor edi. 1394 yilda Sohibgiron Arab Iroqini olgandan keyin Bag‘dod hokimi Ahmad jaloyirga
boshpana bergan sulton Barquqga Shayx Sova boshchiligida elchilik hay‘ati jo‘natilgani yuqorida
aytildi. Amir Temur elchilar bilan yuborgan maktubida “Hozir qilish kerak bo‘lgan ishni qildik, bizga
qo‘shni davlatlar ahil va do‘st bo‘lib yashasin. Ikki davlatning elchilari, savdogarlari kelib-ketib, bir-
biri bilan tijorat qilsinlar. Bu xalglarimizning tinchligiga va farovonligiga sabab bo‘lsin” deb taklif
qiladi. Lekin elchilik hay’ati yo‘lda ushlanib, bir necha kishi xiyonatkorlarcha o‘ldiriladi.

Amir Temur Otlamishni gaytarib berishni talab qgilib sultonga maktublar yuboradi, ammo
Barquq bu adolatli talabni bajarmaydi. Ikki tomon uchun jiddiy muammoga aylangan yana bir nizo
Ahmad jaloyirni qaytarib berishga bog‘liq masaladir. 1394-yili Amir Temur Bag‘dodni bosib
olgandan keyin Ahmad jaloyir Misrga gochib borgan va yaxshi kutib olingan edi. Sohibgironning
yugoridagi ikki talabiga Barqug har doim rad javobi berib keldi. Sivas olingandan keyin yangi sulton
Farajga yozilgan maktubda yana bir marta Ahmad jaloyirni topshirish talabi bayon gilinadi.

Sulton Farajga jo‘natilgan mazkur maktubda Amir Temur o‘rtadagi ziddiyatlarga barham
berish, Otlamishni 0zod qilishni so‘raydi va Ahmad jaloyir bilan Qora Yusufni tutib, Amir Temurga
yuborilgan taqdirda Suriyaga yurish gilmasligini bildiradi. Bu dalil ham Amir Temurning mohir
siyosatchi, usta diplomat ekanini ko‘rsatadi. U eski vogealarni unutish va tinchlik, do‘stona alogalar
o‘rnatishga ochiq da‘vat etar ekan, behuda urushlar va ortigcha qon to‘kilishini xohlamasligini,
adolatli hukmdor ekanligini yana namoyish etadi. Ammo bu paytda sulton Faraj Yildirim Boyazid
bilan yashirincha muzokaralar olib borayotgan edi. Yuqoridagi maktub ancha yumshoq tarzda
yozilgan.

Xulosa qilib aytganda, X1V asr oxiri — XV asr boshlarida Kichik Osiyo va Yagin Sharqda yuz
bergan siyosiy jarayonlar Amir Temur va Yildirim Boyazid o‘rtasidagi munosabatlarning
keskinlashuviga sabab bo‘ldi. U Boyazidga qarshi kurashni shoshilinch harakatlar bilan emas, balki
puxta razvedka, diplomatik maktublar, va ittifogchilarni izolyatsiya qilish orgali olib bordi.
Sohibqiron harbiy yurishlarida aniq strategik rejalarga amal qilar, janglarda ma’naviy birlik, kuchli
boshqgaruv, intizom va harakatchanlikni asosiy omil sifatida qo‘llardi. Shu bois, uning har bir qarori

chuqur siyosiy ma’no kasb etgan.
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UO’K 908
BUXORO XONLIGI (SHAYBONIYLAR DAVRI)DA QO*‘SHINNING QUROL-ASLAHA
TA’MINOTI
A.T. Achilov, dots., Qarshi davlat universiteti, Qarshi
G.N. Samadova, magistrant, Qarshi davlat universiteti, Qarshi

Annotatsiya.Ushbu maqolada Buxoro xonligi(Shayboniylar davri)da qo ‘shinning qurol-aslaha
ta’'minoti o ‘rganilish darajasi tarixiy manbalar va adabiyotlar asosida yoritilgan.

Kalit so “zlar: Harbiy soha, janglar, to ‘qnashuvlar, qurol-yarog ‘, qurolli kuchlar, xanjar, nayza,
bolta, to ‘p, to ‘fang, to ‘ra, 0 °‘q-yoylar, 0°‘q otar qurollar.

Annomauuﬂ. B oannoui cmamwve mna ocHnoge ucmopu4ecKkux UuUcCmo4YHUKos u Hay‘tHOﬁ
Jumepantypsl oceeugaemcst Cmenenb U3y4eHHocmu obecneuenus 6oUcCKa 600pYIHCEHUEM U BOEHHBIM
cHapsiicenuem 8 bByxapckom xamncmee nepuooda Illletibanuoos. Paccmampusaiomes ocobennocmu
qbopmupogaﬂuﬂ B0€HHOCO apceHala u e2o pojlb 6 60€EHHbLX oelicmeausax mozao BPDEMEHU.

Knroueswie cnosa: soennas cd)epa, CpasicerHusl, CnmoJIKHOBEHUA, 600PYIHCEHUE, 600py9fCéHHbl€
CUJIbl, KUHJICA, KOnbé, monop, nyutka, py.?beé, mopa, 1yK u cmpéeiibl, OCHECMPENIbHOE OPYIHCUE.

Abstract. This article highlights, based on historical sources and literature, the level of
research on the armament and weapons supply of the army in the Bukhara Khanate (during the
Shaybanid period).

Key words: Military sphere, battles, clashes, weaponry, armed forces, dagger, spear, axe,
cannon, musket, sabre, bow and arrows, firearms.

Harbiy sohaning muhim jihati turli darajadagi janglar, to‘qnashuvlar va yirik urushlarni
muvaffaqiyatli olib borishdan iborat. Bunda jang vositalari, ya’ni qurol-yarog‘lar va ulardan ustalik
bilan foydalanish muhim ahamiyat kasb etadi. Uzoq o‘tmishda boshqa davlatlar va sulolalarda bo‘l-
gani kabi shayboniylar davrida ham qo‘shinni qurol-yarog® bilan ta’minlash masalasi davlat harbiy
siyosatining asosily e’tibor garatib kelingan muhim sohasi bo‘lgan. Urushda g‘olib kelish qurol-
yarog‘lar sifati va turiga ham bog‘liq bo‘lgan. Jang vositalarining xilma-xilligi uni muvaffagiyatli
amalga oshiruvchi tomonning yutug‘ini belgilagan. G‘olib tarafda qurol-yarog‘larning boyligi uning
harbiy texnikasi kuchliligidan hamda jang olib borish manyovrlarini yaxshi bilganligidan darak
bergan. Harbiylarning qurollari ular mansub bo‘lgan davlat va jamiyatning iqtisodiy-ijtimoiy hamda
madaniy rivojini namoyon etgan. Jangchilar uchun bunday qurol-yarog‘lar asosan hunarmandchilik
ustaxonalarida tayyorlangan va yetkazilgan. Ma’lumki, XVI asrda Buxoro xonligining Samargand,
Buxoro, Toshkent, Kesh, Qarshi kabi shaharlari yirik hunarmandchilik markazlari hisoblangan.
Hunarmandlar ushbu shaharlar aholisining asosiy qismini tashkil etgan bo‘lib, ularning bir qismi qurol-
yarog® tayyorlashga ixtisoslashgan. Siyosiy qudrati ko‘p jihatdan qurolli kuchlarga bog‘liq bo‘lgan
Shayboniylar davlatining dastlabki poytaxti hisoblangan Samargandda XV asrning birinchi yarmida
qurol-yarog® yasash ishlari sezilarli darajada rivojlangan. Qo‘shin va harbiylashgan gismlar uchun
qilichlar, xanjarlar, oyboltalar, jangovar boltalar, sovutlar, dubulg‘alar, qalqonlar singari turli xildagi qurol-
yarog‘lar tayyorlangan.

Qurolsoz ustalar asosan bir turdagi qurollar yasashga ixtisoslashganlar. Ularning ustaxonalari
ko‘pincha savdo rastalari qatoridan o‘rin olgan. Buxoro va Samarqandda sovutsozlar, o‘qchilar,
kamonsozlar va boshga ustalarning maxsus savdo rastalari va yopiq bozorlari bo‘lgan.

XVI1 asr boshigacha qurol-aslaha ishlab chigarish markazi Samarqandda bo‘lib, bu yerda qilich, tig*,
pichoq, turli xil kamon va o‘qlar, nayza yasovchi ustalar sotishga mo‘ljallab va buyurtma bo‘yicha turli-
tuman qurollar tayyorlashgan.

XVI asrning ikkinchi choragida xonlik poytaxtining Buxoroga ko‘chirilishi munosabati bilan
qurolsoz ustalar ham shu yerga to‘plangan. Xon qo‘shinini qurollantirish uchun lozim bo‘lgan qurol-
aslahaning asosiy gismi shu yerda ishlab chigarila boshlangan. Manbalardan birida, Abdullaxon ibn
Iskandarxon yurishda bo‘lgan paytda qo‘shini uchun ko‘plab qurol-yarog‘lar Buxorodan olib kelinganligi
hagida ma’lumotlar mavjud.[1]
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Qurol-aslahalarning ayrimlari chetdan ham Kkiritilgan. Bu davrda Rossiyadan Sharq
mamlakatlariga ba’zan kamon o°‘qi uchun yog‘och dastalar ham keltirilgan. Bular yarim tayyor
mahsulot bo‘lib, keyinchalik bu dastalardan joylarda o‘qlar yasalgan. Lekin rus hukumati bunday
mollarni sotishga kamdan-kam hollarda ruxsat berardi. O‘g-yoylar uchun temir paykonlar ham
tagiglangan mollar jumlasiga kirardi. Sharqg mamlakatlarida bu mahsulotlarga ehtiyoj katta bo‘lib,
harbiy aslahalar, ayniqsa, endigina ishlatila boshlagan o‘tochar qurollar sotilishiga yo‘l
qo‘yilmasdi.[2] Buxoro xonlari rus hukumatidan doimo sovut yuborishlarini so‘ragan, ba’zan ruxsat
berilgan tagdirda ham, ularning soni 10 donadan oshmagan.

Movarounnahr shaharlarida ishlab chigarilgan yoki boshga mamlakatlardan keltirilgan qurol-
aslahalar tayyorlangan joy nomini saglab golgan. Masalan, Zahiriddin Muhammad Bobur galmog sovuti
haqida eslatib o‘tadi.[3] Bundan tashqari, Darband harbiy yarog‘lari, mo‘g‘ul qalqonlari, sovutlari va
sariq sag‘ridan gilingan egarlar, hind nayza va qgilichlari, cherkes gilichlari va kubiksimon portlatgichlar
manbalarda tilga olinadi.[4] Rus podshosining 1661 yildagi Astraxandan “sovut yasovchi eng yaxshi
cherkes ustalar’ni qidirib topish to‘g‘risidagi buyrug‘i hamda Buxoro xoniga hadya qilingan buyumlar
orasida Xuroson qilichlarining tilga olinishi[5] ham yuqoridagi fikrlarni tasdiglaydi. O‘zbekiston tarixi
davlat muzeyidagi “Rusning X V1 asrda tashqariga chiqarilgan va chetdan keltirilgan eng muhim buyumlari
ro‘yxati”da Rossiyaning O‘rta Osiyoga qurol-yarog* eksport gilishi charm va mo‘ynadan so‘ng uchinchi
o‘rinni, importi esa gazlama, tayyor to‘qimachilik buyumlari va bo‘yoqdan so‘ng to‘rtinchi o‘rinni
egallagan.[6] XVI asrda Movarounnahr qo‘shinlari foydalangan va janglarda qo‘llagan qurol-
yarog‘lar va aslahalar sodda bo‘lib, ularni funksiyasi hamda qo‘llanish maqsadiga ko‘ra bir necha
guruhga bo‘lish mumkin:

1) Sovuq qurollar;

2) O‘q otar qurollar (bu davrda o‘q otar qurollarning yangi turlari paydo bo‘lgan);

3) Jangchining tanasini himoya qilishga mo‘ljallangan himoya vositalari;

4) Yordamchi aslahalar.

Sovuq qurollar. Jangda zarba berish uchun mo‘ljallangan qadimiy qurol — cho‘qmordan ham
foydalanilgan. Uning bir uchida tasma yoki zanjir bilan osilgan metall soqqa, ikkinchi uchida esa qo‘lga
tagiladigan ilmog‘i bo‘lib, 0°zi gisqa tayoq shaklida bo‘lgan.[5] Janglarda gilichning ahamiyati katta edi.
Bobur qilichni 0z davridagi barcha quroldan ustun qo‘yib, shunday ta’riflaydi: “shashpar (olti girrali
gurzi), cho‘qmor, kestan, tabarzin va bolta tegsa bir yerga ta’sir qiladi; agar gilich tegsa — boshdan
oyoqgacha kesadi”.[3] Fazlulloh ibn Ro‘zbehxonning yozishicha, Bobur doimo gilich va galgon bilan
qurollanib yurgan.[7] Buxoro qo‘shinining deyarli barchasi xanjar va qilich bilan ta’minlangan. Qilichlar
yoysimon shaklda bo‘lib, ularning uzunligi jangchining beli baravarida bo‘lgan.[8] Hofiz Tanish Buxoriy
Abdullaxon ibn Iskandarxon askarlarining aksariyati Yaman qilichi bilan qurollanganligi hagida
ma’lumot beradi.[4]

Qo‘shinda nayza ham asosiy qurollardan biri hisoblangan. Asrlar davomida ularning shakli
ayrim o‘zgarishlarga uchrab, takomillashib borgan. Ular asosan tekislikda, yuzma-yuz jang chog‘ida
qo‘llanilgan. Nayzalarning uzunligi odam bo‘yidan balandroq bo‘lgan hamda uning dastasi qayin
yog‘ochidan, uchi (nayza uchi sinon deyilgan[10[) esa temir va po‘latdan ishlangan. Buxoro
qo‘shinida “xatti nayza” deb atalgan nayza turi keng tarqalgan bo‘lib, ular uzun va to‘g‘ri dastali
bo‘lgan. Arabiston yarimorolidagi Xatti manzilida ishlab chiqarilgan to‘g‘ri nayzaga qiyosan, barcha
to‘g‘ri dastali nayzalar shu nom bilan yuritilgan.[1]

O‘q otar qurollar. Yozma manbalarda qayd etilishicha, 0‘q va kamon eng asosiy jang qurollari
sirasiga kirgan. Bu davrda kamonning asosi tashgi tomondan chandir, ichki tomondan sillig muguz
(ho‘kiz shoxi) yopishtirilgan yog‘ochdan iborat bo‘lgan. Ba’zida tutqichining o‘rtasi va uchlari suyak
(dandon) bilan goplangan.[5] Ular gattiq kamon[1] deb atalib, kamonning o‘qi uzoqqa otiladigan
alohida, murakkab turi edi. Zahiriddin Bobur Sulton Husaynning amirlaridan biri Muhammad Sayid
Urusni “yoyi qattig, 0°qi esa uzun edi”, — deb tasvirlaydi.[3] Shu bilan birga, kamonlarning murakkab
tuzilishga ega turlari ham mavjud bo‘lgan. Manbalarda ovda alohida, jangda alohida o‘qlar ishlatilishi
hagida ma’lumotlar uchraydi.[1] Kamondan o°‘q uzish nafaqat o‘t ochish qurollari paydo bo‘lgunga
qadar, balki undan keyin ham O‘rta Osiyoda muayyan masofadan turib nishonga urishning asosiy
usuli bo‘lib kelgan.
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Kamon va o‘qlar keyinchalik, hatto miltiq (to‘fang)lar sezilarli darajada keng targalgan
davrlarda ham harbiy to‘gqnashuvlarda asosiy rolni o‘ynashda davom etgan. Kamon va o°‘q otliq
jangchilar uchun qulay qurol hisoblangan va XVIII asrgacha, ba’zi hollarda esa XIX asrda ham u
yengil otliglar uchun tezotar qulay qurol bo‘lib qolavergan.

Ma’lumki, kamondan otish uchun o‘q uyacha (kamgak) vositasida ipga o‘rnatilgan. O‘qlar turli
shaklda bo‘lib, yog‘och, poynak va qush patidan yasalgan o‘qlar keng tarqalgan. Ba’zida o‘q yasashda
qush patidan foydalanilgan. Yog‘och o‘qlar turli daraxtlardan tayyorlangan, jumladan, manbalarda
gayindan, xadang[7] yog‘ochidan yasalgan o‘qlar tilga olinadi.[1] O‘q uzish uchun barmoglarga maxsus
angishvonasimon zehgirlar taqilgan.[3] “Abdullanoma” asarida Dashti Qipchoq askarlari uch paykonli
kamondan bir ip tortishda uchtadan o‘q uzishi haqida gimmatli ma’lumotlar keltiriladi.[4] Bunday
kamonlar odatda tekislikdagi janglar chog‘ida, ragiblar hali bir-biriga bagamti kelmagan vaziyatlarda
qo‘l kelgan.

Neftga shimdirilgan matoni 0‘qqa o‘rab, yondiruvchi o‘qlar ham tayyorlangan. Qamaldagilar qal’a
devorlaridan turib qamal giluvchilarni o‘qqa tutish uchun ulardan foydalanganlar. Qamal gilayotganlar
esa gamalga olingan shaharda yong‘in chigarish magsadida yondiruvchi o‘qlarni otganlar.

O‘gning o‘rtacha gancha masofaga otilishidan amalda jang oldidan qo‘shinning joylashgan
o‘rnini, ba’zida esa umuman masofani aniglash uchun ham foydalanilgan.

O‘qlarning uchi suyak (dandon) yoki metalldan yasalgan. Metall uchlar turli shakllarda
tayyorlangan va shakliga ko‘ra, turli magsadlarga, masalan, ayrimlari sovutlarni teshib o‘tishga
mo‘ljallangan. Zahiriddin Muhammad Bobur hatto gavatma-qgavat sovutni teshib o‘tgan o‘qlar haqida
ma’lumot beradi.[3] O‘qlar va ularning uchlari hunarmandlar tomonidan maxsus yasalgan. Shu bilan
birga, kamon va o‘q yasashga ba’zan havaskorlar ham qo‘l urishgan.

Muhammad Solihning guvohlik berishicha, Shayboniyxon hamisha yonida kamon va sadoq olib
yurgan hamda kamondan o°q otishda nihoyatda mohir bo‘lgan.[11] Binobarin, kamon va o‘qlar turli
shakl va o‘lchovda tayyorlangan. Tadqiq etilgan tarixiy manba va adabiyotlarda kamonning o‘lchovi
o‘gining uzunligiga muvofiq kelishi aytiladi. Tarixiy manbalardan birida shayboniylardan Burhon
sulton qo‘shinida Qurbon ismli (lagabi “saxt kamon”) mohir mergan bo‘lganligiga aytiladi.[12]

Shuningdek, o‘qotar qurollar — taxshlar ham qo‘llanilgan.[3] U yog‘och qo‘ndoqqa o‘rnatilgan
po‘latdan ishlangan va kamon ipi chig‘ir bilan tortilgan. Miltiqqa o‘xshab otilgan va uning o‘qi kamon
o‘qidan qgisqa bo‘lgan. Taxsh otuvchilar taxshandoz deyilgan. Zahiriddin Bobur bir mohir taxshandoz
hagida shunday yozadi: “Ibrohim soruning goshida bir taxshotar bor edi, juda yaxshi otardi. Uningdek
taxshotarni ko‘rmagan edik”.[3] Lekin taxshandozlar XVI-XVII asrlardagi harbiy to‘qnashuvlarning
ishtirokchilari sifatida nisbatan kam hollarda tilga olinadi.

To‘fang/to‘fak (miltiq) — turkiy so‘z bo‘lib, to‘p — zambarak, ak — kichik ma’nosida keladi va
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bu atama “kichik to‘p” ma’nosini anglatadi.[14] Ko‘pchilik adabiyotlarda u miltiq nomi bilan

99 <6

uchraydi va forscha ikki so‘z: “mil” — “quvurcha”, “ichi g‘ovak tayoqcha” hamda “tiq” — “qo‘ymoq”,
“solmoq” so‘zlaridan tashkil topgan.[15]

Xullas bu davrda o‘tochar qurollarning keng yoyilishi va takomillashuvi bilan chopadigan va
otadigan qurollarning xususiyati ham o‘zgarib bordi. O‘q kiyim-boshni nisbatan oson teshib o‘tgani
tufayli uning shakli bir necha marta o‘zgargan.[13] Lekin XVI asrda ham oldingi asrlarda ma’lum
bo‘lgan qurol va qalqonlardan foydalanishda davom etilgan. Yoyandozlar esa, miltiq qo‘llana

boshlagandan keyin ham, qo‘shinning asosiy tayanchi bo‘lib qolavergan.
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UO’K 908
ZAHIRIDDIN MUHAMMAD BOBURNING “BOBURNOMA” ASARI TURKIY
XALQLAR ETNOGRAFIYASINI O°‘RGANISHDA MUHIM TARIXIY-ETNOGRAFIK
MANBA
N.B. Akmalova, magistrant, Osiyo xalgaro universiteti, Buxoro

Annotatsiya. Mazkur maqolada Zahiriddin Muhammad Boburning “Boburnoma” asari
asosida turkiy xalglarning etnografik hayoti, urf-odatlari, ijtimoiy munosabatlari va madaniy
an’analari yoritiladi. Asarda muallif tomonidan turkiy xalglarning kundalik turmushi, yashash tarzi,
xo ‘jalik faoliyati hamda marosimlariga oid kuzatuvlar bevosita guvoh va ishtirokchi sifatida bayon
etilgan bo ‘lib, bu etnografik ma’lumotlarning ishonchliligini ta 'minlaydi.

“Boburnoma "dagi etnografik tasvirlar Boburning tarixiy vogealarga munosabati, ijtimoiy
hayotga bergan bahosi va g ‘oyaviy qarashlari bilan uyg ‘un holda badiiy ifoda vositalari orqali aks
ettirilgan. Asarda turli hududlar aholisi hayoti, ularning madaniy va xo ‘jalik faoliyati tasviri turkiy
xalglarning etnografik manzarasini tiklash imkonini beradi. Shu jihatdan “Boburnoma” turkiy
xalqlar etnografiyasini o ‘rganishda muhim tarixiy-ilmiy manba sifatida alohida ahamiyat kasb etadi.

Kalit so‘zlar: Boburnoma, turkiy xalglar, etnografiya, Movarounnahr, gabila, urf-odatlar

Annomayusn. B oannoii cmamve Ha ocnose npouseedenus 3axupuoourna Myxammaoa babypa
«babypuamey oceewgaemes smuozpaghuyeckas Huznb MIOPKCKUX HAPOO08, UX 0bbIUaAl, COYUATbHBIE
omHoulenUs u KyIbmypHvle mpaouyuu. B npouszsedenuu agmop Kax HenocpeocmeeHHblll ceudemens
U YUACMHUK ONUCBIBAEN NOBCEOHEBHYIO HCUZHbL MIOPKCKUX HAPOO08, 00PA3 JHCUZHU, XO3SAUCMBEHHYIO
desimenbHOCMb U 00ps008ble NPAKMUKU, Ymo obecneuusaen OOCHMOBEPHOCHb NPeOCmaBleHHbIX
9MHOSPAPUUECKUX CBeOeHUII.

Omuoepaghuueckue onucanus 8 «babypname» opeanuuno couemaromcs ¢ OmMHOUIEHUEM
babypa k ucmopuueckum cobvimusim, e20 OYEHKOU COYUATbHOU HCUSHU U UOCUHbIMU 632T0aMU,
OMPANCEHHBIMU NOCPEOCBOM  XYOOHCECMBEHHbIX cpedcms. H300padiceHue dHcu3HU HaceneHUs
PA3IUYHBIX PESUOHO8, UX KVAbMYPHOU U XO3UCMEEHHOU OesimelbHOCMU NO380ISEN 80CCO30aMb
IMHO2PAPUUECKYIO KAPMUHY MIOPKCKUX Hapooos. B smom acnekme «babypuame» npeocmasnsem
C0001 8AIHCHBLI UCMOPUKO-HAYYUHBIN UCMOYHUK OJI UYYEHUs SMHO2PADUU MIOPKCKUX HAPOOOs.

Knwouesvie cnoea: babypnama, miwopkckue Hapoowl, smuoepadus, Masepannaxp, niems,
obviuau

Abstract. This article examines the ethnographic life, customs, social relations, and cultural
traditions of the Turkic peoples based on the work Baburnama by Zahiriddin Muhammad Babur. In
the work, the author describes the daily life, lifestyle, economic activities, and ritual practices of the
Turkic peoples as a direct witness and participant, which ensures the reliability of the ethnographic
information presented.

The ethnographic descriptions in Baburnama are closely connected with Babur’s attitude
toward historical events, his evaluation of social life, and his ideological views, all of which are
expressed through artistic narrative techniques. The depiction of the life of populations in various
regions, along with their cultural and economic activities, makes it possible to reconstruct the
ethnographic landscape of the Turkic peoples. In this respect, Baburnama serves as an important
historical and scholarly source for the study of Turkic ethnography.

Key words: Baburnama, Turkic peoples, ethnography, Movarounnahr, tribe, customs

Kirish. Mustaqillik yillarida Zahiriddin Muhammad Boburning “Boburnoma” asari turkiy
xalqlar etnografiyasini o‘rganishdagi ilmiy ahamiyati yangicha nuqtai nazardan qayta tahlil gilindi.
Shu davrda A.Beveridge, P. Shamsiyev va S. Mirzayev, F.Rajabov, H.Rozigova, O.Norov,
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M.To‘xtamurodov, F.Baxtiyorov, M.Najmiddinova, Q.G aybullayev, S.Tojiddinova, M.Bo‘riyeva,
Z.Anarkulova kabi tarixshunos va etnograflarning risola va magolalarida asar turkiy xalglarning
kundalik hayoti, urf-odatlari, ijtimoiy munosabatlari va madaniy an’analari nuqtai nazaridan keng
tahlil gilindi[1].

Jumladan, Annette Beveridge Boburning Baburnoma asarini tahrir va tarjima gilish orqali
turkiy xalglar hayoti, urf-odatlari va ijtimoiy munosabatlari tasviriga alohida e’tibor qaratgan[2].; P.
Shamsiyev va S. Mirzayev asarda til, matn strukturasining shakllanishi va etnografik
ma’lumotlarning mazmun jihatidan ilmiy tahlilini bergan; F.Rajabov, H.Rozigova va O.Norovlar esa
Boburnomadagi etnonimlar, ijtimoiy gatlamlar va marosimlar tizimini hududiy kontekstda tahlil
qilib, asarning turkiy xalqlar etnografiyasidagi o‘rni haqida chuqur fikrlar bildirib o‘tganlar [3].

Shu bilan birga, “Boburnoma”da Boburning o°‘zi guvoh va ishtirokchi sifatida turkiy
xalglarning ijtimoiy hayoti, tabiat bilan munosabatlari va kundalik turmushini tasvirlashi alohida
e’tiborni talab giluvchi ilmiy masala bo‘lib qolmoqda. Shu nuqtai nazardan biz tadgigotimizda ikki
asosiy omilga e’tibor qaratdik. Birinchidan, asar Bobur shaxsiyati va tarixiy tafakkuri yetuk davrida
yozilganini hisobga olish; ikkinchidan, Boburning turkiy xalglarni etnografik jihatdan majoziy va
badiiy tarzda tasvirlashidagi novatorlik va o‘ziga xos uslubini aniqlash. Bu jihatlarni tadqiq etish
bugungi o‘zbek tarixshunosligi va etnografiyasi uchun yangilikdir. Zero, “Boburnoma”da etnografik
tasvirlar orgali muallifning tarixiy-ijtimoiy qarashlari, xalq hayotiga bo‘lgan chuqur gizigishi va
badiiy mahorati namoyon bo‘ladi, bu esa turkiy xalqlar etnografiyasini o‘rganishda dolzarb masala
hisoblanadi.

Tadgigotning maqgsadi va vazifalari. Zahiriddin Muhammad Boburning Boburnoma asarini
turkiy xalglar etnografiyasini o‘rganishda muhim tarixiy manba sifatida tahlil gilish, asardagi turkiy
xalglarning kundalik hayoti, urf-odatlari, madaniy marosimlari va ijtimoiy munosabatlarini
aniglashdir. Shu magsadda asardagi etnografik tasvirlarni sistematik o‘rganish, ularning tarixiy va
badiiy jihatlarini dalillash hamda turkiy xalglar etnografiyasini o‘rganish bo‘yicha ilmiy xulosalar
ishlab chigish vazifasi qo‘yildi.

Tadqiqot metodologiyasi. Tadgiqotda giyosiy-tipologik, biografik, germenevtik va struktural
yondashuvlar qo‘llanilib, Boburning shaxsiy kuzatuvlari, vogealar va hududiy tasvirlar tizimli tahlil
qgilindi.

Tadgigotning obyekti Zahiriddin Muhammad Boburning Boburnoma asari bo‘lib, u turkiy
xalglar etnografiyasini o‘rganishda asosiy manba sifatida tanlandi.

Tahlil va natijalar. Zahiriddin Muhammad Boburning Boburnoma asari Movarounnahr
hududi bilan bog‘liq voqgealarni yoritgani sababli, asarda mintaga aholisining turmush tarzi, etnik
tarkibi, marosim va urf-odatlariga doir qimmatli ma’lumotlar mavjud. Jumladan, Samargand aholisi
haqida Bobur shunday yozadi: “Samarqand eli turkdir (o’zbekdir). Shahar aholisi va bozorga
keluvchilardan turkiyni bilmaydigan kishi yo‘q. Elining tili adabiy tilga muvofiq”[4].

Shuningdek, asarda Farg‘ona vodiysi va uning atrofidagi hududlar aholisi ham tasvirlangan.
Isfara haqida Bobur, Marg’inonning g‘arbiy janubida joylashgan shahar aholisi sort va forsiyda
so‘zlashadi, deydi. Andijon viloyati va dasht hududida yashovchi aholi “chakrak” elidir, ularning soni
besh-olti ming uylik bo‘lib, tog‘larda ot va qo‘ylar boqish bilan shug‘ullanadi. Dahkat hududi haqida
ham ma’lumot berilib, bu hudud aholisi turklar kabi galo va suruvli ellardan tashkil topganligi qayd
etilgan. Bobur shuningdek, Shayboniyxon Movarounnahrni to‘liq nazoratga olgach, ko‘plab xalglar
Qobulga ko‘chib o‘tganini ta’kidlaydi. Shu tariqa, Qobul viloyatida turli xalqlar yashagan: turklar,
aymoglar, sahroyi arablar, shahar va kentlarda sartlar, shuningdek, pashoyi, parojiy, tojik, baroki va
afg‘onlar istiqomat qilgan. G‘arbiy tog‘larda xazora va nakdariylar yashagan, ba’zilari mo‘g‘ul tilida
so‘zlashgan. Qobul viloyatida o‘n bir — o‘n ikki tilda so‘zlashgan aholi mavjud bo‘lib, ular arabiy,
forsiy, turkiy, mo‘g‘uliy, hindiy, afg‘oniy, pashoyi, chabriy, barakiy va lamg’oniy tillarida
so‘zlashgan.

Asarda bir qancha etnoslar nomi tilga olingan: do’ldoy, barin, charos, sag’riychi, qavchin,
tag’oyi, to’qchi, mo‘g‘ul, tarxon, o’g‘loqchi, arg‘un, uyg‘ur, qipchoq, barlos, chakrak, dug’lot, arab
va boshqgalar. Bu boshqa tarixiy manbalardan farqli ravishda, kichik urug‘ va qabilalar hagida ham
ma’lumot beradi. Masalan, do’ldoylar Umarshayx Mirzo va Bobur davrida yirik etnoslardan bo‘lib,
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O’ratepaning boshqaruvi Hofizbek do’ldoy qo‘lida bo‘lgan. Shuningdek, Qosim do’ldoy Sherozda
hokimlik gilgani gayd etilgan. To’qchi, tog’chi va tag’ochi kabi qabilalar Samarqand atroflarida
yashagan va bu hududdagi to’qchi eliga Vays Log’ariy boshchilik gilgan[5].

Zahiriddin Muhammad Bobur nafaqat buyuk podshoh, balki mumtoz sho‘ir, nazariyotchi
adabiyotshunos, fasih, tilshunos, san’atshunos, etnograf, hayvonot va naobotot olami bilimdoni
sifatida ko‘p qirralilikka ega bo‘lgan shaxsdir. Uning Boburnoma asari turkiy xalglar etnografiyasini
o‘rganishda muhim manba hisoblanadi[6].

Boburnoma asarida Movarounnahr va uning atrofidagi hududlar aholisi, ularning turmush tarzi,
etnik tarkibi, marosim va urf-odatlari, shuningdek, Kobil viloyatidagi xilma-xil xalglar tasvirlangan.
Shuningdek, kichik urug‘ va qabilalar — do’ldoy, to’qchi, chakrak, barin, mo‘g‘ul, qipchoq kabi
etnoslar haqida ham ma’lumotlar mavjud. Bobur o‘z voqealarning ishtirokchisi sifatida kuzatuvlarni
keltirganligi sababli, bu ma’lumotlar etnografik jihatdan ishonchli hisoblanadi[7].

Bobur Boburiylar sulolasining asoschisi bo‘lib, 332 yil davomida hukmronlik gilgan. U
podshoh sifatida ko‘plab janglar va siyosiy sinovlardan o‘tgan, Hindistonda buyuk bundaylik va
adolatli boshqaruv, bog‘lar, qasrlar va ilm-fan rivojiga hissa qo‘shgan[8].

Boburnomada Boburning sakkiz asosiy fazilati gayd etilgan: igboli baland, himmati yuqori,
viloyatni olish va saqlash, ma’muriy ishlarni yuritish, bandalarga farovonlik, lashkarni boshqarish,
adolatni amalga oshirish.

Yevropa va AQSh shargshunoslari Bobur shaxsiga katta e’tibor qaratgan. Ingliz tarixchisi
Eduard Holden uni Yuliy Tsezar bilan giyoslab, Boburning fazilatlarini yuksak baholagan. Ingliz
tarjimoni Uilyam Erskin esa Boburni Osiyo podshohlariga giyosan, ilm-fan va san’atga muhabbati
bilan ajralib turadigan shaxs sifatida baholaydi.

Xulosa. Zahiriddin Muhammad Boburning “Boburnoma” asari turkiy xalglar etnografiyasini
o‘rganishda noyob va ishonchli tarixiy manba hisoblanadi. Unda Movarounnahr va unga tutash
hududlar aholisi, ularning turmush tarzi, etnik tarkibi, urf-odat va marosimlari Boburning bevosita
kuzatuvlari asosida badiiy hamda nasriy uslubda yoritilgan. Asarda kichik urug‘ va qabilalar haqidagi
ma’lumotlarning mavjudligi uning ilmiy ahamiyatini yanada oshiradi. Boburning shaxsiy fazilatlari,
davlat boshgaruvi tajribasi hamda ilm-fan va san’atga bo‘lgan yuksak qiziqishi asarning tarixiy va
madaniy giymatini boyitadi. Shu bois “Boburnoma turkiy xalglar etnografiyasini chuqur va tizimli

o‘rganishda muhim manba sifatida alohida ahamiyat kasb etadi.
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UO’K 94:371.4-4(045)
1950-1970-YILLARDA QASHQADARYO VILOYATIDA MAKTAB-INTERNATLAR
TIZIMINING SHAKLLANISHI VA RIVOJLANISH JARAYONLARI
U.T. Ashirov, fond bo‘limi mudiri, Qashgadaryo viloyati tarixi va madaniyati davlat muzeyi,
Qarshi

Annotatsiya. Maqgolada 1950-1970-yillarda Qashgadaryo viloyatida maktab-internatlar
tizimining shakllanishi va rivojlanish bosgichlari tahlil etilgan. Unda internat maktablarning ijtimoiy
yordam muassasasidan umumta’lim tizimi qismiga aylanish jarayoni yoritilgan. Tadgiqotda arxiv
manbalari va rasmiy hisobotlar asosida internatlar soni, tarbiyalanuvchilar gamrovi hamda gishloq
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bolalarini ta’limga jalb etishdagi ahamiyati ko ‘rsatilgan. Shu bilan birga, davlat siyosatining
ijtimoiy himoya va ta’limni uyg ‘unlashtirishga qaratilganligi ta’kidlangan. Qashqadaryo viloyati
misolidagi natijalar O zbekistondagi ta’lim tizimi rivoji uchun muhim ilmiy ahamiyatga ega.

Kalit so‘zlar: Qashgadaryo, maktab-internat, ijtimoiy himoya, ta’lim siyosati, qishloq
bolalari, sovet davri, internat tizimi, davlat ta’'minoti, arxiv manbalari, rivojlanish bosqichi.

Annomayun. B cmamve ananuzupyromcs smanvl (QOpMUpPOBAHUS U PA3ZBUMUSL CUCTHEMbL
wkon-unmeprnamos 8 Kawxaoapvunckou oonacmu ¢ 1950-1970-e 200v1. Ocsewyaemcs npoyecc
mpauncghopmayuy UHMEPHAMOS8 U3 YUPENCOCHUN COYUANbHOU NOMOWU 8 YACMb CUCTEeMbl 00uje2o
06pa306aHuﬂ. Ha ocnose aApxXueHblx UCMOYHUKOB U od)uuuaﬂbezx omyémos8 noKa3aHo yeeiauderue
Koiudecmea urRmepHamos, oxeant 60CNUNMAHHUKOB U UX pPOJIb 6 NPUBIEYEeHUU CENTbCKUX Oemeil K
obpazosanuio. I[loouéprusaemcs HANPAgIEHHOCMb 20CYOAPCMBEEHHOU NOIUMUKU HA 00beduHeHue
dynkyuii  coyuanvHou sawumel U 0Opazosanus. Pezyiomamul, nonyuenHvle Ha npumepe
Kamkadapbu, umerom 6dad’)iCHoe HaAy4YHoe 3Ha4Yerue ons U3y4erus paseumusl cucmembsl 06pa306aHuﬂ
V36exucmana.

Knrwouesoie cnosea. Kamkaaapbﬂ, wKoia-ukmeprnam, coyuaiibHas 3awuma,
06pa30€am€ﬂbHa}l nojaumukda, cejibcKue Oemu, co8emcKuil nepuod, cucmema uHmepHamaose,
eocydapcmgeﬂﬂoe 06ecnequue, aApxXuersvle UCMOYRUKU, Sman pad36Uumursl.

Abstract. The article analyzes the stages of formation and development of the boarding school
system in the Kashkadarya region during the 1950s-1970s. It examines the transformation of
boarding schools from social assistance institutions into an integral part of the general education
system. Based on archival sources and official reports, the study highlights the growth in the number
of institutions, student coverage, and their role in providing education to rural children. The paper
emphasizes the state policy aimed at integrating social protection with education. Findings from the
Kashkadarya case have significant scientific value for understanding the evolution of Uzbekistan’s
educational system.

Key words: Kashkadarya, boarding school, social protection, education policy, rural
children, Soviet period, boarding system, state support, archival sources, stage of development.

Kirish. Ikkinchi jahon urushi yakunlaridan keyin O‘zbekiston SSRda ta’lim va ijtimoiy himoya
sohalarida islohotlar yangi bosgichga ko‘tarildi. Bu jarayonda internat maktablar tizimi jamiyatning
ijtimoiy-igtisodiy ehtiyojlariga javob beradigan muhim yo‘nalish sifatida shakllana boshladi. 1950-
yillar oxiriga kelib, maktab-internatlar nafagat yetim yoki ijtimoiy himoyaga muhtoj bolalarni gamrab
olish, balki gishloq aholisi farzandlariga teng ta’lim sharoiti yaratish vazifasini ham bajardi. 1954—
1956-yillarda qabul qilingan qator qarorlar internat maktablarni umumiy ta’lim tizimi bilan
uyg‘unlashtirishga huquqiy asos bo‘ldi. Qashqadaryo viloyati misolida bu jarayonlar aynigsa faol
kechib, 1956-1970-yillar davomida internatlar soni, tarbiyalanuvchilar gamrovi va moddiy bazasi
izchil o‘sishga erishdi.

Asosiy gism. 1956 yildan avvalgi internat maktablar, amaliy jihatdan mavjud bo‘lgan bo‘lsa-
da, ular asosan maxsus magqsadli, ijtimoiy yordam ko‘rsatish vazifasini bajaruvchi yopiq muassasalar
sifatida faoliyat yuritgan. Xususan, 1950 yillargacha internatlar asosan yetim bolalar, nogironlar,
frontoviklar farzandlari yoki repressiya qurbonlarining bolalari kabi ijtimoiy himoyaga muhtoj
guruhlar uchun mo‘ljallangan bo‘lib, ularning faoliyati umumiy ta’lim tizimidan ko‘ra ijtimoiy
ta’minot sohasiga tegishli edi.

Birog 19541956 yillar oralig‘ida internat maktablar faoliyati mazmunan o°zgarishni boshladi.
Xususan, 1954 yilda Xrushyov va Suslov tashabbusi bilan internatlarni umumiy ta’lim maktablari
bilan birlashtirish, ya’ni ta’lim va yashash sharoitini birgalikda ta’minlaydigan yangi shakldagi
ommaviy maktab-internatlar tashkil etish g‘oyasi ilgari surildi. SSSR Vazirlar Sovetining 1954 yil 26
martdagi 517-sonli garorida internat maktablariga umumta’lim muassasalari uchun belgilangan
meyor va talablarni joriy etish belgilangani bu yo‘nalishdagi o‘zgarishlarning rasmiy huquqiy asosini
yaratdi[1].

1956 yil 16 avgustda gabul qilingan KPSS Markaziy Qo‘mitasi Prezidiumining 35-sonli
"Maktab-internatlarni tashkil etish to‘g‘risida"gi garoriga muvofig[2]. mamlakat miqyosida maktab-
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internatlar tarmog‘ini tashkil etishga rasman asos solindi. Ushbu qarorga binoan, internat
maktablarining asosiy vazifasi ta’lim va tarbiyani uyg‘unlashtirgan holda olib borish, aynigsa qishloq
hududlarida yashovchi bolalar uchun teng sharoit yaratishdan iborat edi.

1950-yillar oxiriga kelib, O‘zbekiston SSRda maktab-internatlar tizimi bosgichma-bosgich
shakllana boshladi. Agar 1954-1955 o‘quv yilida respublika bo‘yicha 328 ta internat maktabda 39
917 nafar bola tarbiyalangan bo‘lsa, 1955-1956 o‘quv yilida bu ko‘rsatkich 399 ta internat va 17 876
nafar o‘quvchini tashkil etgan. Bu holat ma’lum miqdoriy qisqarishni anglatadi, ammo bunda hisob
usuli, ta’riflar yoki markazlashgan statistika tuzilishidagi o‘zgarishlar roli bo‘lishi mumkin.

Qashqgadaryo viloyati misolida esa internatlar soni va tarbiyalanuvchilar gamrovi bargaror
o‘sish bilan ajralib turadi. 1956 yilda viloyatda 67 ta internat faoliyat yuritgan bo‘lib, ularda 3 863
nafar bola ta’lim olgan. Shundan 65 ta internat qishloq hududlarida joylashgan bo‘lib, bu internatlar
qishloq bolalarini ta’limga jalb etishda muhim vosita bo‘lgan. 1957 yil 1 oktabr holatiga kelib,
Qashgadaryoda internat maktablar soni 81 taga, o‘quvchilar soni esa 4 645 nafarga yetgani kuzatiladi.
Bu 1 yil ichida 20% ga yaqin o‘sish demakdir.

Natija va muhokamalar. Qashqgadaryo viloyati misolida esa internatlar soni va
tarbiyalanuvchilar gamrovi barqaror o‘sish bilan ajralib turadi. 1956 yilda viloyatda 67 ta internat
faoliyat yuritgan bo‘lib, ularda 3 863 nafar bola ta’lim olgan. Shundan 65 ta internat gishloq
hududlarida joylashgan bo‘lib, bu internatlar qishloq bolalarini ta’limga jalb etishda muhim vosita
bo‘lgan. 1957 yil 1 oktabr holatiga kelib, O‘zbekiston SSR da jami 508 ta internat bo‘lib, unda 22 677
nafar tarbiyalangan. Shu o‘quv yilida Qashqadaryoda internat maktablar soni 81 taga, o‘quvchilar
soni esa 4 645 nafarga yetgani kuzatiladi. Bu 1 yil ichida 20% ga yaqin o‘sish demakdir[3]. Qiziqarli
jihatlardan biri shundaki, Toshkent shahrida internatlar mavjudligi haqidagi aniq ma’lumotlar arxiv
hujjatlarida gayd etilmagan, bu esa internatlar asosan qishlog va viloyat markazlariga
mo‘ljallanganligini ko‘rsatadi. Boshga viloyatlarda ham internatlar ko‘proq qishloq aholisi
ehtiyojlariga javob berish uchun tashkil etilgani yaqqol ko‘rinadi.

Shuningdek, amaliyotda ko‘pincha internatlarga joylashtirish jarayoni rasmiy ravishda “rozilik
asosida” amalga oshirilgan bo‘lsa-da, aynigsa 1960-1970-yillarda bu jarayon de-fakto majburiy tus
olgan. Davlat organlari va mahalliy hokimiyatlar tomonidan muayyan oilalarning ijtimoiy-igtisodiy
ahvoli asos qilib olinib, bolalarni internatlarga joylashtirish "ijtimoiy moslashuv va himoya" chorasi
sifatida ko‘rilgan. Shu bois internatlarda: ota-onasidan ayrilgan bolalar (yetimlar), yakka ona yoki
otalarning farzandlari, moddiy imkoniyati yomon bo‘lgan oilalar bolalari, tarbiyada qiyinchilik
keltirgan yoki nazoratsiz qolgan bolalar joylashtirilgan. Ba’zan esa haqigatan ham ota-onasi
farzandini davlat tarbiyasiga topshirib, o‘z ixtiyori bilan tashlab ketgan holatlar ham uchragan. Bu
bolalar internatlarda “to°liq davlat ta’minatidagi”lar sifatida ro‘yxatga olingan[4].

1959-1965-yillar oralig‘ida O‘zbekistonda 50 ta internat ochilib, ularda 9,5 ming bola tahsil
olgan bo‘lsa, 1966/67 o‘quv yiliga kelib internatlar soni 122 taga, o‘quvchilar esa 44 ming nafarga
yetdi. 1970-yillarning boshida internatlar va uzaytirilgan kun guruhlarida 358 ming bola
tarbiyalangan[5].

1959/60 o‘quv yilida bunday guruhlar soni 277 ta bo‘lib, 7 mingdan ortiq o‘quvchi qamrab
olingan edi, 1963/64-yillarga kelib esa 2766 ta guruhda 74 ming o‘quvchi tahsil olgan[6].

Bu tizim aynigsa qgishlog joylarda, chorvadorlar va tog‘li hududlarda yashovchi aholining
farzandlari uchun katta ahamiyatga ega bo‘ldi. 1965/66 o‘quv yilida 875 ta qgishloq internati mavjud
bo‘lib, ular 32,5 ming bolani gamrab olgan; 1970-yilga kelib esa ularning soni 884 taga yetgan[7].

Xulosa. Xulosa o‘rnida aytish mumkinki, 1950-1970-yillarda Qashqgadaryo viloyatida maktab-
internatlar tizimi bosgichma-bosqich shakllanib, ta’lim va ijtimoiy himoya tizimining muhim qismiga
aylandi. Bu muassasalar gishlog va tog‘li hududlarda yashovchi bolalarni ta’limga jalb etish, ijtimoiy
tenglik va davlat tarbiyasini ta’minlashda muhim rol o‘ynadi. Shu bilan birga, internat maktablar
orgali bolalarda mehnatsevarlik, jamoaviylik va vatanparvarlik fazilatlarini shakllantirish davlat
siyosatining asosiy yo‘nalishlaridan biri bo‘ldi. Qashqadaryo tajribasi respublikadagi internat
tizimining rivojlanish yo‘nalishlari va ijtimoiy ahamiyatini yorqin namoyon etdi.
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UO‘K 94(575.1)
YANGI O‘ZBEKISTONDA ZAMONAVIY O‘RTA MAXSUS TA’LIM TIZIMI
Sh.T. Boymurodov, dots., Qarshi Xalgaro universiteti, Qarshi

Annotatsiya. Mamlakatda O ‘rta maxsus ta’limning o‘rni va zamonaviy vazifalari, Ta’lim
tizimi, xususan professional ta’lim, uning jamiyat taraqqiyotidagi ahamiyati, zamonaviy jamiyatda
professional ta’limning vazifasi, ta’lim tizimining hozirgi bosqichi, O ‘zbekiston ta’limni
modernizatsiya qilish jarayoni, O zbekiston Respublikasining ta’lim tizimi tuzilmasi va mazmunini
uzluksiz modernizatsiya gilishi tahlil gilingan.

Kalit so‘zlar: o ‘rta bug ‘in, o ‘rta maxsus ta’limi, ta’lim islohatlar, ta’lim tag ‘risida”gi qonun,
o ‘rta professional ta’lim.

Armomauuﬂ. AHaﬂuaupyemc;l POJIb U COBPEMEHHbLE 3a0ayu Cp@@HéZO cneyuanusupoeaHnoco
06pa306aﬂuﬂ 6 cmpdade, cucniema 06pa306aﬁuﬂ, 6 yacmHocmu l’lpO¢€CCUOHClJZbH0€ 06pa306aHue, ee
3Hauenue O0is paseumius 061/1/;661’)1661, PpPoJib l’lpOd)éCCMOHa]leOZO 06pa306aHuﬂ 6 COBPEMEHHOM
06144607’1’166, COBpEMEHHOE COCNMOAHUE CUCMEMDbL 06pa306aHuﬂ, npoyecc Moéepmwauuu 06pa30661HM}l
6 V30exucmane, nenpepvlgHas MOOEPHUAYUS CIMPYKMYPbL U COOEPAHCAHUL CUCEMbL 00PA3068aHUSL
Pecnyonuxu Y36exucman.

Knroueevie cnosa: cpeOHee 06pa306aHue C€200H}i, cpeaHee cneyualusupoeaHioe
obpaszoeanue, pegopmel  obpazosanus, 3akon «06 ocnosax obpazosanusny, cpeoHee
npogheccuonanvHoe obpazosarue.

Abstract. The role and modern tasks of secondary specialized education in the country, the
education system, in particular vocational education, its importance in the development of society,
the tasks of vocational education in modern society, the current stage of the education system, the
process of modernization of education in Uzbekistan, the constant modernization of the structure and
content of the education system of the Republic of Uzbekistan are analyzed.

Key words: secondary education, secondary specialized education, educational reforms, law
on education reform, secondary vocational education.

Kirish. Mustaqillik sharoitda uzluksiz ta’lim tizimida o‘rta maxsus ta’lim, sohasi sezilarli
darajada o‘zgardi, tizimda yangi bilimlarni o‘zlashtirgan, aniq kasblar sohasidagi innovatsion
imkoniyatlar doirasini tushunadigan kadrlar talab qilina boshladi. Ular xo‘jalik va ishlab chigarish
masalalarini nafaqat malakali hal qiluvchi, balki to‘g‘ri qaror qabul giluvchi tahliliy layoqatlarga ega
bo‘lishlari kerakligi O‘zbekistonning zamonaviy sanoatlashgan dunyoga integratsiyalashishiga
bo‘lgan intilishi undan mehnat bozorining tez o‘zgarayotgan ehtiyojlariga moslasha oladigan ta’lim
tizimini yaratishni talab qiladi. Ta’lim muassasalarini rivojlantirish va ular tomonidan sifatli ta’lim
xizmatlari ko‘rsatish zarur bo‘lib qoldi.

Zero ta’lim sohasini rivojlantirish bo‘yicha amalga oshirgan ishlarimiz hagida gapirar ekanmiz,
o‘rta maxsus ta’limi chuqur bilim va puxta kasb-hunar tayyorgarligiga ega bo‘lgan yosh avlodni
tarbiyalash jarayonini o‘z ichiga olgan yaxlit uzluksiz ta’lim tizimini shakllantirish ishlari izchil
davom ettirilganini ko‘rish mumkin.

Adabiyotlar tahlili: O°zbekiston Respublikasi prezidentining asarlari, ma’ruzalari, qaror va
farmoyishlari [1,2,3,4] hamda Jo‘rayev, N[5] Karimov, A. [6] Boymurodov SH [8], Matqurbonov Q
[7] Jabborov X [10], Quronov M. [9] kabi olimlarimizning O‘rta maxsus ta’limda raqamli
texnologiyalarni joriy etishning dolzarb masalalari mavzularidagi ma’lumotlar shakllangan.
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Tadgigot metodologiyasi: Maqolada O‘zbekistonda o‘rta maxsus ta’lim sohasidagi islohotlari
va uning ahamiyati gabul gilingan tarixiy va sotsiologik metodlar — tizimli tahlil, giyosiy-tarixiy,
tuzilmaviy, funksional yondashuv, giyosiy-mantiqiylik, tahliliy, ketma-ketlik, xolislik, obyektivlik
tamoyillari asosida yoritilgan.

Tahlil va natijalar: Mamlakatni qudratli, millatni buyuk giladigan kuch bu — ilm-fan, ta’lim
va tarbiya ekanligi isbot talab gilmas hagigatdir. Bugun mamlakatimizda olib borilayotgan islohotlar
yoshlarning oliy ta’lim bilan qamrab olinishini yanada kengaytirish, ularni bilim va malakali etib
tarbiyalash, jahon taraqqiyotiga mos mutaxassislar tayyorlashga qaratilgan. Yangi O‘zbekistonga
ilm-fanga e’tibor yuqori cho‘qqiga chiqqani bejiz emas. Chunki hozir zamonaviy hayotni ilm-
ma’rifat va ta’limning taraqqiyotisiz tasavvur etib bo‘lmaydi. Jahonning yetakchi davlatlarida ham
ta’limni rivojlantirish birinchi galdagi vazifa sifatida belgilanmoqda. Zero, mamlakatning kelgusi
ravnaqi aynan shu sohada qo‘lga kiritgan yutuqlari bilan chambarchas bog‘liqdir. Ta’lim tizimi,
xususan professional ta’lim, inson faoliyatining shunday sohasiki, uning jamiyat taraqqiyotidagi
ahamiyati doimiy ravishda ortib bormoqda. Ta’lim o‘z mohiyatiga ko‘ra kelajakka xizmat qiladi. U
mavjud jamiyatning emas, balki bo‘lajak jamiyatning poydevorini yaratadi. Shu sababli aynan
rivojlangan ta’lim tizimi jamiyat taraqqiyotini belgilaydi. Zamonaviy jamiyatda professional ta’lim
ikki tomonlama vazifani bajarishi lozim: bir tomondan — shaxsning intellektual va professional
ehtiyojlarini qondirish, ikkinchi tomondan — jamiyatning intellektual va kasbiy salohiyatini
shakllantirish va oshirish. Demak, ta’lim tizimining hozirgi bosqichi O‘zbekiston ta’limni
modernizatsiya qilish jarayoni sifatida davlat tomonidan belgilangan bo‘lib, u iqtisodiyot va
jamiyatdagi o‘zgarishlar bilan bog‘liqdir. Bu bosgich O‘zbekiston Respublikasining ta’lim tizimi
tuzilmasi va mazmunini uzluksiz modernizatsiya qilishni talab etadi. Ushbu jarayon “Ta’lim
to‘g‘risidagi qonun” (1992 y. 1997 y. 2020 y. ), “Kadrlar tayyorlash milliy dasturi” (1997 y.) [4], va
boshga asosiy hujjatlar bilan tartibga solinadi.Ular zamonaviy bosqichda davlatning ta’lim
strategiyasini belgilab beradi.

Kadrlar tayyorlash milliy dasturining hayotga izchil joriy etilishi natijasida yurtimizda 1 ming
500 dan ziyod o‘rta maxsus, kasb-hunar ta’limi muassasalari barpo etildi. Mamlakatimizdagi 1411 ta
kasb-hunar kollejlarida yoshlarimiz bir nechta ixtisoslik bo‘yicha zamonaviy bilim va kasb-
hunarlarni egallab kelmoqda. Shuningdek, oliy ta’lim muassasalari qoshida 144 ta akademik litsey
tashkil etilgan bo‘lib, ularda aniq, tabiiy, ijtimoiy-gumanitar fanlar, xorijiy tillar hamda madaniyat va
san’at yo‘nalishlari bo‘yicha, yangi pedagogik va informatsion texnologiyalar asosida zamonaviy
o‘quv-laboratoriya asbob-uskunalari bilan jihozlangan kabinetlarda yosh avlodga puxta bilim
berilmogda. Ushbu maskanlarni har yili o‘rtacha 35 ming nafar yigit-qiz bitirib chigmoqda[3].

XX asrning so‘ngida O‘zbekistonda o‘rta maxsus ta’lim tizimining tashkiliy va mohiyat
jihatidan gayta qurilishi ko‘p bor yuz berdi. Bu o°zgarishlar mamlakatning iqtisodiy infratuzilmasi va
siyosiy-administrativ tizimining rivojlanishi bilan bog‘liq edi. Bu jarayonda o‘rta ma’sus ta’limning
roli va vazifalarini belgilovchi mustaqil yo‘nalish shakllandi.

O‘rta maxsus ta’lim tizimi O‘zbekiston Respublikasida 1991— 1997- yillar davomida ijtimoiy-
iqtisodiy taraqqiyotda muhim rol o‘ynagan. Eng avvalo yangi tipdagi kasb-xunar kollejlarida
tayyorlanadigan mutaxassislar nomeklaturasi islohotlar va igtisodiyotda yuz berayotgan tarkibiy
o‘zgarishlarga moslashtirildi. 1998- yil 23- sentyabrda akademik litsey va kasb-xunar kollejlarining
moddiy texnika bazasini rivojlantirish hamda mablag® bilan ta’minlashga alohida e’tibor qaratildi[3].
Qashqadaryo viloyat o‘rta maxsus ta’lim tizimi tahlil gilinganda viloyatda 1998- yilda Yakkabog*
kasb-xunar litseyi va Qarshi 2-kasb xunar litseyi rekonstruksiya qilinib kasb-xunar kollejlariga
aylantirildi. 1998-1999 o‘quv yilida 452 nafar ug‘il-qiz qabul qilinib yangi o‘quv reja va dastur
asosida o‘quv boshlandi[8]. Aynigsa, 2017-2025- yillarda malakali mutaxassislar kontingentining
shakllanishi hal giluvchi omillardan biri bo‘ldi.

1990-yillarning boshlaridagi O‘zbekistonda siyosiy-iqtisodiy o‘zgarishlar, Mustaqgillikning
qulga kiritilishi yugori darajadagi malakali, innovatsion texnologiyalarni egallagan mutaxassislarga
bo‘lgan talabni kuchaytirdi.

Bugungi sharoitda o‘rta maxsus (professional) ta’limning roli sezilarli darajada ortmoqda: bu
maktab shaxsning ijtimoiylashuvi omili sifatida namoyon bo‘ladi, oliy o‘quv yurtlari uchun kadrlar
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bazasini shakllantiradi, jamiyat uchun muhim bo‘lgan kasbiy guruhlarni etkazib beradi. O‘rta maxsus
ta’lim O‘zbekiston ta’lim tizimining asosiy bo‘g‘inidir. U shaxs uchun butun umr davomida uzluksiz
professional ta’limning “yadrosi”’ga aylanmoqda. Hozirgi sharoitda bu ta’lim darajasi nafaqat
ijtimoiy-igtisodiy modernizatsiyada faol ishtirok etishga godir, balki uni harakatga keltiruvchi asosiy
omillardan biridir.

O‘rta bo‘g‘in mutaxassislarining vazifalari kengayib bormoqda, aynigsa aholiga xizmat
ko‘rsatish sohasida hamda kichik va o‘rta biznesda ular o‘zlari uchun ham, boshqalar uchun ham
yangi ish o‘rinlarini yaratish imkoniga ega bo‘lmoqdalar. Shu bois o‘rta maxsus ta’lim tizimiga
nisbatan mutaxassisga qo‘yiladigan talablar, demakki, ta’lim mazmuniga bo‘lgan talablar ham keskin
o‘zgarmoqda.

O‘rta professional ta’lim aholining iqtisodiy imkoniyatlari cheklangan qatlamlari uchun ta’lim
olish vositasi sifatida, maktab bitiruvchilarini ijtimoiy himoya qilish shakli sifatida ham o‘z o‘rniga
ega. Shu tariga u jamiyatda ijtimoiy bargarorlikni saglash omiliga aylangan.

XXI1 asr boshida O‘zbekiston ta’lim tizimi rivojlanishining yuksak darajasi nafaqat yutuqlarni,
balki jahonning ilg‘or ta’lim tizimlaridan ortda qolayotgan jihatlarni ham ko‘rsatdi. Xususan, ta’lim
tizimining informatsiyalashuvi, ochigligi, talabalarning mobilligi kabi mezonlarda muammolar
mavjud. Zamonaviy o‘rta professional ta’lim tizimi global ochiq kasbiy ta’lim tizimiga kirishga
giynalmogda.

“Umumiy o‘rta, o‘rta maxsus va kasb-hunar ta’limi tizimini tubdan takomillashtirish chora-
tadbirlari to‘g‘risida” farmonida[2]qayd etilishicha, O‘zbekiston ta’lim va fundamental ilm-fan
sohasidagi nisbiy ustunliklarini asosan ilgari to‘plangan salohiyat bilan saqlab kelmoqda. Shu bilan
birga, professional ta’lim tizimi mehnat bozorining ehtiyojlariga to‘liq javob bera olmayapti, uzluksiz
professional ta’lim tizimi etarlicha rivojlanmagan, bu esa iqtisodiyotning texnik va texnologik
yangilanishiga, ijtimoiy sohani samarali modernizatsiya qilishga to‘sqinlik gilmoqda.

Ocrta professional ta’limni ilgarilab boruvchi yo‘nalishda rivojlantirish vazifasi, 2017 — 2021-
yillarda O‘zbekiston Respublikasini rivojlantirishning beshta ustuvor yo‘nalishi bo‘yicha Harakatlar
strategiyasini «Yoshlarni qo‘llab-quvvatlash va aholi salomatligini mustahkamlash yili»da amalga
oshirishga oid davlat dasturida belgilanganidek, ta’lim mazmuni, o‘quv jarayonining tashkil etilishi,
metodik ishlar, tarbiya metodlari, iqtisodiy va tashkiliy tuzilma, boshgaruv tizimining asosiy
bo‘g‘inida — o‘quv yurtida keng ko‘lamli innovatsion faoliyatni talab etadi.

O‘zbekistonda o‘rta maxsus ta’lim konsepsiyasini takomillashtirish innovatsion texnologiyalar
va qisqa tarixiy ta’lim tajribasining ilmiy tahliliga tayangan holda amalga oshirilmoqda. Butun
mamlakatdagi o‘rta professional ta’lim tizimi, shu jumladan o‘rta maxsus maktablar, bir necha bor
islohotlarga duch kelgan. Bu jarayonlarning eng muhim bosgichlari 1991-1997- yillardagi ta’lim
islohotlari va 2017-yillardagi o‘zgarishlar o‘rta professional ta’lim tizimi yangi bosqichga o‘tish
bo‘ldi.

Mazkur tarixiy bosqichlar o‘rta maxsus ta’lim tizimi uchun juda farqli shart-sharoitlarda
kechgan bo‘lsa-da, ikkala holatda ham an’anaviy ta’lim shakllaridan tub ravishda voz kechish
samarasiz bo‘lgani isbotlandi. Bu shakllar mamlakatning ijtimoiy-madaniy va igtisodiy rivojlanish
sektorlariga ham asoslangan edi.

O‘zbekiston o‘rta professional ta’lim tizimi o‘zining tarixiy taraqqiyotida mavjud ta’lim va
tarbiya tajribasini yangi ilmiy-metodik va tashkiliy yondashuvlar bilan boyitgan holda isloh
gilinishga layoqatli ekanini namoyish etdi.

Bugungi kungacha bu sohada ma’lum bir tarixiy tajriba to‘plangan bo‘lib, u an’anaviy ta’lim
metodlari va innovatsion eksperimentlar o‘rtasida muvozanatni izlashga qaratilgan. Aynigsa,
kollejlar faoliyatining barcha yo‘nalishlarida, shu jumladan o‘quv-metodik va tashkiliy jihatdan
samarali tajribalar to‘plandi.

O‘rta maxsus ta’lim sohasidagi tarixiy rivojlanishni tizimli tahlil qilish, davlat siyosatining
ushbu sohadagi o‘rnini tushunishda nihoyatda muhim. Bu borada ikki asosiy omil — davlatning
ta’lim siyosati va o‘rta maxsus ta’limning ichki korporativ faoliyati o‘zaro uyg‘unlikda rivojlangan.
O‘quv yurtlaridagi pedagogik jamoalar bu jarayonda hal qiluvchi rol o‘ynagan. O‘rta maxsus, kasb-
hunar ta’limi muassasalari faoliyatini yanada takomillashtirish maqgsadida 2018- yilda moddiy-texnik
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va o‘quv-metodik bazasi zamonaviy talablarga javob bermaydigan 4 ta akademik litsey faoliyati
tugatiladi hamda oliy ta’lim muassasalaridan uzoqda joylashgan, ta’lim sifati va bitiruvchilarining
institut va universitetlarga o‘qishga kirish ko‘rsatkichlari past bo‘lgan 54 ta akademik litsey
bosqgichma-bosqich kash-hunar kollejlariga aylantirildi.

Ta’limni boshqarishda davlat va jamoatchilikning birgalikdagi roli tobora ortib borayotgan
bugungi sharoitda, o‘rta maxsus ta’lim tarixining tahlili nihoyatda dolzarb.

O‘zbekistonda o‘rta maxsus ta’lim sohasining tarixini bir butun manzarasini yaratish, uning
xususiyatlari va natijalarini o‘rganish — XXI asrda ta’lim strategiyasini shakllantirish, zamonaviy
o‘rta professional ta’lim modelini ishlab chiqish va joriy etish uchun muhim asosdir. Bu esa o‘z
navbatida o‘qitish sifatini oshirishga olib keladi.

Xulosa va takliflar. Mehnat bozorining zamonaviy ehtiyojlariga muvofiq uzluksiz ta’lim
tizimini takomillashtirish va yuqori malakali kadrlar tayyorlash, ta’lim xizmatlarining ochiqligi va
sifati masalalariga davlat tomonidan alohida e’tibor qaratildi. O‘tgan yillarda kasb-hunar ta’limini
rivojlantirish, ta’lim jarayonini modernizatsiyalash va mazmunini yangilashni ta’minlash magsadida
uning huquqiy bazasini mustahkamlash bo‘yicha kompleks chora-tadbirlar amalga oshirildi.

Shu bilan birga, umumiy o‘rta va o‘rta maxsus, kasb-hunar ta’limi rivojlanishini tahlil gilish
natijalari tizimning bugungi kun talablariga javob bermasligini va tub islohotlarga muhtojligini
ko‘rsatdi. Ilg‘or xorijiy mamlakatlar tajribasi asosida umumiy o‘rta, o‘rta maxsus, kasb-hunar ta’limi
tizimini tubdan takomillashtirish, malakali kadrlar tayyorlash uchun shart-sharoitlar yaratish, kasb-
hunar kollejlari bitiruvchilari bandligini ta’minlash, ishlari izchil davom ettirish zarurligini ko‘rsatadi.
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UO‘K 395.1(575.1)
XORAZM VOHASI AHOLISINING O‘ZIGA XOS ETNOGRAFIK XUSUSIYATLARINI
IDENTIFIKATSIYALASH MASALALARI
S.M. Matchanova, o ‘qituvchi, mustaqil izlanuvchi, UrDU akademik litseyi, Urganch

Annomayun. Yuwoby maxonaoa Xopasm 6oxacu axoaucuHuue ysueda Xoc 3MHUK, MAOAHUl 6d
UANCTIUMOULL  XYCYCUAMINAPUHU  UOSHMUDUKAYUANAW  HCAPACHIAPU  UIMUL  HCUXAMOAH MAXAUTL
Kununaou. Taokuxomoa axonuHuHe mapuxuti WAaKIIaHUWY, aHbAHABUl MypMyul map3u, mui éd
MAdaHuil OMULNAPHUHE udeHmugurkayus sxcapaénuoazu ypuu épumunaou. [llynuneoex, xyoyouii ea
MAOAHULL XyCyCUAMIAAPHU CAKLAUL XaMOd VIAPHUHE 3AMOHABULL HCAMUAMOALU AXAMUAMUSA YbMUOOD
Kapamuiea.

Kanum cy3znap: Xopaszm eoxacu, axonu u0enmupukayusacu, 3MHUK Xycycusmuiap, Maoanul
V3uea XoCauK, AHbaHasull Mmypmyul map3u, UXCMUMoull OMULLap.

Annomayun. B Oannoiti cmamve ¢ HAYUHOU MOYKU 3PEHUS AHATUSUPYIOMCS NPOUECChl
UOeHMUDUKAYUY IIMHUYECKUX, KVIbMYPHLIX U COYUATLHBIX 0cODenHOoCmell HaceaeHuss Xope3mcKo2o
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oazuca. B uccneoosanuu oceewyaemcs  pojib  UCMOPUUECKO20 qbopMupoeaHuﬂ HACENIEeHUA,
MPAOUYUOHHO20 00PA3A JHCU3HU, A3bIKA U KYJIAbMYPHLIX (haKkmopos 8 npoyecce uOeHMupuKkayuu.
Taxoice ydeﬂﬂemc;z BHUMAHRUE COXPAHEHUN pPESUOHANbHBIX U KY/IbNYPHBLIX ocobennocmen u ux
SHAYEHUIO 6 COBPEMEHHOM 061/1/;607’1’166.

Knrwuesvie cnosa. X0p€3MCKML2 oasuc, udeymugbukauuﬂ HACENEHUA, IMHU4YecKue
0cobeHHOCmU, KYIbMYPHASL CAMOOLIMHOCTb, MPAOUYUOHHBLL 00PA3 HCU3HU, COYUANbHBLE PAKMOPDL.

Abstract. This article provides a scientific analysis of the processes of identifying the ethnic,
cultural, and social characteristics of the population of the Khorezm oasis. The study highlights the
role of historical formation, traditional lifestyle, language, and cultural factors in the process of
identification. Special attention is given to the preservation of regional and cultural characteristics
and their significance in contemporary society.

Key words: Khorezm oasis, population identification, ethnic characteristics, cultural identity,
traditional lifestyle, social factors.

Kirish. Xorazm voxasi aholisi turli etnik va madaniy guruhlardan iborat bo’lib, ularning
an’anaviy turmush tarzi, til va urf-odatlari mintaganing etnografik giyofasini shakllantiradi. Shu
nuqgtai nazardan, Xorazm aholisini etnografik jihatdan identifikatsiyalash va ularning madaniy
kodlarini tahlil gilish nafaqat mahalliy jamiyatning tarixiy rivoji va ijtimoiy tuzilmasini o’rganishga,
balki milliy madaniy merosni ilmiy asosda aks ettirishga ham xizmat giladi. XX asrning 70-yillaridan
beri mahalliy va xorijiy tadgigotlarda etnik omillar jamiyatning umumiy hayotida ham, alohida shaxs
hayotida ham ahamiyatining ortib borayotganini qgayd etib kelmoqgdalar. Shu munosabat bilan,
hozirgi tarixiy jaryonda inson xulg-atvorida ma’no yaratuvchi omillardan biri sifatida etniklikni
o’rganish dolzarb ahamiyatga ega.

Adabiyotlar tahlili. Globalizatsiyaning sezilarli darajada kuchayishi munosabati bilan milliy
(yoki etnik) identiklik masalasi yanada dolzarb ahamiyat kasb etmoqda. Bu tarixi bilan chuqur ildiz
otgan madaniy hududlarning intensiv o’zaro ta’siri bilan bog’liq jarayon. Etnik identiklik, shaxsning
ijtimoiy identikligining bir gismi sifatida, insonning muayyan etnik jamoaga mansubligini anglashiga
tegishli psixologik kategoriya hisoblanadi [1.164-172]. A.P.Sadoxinning fikricha etnik identiklik
“Men” kontseptsiyasida namoyon bo’ladi. Uning ta’kidlashicha «Men» butun shaxsga teng emas,
lekin u ichki yaxlitlikka ega bo’lgan, insonning o’zi haqida o’zi va boshqalar uchun qabul qilgan
tasavvurlaridan shakllanadigan 0’z-0’zini anglashga yaqin bo’lgan bir hodisadir [2.192]. Inson 0’z
turining vakili sifatida ajdodlaridan o’tgan butun antropologik va psixologik belgilar tizimining
tashuvchisidir. Bu identiklik deyiladi. Ammo, xech bir “men” yakka holda mavjud bo’lmaydi.Chunki
gadriyatlar universal va rasmiy bo’ladi.Ko’pgina olimlar (Yu.V. Bromley, A.M. Gracheva, L.M.
Drobijeva, V.S. Sobkina, T.G. Stefanenko va boshqalar)ning fikriga ko’ra, etnik identiklik o’z
tuzilishiga ega bo’lib, u kognitiv, affektiv va xarakter komponentidan (0’z xalqi normalari,
gadriyatlari va xulg-atvor qoidalariga asoslangan amaliy xatti-harakatlar; an’analar, urf-odatlar,
marosimlarni bajarish, til, qo’shiqlar, ragslar va boshqa madaniy unsurlarni faol qo’llash) iborat.

Jahonning etakchi etnologlaridan biri V.A.Tishkov etnosda jamiyat va madaniyatda ob’ektiv
mavjud hamda o’zaro farqli ko’rinishlardan iborat bo’lgan o’z-0’zini boshqaruv kontinumi va
strukturaviylikka harakat qiluvchi mozaik, lekin o’ziga xos madaniy xilma xillik mavjud, deydi
[3.77]. G’arb olimlarining rasmiy tasavvurlariga ko’ra, etnos etnik guruhlarning madaniy
xususiyatlari yig’indisidan iborat [4.82].

O’zbekiston etnologlari [5.2015]etnosni millatning ilk tarixi, uning ildizi deb hisoblab va
millatni davlatchilik va umummilliy madaniyat bilan bog’langan etnosning rivojlangan shakli deb
garaydilar. Xalgning xarakterli komponentlari bu etnografik o’zlik (identiklik)ni tashkil etadi.
Etnografik o’zlik esa etnografik guruhlarda paydo bo’ladi. Etnografik guruh — bu muayyan xalq
tarkibidagi yoki bir necha xalglar orasidagi ayrim umumiy etnik belgilarga ega bo’lgan kichik
guruhdir. Boshqacha qilib aytganda u xalgning ichki bo’linishi bo’lib, umumiy millatga tegishli, lekin
madaniy yoki til xususiyatlarida ayrim farqlarga ega bo’lgan odamlar toifasidir.

Muhokama. Etnografik o’zlik uning madaniy kodlari orqali namoyon bo’ladi. Madaniy kodlar
— bu ma’no va qadriyatlarni avloddan avlodga etkazib turuvchi ramziy belgilar tizimi bo’lib, xalq
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madaniyatining “shifrlangan axboroti” sifatida namoyon bo’ladi. Ular so’z, rang, shakl, marosim,
musiga, ramz yoki diniy amallar ko’rinishida namoyon bo’ladi. Madaniy kodlar xalgning ruhiy va
ijjtimoily dunyoqarashini, uning tabiatga, jamiyatga va ilohiy kuchlarga bo’lgan munosabatini ham
ifodalaydi. Shu bois ular etnografik o’zlikni tadqiq etishda asosiy “kalit” vazifasini bajaradi.

Etnos nazariyasining asoschilaridan biri Yu. V. Bromley xalglar tarixi jarayonida ikki
yo’nalish: differentsiatsiya va integratsiya doim hamohang kechadi, degan g’oyani ilgari suradi.
Ya’ni bir butun etnik jamoa vaqt o’tishi bilan turli sabablarga ko’ra kichik xalq yoki guruhlarga ajralib
chiqishi mumkin, shuningdek, turli etnik guruhlar siyosiy, iqtisodiy yoki madaniy ta’sir orqali bir
xalq yoki millat shaklida birlashishi ham mumkin. Aynigsa bir jamiyatdan ikkinchi jamiyatga o’tish
jarayonlarida bunday xodisalar ro’y beradi. O’tish davrlarida etnik mansublik insonga o’zini
jamiyatning bir qismi sifatida his qilish va an’analar orqali psixologik qo’llab-quvvatlash topish
imkonini beradi. Shu sababli etnik identifikatsiyaga katta e’tibor garatiladi.

1990 vyillarda YUNESKO tashkiloti gadimgi tsivilizatsiyalar chorrahasida joylashgan
Samarqgand, Buxoro, Xiva, Shahrisabz kabi shaharlar bir vaqgtlar ilm, san’at va savdo markazlari
bo’lganligi sababli bu shaharlarni butun insoniyat uchun ahamiyatli madaniy meros sifatida ko’radi.
Asosiy vazifasi — insoniyatning umumiy merosini asrash va avlodlarga etkazish bo’lgan bu tashkilot
O’zbekistondagi ko’plab obidalar tabiiy eroziya, inson faoliyati yoki zamonaviy qurilishlar tufayli
yo’qolib ketish xavfi borligi sababli ularni huquqiy va tashkilotchilik jihatdan himoya ostiga oladi,
restavratsiya ishlarini muvofiqglashtiradi, xalqaro mablag’ ajratishda yordam beradi, yodgorlikni
muhofaza gilish goidalarini belgilaydi.

Hozirgi kunda O’zbekistonda YUNESKO Butunjaxon merosi ro’yxatiga kirgan 8 ta ob’ekt
bor. Ular ichida eng birinchi 1990 yilda Xiva shahridagi Ichonqala me moriy majmuasi ro’yxatga
olingan [6].

1991 yilgi mustaqillikdan keyin O’zbekistonda o’zbek xalqining etnografik xususiyatlarini
identifakatsiyalash boshlandi. Bu jarayon O’zbekistonning jahonga tanitilishi fonida, shuningdek
genetik ildizlari bir bo’lgan qo’shni respublikalar bilan tarixni chuqurlashtirish va o’zlashtirish
bo’yicha kurash fonida kechdi. 1993 yilda O’zbekiston Respublikasi BMTning Ta’lim, fan va
madaniyat masalalari bo’yicha tashkiloti — YUNESKO (UNESCO) a’zosi bo’lgandan keyin Xiva
shahrining 2500 yillik yubileyini nishonlash uchun takliflar YUNESKO Bosh konferensiyasiga
kiritildi. Uning 28-sessiyasida Xiva shahrining 2500 vyilligi yubileyini 1997-yilda YUNESKO
rahnomaligida jahon migyosida keng nishonlash hagidagi garori gabul gilindi. Shu munosabat bilan
O’zbekiston Respublikasi Vazirlar maxkamasining qaroriga [7] ko’ra O°zbekiston Respublikasi
Davlat matbuot qo‘mitasi Fanlar akademiyasi bilan birgalikda Xiva shahrining o’zbek milliy
madaniyati tarixida tutgan o‘rni haqida ilmiy, ilmiy-ommabop nashrlarni, turli taqvim va bukletlari
chop etildi. “O‘zdavteleradio” kompaniyasi, “O‘zdavkinokompaniya” va ommaviy axborot vositalari
Xiva shahrining gadimiy tarixi va madaniyati, o‘ziga xos san’atini targ‘ib etuvchi video, telefilmlar
yaratishni, ommabop materiallar berib borilishini ta’minladilar. Natijada Xorazmliklarga xos bo’lgan
ko’plab etnografik xususiyatlar va etnografik merosning o’rganilishi va qayta tiklanishiga olib keldi.

2000 yilda Xorazmda “Avesto» asari yaratilganining 2700 yilligini nishonlandi. Bu yubiley
YuNESKO bosh konferentsiyasining 1999 yil noyabr oyida Parijda o’tgan 30-sessiyasining « Avesto»
asari yaratilganining 2700 yilligini dunyo migyosida keng nishonlash hagidagi garoridan kelib chigib
gabul qilingan O’zbekiston Respublika Vazirlar Mahkamasi qarori [7] asosida amalga oshirildi.
Aynan shu qaror asosida Xorazm aholisining islomdan oldingi diniy e’tiqodlari va marosimlari
masalalari jiddiy o’rganildi va diniy madaniyatimiz ildizlariga oydinlik kiritildi.

Xiva shahridagi Ichonqal’aning YuNESKOning Butunjahon madaniy merosi ro’yxatiga
kiritilishi, Xivaning 2500 yillik tarixini nishonlanishi va “Avesto” asarining qadimiyligini e’tirof etish
kabi jarayonlar Xorazm aholisining etnomadaniy identifikatsiyasida muhim ilmiy va ma’naviy
ahamiyatga ega bo’ldi.

Aytish joizki, Xiva shahridagi Ichonqal’a — o0’zining me’moriy mukammalligi, shaharsozlik
an’analari va madaniy qatlamlarining yaxlit saqlanib qolgani bilan jahon madaniyatida o’ziga xos
o’rin tutadi. Uning YuNESKOning Butunjahon merosi ro’yxatiga kiritilishi [8] nafaqgat tarixiy
obidalarni muhofaza qilish, balki Xorazm xalqining madaniy o’ziga xosligini xalqaro darajada tan
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olinishiga sabab bo’ldi. Bu holat mahalliy aholining “biz jahon tsivilizatsiyasida teng qadriyat
egasimiz” degan milliy g’ururini oshirdi va Xorazmning identifikatsiyasida madaniy merosni asosiy
belgi sifatida shakllantirdi.

Natijalar. Xivaning 2500 yilligini nishonlash tarixi fagat shahar yoshini aniglash emas, balki
o’zbek davlatchiligining ildizlari Xorazmda qo’yilganini ilmiy va ma’naviy jihatdan asoslashga
xizmat qildi. Xorazmda ilk davlatchilik tizimlari — gadimgi Xorazm davlati, keyinchalik
Xorazmshohlar sulolasi orqali shakllangani ma’lum. Shu bois, bu yubiley tadbirlari Xorazm aholisi
uchun o’zini tarixiy davlatchilik an’analariga ega xalq sifatida anglashda muhim ramziy ahamiyat
kasb etdi. Bu jarayon etnik va milliy o’zlikning muhim asosi bo’lgan davlatchilik identifikatsiyasini
kuchaytirdi.

“Avesto” — insoniyat ma’naviy tarixi va dunyoqarashining ilk manbalaridan biri bo’lib, ilmiy
tadqgiqotlarda uning ayrim qismlari aynan Xorazm hududida shakllangani ta’kidlanadi. Bu asarning
2700 yilligini nishonlash Xorazm aholisi uchun 0’z ma’naviy va falsafiy ildizlarini anglash imkonini
berdi. Zardushtiylik ta’limotidagi tabiat, yaxshilik va yomonlik, insof va haqiqat kabi g’oyalar
Xorazm madaniyatidagi qadimiy axloqiy an’analar bilan uyg’unlikda ekanligi, mahalliy aholining
ma’naviy identifikatsiyasida muhim o’rin tutadi. Shu orqali “Avesto” Xorazm aholisi uchun madaniy
va ma’naviy merosni birlashtiruvchi ramz sifatida ahamiyat kasb etdi.

Xorazm madaniy merosini, jumladan Ichongal’a va “Avesto” bilan bog’liq tadbirlarni davlat
darajasida nishonlash milliy o’zlikni mustahkamlash siyosatining ajralmas qismi bo’ldi.Bu jarayonda
Xorazm aholisi 0’zini nafaqat mahalliy tarixning vorisi, balki umummilliy madaniyatning asosiy
tarkibiy gismi sifatida anglay boshladi. Shu tariga, tarixiy meros — jahon e’tirofi, davlatchilik
an’analari va ma’naviy ildizlar uyg’unligi orqali Xorazm aholisining etnomadaniy identifikatsiyasi
mustahkamlandi.

Xulosa. Ichonqal’aning YUNESKO ro’yxatiga Kkiritilishi, Xivaning 2500 yilligi va
“Avesto”’ning 2700 yilligini nishonlanishi Xorazm aholisi uchun 0’z tarixini, davlatchiligini va
ma’naviy ildizlarini qayta anglash imkonini berdi. Bu jarayon mahalliy o’zlikning jahon madaniyati
bilan uyg’unlashishiga, milliy g’ururning yuksalishiga va Xorazm aholisining o’ziga xos
etnomadaniy birlik sifatida identifikatsiyalanishiga zamin yaratdi. Shu tariga, Xorazm vohasi nafagat
o’zbek davlatchiligining beshigi, balki umuminsoniy gadriyatlarning tarixiy manbai sifatida ham

jahon madaniyatida munosib o’ringa ega bo’ldi.
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UO’K 069+902+39+801.6
“ICHAN-QAL’A” MUZEY FONDIDAGI QO‘LYOZMALARNING ETNOGRAFIK
TAHLILI VA ULARNING MADANIY MEROSNI O‘RGANISHDAGI O‘RNI
S.0‘‘Matyakubova, mustagqil izlanuvchi, Urganch davlat universiteti, Urganch

Annotatsiya. Ushbu maqgolada “Ichan-qal’a’” muzey-fondida saqlanayotgan qgo ‘lyozmalarning
etnografik tarkibiy gismlari, ularning tarixiy va madaniy ahamiyati, shuningdek, hozirgi kunda
madaniy merosni o ‘rganish va saqlashdagi o ‘rni tahlii gilinadi. Tadgiqgotning asosiy magsadi — bu
manbalarning nafagat Xorazm, balki Markaziy Osiyo madaniy landshaftini tushunishdagi o ‘ziga xos
hissasini ilmiy asoslash va ularni zamonaviy etnografik tadgiqotlar kontekstida gqayta baholashdan
iboratdir.

Kalit so“zlar: Xorazm, Ichan-gal’a, muzey-fond, qo ‘lyozmalar, etnografik tahlil, madaniy
meros, tarixiy manba, Xiva xonligi, etnografiya, urf-odatlar, kitobat san’ati, sahhoflik, madaniy
xotira, milliy identifikatsiya, elektronlashtirish, arxiv.

AHHOmayus. B Oaunnoti cmamve ananusupyromcs dmHocpaguueckue Ccocmasnsouue
PYKoOnucei, Xpauawuxcs 6 myseuHom Qonoe «HMuan-xana», ux ucmopuueckoe u KyIbmypHoe
3HA4YeHue, a makosice pojlb 6 U3YYeHUU U COXpaHeHuu KyjaibnmypHoco Hacneous 6 Hacmo:sRuiee 6pemst.
Ocnosnas uelilb Uccneoo8anus — HAY4YHO obocnosamb yHuKaJZbelIZ BKIA0 DMUX UCMOYHUKOB 8
NOHUMAHUe He MobKo Xope3ma, HO U KyibmypHozo nanowagma Llenmpanvhoi Azuu, a maxdice
nepeoyeHumbs Ux 6 KOHmekKkcne CO8pEeEMEHHbLX BH’ZHOepCl(ﬁMI{QCKMX Uccne008aHull.

Kntouesvie cnoea: Xopesm, Huan-xana, myseiinviti poHO, pyKonucu, >mHocpaguueckull
anaius, KyJibmypHoe HaCJzedue, ucmopuquKuﬁ UCMOYHUK, Xusumnckoe XAHCME6O0, 37’1’1H02pd¢u}l,
00bluaU U MPaAOUYUL, UCKYCCMBO KHUCONUCAHUSL, CA00800CMB0/3emedenue, KyibmypHAas namsimo,
HAUUOHAIbHAA udeﬂmutmocmb, Ouuqbpoeﬁca, apxue.

Abstract. This article analyzes the ethnographic components of the manuscripts preserved in
the “Ichan-kala’” museum fund, their historical and cultural significance, as well as their role in the
study and preservation of cultural heritage today. The main goal of the research is to scientifically
substantiate the unique contribution of these sources to understanding not only Khorezm but also the
cultural landscape of Central Asia, and to reevaluate them in the context of modern ethnographic
studies.

Keywords: Khorezm, Ichan-kala, museum fund, manuscripts, ethnographic analysis, cultural
heritage, historical source, Khiva Khanate, ethnography, customs and traditions, art of bookmaking,
horticulture/agriculture, cultural memory, national identity, digitization, archive.

Kirish: Xorazm — dunyoning eng qadimiy madaniyat markazlaridan biri bo‘lib, uning boy
tarixiy va madaniy merosi nafaqat arxeologik topilmalar, balki yozma manbalar orqali ham oz
ifodasini topgan. Shu nuqtai nazardan, “Ichan qal’a” hududida joylashgan Davlat muzey-qo‘rigxonasi
fondidagi qo‘lyozmalar nafaqat mintaganing yozma an’analari, balki uning turli davrlardagi ijtimoiy
hayoti, maishiy madaniyati, urf-odatlari va ruhiy qiyofasini o‘rganish uchun noyob manba
hisoblanadi.

Adabiyotlar tahlili: Ko‘rib chigilayotgan masala bir qancha manbaviy asoslargadir. “Ichan-
qal’a” Davlat muzey-qo‘rigxonasidagi qo‘lyozmalarning etnografik ahamiyatini o‘rganishda
O‘zbekiston Milliy arxivida saqlanayotgan Xiva xonlari hujjatlari ham muhim manba sanaladi.
M.Yo‘ldoshev ushbu hujjatlarni izchil tadgiq etib, ular orgali nafagat Xiva xonligining siyosiy va
ma’muriy tarixi, balki mintaqa aholisining ijtimoiy tuzilishi, iqtisodiy faoliyati, urf-odatlari va
kundalik turmush tarzi haqida qimmatli ma’lumotlar o‘rgangan[1;2;3;4;5]. Uning tadgiqotlari Xiva
xonligi hujjatlaridagi etnografik ma’lumotlarni tizimli tahlii qilishga, shuningdek, bu manbalarning
madaniy-ma’naviy meros sifatidagi ahamiyatini ilmiy asoslashga xizmat gilgan. Shuningdek, Ichan
qala fondida saqlanuvchi qo‘lyozmalar asosida M.Abdullayev tomonidan sahhoflik san’ati tarixi
o‘rganilgan[6]. Olimlar guruhi tomonidan “O‘zbekiston madaniy merosi” turkumi shaklida kitob-
albom to‘plami yaratilgan bo‘lib, uning alohida qismi Xiva ichan qal’a muzey qo‘rigxonasiga
bag‘ishlanib, undan ko‘na shahar fondida saqlanuvchi ashyolarga doir qimmatli ma’lumotlar joy
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olgan[7]. U.Bekmuhammad tomonidan Xiva xonlari arxivi o‘rganilishiga doir tadqiqot ishi olib
borilgan[8]. Xiva davlat hujjatlarida qulchilik masalalari F.Tadjieva tadgigotlarida keltirilgan[9, 101-
113].

Metod: Tadqiqot jarayonida tarix faniga xos bo‘lgan ilmiy metodlardan keng foydalanildi.
Manbalarda keltirilgan ma’lumotlar chuqur qiyosiy tahlil qilindi, bunda turli manbalardagi
ma’lumotlar o‘rtasidagi o‘xshashlik va farqlar aniglandi. VVogealar ularning tarixiy sharoit va
kontekstida o‘rganildi, bu esa tarixiylik prinsipiga amal qilishni ta’minladi.

Muhokama: “Ichan-qal’a” davlat muzey-qo‘rigxonasi nafaqat Xiva xonlarining qadimiy
qal’asi, balki Xorazm tarixi va madaniyatini saglovchi yirik ilmiy-madaniy markazdir. Muzey 1920-
yildan buyon faoliyat yuritib, oz tarkibiga Xorazm tarixining turli bosqichlarini aks ettiruvchi 60 000
dan ortig eksponatlarni jamlagan[10]. Shu jumladan muzey fondida Arabxon madrasasida joylashgan
asosiy qo‘lyozma to‘plami mavjud bo‘lib, bu to‘plamda 400 dan ortiq noyob manbalar
aniqlangan[11]. Qo‘lyozmalarning etnografik ahamiyati, avvalo, ularning tarixiy va madaniy
manbalar sifatidagi gadriyatlarida namoyon bo‘ladi. Ushbu qadimiy matnlar, hujjatlar va adabiy
asarlar an'anaviy urf-odatlar, ijtimoiy tuzilmalar, ma'naviy gadriyatlar va kunlik hayotning yorgin
aksini o‘zida saqlab qolgan. Ular orqali avloddan avlodga o‘tib kelgan amaliy bilimlar, ta'lim tizimi,
diniy e'tiqodlar, til va adabiyotning rivojlanish bosgichlari, shuningdek, Xorazm jamiyatining
gadimgi qiyofasi va o°‘zaro munosabatlarini real shaklda kuzatish mumkin. Shunday qilib,
qo‘lyozmalar etnografik tadqiqotlar uchun nafaqat faktlar, balki taraqqiyot jarayonining tirik guvohi
hisoblanadi. Shu bilan birga qo‘lyozma materiallar mahalliy til va adabiy shakllar tarixini chuqurroq
o‘rganishga imkon yaratadi[ 12].

O‘tgan ming yilliklar davrida xivaliklar o‘ziga xos milliy madaniyatini yaratib, ushbu moddiy
yodgorliklar ko‘rinishidagi merosni keyingi avlodlarga qoldirish yo‘llarini ham topishgan. Buning
uchun hukmdorlar saroylari va ibodatxonalar o‘z davrining madaniyat namunalarini to‘playdigan,
saglaydigan va kelajakka xizmat giladigan dargohga aylantirilgan. Natijada bu yerda nodir tarixiy
ashyolar va qo‘lyozma hujjatlarning boy to‘plami yuzaga kelgan[13, 60-64].

Xivada kitob yaratish san’ati Xiva xonligi davrida (XVI-XX asrlar) o‘zining gullagan davrini
yashadi. Xiva nafagat siyosiy markaz, balki butun Xorazmning ilmiy, madaniy va adabiy poytaxti
bo‘lib, kitob san’ati uchun qulay muhit yaratdi. Xonlikning so‘ngi davrida 18 nafar sahhof faoliy
yuritgani ma’lum[14]. 1908-yilda Xivaga kelgan rus olimi A.Samoylovich Xon Feruzning Ko‘hna
Arkdagi kutubxonasida 550 qo‘lyozma saqlanishini qayd qilgan. O‘sha davrda Xivada 54 ta madrasa
faoliyat yuritgani, har bir madrasada kutubxona, bozorlarda maxsus kitob rastalari ochilgani,
Xorazmda XIX asr oxiri — XX asr boshida kitobot san’ati, jumladan, sahhoflik ravnaq topganligidan
dalolat beradi[6].

Qo‘lyozmalar faqat yozma matn emas, balki o‘tmishdagi hayot tarzining bevosita guvohi va
manbasidir. Ular Xiva va uning atrofidagi aholining kundalik hayoti, ijtimoiy munosabatlari,
fugarolik tartiblari, urf-odatlari, an’analari, bandligi, savdosi va boshqa ijtimoiy sohalar hagida real
ma’lumotlar o‘zida aks ettiradi. Shu orqali insonlarning ijtimoiy tuzilishi, madaniy qadriyatlari va
yashash tarzini ilmiy tadqiqotlar asosida tiklash va tushunish mumkin bo‘ladi.

Xiva ichan gal’a muzey-fondidagi bir qo‘lyozmada xonlik davrida Xorazmda yashagan nems
mennonitlarining ro‘yxati qayd etilgan. Ushbu hujjat nafaqat mintaqa tarixidagi etnik xilma-xillikni
tasdiglovchi muhim manba, balki Xorazm etnografiyasiga yangi madaniy unsurlarning kirib kelishi
jarayonini o‘rganish uchun ahamiyatlidir. Mennonitlar o‘z jihozlari, qishloq xo‘jaligi usullari, diniy
e‘tiqodlari va ijtimoiy tashkil etilishlari bilan mahalliy an’analarga o‘ziga xos ta’sir ko‘rsatgan. Bu
materiallar Xorazmning madaniy landshaftida xorijiy etnik guruhlarning o‘rni, madaniy almashinuv
va moslashuv jarayonlarini tushunishga yordam beradi[15].

Muzey to‘plamlarining ajralmas qismi bo‘lgan qo‘lyozma va hujjatlar esa faqat tarixiy manba
sifatida emas, balki etnografik boylik sifatida ham ahamiyatlidir. Ular orqali nafagat o‘tmishdagi
voqealar, balki Xorazm aholisining an’anaviy turmush tarzi, marosimlari, kiyim-kechaklari,
kasb-hunarlari, diniy va maishiy ¢’tiqodlari, san’at va adabiyotining mahalliy xususiyatlari ham o‘z
aksini topgan.
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Fondning har bir qo‘lyozmasi nafaqat qog‘ozda siyoh izi, balki yuraklarimizda yashaydigan
o‘tmishning nafasi, sadoqati, hikmatidir. Bu varaqlar orasida nafaqat xatlar yozilgan — ularga yuz
yilliklar davomida orzu, umid, iztirob sirgangan. Bu qo‘lyozmalar har bir satr — bobolarimizning
kunlari, har bir hikoya — o‘tgan zamondan qolgan mulogot. Ular orqali Xorazmning buyuk xonlari,
dono olimlari, mehnatkash dehqonlari, mehribon onalari tirik obrazda yonimizga keladi. Buni o‘qigan
odam o‘tmishga qadam qo‘yadi, o‘tmish esa bugungi kunga suhbatga keladi. Shuning uchun bu
qo‘lyozmalarni saqlash nafaqat vazifa, balki avlodlar oldidagi qarz — ularning kundalik hayoti,
hayolatlari va orzularini abadiylashtirishdir[16].

Shuningdek, M.Nematullayev Sovet davrining dastlabki yillarida Xiva tarixini tadqgiq etib,
uning asarlarida nafagat siyosiy va ijtimoiy vogealar, balki mintaga aholisining turmush tarzi, urf-
odatlari va moddiy-madaniy merosi haqida gimmatli etnografik ma’lumotlar ham o°‘z aksini
topgan[17]. Uning ishlari Xiva va Xorazmning an’anaviy qiyofasini, davr o‘zgarishlarida xalq
hayotining qanday transformatsiya qilinishini yoritish bilan birga, o‘tmish va zamon o‘rtasidagi
madaniy uzluksizlikni tushunish uchun muhim manba hisoblanadi. Bu materiallar etnografik
tadgiqotlarda mahalliy hayotning o‘ziga xos xususiyatlarini saqlab qolish va tahlil qilish imkoniyatini
beradi.

Mazkur qo‘lyozmalar — masalan, turli xalq amaliyoti yo‘li bilan yozilgan risolalar, marosim
matnlari, duolar, oshpazlik, kasb-hunarga oid qo‘llanmalar, gonun hujjatlari va kundalik yozishmalar
— Xorazm xalqi moddiy va ma’naviy madaniyatining tirik ko‘zgusi hisoblanadi. Ushbu etnografik
manbalar orqgali Xiva va uning atrofi yashagan odamlarning kunlik hayoti, ijtimoiy munosabatlari,
urf-odatlari va gadriyatlar tizimi o‘rganiladi.

Shu sababli, “Ichan-qal’a” muzey-qo‘rigxonasidagi qo‘lyozma fondini faqat arxiv material
sifatida emas, balki Xorazm etnografiyasining nodir manbasi sifatida baholash lozim. Ular etnik
madaniyatning izchilligini, an’analarning davomiyligini va mintaganing o‘ziga xos tarixiy yo‘lini
tushunishda muhim vosita hisoblanadi.

Fonddan tadgigotchilar hamda olimlarga ochig holatda foydalanish uchun imkon yaratish
magsadida fond qo‘lyozmalarini elektronlashtirish ko‘zlangan. Fondda 400 dan ortig noyob manbalar
olimlar zahmati va sa’y-harakati tufayli ular xalgimiz foydalanishi uchun qulay tarzda elektron
platformaga joylashtiriladi[11].“Ichan qal’a” muzey-qo‘rigxonasi qo‘lyozmalar fondidagi noyob
qo‘lyozma kitoblar, toshbosmalar hamda Xiva xonligi tarixiga oid 2 300 dan ziyod yorliq, vagfnoma
kabi tarixiy hujjatlarning ragamlashtirilgan[18].

Natijalar: Tadgiqot jarayoni davomida olib borilgan tadgigot va manbalar tahlili natijasida
quyidagi asosiy va amaliy ahamiyatga ega bo‘lgan natijalar olindi:

— “Ichan-qal’a” muzey fondidagi qo‘lyozmalar nafagat yozma adabiy meros, balki Xorazm
xalqining an’anaviy turmush tarzi, ijtimoiy munosabatlari, diniy e’tiqodlari, moddiy madaniyati va
urf-odatlarini aks ettiruvchi gimmatli etnografik manbalar majmuasidir;

— Qo‘lyozmalar orqali Xiva xonligi va keyingi davrlarda mintaqada yashagan turli etnik va
diniy guruhlar (mennonitlar va boshqalar)ning madaniy almashinuvi, moslashuvi va o‘zaro ta’siri
jarayonlari aniq kuzatiladi, bu esa Xorazm madaniy landshaftining murakkab va rang-barang tabiatini
ochib beradi;

— Fond materiallari mahalliy dehqonchilik (sahhoflik), hunarmandchilik, savdo, ma’muriy
tartib, oilaviy munosabatlar, marosimlar kabi sohalarni o‘rganishda bevosita manba vazifasini
o‘taydi, shu bilan birga tarixiy etnografik rekonstruksiya imkoniyatini yaratadi;

— Qo‘lyozmalarning ilmiy ahamiyati nafaqat ularning mazmunida, balki ularning yaratilish
texnologiyasi (sahhoflik, kitobat san’ati)da ham ifodalanib, bu esa madaniy merosning moddiy va
ma’naviy jihatlarining uzviyligini namoyish etadi;

— Mazkur manbalarni elektronlashtirish va ragamlashtirish orgali ularning saglanishi,
ommaviylashtirilishi va zamonaviy tadgiqotlar uchun qulay foydalanish imkoniyatlari kengaymoqda,
bu esa fondning ilmiy va madaniy ahamiyatini yanada oshiradi.

Xulosa. “Ichan-gal’a” Davlat muzey-qo‘rigxonasi fondidagi qo‘lyozmalar Xorazm va umuman
Markaziy Osiyo madaniy tarixini, xususan etnografik jihatlarini o‘rganish uchun noyob va nozim
manba hisoblanadi. Ular orqali nafagat o‘tmishdagi vogealar, balki kundalik hayotning
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mayda-chuyda jihatlari, xalqning ruhiyati, an’analari va qadriyat tizimlari hagida haqqoniy ma’lumot
olish mumkin. Ushbu qo‘lyozmalar etnografik tadqiqotlar kontekstida gayta baholanishi va ularga
nafaqgat tarixiy, balki madaniy-antropologik va sotsiologik yondashuvlar bilan ham garalishi lozim.
Fondni saglash, tadgiq gilish va zamonaviy formatda (elektron, ragamli) omma qgilish orgali nafagat
milliy madaniy xotira saqlanadi, balki global madaniy merosga qo‘shilgan hissa ham kuchaytiriladi.

Xullas, “Ichan-qal’a” muzey fondidagi qo‘lyozmalar etnografik manba sifatida nafaqat
Xorazm, balki butun Markaziy Osiyo madaniy tafakkurini tushunish va talgin etishda muhim kalitdir
va ularni o‘rganish, muhofaza qilish va targ‘ib gilish zamonaviy ilm-fan va madaniyat siyosatining
ustuvor vazifalaridan biri bo‘lishi kerak.
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UO’K 94(575.1)'373.2
ILK O’RTA ASRLAR SUG’DDAGI NIKOH MUNOSABATLARINING TARIXIY
ASOSLARI
U.N.Namazova, tayanch doktorant, Samargand davlat universiteti, Samargand

Annotatsiya. Ik o ‘rta asrlar Sug‘dda nikoh munosabatlari borasidagi muhim manba Mug*
tog ‘i arxividan topilgan Nov 3. va Nov 4. hujjatlari deb nomlanib, ular sug ‘dcha nikoh guvohnomasi
hamda kuyovning kelin tomon oldidagi majburiyatlariga oid ragamli hujjatlari hisoblanadi. Uning
tarixiy asosi sifatida “Avesto "ning “Vendidod” va “Yasht” kitoblarida aynan shu masalaga doir
goidalar keltirilganligi shuningdek, ilk o 'rta asrlarda Sug’ddagi nikoh munosabatlarining tarixiy
asoslari ilmiy asoslab berilgan.

Kalit so’zlar: Mug’ tog’i arxivi, Nov 3, Nov 4, Avesto, Vendidot, Yasht, Kusma, poligamiya,
monogam oila, Devashtich, Chata, “Sosoniylar huquqi”.

Annomayun. BadxcueiMu — UCMOYHUKAMU, — KACAOWUMUCS — OpPAYHbIX  OMHOUIeHUL 8
pannecpeonesexosom Coede, sansaromes O0Kymenmol nod Hazsanusmu Nov 3 u Nov 4, HatloenHble 8
apxuse copvl Mye. Onu npedcmasinsaom coootl co2outickoe bpauHoe cudemenbCmeo U OOKYMeHmbl,
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Kacawuuecs 0053amenbcme dHceHuUxa neped CmOpOHOIZ Hesecmbl. B cmamve HAY4HO 0bocHOBAHbI
ucmopuyeckue 0cHogvl opaunvlx omuouieruti 8 Cocoe 8 nepuood paHHe2o cpeOHe8eK08bsl, a MAKIce
YKAa3aHo, 4mo ux ucmopuvdecKum qbyH()aMeHmOM noCaysicuiu npasuia, U3Jl0HCEHHblE UMEHHO NO
IMOoMy 60npocCy 6 KHUzax «Benouoaoy u «wmy C6AUEHHO20 NUCAHUA «Asecmay.

Kniwueevie cnosa: apxus copvi Mye, Nov 3, Nov 4, Asecma, Benouoao, Hwm, xycma,
noaueamust, MOHo2amuas cemvs, Jesawmuy, Yama, « Cacanuockoe npagoy.

Abstract. Important sources regarding marriage relations in early medieval Sogdia are the
documents named Nov 3 and Nov 4, discovered in the Mount Mug archive. These consist of a Sogdian
marriage certificate and digitalized records pertaining to the groom's obligations toward the bride's
family. The historical foundations of these relations are scientifically substantiated by the rules on
this subject found in the "Vendidad" and "Yasht" books of the Avesta, as well as the historical
evolution of marriage practices in early medieval Sogdia

Keywords: Mount Mug Archive, Nov 3, Nov 4, Avesta, Vendidad, Yasht, kusma, polygamy,
monogamous family, Devashtich, Chata, “Sasanian Law”.

Ilk o‘rta asrlar Sug‘ddagi oila va uning xususiyatlarini o‘rganish jarayonidagi muhim asos bu —
nikoh munosabatlari masalasi hisoblanadi. Sug‘dda nikoh munosabatlari borasida bugungi kunda
ma'lum manba — Mug* tog‘i arxividan topilgan Nov 3. (sug‘dcha nikoh guvohnomasi) va Nov 4.
(kuyovning kelin tomon oldidagi majburiyatlari) ragamli hujjatlari hisoblanadi. Hujjatlarda bevosita
ilk o‘rta asrlar Sug‘ddagi nikoh munosabatlari aks etgan. Ushbu hujjat 1932 yilda topilgandan keyin
uning birinchi noshiri V.A.Livshits tomonidan bir necha marotaba e'lon gilingan. Hujjatning
o‘zbekchasi sug‘dshunos M.Is’hoqov va inglizchasi I.Gershevich tomonidan ham nashr etilgan.
A.Otaxo‘jaev (turk-sug‘d munosabatlari dorasida), G*.Boboyorov (Turk xoqonligi boshqaruvidagi
unvonlar masalasida), l.Yakubovich (hujjatni etimologik tahlil qilgan), P.Lure (hujjatdagi
toponimlarni tahlil etgan), SH.SHoyoqubov (Sug‘d siyosiy tarixi doirasida talqin qilgan), B.G‘oyibov
(Sug‘d davlatchiligiga doir jihatlarini), E.Sattorov (ijtimoiy-maishiy munosabatlar doirasida
o‘rgangan) va boshga o‘nlab Sug‘d tarixini tadqiq etgan mutaxassislar ushbu hujjatga murojaat
qilishgan va o‘z tadqiqotlari doirasida hujjat mazmunini talqin etishgan.

Yugqorida keltirilgan ilmiy izlanishlarni alohida e’tirof etgan holda aytish mumkinki, Mug*
tog‘i arxividagi Nov 3. (Sug‘dcha nikoh guvohnomasi) va Nov 4. (kuyovning kelin tomon oldidagi
majburiyatlari) ragamli hujjatlarni oilaviy munosabatlar va jamiyatda nikoh munosabatlari doirasida
tahlil gilish rejalashtirilgan.

Sug‘dda nikoh munosabatlari masalasida gapirishdan oldin uning tarixiy asoslari to‘g‘risida
ma'lumot berish magsadga muvofig. “Avesto”’ning “Vendidod” Kkitobi, 1V-fragard, 126-130
bandlarida jamiyatdagi garama qarshi jinsdagilar nikoh tuzish mumkinligi to‘g‘rida gap boradi.
“Yasht” kitobi, XI-fragard, 10-13 bandlarida nikohsizlik gunoh, yomon deb hisoblangan.
zardushtiylik ajrashish, taloq gilishni tagiglaydi. Er-xotin sadoqatini targ‘ib etgan.

Miloddan avvalgi VI11-VII asrlarda Markaziy Osiyo bo‘ylab zardushtiylik dinining targalishi,
uning kitobi “Avesto”’ning maxsus alifbe vositasida yozib olib, kitob qilinishi — bular gadimiy yozuv
va kitobat ishining oila va jamiyat hayotiga dadil kirib kelishi deb baholanishi mumkin. “Avesto”
faol yaratuvchanlik, ruhiy va jismoniy poklik, astoydil va bargaror e'tigod, yovuzlikning barcha
ko‘rinishlariga qarshi kurash, oilaparvarlik, Vatanga muhabbat va uning boyliklarini asrash kabi o‘z
davri uchun yuksak g‘oyalari bilan ajdodlar hayotiga kirib kelgan. Bu gadriyatlar asrlar osha, hatto
diniy garashlar o‘zgargan sharoitlarda ham transformatsiyalashgan holda saglanib, avaylanib
kelmoqgda. Bu gadriyatlar el, elat, xalg, millat tushunchalaridan ustunligi bilan mintaga xalglarini
ma’naviy uyushtiruvchi muhim omil hamda bu mushtaraklikka, o‘z navbatida millatlararo totuvlikka
asos bo‘lib qolaveradi.

“Vendidod”’ga ko‘ra nikoh munosabatlariga kirish uchun nikoh bitimini tuzish talab etilgan (IV,
126, 127, 129). “Avesto” tomonidan nikoh yoshi belgilangan (“Vendidod”, XIV, 64-67). ana shu
yoshda balog‘atga yetgan yigitlar va gizlar dindan xabardor qilingan, ya’ni sinovdan o‘tganlar.
Voyaga yetganlik va dinni qabul qilganlikning ramzi deb “kusma” belbog‘i sanalgan, u
konfirmatsiyadan, ya'ni sinovdan o‘tganlar beliga bog‘langan. Shuningdek, “Avesto”da qizlarning
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turmushga chiqishi, yaxshi oila qurishi hagida ota-onalar qayg‘urishlari lozim bo‘lgan. Turmush
qurishda ikkala tomon istak-xohishlari hisobga olingan va ota-onalar va vasiylar tomonidan
ma’qullangan. “Vendidod”da ota-onalar qizlariga sep berishlari, to‘y marosimlari amalga oshirilgan.
Avesto jamiyatida oila monogam shaklida bo‘lgan. Muhimi ham shundaki, “Avesto”da farzandlarni
tarbiyalashda ota-onalarning majburiyatlari yetarlicha belgilab qo‘yilgan. “Avesto” tug‘ilgan va hali
tug‘ilmagan bolalarning huquqlarini qat’iy himoya qiladi, abortni, ya'ni muddatidan oldin majburiy
bola ko‘rishni taqiglaydi. Avesto jamiyatida ayollarning mavqei tartibga solingan, haqgo‘y, pokiza,
mehnatkash ayollar sharaflangan, ular sha'niga “madhiya” (“qo‘shiqglar”) kuylangan.

“Avesto” kitobida keltirilgan nikoh munosabatlari to‘g‘isidagi ma’lumotlar davrlar o‘tib
Sosoniylar jamiyatidagi nikoh munosabatlari uchun asos gilib olingan edi. Soha mutaxassislarining
keltirishicha, sosoniylarda nikoh va uning xususiyatlari “Avesto” kitobidagi huquqiy masalalar bilan
o‘xshash bo‘lgan.

Mug* arxivining bevosita nikoh munosabatlariga masalasiga bag‘ishlangan — Nov. 3 va Nov. 4
ragamli hujjatlari mavzuning mohiyatini aniqlash muhim hisoblanib, ilk o‘rta asrlar Sug‘d
jamiyatidagi nikoh, oilaviy munosabatlar va ular bilan bog‘liq an’analar to‘g‘risida tasavvur beradi.
Mazkur hujjatlar nafagat O‘zbekiston, balki Markaziy Osiyo xalqlarining ilk o‘rta asrlar ijtimoiy-
maishiy madaniyatining nodir namunalari hisoblanadi. jumladan, ikkala hujjat tahlili Sug‘dda
oilaning turli xususiyatlari — mulkiy, ijtimoiy, huquqiy jihatlari to‘g‘risida ma'lumotlar berib, ikkala
tomon shartlarini o‘zida yaqqol aks ettirgan. Hujjat tahlili bugungi kundagi jamiyatda oila institutini
o‘rganishda ham muhim ahamiyat kasb etishini alohida e’tirof etish lozim.

Hujjat Mug* tog‘i arxividan topilgan bo‘lsa-da, uning Devashtich mahkamasiga alogadorligi
masalasi ochigligicha golmogda. Chunki hujjat Tarxun (700-710) podsholigining o‘ninchi yili, ya’ni,
710 vyil bilan sanalashtirilgan (Devashtichning Panjikentdagi hukmronligi yillari bilan emas).
SHunday ekan Nov. 3 va Nov. 4 ragamli hujjatlar Samarqandda tuzilgan bo‘lishi va 712 yil
Samargand arab xalifaligi kuchlari tomonidan egallangandan keyingina Panjikentga olib ketilganligi
xususidagi fikrlarni inkor etib bo‘lmaydi. Bundan tashqgari, hujjatning mazmuni ham Mug* arxivi
hujjatlaridan keskin farq giladi. Mug* arxivining katta qismi hukmdor Devashtichga aloqador bo‘lishi
barobarida, ushbu hujjatning nikoh munosabatlariga bag‘ishlanganligi, uning boshqa joyda
tuzilganligi va olib kelinganligi xususidagi fikrni yanada kuchaytiradi.

Nov.3 va Nov.4 yuridik nikoh hujjati mazmunidan ko‘rinib turibdiki, turmush qurayotgan
ikkala tomon ham ijtimoiy mavqeiga ko‘ra imtiyozli tabaqa vakillaridir. Shunga ko‘ra, Sug‘d rasmiy
nikohida imtiyozli tabaqa xonadonidan chigqan ayolga to‘la huquqli bosh xotin sifatida qaralgan.
Sug‘dda gabul qilingan rasmiy “poligamiya”da bosh xotin huquqiy ma’noda yuridik shaxs
hisoblangan deb izohlanadi.

Hujjat tahlilidan ma’lum bo‘ladiki, ushbu nikoh shartnomasi 2 nusxada tuzilgan. “Chata (uchun
tayyorlangan) nusxa” mazmunidagi jumla shartnomaning ikkinchi nusxasi kelin (ya’ni, Chata) uchun
yozilgan. Mug‘ arxividagi nikoh shartnomasi o‘zining tuzilishi jihatidan sosoniylar nikoh
shartnomalaridan farg giladi. Sosoniylarning nikoh shartnomalarida kelinning kuyov oldidagi
majburiyatlari uchrashi bunga misol bo‘lishi mumkin. Ayniqgsa, farzandlarning er va xotin
ajrashishidan keyingi taqdiri masalasi “Sosoniylar huquqi” tizimida batafsil bayon etilgan.

Rasmiy hujjatlarda, aynigsa nikoh bilan bog‘liq shartlashishlarda doimo ularning kirish
formulasida an’anaviy hujjatchilikka oid qaydlar uchraydi. Jumladan, Turfon (qul savdosiga oid),
shimoliy Afg‘onistondan topilgan Baqtriy hujjatlar (nikoh bitimi)da keltirilgan kirish formulasi Mug*
arxivining ayni hujjatidagi kirish formulasiga o‘xshashligi mutaxassislardan tomonidan ilgari
suriladi. Hujjatlarning yakuniy gismi to‘g‘risida ham shu fikrni bildirish mumkin. Ilk o‘rta asrlar
Mug* arxividagi boshqa hujjatlarda ularning yakunlovchi gismida guvohlar, hattot va mas'ullarning
keltirilishi ayni davrdagi mahkama ishlarining muayyan mezonlar asosida yuritilganidan darak
beradi.

Shartnomadagi muhim jihatlardan biri shuki, unda iqtisodiy jarimalar bilan birga ikkala
tomonidan ham guvohlarning mavjudligi bo‘lib, bu holat oila nikoh munosabatlariga nisbatan
jamiyatning barcha a’zolari mas’ulligini ko‘rsatadi. Shuningdek, “Cher hamda uning wurug‘i
hohlagan kishisidan bu ayolni ziyon-zahmatsiz, pulini ustamasi bilan yetkazib berishni talab
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gilaversin. Va bu noma barcha xalgga - shu uyda mugim yashovchilarga va xonadon mehmonlariga
birdek taalluglidir’ degan mazmundagi jumla ham nikohning mustahkamligi yoki oilaning
barqarorligiga butun jamiyat javobgar eckanligiga urg‘u beradi. Bugungi kunda nikoh
munosabatlarida ham ayni holatni kuzatish mumkin bo‘lib, bu O‘zbekistonda oila va nikoh
munosabatlarining tarixiy asoslarga ega ekanligidan dalolat beradi.

Xullas, nikoh shartnomasining tahlili ilk o‘rta asrlar Sug‘dda mahkama va devon xizmatining
yugqori darajada yo‘lga qo‘yilganligi, nikohning jamiyatdagi alohida gadriyat sifatida qaralganligi,
nikohning mulkiy munosabatlardagi o‘rni, er va xotin o‘rtasidagi munosabatlar, oila qurishda nafaqat
er-xotin, balki uning garindoshlari ham mas’ul va javobgar ekanligi, nikohning guvohlar ishtirokida
tuzulishi, ushbu hujjatning vakolatli tashkilot huzurida tuzulishi va nihoyat Sug‘dda fuqarolik holati
dalolatnomalarini qayd etish huquqiy jihatdan yuqori darajada yo‘lga qo‘yilganligi va turk-sug‘d
munosabatlarining muhim jihatlarini ko‘rsatadi.
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UO’K 940.1:911(021).
KESH VILOYATINING ILK O‘RTA ASRLARDAGI TARIXIY-GEOGRAFIK O‘RNI VA
TOPONIMIK XUSUSIYATLARI
J.K. Norov, o‘qituvchi, Shahrisabz davlat pedagogika instituti, Shahrisabz

Annotatsiya. Mazkur maqgolada ilk o ‘rta asrlarda Janubiy So ‘g ‘d hududida muhim siyosiy-
igtisodiy markaz bo ‘Igan Kesh viloyatining tarixiy-geografik rivoji, shahar tuzilishi, irrigatsiya
tizimi, siyosiy mavqei hamda “Kesh” toponimining etimologik xususiyatlari yozma manbalar asosida
tahlil gilinadi. Xitoy solnomalari, musulmon sharq geograflari asarlari hamda lingvistik materiallar
qiyosiy o ‘rganilib, Kesh viloyatining Markaziy Osiyo tarixidagi o ‘rni yoritiladi.

Kalit so‘zlar: Kesh, Shahrisabz, Janubiy So‘g‘d, So ‘g‘d konfederatsiyasi, tarixiy geografiya,
toponimika, etimologiya, kat leksemasi, irrigatsiya tizimi, Temir-darvoza, Darband, Kangyuy, Xitoy
solnomalari, o ‘rta asr shaharlari.

Annomayua. B Oannoii cmamve HA OCHO8E NUCLMEHHBIX UCMOYHUKOS AHANUUPYIOMCA
ucmopuko-eeoepaghuueckoe  paszsumue, 20pooCKdAs —CMPYKmMypd, UPPULAYUOHHAS — CUcmemd,
ROAUMUYECKULl CMAamyc, a makace smumonozuyeckue ocobennocmu mononuma “Kew” Kewckoeo
oaszuca, komopuliil 8 panHem CpeoHegeKk08be ABNIAICA BANCHLIM NOIUMUKO-IKOHOMUUECKUM YEeHMPOM
FOocnozo  Coeda. B cpasnumenvHom acnekme u3yuaromcs KUMaucKue Jemonucu, mpyobl
MYCYTbMAHCKUX B60CMOYHBIX 2€02paho8 U IUHSBUCMUYECKUE MAMePUansl, 0C8eujaemcs Mecmo
Kewckozo oazuca 6 ucmopuu Llenmpanvroii Azuu.

Knrwueevie cnosa. Kew, I[llaxpuca63, oxcuvii Coeo, Coedutickasi KoHgedepayus,
ucmopuueckas 2eocpausi, MONOHUMUKA, IMUMONO2US, leKcema “‘Kam ™, uppueayuoHHas cucmemd,
Kenesznvle sopoma, [apbano, Kaneroti, kumatickue 1emonucu, cpeoHesekosvle 20pood.

Abstract. This article analyzes, on the basis of written sources, the historical and geographical
development, urban structure, irrigation system, political status, and the etymological features of the
toponym “Kesh” of the Kesh oasis, which was an important political and economic center in Southern
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Sogdiana during the early Middle Ages. Chinese chronicles, works of Muslim Eastern geographers,
and linguistic materials are comparatively examined, and the role of the Kesh oasis in the history of
Central Asia is highlighted.

Key words. Kesh, Shahrisabz, Southern Sogdiana, Sogdian Confederation, historical
geography, toponymy, etymology, kat lexeme, irrigation system, lron Gate, Darband, Kangju,
Chinese chronicles, medieval cities.

Ilk o‘rta asrlar Markaziy Osiyo tarixida siyosiy, ijtimoiy-iqtisodiy va madaniy jarayonlarning
tezlashishi bilan ajralib turadi. Bu davrda muhim tarixiy va geografik mintaqa bo‘lgan Kesh mintagasi
(hozirgi Qashqgadaryo vohasi) o‘zining strategik joylashuvi, tabiiy resurslari va savdo yo‘llari
chorrahasida joylashganligi tufayli alohida ahamiyatga ega bo‘ldi. Kesh mintagasi So‘g‘d, Baqtriya
va Choch kabi yirik tarixiy va madaniy mintagalar bilan chambarchas bog‘liq bo‘lib, mintaqalararo
igtisodiy va madaniy integratsiyada muhim rol o‘ynadi.

Kesh mintagasining tarixiy va geografik joylashuvi uning siyosiy jarayonlarda faol ishtirok
etishi, shuningdek, urbanizatsiya va qishloq xo‘jaligini rivojlantirish uchun zamin yaratdi. Aynigsa,
ilk o‘rta asrlarda bu mintaqada rivojlangan shahar va qishloq aholi punktlari, sug‘orish tizimlari va
savdo yo‘llari uning mintaqaviy ahamiyatini yanada oshirdi. Xitoy, arab va fors-tojik manbalaridan
olingan Kesh mintaqasi haqidagi ma’lumotlar uning yuqori siyosiy va iqtisodiy ta’sirini tasdiqlaydi.
Bu mintaganing toponimik xususiyatlari uning tarixiy rivojlanish bosgichlari, etnik va madaniy
gatlamlarini aks ettiruvchi muhim manba hisoblanadi. Kesh mintagasidagi joy nomlari turli davrlarda
hukmronlik qilgan siyosiy kuchlar, tillar va madaniyatlar ta’sirida shakllangan va ularning tahlili
mintaganing tarixiy va geografik rivojlanishini chuqurroq tushunish imkonini beradi. Toponimlar
mintaganing tabiiy sharoitlari, igtisodiy faoliyati, aholi tarkibi va diniy e’tiqodlari haqida muhim
ma’lumotlarni taqdim etadi.

Ushbu maqolada tarixiy manbalar, arxeologik topilmalar va zamonaviy ilmiy tadgigotlarga
tayanib, Kesh mintaqasining ilk o‘rta asrlardagi tarixiy va geografik joylashuvi hamda toponimik
xususiyatlari tahlil gilinadi. Ushbu tadgiqgot natijalari Kesh mintagasining Markaziy Osiyo tarixidagi
roli va ahamiyatini yanada aniqlashtirishga hissa qo‘shadi.

Markaziy Osiyoning qadimgi va o‘rta asrlar tarixini o‘rganishda voha va shaharlarning tarixiy-
geografik o‘rni muhim ahamiyat kasb etadi. Bu borada Janubiy So‘g‘d hududida joylashgan Kesh
viloyati alohida e’tiborga loyiq. Kesh — qadimgi yozma manbalarda “Kash”, “Kas”, “Kis”, “Kiss”,
Xitoy solnomalarida esa “Shi”, “Sushiye”, “Sishi” nomlari bilan tilga olingan yirik siyosiy-igtisodiy
markaz bo‘lib, hozirgi Shahrisabz shahrining tarixiy ildizlarini tashkil etadi [1].

Ilk o‘rta asrlarda Kesh Janubiy So‘g‘dning yirik shahri sifatida tilga olinib, So‘g‘d
konfederatsiyasining muhim tarkibiy qismi bo‘lgan. Uning strategik joylashuvi, rivojlangan sug‘orish
tizimi, savdo yo‘llarida joylashganligi hamda siyosiy mustaqilligi Keshni hududning markazi sifatida
shakllantirgan.

Mazkur maqolaning magsadi Kesh viloyatining ilk o‘rta asrlardagi tarixiy-geografik holatini
kompleks tahlil qilish, shahar tuzilishi va irrigatsiya tizimini yoritish hamda “Kesh” toponimining
etimologik ildizlarini aniglashdan iborat.

Tadgiqot jarayonida manbashunoslik, lingvistik va etimologik metodlardan foydalanildi:

Manbashunoslik tahlili — Ibn Xordadbeh, Mugaddasiy, Istaxriy kabi musulmon sharqi tarixchi
va geograflari hamda Xitoy solnomalaridagi ma’lumotlar qiyosiy o‘rganildi, Kesh haqidagi turli davr
va manbalardagi ma’lumotlar tagqoslab solishtirildi.

Lingvistik va etimologik tahlil — “kat / kesh / kas / kos” leksemasining tarixiy va semantik
rivoji, ya’ni ushbu leksemani gaysi davrda, qanaga nomda kelib chiqishi va o‘zgarishi o‘rganildi
hamda tarixiy-geografik jihatdan vohaning tabiiy sharoiti va shahar joylashuvi tahlil gilindi [2].

Mazkur metodlarni qo‘llash Kesh viloyatining tarixi dinamikasi va rivojini tizimli ravishda
yoritish imkonini beradi.

Kesh viloyatining tarixiy rivoji shuni ko‘rsatadiki, u nafagat hududiy markaz, balki So‘g‘d
konfederatsiyasida yetakchi siyosiy subyektlardan biri bo‘lgan. Numizmatik materiallarda Keshga
xos tamg‘alarning uchrashi uning siyosiy mustaqillik darajasidan dalolat beradi.
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640-yildan Samarqgandni Shishpir ismli hukmdor boshqargan bo‘lib, u asli keshlik mazkur
hukmdor bilan tenglashtiriladi. Darvoge, Sug‘d konfederatsiyasining yirik tarkibiy bir qismi Kesh
hukmdorligi bo‘lib, bu yer o‘zining anchagina qadimiy tanga zarbiga ega edi. Bu davrda ma’lum
muddat Kesh hukmdorlari Sug‘dda yetakchilik qilgan bo‘lib, yozma manbalar ma’lumotlarini
numizmatik materiallar ham tasdiqlaydi. Xususan, VII asr o‘rtalarida zarb qilingan ba’zi Samarqand
tangalarida Samarqand tamg‘asi shaklli tamg‘a bilan birga Kesh hukmdorligiga xos triskeles shaklli
tamg‘a uchray boshlaydi [3].

Axurpat — sug‘diycha unvon bo‘lib, lug‘aviy jihatdan otxona boshlig‘i ma’nosini anglatadi.
VII-VIII asrlarda Keshda zarb qilingan tangalarning bir qancha tipida sug‘diy yozuvli kSy’n’k ywp”
xwrp’t — Kesh hukmdori Axurpat jumlasi uchraydi [4].

Toponimik tahlil esa “Kesh” atamasi dastlab oddiy turarjoyni bildirgan bo‘lsa-da, vaqt o‘tishi
bilan qishloq, shahar, viloyat va hatto “diyor” ma’nosini anglatadigan keng semantik maydonga ega
bo‘lganini ko‘rsatadi. Bu holat Markaziy Osiyo tarixiy geografiyasida til va hududiy taraqqiyotning
uzviy bog‘ligligini tasdiqlaydi.

Kesh viloyati Qashgadaryo vodiysining yuqori gismida joylashib, gadimdan dehgonchilik
uchun qulay tabiiy sharoitga ega bo‘lgan. Jajrud (Kitobdaryo), Xushkrud (Yakkabog‘daryo) va
Xuzarrud (G‘uzordaryo) kabi suv manbalari asosida rivojlangan irrigatsiya tizimi vohaning igtisodiy
taraqqiyotini ta’minlagan.

Ilk o‘rta asrlarda Kesh shahri uch qismdan — ark, shahriston va raboddan iborat bo‘lib,
mustahkam mudofaa devorlari bilan o‘ralgan. Shahar maydoni taxminan 1/3 farsax (2 km)ni tashkil
etgan [5].

Xitoy manbalariga ko‘ra, Shi (Kesh) hukmdorligi Kangyuy davlatining sobiq hududida
joylashgan bo‘lib, muntazam qo‘shin soni 1000 kishiga yetgan. Hukmdorlar Chjaovu urug‘iga
mansub bo‘lib, Kan (Samarqand) hukmdorlari bilan yaqin alogada bo‘lgan [6].

Temir-darvoza (Darband) dovoni Kesh va Toxariston o‘rtasidagi strategik chegara vazifasini
bajargan. Bu dovon savdo va harbiy nazorat nuqtasi sifatida alohida ahamiyat kasb etgan. Temir-
darvoza — Temir — Qapig® — Darband. Samarganddan Balxga boradigan yo‘lda, Kesh (Shahrisabz)dan
90 km. janubdagi Boysun tog‘ida joylashgan va o‘rta asrlarda Dari-ohanin yoki Darband deb
yuritilgan, hozirda esa Buzg‘ola guzari deb ataladigan tog* yo‘li xitoycha Tiyen-min, gadimgi turkcha
Temir-Qapig® deb atalgan [1].

Tadqiqot natijalariga ko‘ra, “Kesh” toponimi qadimgi so‘g‘dcha “kat” (“uy”, “turar joy”)
leksemasidan kelib chigqan. Mazkur leksema vaqt o‘tishi bilan fonetik o‘zgarib, “kas”, “kos”, “kash”,
“kesh”, hatto “xo0s” shakllarida qo‘llanilgan. Bu holat Markaziy Osiyo hududida keng tarqalgan
ko‘plab toponimlarda aks etgan.

Xulosa qilib aytganda, Kesh viloyati ilk o‘rta asrlarda Janubiy So‘g‘dning muhim tarixiy-
geografik, siyosiy va iqtisodiy markazi bo‘lgan. Uning qulay tabiiy sharoiti, rivojlangan irrigatsiya
tizimi va strategik joylashuvi hududning uzoq muddatli taraqqiyotini ta’minlagan. “Kesh”
toponimining etimologik tahlili esa Markaziy Osiyo toponimikasida qadimgi so‘g‘diy til qatlamining
muhim o‘rnini yana bir bor tasdiqlaydi. Mazkur tadqiqot natijalari hudud tarixini chuqurroq o‘rganish

uchun ilmiy asos bo‘lib xizmat qiladi.
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UO’K: 2.32.9
DINIY KSENOFOBIYA VA UNING NAMOYON BO‘LISH XUSUSIYATLARI
A.R. Nosirova, dots. v.b., PhD, O‘zbekiston xalgqaro islomshunoslik akademiyasi, Toshkent

Annotatsiya. Ushbu maqolada diniy ksenofobiyaning globallashuv davrida namoyon bo ‘lishi
xususiyatlari bilan bir gatorda, tarixiy jarayonlarda aks etishi ham yoritib berilgan. Magolada,
shuningdek, diniy ksenofobiya muammosining tadqiq etilishi, uning fanlar tizimidagi o rni, mazkur
muammoni tadqiq etgan olimlar tizimli tarzda ochib berilgan.

Kalit so‘zlar: Ksenofobiya, diniy ksenofobiya, islamofobiya, globallashuv, diniy segregatsiya,
etnotsentrizm, guruhdagi favoritizm, dinshunoslik, salb yurishlari.

Aunomauun. B cmamve nomumo ocobennocmetl nposigienus peiusuo3Hol KcenHogobuu 6
onoxy 2]10661]11/[3611/;1414, makotce onucoleaemcs ee ompadstCenue 6 UCmopudecKux npoyeccax. B cmamve
Maxoice CUCMEMHO PACKPLIBAEMCsl U3VUeHUe NpodieMbl Pelucsuo3Hol KCeHogoobuu, ee poib 6
cucmeme HaykK, a maxaice Y4eHovlx, Usyvaeuiux Oanmublll 60npoc.

Knioueswie cnosa: Kcenogobus, perueuosnas kcenogobus, ucramogpobus, enobanuzayus,
Ppenucuo3nas cecpecayusi, SIMHOYESHMPUIM, 2PYNIOBOU (hasopumusm, perucuoseoeHue, Kpecmoagole
NnOX00bl.

Abstract. In addition to the peculiarities of the manifestation of religious xenophobia in the era
of globalization, the article also describes its reflection in historical processes. The article also
systematically reveals the study of the problem of religious xenophobia, its role in the system of
sciences, as well as scientists who have studied this issue.

Key words: Xenophobia, religious xenophobia, islamophobia, globalization, religious
segregation, ethnocentrism, group favoritism, religious studies, crusades.

Dunyoning ko’plab ilmiy tadqiqot markazlarida ksenofobiyaning genezisi, nazariy-
metodologik asoslari, tarixiy ko’rinishlari, globallashuv davrida namoyon bo’lish xususiyatlari bilan
bog’liq tadgiqotlar amalga oshirilmoqda. Ksenofobiyani o’rganishda falsafa, tarix, pedagogika,
psixologiya, huqugshunoslik, dinshunoslik kabi fan sohalari doirasida tadgiqotlar amalga
oshirilayotgani uning fanlararo yondashuvga asoslangan qamrovga ega ekanini ko’rsatadi.

Globallashuv davrida dinlararo munosabatlarning barqgarorligini ta’minlashda diniy
ksenofobiya negizidagi asossiz va sun’iy qo’rquv natijasida kelib chiquvchi xatti-harakatlar
dinamikasini tahlil etish, uning oldini olish mexanizmlarini aniglash, ilmiy-nazariy asoslarni konkret
tahlillar, ilmiy mental xususiyatlarni inobatga olgan holda ishlab chigish imkoniyatini yaratadi.

Insoniyat tarixida diniy ksenofobiyaning paydo bo’lishi va uning hozirgi globallashuv
davridagi kengroq namoyon bo’lishi bilan bog’liq bir qator tadqiqotlar amalga oshirilgan. Ushbu
fenomen avvalo psixologiya fanida — “fobiya”, ya’ni “qo’rquv”ni tizimlashtirish va tasniflashdagi
qarashlarga asoslanadi. Mazkur tadqiqot natijalariga ko’ra, nevrotik qo’rquvdan tashqari, “o’zimiz”
va “o’zgalar” — ko’rinishida ajratilib tasniflangan, ijtimoiy munosabatlarda namoyon bo’luvchi
qo’rquv turi mavjud ekani haqida fikrlar bildirilgan. Keyinchalik ksenofobiyani u bilan o’zaro
o’xshash, mantigan yaqin — diniy separatizm, etnotsentrizm, guruhdagi favoritizm, agidaparstlik kabi
hodisalar gatorida tadqiq etila boshlandi[1].

Ksenofobiya ikki ma’noga ega bo’lib, birinchisi begona kishilardan qo’rquv bo’lsa,
ikkinchidan, o’zga millat, din, ijtimoiy-madaniy guruh, boshga geografik mansublikka ega
kishilardan begonasirash, notanish narsa-hodisalarda qo’rquvning aks etishi faktologik ma’lumotlar
asosida tahlil qgilingan. Ijtimoily munosabatlarda yuzaga keluvchi irratsional, nazorat qilib
bo’lmaydigan va empirik qo’rquv — “fobiya” turlari mavjudligi Z.Freyd, M.Rollo, V.Frankl,
A.Maslou kabi olimlarning nazariyalari asosida yoritilgan. Jumladan, qo’rquv mavjud, real va
nevrotik turlarga, ya’ni real qo’rquv — mavjud, ratsional va tushunarli bo’lib, u xavfga nisbatan tabiiy
Xatti-harakatlarda namoyon bo’lishi, nevrotik, irratsional qo’rquv esa mavjud bo’lmagan narsa va
hodisalardan qo’rqishni keltirib chiqarishi, diniy ksenofobiyaning namoyon bo’lish omili sifatida
tadqiq qgilingan[2].
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Diniy ksenofobiya turli dinlar bilan bog’liq tushunchalar, kishilar, guruhlar va boshqalardan
go’rquv hissiyoti va unga nisbatan salbiy munosabatdan kelib chiquvchi xatti-harakatlar majmui
hisoblanib, odatda nafrat va g’azabni keltirib chiqarib, destruktiv faoliyatga turtki bo’lishi ilmiy-
nazariy asosda yoritilgan.

Diniy ksenofobiyaning ijtimoiy-siyosiy jarayonlarga ham o°z ta’sirini o‘tkazayotgani quyidagi
raqamlarda namoyon bo‘ladi. Jumladan, XX asrdagi mojarolarning 25%:i diniy omil, ya’ni e’tiqod
erkinligi asoslarining buzilishi bilan bog‘liq bo‘lgan bo‘lsa, XXI asrning boshida bu ragam 43% ni
tashkil gilgan. So‘nggi o‘ttiz yil ichida sodir etilgan 50 dan ortiq nizo va urushlar din nigobi ostida
amalga oshirilgan. 1990 yillar boshida 500 ga yagin terrorchi tashkilot va ekstremistik guruhlar
ro‘yxatga olinib, 2017-2019 vyillarda 139 ta davlatda 6500 ga yaqin terroristik hujum va
qo‘poruvchilik harakatlari amalga oshirilgan. Shundan, 35 davlatdagi nogonuniy harakatlar qotillik,
ommaviy namoyishlar, diniy mutaassiblarning boshga din vakillariga nisbatan agressiv faoliyatida
namoyon bo‘lgan. Faqatgina 2017 yilning o‘zida jahonda 11774 ta terroristik harakatlar sodir etilib,
28000 kishining o‘limi va 35000 dan ziyod kishilarning jabrlanishiga olib kelgan. Mazkur terroristik
hujumlar 30 dan ortiq davlatlarda sodir etilib, ularning 55% dan ortig‘i Iroq, Afg‘oniston, Pokiston,
Hindiston, Nigeriya hissasiga to‘g‘ri keladi. Halok bo‘lganlarning 74% Iroq, Afg‘onistan, Nigeriya,
Suriya, Pokiston fugarolari hisoblanadi[4].

“Globallashuv davrida islamofobiyaning kelib chiqish sabablari” deb nomlangan birinchi
paragrafda islamofobiyaning globallashuv davriga kelib ko‘proq namoyon bo‘lish sabablari
yoritilishi bilan birga, Muhammad (s.a.v.) ilohiy hagiqat va vahiyni gabul gilgan davrda Madinada
yahudiy, nasroniy gabilalari “Banu Qaynuqo”, “Banu Qurayza”, “Banu Nazir” tomonidan islom
ta’limoti ratsional gabul gilinmagani ham ilk islom davrida muayyan darajada islamofobiyaning
paydo bo‘lish omillari mavjud bo‘lgani ilmiy-nazariy garashlar orgali ochib berilgan.

“Diniy ksenofobiya — ekstremizm, terrorizmni keltirib chiqaruvchi omil sifatida” deb
nomlangan uchinchi paragrafida diniy ksenofobiya ekstremizm bilan aynan bir turdagi tushuncha
hisoblanmasa-da, uni xavfli kuchga aylantirish uchun muhim omilga aylanib, ksenofobik kayfiyat
aksar hollarda ekstremistik g‘oyalarga “xomashyo” vazifasini o‘taydi. Diniy ksenofobiya
ekstremizm, terrorizmga qarshi kurashda asosiy to‘siq sifatida namoyon bo‘lib, uning oldini olish
imkoniyatlarini yo‘qqga chiqaradi[5].

“Xalqaro tashkilotlar faoliyatida diniy ksenofobiya masalasiga munosabat va uni oldini
olishning diniy-ma’rifiy asoslari” deb nomlangan birinchi paragrafda bugungi kunda diniy
ksenofobiya muammosining oldini olishda xalgaro tashkilotlar tomonidan muntazam ravishda
amalga oshirilayotgan sa’y-harakatlar uning global miqyosdagi muammo ekanini ko‘rsatadi.
Jumladan, BMT tomonidan diniy ksenofobiya va mutaassiblikka qarshi kurash va diniy bag‘rikenglik
g‘oyalarining ustuvorligi masalalariga bag‘ishlangan bir gator hujjatlar mavjud[6].

“Islom hamkorlik tashkiloti” (IHT) dunyo musulomonlarini birlashtirib, unga bugungi kunda
57 ta islomiy tashkilot a’zo hisoblanadi. Shu kunga qadar IHT islamofobiya va diniy ksenofobiyaning
har qanday ko‘rinishiga qarshi kurashish tashabbuskori bo‘lib kelmoqda. Tashkilot doimiy ravishda
o‘zining rasmiy bayonot, forum, anjuman va hisobotlarida islamofobiyaga garshi diniy-ma’rifiy
yo‘nalishda kurashish dolzarbligi bilan bir qatorda, turfa madaniyatlarning yonma-yon, o‘zaro hurmat
va osoyishtalikda hayot kechirishi lozimligini ta’kidlab keladi[7].

Diniy ksenofobiya profilaktikasida davlat tashkilotlari, fugarolik jamiyati institutlari, madaniy-
ma’rifiy yo‘nalishdagi tashkilotlar faoliyatini takomillashtirish va hozirgi davr bilan hamnafasligini
ta’minlash muammoni hal qilishda muhim omil hisoblanadi. Bunda an’anaviy hamda innovatsion
uslublardan foydalanish zarur. Ommaviy tadbirlar, jumladan, festival, forum, ijtimoiy-huquqiy
marafon kabi jamoat tadbirlarida mahalliy va xorijiy fuqarolar ishtirokini ta’minlash hamda
belgilangan mavzular yuzasidan fikr almashish, barchaning faol ishtiroki ham ijobiy natija beradi.

Alohida qgayd etish kerakki, BMT Bosh Assambleyasining 2018 yil 12 dekabrdagi yalpi
sessiyasida «Ma’rifat va diniy bag‘rikenglik» maxsus rezolyutsiyasi qabul qilindi. O‘zbekiston
tomonidan taklif etilgan rezolyutsiyaning asosiy magsadi — barcha uchun ta’lim olish imkoniyatini
taqdim etish, savodsizlik va bilimsizlikni bartaraf etishdan iborat bo‘lib, hujjatda “bag‘rikenglik va
o°‘zaro hurmat o‘rnatish, diniy erkinlikni ta’minlash, dindorlar huquqlarini himoya qilish va ularning
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kamsitilishiga yo‘l qo‘ymaslik” borasidagi fikrlar mamlakatda diniy konfessiyalar o‘rtasidagi
bargaror munosabatlarning asosiy omili ekani tahlil etilgan[9].

Xulosa o‘rnida ta’kidlash kerakki, davlat va jamiyatda o‘rnatilgan tenghuquqlilik asoslari,
jumladan, e’tigod va vijdon erkiniligi tamoyillarining to‘laqonli amal qilishi bevosita diniy
ksenofobiyaning oldini olish omilidir. Diniy e’tiqod va qarashlarni majburan singdirishga yo‘l
go‘ymaslik, o‘zga millat, elat, din vakillari o‘rtasida bag‘rikenglik, o‘zaro hurmat asosidagi
munosabatlarni targ‘ib etish jamiyat farovonligiga xizmat qiluvchi muhim asoslardan hisoblanadi.
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UO’K 791.6(575.1)(091).
O’ZBEKISTONDA MUSTAQILLIK YILLARIDA KINO VA TEATR SOHASINING
RIVOJLANISHI
K.1. Ochilova, katta o’qituvchi, Qarshi davlat texnika universiteti, Qarshi

Annotatsiya. Ushbu magolada O ‘zbekiston mustaqillikka erishganidan keyingi davrda
madaniyat sohasining, xususan kino va teatr san’atining rivojlanishi tahlil qgilinadi. Mustaqillik
yillarida milliy kinoijodiyotda mavzu va janr xilma-xilligi kengaygani, tarixiy va zamonaviy
mavzularga murojaat  kuchaygani, shuningdek, teatr san’ati ijodiy erkinlik, sahna
texnologiyalarining yangilanishi va xalgaro hamkorlik asosida yangi bosqichga ko ‘tarilgani
yoritiladi. Maqolada kino va teatrning jamiyat ma naviy hayotidagi o ‘rni hamda yosh avlodni estetik
va ma 'naviy tarbiyalashdagi ahamiyati alohida ta’kidlanadi.

Kalit so‘zlar: O zbekiston, mustaqillik, madaniyat, kino, teatr, ijod, san’at, rivojlanish.

Annomauyun. B cmamve paccmampusaemcs pazsumue cepvl Kyaibmypul Yzbexucmana 6
200bl HE3aBUCUMOCMU HA NpuMepe KUHO U meampa. AHAIu3upyemcs pacuupenue memamuieckoeo
U JCAHPOBO2O PA3HOOOPA3US 8 HAYUOHATILHOM KUHeMamozpage, pocm unmepeca K UCmopuyeckum u
COBPEMEHHBIM CIOHCEMAM, A MAKdHce OOCMUNCEHUS MeampaibHO20 UCKYCCMEd, C8i3aHHble C
meopueckou  c800000U, O0OHOGIEHUEM  CYEHUYEeCKUX  MEeXHONO2Ull U  MeHCOYHAPOOHLIM
compyoHuuecmeom. Ocoboe Humanue yoeieHo poau KUHO U meampa 6 OYX08HOU HCU3HU 00Uecmea
U 8 2CMemu4ecKkomM 80CNUMAHUU MOI00020 NOKONEHUS.

Knwuesvie cnosa: YszOexucmaH, He3a8ucCumMocmov, KYIbmypd, KUHO, mMeamp, meopyecmeso,
UCKYCCmB0, pazeumue.

Abstract. This article explores the development of Uzbekistan’s cultural sphere during the years
of independence, focusing on cinema and theater. It examines the expansion of thematic and genre
diversity in national cinematography, the growing attention to historical and contemporary themes,
and the achievements of theater art, including creative freedom, modernization of stage technologies,
and international cooperation. The study also highlights the significance of cinema and theater in the
spiritual life of society and their role in the aesthetic and moral education of the younger generation.

Key words: Uzbekistan, independence, culture, cinema, theater, creativity, art, development.
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Kirish. Mustaqillik yillarida ijtimoiy-siyosiy va iqtisodiy gayta qurishlar gatorida madaniyat
sohasida ham tub o‘zgarishlar ro‘y berdi. Bu avvalo kino va teatr san’ati, milliy musiga, me’morchilik
sohalarida yaqqol ko‘zga tashlandi. Madaniyat mutaxassislarining ijodiy faoliyati, ularning moddiy
va texnikaviy uskunalar, zamonaviy binolar bilan ta’minlanishi davlat g‘amxo‘rligida amalga
oshirildi. Mustagqillik yillarida kino san’ati rivoj topdi. 90-yillarda “O‘zbekfilm” tasarrufida 8 ta
kinostudiya, 30 ga yaqin mustaqil ijodiy studiyalar faoliyat yuritdi. 1996-yilda tashkil etilgan
«O‘zbekkino» davlat aksionerlik kompaniyasi, uning davlat tomonidan moddiy jihatdan qo‘llab-
quvvatlanishi kino san’atining rivojida muhim ahamiyatga ega bo‘ldi. 1998-yillardan esa o‘zbek
kinosi uslub va mavzularida milliylikka urg‘u berila boshlaydi, bunga misol tariqasida Melis
Abzalovning “Chimildiq” yoki Sobir Nazarmuhamedovning “Chayongul” kabi filmlarini keltirish
mumkin. Dastlabki davrdagi moliyaviy qo‘llab-quvvatlashlar 2004-yili “O‘zbekkino” milliy
agentligi tashkil etilgandan keyin yangi bosqichga ko‘tarildi.

Asosiy gism. 1990-yillarning oxiri va 2000-yillarning boshlarida Yusuf Roziqov (“Ayollar
saltanati”, “Voiz”, “Dilxiroj”) va Janik Fayziyev kabi rejissyorlar samarali faoliyat olib bordilar.
Zulfigor Musoqov, Kamara Kamolova, Sobir Nazarmuhamedov kabi ijodkorlarning asarlari, ularning
filmlari ko‘plab xalgaro kinofestivallarda tan olinib, milliy kino “oltin fondiga™ kiritilgan,
shuningdek, sovet davridagi professional kino san’atidan bugungi mustaqil o‘zbek kinosiga “ko‘prik”
vazifasini o‘tagan.

Mustagqillik yillarida o‘zbek milliy kino san’ati rivojiga Y.A’zamov, Sh.Abbosov, Hoji Ahmar,
E.Eshmuhamedov, A.Hamroyev, S.Nazarmuhamedov, R.Malikov, J.Fayziyev, N.Abbosov,
H.Hasanov, SH.Boshbekov va boshga ijodkorlar katta hissa qo‘shdilar. 1991-2002-yillarda 60 ga
yaqin badiiy filmlar yaratildi. “Temir xotin”, “Dallol”, “Sharif va Ma’rif”, “Tilla bola”, “Buyuk Amir
Temur”, “Yulduzingni ber, osmon”, “Kenja singil” va boshqa filmlarda milliylik va zamonaviylik
uyg‘unligi yaqqol namoyon bo‘ldi. 1997-yil 22-29-may kunlari XII Xalgaro Toshkent kinofestivali
bo‘lib o‘tdi. Unda 32 ta davlat va 8 ta xalqaro tashkilotdan vakillar, kino san’ati ustalari qatnashdi.
“Buyuk Amir Temur” filmi ijodkori R.Ibrohimovga festivals bosh sovrini berildi.

Yangi avlod o‘zbek kinematograflari tomonidan suratga olingan filmlar hagida gap ketganda,
birinchi galda Yolgin To‘ychiyevning (“Chashma”, “Postskriptum”, “Faridaning 2000 qo‘shig‘i”),
Ayub Shahobiddinovning (“O‘tov”, “Parizod”), Mansur Abduxoliqovning (“Quduq”) kabi filmlari
yodga tushadi. Umid Xamdamov, Sarvar Karimov, Jahongir Qosimov, Shokir Holigov kabi juda
kuchli rejissyorlarning ijodiy ishlari chuqur ma’noga ega, ular yaxlit asar yaratish uchun filmning
muhitini ochib bera olishgan, san’atkorona fikrlab, kamera va aktyorlar bilan to‘g‘ri ishlash
mahoratiga egalar.

Mustaqillik yillarida o‘nlab hujjatli filmlar yaratildi. “O°zbekiston bahorlari”, “Ulkan odim”,
“Ular Germaniyada o‘qigan edilar”, “O‘zbekiston gqahramonlari”, “Umid qaldirg‘ochi”, “Istiqlol
fidoyilari” va boshqalar shular jumlasidandir.

2011 yildan boshlab har yili Toshkentda “Oltin gepard” Xalqaro kinofestivali tashkil etiladigan
bo‘ldi. Bu davrda «O‘zbekfilm» tasarrufidagi kinostudiya va mustaqil ijodiy studiyalar tomonidan
badity yetuk asarlar gatorida yengil kassabop filmlar hisobidan har yili 100 yaqgin badiiy,
annimatsiyali va hujjatli filmlar yaratildi.

1991-2015 yillar davomida O‘zbekiston madaniyati va san’ati murakkab va serqirra rivojlanish
yo‘lini bosib o‘tdi. Ko‘hna tarix oldida yigirma besh yil albatta gisqa bir lahzadek tuyulsada,
davlatimiz taqdirida yuz bergan tub tarixiy burilishlar, avvalambor, mustaqillikning qo‘lga kiritilishi
ko‘hna ijtimoiy hayotning barcha qatlamlariga o‘zining ulkan ijobiy ta’sirini o‘tkazdi.

Respublika Prezidentining 1995-yil 20-oktabrdagi “O‘zbekistonda teatr va musiqa san’atini
yanada rivojlantirishni qo‘llab-quvvatlash va rag‘batlantirish chora-tadbirlari to‘g‘risida”gi, 1998-yil
26-martdagi “O‘zbekiston teatr san’atini rivojlantirish to‘g‘risida”gi farmonlari asosida teatrlar davlat
byudjeti hisobiga qo‘llab-quvvatlandi. Farmonga binoan Madaniyat va sport ishlari vazirligi tizimida
va teatr ijodiy xodimlari uyushmasi qoshida 1998-yilda “O‘zbekteatr” ijodiy-ishlab chigarish
birlashmasi tashkil etildi. Birlashma teatr jamoalariga xalqimizning boy ma’naviy olamini, uning
madaniy merosi, milliy va umuminsoniy qadriyatlarga hurmat hissini uyg‘otuvchi spektakllar
yaratishda, iste’dodli yoshlarni teatrga jalb qilishda, teatrlarning moddiy-texnikaviy bazasini
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mustahkamlashda, ijodiy xodimlarni ijtimoiy himoya qilishda ko‘maklashadi. Alisher Navoiy nomli
Davlat akademik katta opera va balet teatri Yaponiya tomonidan 1995-yilda bepul ajratilgan 47 min.
yen (1500 ming AQSh dollari) giymatiga teng yangi uskunalar bilan jihozlandi. 2001-yilda respublika
teatr san’atida muhim tarixiy vogea sodir bo‘ldi. Hamza nomidagi O‘zbek akademik drama teatri
binosi muhtasham koshona shaklida gayta qurildi, zamonaviy teatr uskunalari va mebellar bilan
jihozlandi. Prezident farmoni bilan unga Milliy teatr magomi berildi.

Natija va muhokamalar. Respublika teatrlari Vatan tarixini sahna asarlari orgali yoritishga
alohida e’tibor berdilar. Aynigsa, teatrlarning 90-yillarning ikkinchi yarmidagi repertuarlarida tarixiy
pyesalar keng o‘rin oldi. Milliy akademik drama teatri va Qashgadaryo musigali drama teatri
jamoalari “Sohibgiron”, Xorazm viloyati musiqali drama va komediya teatri “Jaloliddin
Manguberdi”, Abror Hidoyatov nomli o‘zbek davlat teatri “Buyuk ipak yo‘li” kabi tarixiy dramalarni
sahnalashtirdi.

Jumladan, Hamza nomidagi O‘zbek davlat akademik drama teatrida rejissyor M.Azimov
sahnalashtirgan Ibrohim Sodiqovning “Afandining besh xotini” komediyasi 1990-yillarda teatr
repertuarini egallab oldi. Uning bosh gahramoni - xalq donoligini o‘zida mujassam etgan Nasriddin
Afandi bo‘lib, uning hayoti yangicha talqin topdi. Komediya butkul aktyorlik ijrosiga qurildi. Aktyor
uchun barcha sharoitlar yaratilgan, badiiylikka keng imkoniyat berildi.

Mustaqillik yillarida madaniy hayotda ham tub o‘zgarishlar yuz berdi. Bu, avvalo, teatr san’ati
rivojlanishida yaqqol sezila boshladi. Yangi teatr dargohlari qurib ishga tushirildi. 1991-yilda
Farg‘ona, 1993-yilda Xorazmda davlat qo‘g‘irchoq teatrlari ish boshladi. 1994-yilda Qashqgadaryo va
Namangan viloyat teatrlari qoshida qo‘g‘irchoq guruhlari, 2001-yilda Surxondaryo viloyat
go‘g‘irchoq teatri ochildi.

1995-yil 28-oktabrdagi O°‘zbekiston Respublikasi Vazirlar Mahkamasining 415-sonli
“O‘zbekistonda teatr va musiga san’atini yanada rivojlantirishni qo‘llab-quvvatlash va
rag‘batlantirish chora-tadbirlari to‘g‘risida”gi farmonni amalga oshirish masalalari haqida”gi qarori
hamda 1998-yil 26-martdagi O‘zbekiston Respublikasi Prezidentining PF-1980-son “O°‘zbekiston
teatr san’atini rivojlantirish to‘g‘risida”gi Farmoni ga binoan teatrlar davlat byudjeti hisobiga qo‘llab-
quvvatlandi.

1997-yil oktabrda Toshkentda bo‘lib o‘tgan «Teatr: Sharq-G*arby xalqaro festivalda Yaponiya,
Hindiston, Gonkong, Turkiya, Rossiya, Buyuk Britaniya teatr san’atkorlarining chiqishlari bo‘ldi.
Amir Temur tavalludining 660 yilligiga bag‘ishlangan festivalda O‘zbekiston, Qozog‘iston,
Qirg‘iziston teatrlarining 15 ta eng yaxshi tarixiy sahna asarlari namoyish etildi. 1998-yilida al-
Farg‘oniy, al-Buxoriylarning yubileylariga bag‘ishlangan pessalar yaratildi. Mamlakatimizning boy
tarixini namoyish etuvchi spektakllar fagat Toshkentni yetakchi teatrlaridagina emas, barcha
viloyatlarning teatr sahnalarida qo‘yildi. O‘zbekiston teatr ustalari Germaniya, Fransiya, Slovakiya,
Hindiston, AQSH, Belgiya, Misr, Rossiya teatr festivallarida gizigarli spektakllari bilan ishtirok
etdilar.

1998-yil 22-mayda Oc‘zbekiston Respublikasi Vazirlar Mahkamasining 223-sonli
“O‘zbekteatr” ijodiy-ishlab chiqarish birlashmasi faoliyatini tashkil etish to‘g‘risida”gi qaroriga
binoan Madaniyat ishlari vazirligi tizimida va teatr ijodiy xodimlari uyushmasi goshida 1998-yilda
“O‘zbekteatr* ijodiy-ishlab chigarish birlashmasi tashkil etildi.

O‘zbek davlat akademik drama (2001-yil) va O‘zbekiston akademik rus drama teatrlari (1999-
yil) kabi poytaxt hamda viloyat teatr jamoalariga yangi binolar qurildi, ta’mirlandi. 2015-yilning
oktabrida rekonstruksiya qilingan Alisher Navoiy nomidagi O‘zbekiston davlat akademik katta
teatrining ochilish marosimi bo‘lib o‘tdi. 1993-yilning sentabrida “Turkiston” saroyi ish boshladi.

2009-yilda O‘zbekiston xalqaro forumlar saroyi, 2011-yilda Simpoziumlar saroyi va Alisher
Navoiy nomidagi O‘zbekiston Milliy kutubxonasidan tashkil topgan Ma’rifat markazi majmuasi,
2014-yilda Farg‘ona viloyatida Teatr-konsert saroyi kabi ma’naviyat maskanlari ochildi.

Respublikamizda 2015 yilga kelib 36 ta professional teatr faoliyat ko‘rsatdi. Har bir viloyatda
go‘g‘irchoq teatrlari bolalarga xizmat qilyapti. Respublikamiz teatr san’ati xalqimiz, ayniqsa,
yoshlarimiz ma’naviyatini boyitish, ular ongiga milliy istiglol g‘oyasini singdira borish,
vatanparvarlik tuyg‘ularini kuchaytirish, axloqiy, estetik tarbiya maktabi bo‘lib xizmat qilmoqda.
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Festivallar ijodiy jarayondagi barcha muammolarni yuzaga olib chigishga yordam berdi. 2013
va 2015 yillarda o‘tkazilgan "Seni kuylaymiz, zamondosh" O‘zbekiston teatrlarining respublika
tanlovida ham shuni kuzatish mumkin edi. 2013 yilda 13 teatr o‘z jamoasi bilan turli asarlarni
namoyish etdi. Tadbirni birinchi bo‘lib O‘zbek Milliy Akademik drama teatrining “Oydin”
(R.Muhammadjonov asari, rejissyor — V.Umarov) spektakli boshlab berdi. Aynan shu spektakls bilan
Sirdaryo viloyati musigali drama teatri ham ishtirok etdi. Fagat spektakls “Ayol gqadri” deb nomlandi.
Bundan tashqari, tanlovda Andijon viloyati yoshlar teatrining (rejissyor M.Hamidov) “Mehr qolur”,
Farg‘ona viloyati rus drama teatrining (rejissyor L.Sa’dullayev) “Angel” (“Farishta™), Berdaq
nomidagi Qoraqolpoq Davlat musiqali teatrining (rejissyor N.Ansatbayev) “Nur soyada qolmas”,
Mannon Uyg‘ur nomidagi Surxandaryo viloyati musiqali drama teatrining (rejissyor M.Ravshanov)
“Alla”, Samarqand viloyati musiqali drama teatrining (rejissyor I.Sultonov) “Sadogat”, O‘zbekiston
Davlat musigali komediya (operetta) teatrining (rejissyor S.Kapriyelov) “Exo lyubvi” (“Muhabbat
sadosi”), Sapar Xo‘janiyozov nomidagi Qoraqalpoq Davlat yosh tomoshabinlar teatrining (rejissyor
[.Aybatov) “Ona qizim chirog‘im”, Yusufjon qiziq Shakarjonov nomidagi Farg‘ona viloyati musiqali
drama teatrining (rejissyor M.Yusupov) “Seni sog‘indim”, Qarshi shahar “Eski masjid” teatr-
studiyasi jamoasining (rejissyor I.To‘rayev) “Hayot bo‘sag‘asida” kabi spektakllari namoyish gilindi.

Respublikadagi Yoshlar teatrlari muammolari bilan shug‘ullangan M.Ahmadjonova shunday
ma’lumot keltiradi: “Repertuar tahlili shuni ko‘rsatadiki, Mustaqillikning 16 yili ichida O‘zbekiston
Yoshlari teatrida 59 ta spektakls sahnalashtirilgan bo‘lib, shundan drama — 10 ta, komediya - 6 ta,
tragikomediya - 1 ta, ertak - 25 ta, musiqgali plastik shou - 9 ta, myuzikl - 3 ta, buffonada - 1 ta,
paradoks - 1 ta. Uchta spektakls janrlar aralashma qilib (panorama) eksperiment tarzida ishlangan.
Repertuardagi spektakllarning 18 tasi mumtoz dramaturgiya asarlari (shulardan 3 tasi gayta tiklangan
variantlar), zamonaviy mavzuda - 5ta, tarixiy mavzuda atigi 1 ta asar, biroq ertak va rivoyatlar 31 ta
spektakls asosini tashkil etgan”.

Xulosa. Mustaqillik vyillarida O‘zbekiston madaniyati va san’ati murakkab va serqirra
rivojlanish yo‘lini bosib o‘tdi. Ko‘hna tarix oldida yigirma besh yil albatta qisqa bir lahzadek
tuyulsada, davlatimiz taqdirida yuz bergan tub tarixiy burilishlar, avvalambor, mustaqillikning qo‘lga
kiritilishi ko‘hna ijtimoiy hayotning barcha qatlamlariga o‘zining ulkan ijobiy ta’sirini o‘tkazdi.
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UO’K 395(575.1)
LO‘LILAR MODDIY MADANIYATIDA O‘ZIGA XOSLIK VA O‘ZGARISHLAR
M.A. Ro ‘ziyeva, o’qituvchi, Termiz igtisodiyot va servis universiteti, Termiz

Annotatsiya. Ushbu magola lo ‘lilar moddiy madaniyati doirasidagi o ziga xoslik va zamon
bilan yuzaga kelgan o zgarishlarni tahlil gqilishga bag ‘ishlangan. Tadgiqotda Lo ‘lilar
madaniyatining tarixiy ildizlari, kundalik hayotda namoyon bo ‘Igan moddiy an’analari va ularning
turli davrlarda qanday o ‘zgarishlar yuz bergani o ‘rganiladi. Natijalar shuni ko ‘rsatadiki, Lo ‘lilar
moddiy madaniyati nafagat hududiy xususiyatlarga, balki ijtimoiy-igtisodiy, madaniy va texnologik
jarayonlarga ham sezilarli ta’sir ostida shakllangan.

Kalit so‘zlar: Lo lilar, moddiy madaniyat, o ‘ziga xoslik, o ‘zgarishlar, tarixiy an’ana,
etnografiya, madaniy jarayonlar.

Annomayusa. /[annas cmamvs noC8AWEHA AHAIU3y CReYuduKy 1 UsMeHeHUl MamepuaibHou
KYIbmypbl J1y108. B ucciedosanuu paccmampusaromes ucmopuueckue KOpHU KYibmypbl Y108, €€
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nposeleHus 6 NOBCEOHEBHOU IHCUSHU U UBMEHEHUA, npous'omeamue 6 pda3Hble ucmopudeckue
nepuoovl. Pezynibmamoi nokasvleéaiom, 4mo MamepuaivbHas Kyaibmypa Jiyios opmuposaiacs noo
GIUAHUEM He MOJIbKO peCUOHAIbHbLX OCO6€HH06’m€IZ, HO U COyUualbrblx, IKOHOMUUYECKUX, KY]IbM)PHbIX
U MexHoi02uU4eCKUx npoyeccos.

Kniouesvie cnosa: nynvi, mamepuanivhas Kyivmypd, Cneyu@ura, usmeHenus, ucCmopuiecKkast
mpaouyus, Smuozpagus, KyivmypHsle NPoYeccoi.

Abstract. This article is devoted to analyzing the uniqueness and changes in the material culture
of the Luli people. The study examines the historical roots of Luli culture, its manifestations in daily
life, and the transformations that have occurred over different historical periods. The findings
indicate that the material culture of the Luli people has been shaped not only by regional
characteristics but also by social, economic, cultural, and technological processes.

Key words: Luli people, material culture, uniqueness, changes, historical tradition,
ethnography, cultural processes.

Har bir xalgning moddiy madaniyati uning turar joyi, uy jihozlari, kiyim-kechagi, turli xil
bezaklari, ro‘zg‘or buyumlari, taomlari va hokazolari bilan belgilanadi. O‘troqlashuv jarayonini
boshidan kechirgan ba’zi bir guruh lo‘lilarning an’anaviy madaniyatiga mahalliy aholidan
o‘zlashtirilgan moddiy madaniyatning ko‘pgina elementlari o‘zaro bog‘lanib ketgan.

Ko‘chmanchi hayot kechirgan lo‘lilar, asosan, daryo, irmoq bo‘ylariga ko‘chib borib
joylashishgan. Suv bo‘yida o‘sadigan tol, majnuntol novdalaridan elak, yog‘och tovoq, yog‘och kosa,
yog‘och lagan yasashgan. Qamishlardan esa kapa to‘qib, o‘zlari uchun uy qurishgan. Qishda kapa
atrofi loy bilan shuvalgan.Ustiga qorga qarshi usuldan foydalanishgan. Ya’ni loy, tuz, loy bilan kapa
usti shuvalgan. Kapalar katta-katta bo‘lgan. Qishda sovuqdan saqlash uchun o‘zlariga tegishli bo‘lgan
echki, eshaklarni uning ichiga kiritishgan. Kapa ichiga o‘ra kovlangan.O‘tin yoqib cho‘g"
qilingan,ustiga xontaxta qo‘yib ko‘rpa bilan yopilgan. Ko‘rpaga oyoqni uzatib yotishgan. Sandal har
bir kapada bo‘lgan. Ovqat pishirish uchun o‘choq ham kapa ichida bo‘lgan. Uzatilgan lo‘li qizlar
kuyovi bilan juda ko‘p xolatlarda ota-ona bilan birga yashashgan.Ular uchun ota-ona kapasining
yonidan alohida kapa, ya’ni uy qilib berilgan [1].

Chodirdan uy qurib ham yashashgan. Buning uchun ikki gavat matoni ustma-ust qilib tikib
chigishgan. Chodir burchaklariga yog‘ochdan tirgak qilishgan. Chodirlar kattaligi bir oila uchun
yetarli kattalikda bo‘lgan, yoz kunlari lo‘lilar shoh-shabbalardan soyabonga o‘xshash kapa qilib
yashashgan [2].

Lo‘lilarning uylarini ko‘proq kulbalar deb atalsa to‘g‘riroq bo‘ladi. Ular biror-bir qat’iy
loyihasiz kichkina, pastak qilib quruvchi ustasiz «qo‘l uchida» paxsa yoki guvaladan qurilgan.
Uylarining (ahyon-ahyonda uchrovchi tosh va loydan qurilgan poydevorlarni hisobga olmaganda)
deyarli poydevorlari bo‘lmagan. Poli quruq yerdan iborat, tomi yassi, asosan, somonli loy bilan
suvalgan bo‘lib, tokcha va derazalari bo‘lmagan. Uy ichiga yorug‘lik eshikdan kirgan. Shu sababdan
ham uy ichi hamisha yarim qorong‘i, zax va sovuq bo‘lgan. Uylari bir-biriga juda yaqgin qilib
qurilganligi, natijasida ko‘pincha qo‘shnilar o‘rtasida devor bo‘lmagan. Devor bo‘lgan taqdirda ham,
balandligi bir metrgacha bo‘lgan qing‘ir-qiyshiq qilib qurilgan paxsa devordan iborat bo‘lgan.
Bunday kichkina uyda bir necha oila yashagan [3].

Ko‘chmanchi hayot tarzi odat sanalgani uchun lo‘lilar doimiy yashash uchun uy qurmaganlar.
Eshak, ot aravalarda uy ro‘zg‘or buyumlari, ko‘rpa-to‘shaklarni ortib ko‘chib yurishgan. Qishda
gamishdan uy qurib ustini loy bilan yopishgan. Uy ichida ovqat qilish uchun o‘choq, qishda isinish
uchun pechka vazifasini bajaradigan sandal o‘rnatishgan. Yozdagi uylarining usti gamish bilan
yopilgan to‘rt tomoni ochiq chayladan iborat bo‘lgan. Qamishdan tayyorlangan muvaqqat uylarda
istigomat qilishgan. Juda ko‘p holatlarda turmushga chiqqan qizlar kuyovi bilan ota uyi yonida ular
uchun qurilgan kapalarda yashashgan [5].

XX asrning 50-60-yillariga kelib lo‘lilar uylarini gamishdan va paxsa devordan bir xona va
dahlizdan iborat qilib qura boshlashgan. Uy tomlari gamish bilan yopilgan. Uning ustidan yomg‘ir va
gordan saglanish uchun klyonka yopilgan, so‘ngra usti qalin loy bilan shuvalgan. Bir xonada oila
a’zolarining barchasi yashashgan. Agar ikkinchi xotinga uylansa, uning uchun xuddi shu uy singari
uy qurgan. Ikki xotin, bolalar bir oila bo‘lib yashashgan [4].
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XX asrning 60-yillariga kelib, 1-2 xona va ayvondan iborat uylarni qura boshlashdi. Aksariyat,
derazalar kesakisiz o‘rnatilib, kamdan-kam hollarda derazalarga oyna solingan, ko‘pincha oyna
o‘rniga surp yoki bo‘z kabi matolar qoqilgan. Mazkur uylarning xonalarida ham mehrob-taxmonlar
bo‘lmagan. Pol o‘rnida guvala yoki g‘ishtdan uncha baland bo‘lmagan supa qilinib, u somonli loy
bilan suvalgan. Uyning ichlari ham somonli loy bilan suvok gilingan. Uyning tomlari nishab qilinib,
qora qog ‘oz bilan yopilgan. Bunday uylar sandal va turli xil qo‘lbola pechkalar bilan isitilgan. hovlida
turar joy binolaridan tashqari tandirxona, og‘ilxona, o‘tinxona va hokazo xo‘jalik binolari ham qurila
boshlangan. Binolar ko‘pincha yong‘in xavfsizligi va gigiyena-sanitariya qoidalariga zid ravishda
qurilgan. Masalan, o‘chogxona yoki tandirxona, molxona bilan yonma-yon qurilgan holatlari ham
uchrab turadi [6].

1970-yillarda Sariosiyo tumanida yashagan lo‘lilar ikki guruhga bo‘linar edi. Lo‘lilar va afg‘on
lo‘lilari. Yashash tarziga ko‘ra ular bir-biridan farglanar edi. Lo‘lilarning tirikchiligi, asosan,
tilamchilik hisobidan bo‘lgan. Afg‘on lo‘lilari hunarmandchilik hisobidan kun ko‘rishgan. Ular
chilangarlik, tovoqtaroshlik, beshik yasash, temirdan belkurak, o‘roq, ketmon yasash bilan tirikchilik
gilishgan. Uylaridagi sharoit ham bir-biridan farq gilgan. Har bir oilada 10 talab eshaklar bogilgan.
Afg‘on lo‘lilari esa uylarida qoramol, qo‘y-echkilar, tovuqlar boqishgan. Lo‘lilarning ayollari
tilamchilik qilishgan, afg‘on lo‘lilarining ayollari tilamchilikka chigishmagan. Lo‘lilarning pastkam
qurilgan uylarining pol qismiga somon to‘kilib, ustidan bo‘yra to‘shalgan uning ustidan gilam o‘rnini
bosuvchi ganor to‘shalgan. Afg‘on lo‘lilari uylarining pol gismiga bo‘yra ustidan namat (jundan
qilingan kigiz) to‘shalgan. Birinchi lo‘lilar mehmonni yoqtirishmagan, ikkinchisi mehmondo‘st
bo‘lgan [3].

XX asrning 70-yillariga kelib, uylar birmuncha loyihalashtirilgan holda qurila boshlangan.
Uylarning poydevorlari toshdan, loy yoki beton bilan tiklangan. Poydevorining balandligi 1-2 garich
bo‘lgan. Guvala va paxsa bilan birga xom g‘ishtdan devor tiklash keng tarqalgan. Ikki yoki uch xonali
oldi ayvon uylar qurish odat tusiga kirgan. Tojik va o‘zbeklar kabi lo‘lilar ham uyning ayvon qismiga
peshxari tashlab, yog‘ochdan o‘yilgan gul qoqishgan. Albatta, bunday murakkab ishlarni o‘zbek yoki
tojik ustalari bajarishgan.

Bu davrga kelib, ko‘pincha tomlarining nishabini ikki tomonga qaratib shifer bilan yopish keng
tarqalgan. Shu bois, hozirgi kunimizda ham shu taxlitda yopilgan uylar ko‘pchilikni tashkil etadi.
Aksariyat lo‘lilarning tokisi «chiylampay qilib suvalgan. Faqat o‘ziga to‘qroq lo‘lilargina uylarining
tokisini «novay» qildirib, maxsus material (DVP) dan “lampa” qoqtirilgan.

Mazkur uylarda tokcha va mehroblar bo‘lib, unga atrofdagi mahalliy xalglar singari idish-tovoq
hamda ko‘rpa-to‘shaklarni joylashtirishgan.

Uylar devorining ko‘chaga qaragan tashqi tomoni ko‘pincha qum, sement, ohak aralashmasidan
tayyorlangan loy bilan suvalgan. Uy devorining ichki gismi loy suvog va qum suvoq gilingan.
Devorlarni rangli qilib oqlash hamda rasmlar chizdirish keng tarqala boshlangan. Lo‘lilar o‘tkir
ranglar bilan uy devorlarini oqlashgan. O‘ziga to‘qroq lo‘lilar ayvonlariga yog‘ochdan supa
gildirishgan hamda ayvon oldilarini dahliz gilib yoptirishgan. Bunday lo‘lilar mehmonxonalarining
pol va devorlarini gilamlar bilan bezatishgan.

Agar 1950-1960-yillarida lo‘lilar turmushiga kerogaz, primus, velosiped, radiopriyomnik,
patefon va hokazolar kirib kela boshlagan bo‘lsa, 70-yillarga kelib televizor, sovutgich, kir yuvish
mashinasi, go‘sht maydalagich, magnitofon va hatto avtomobillar ham kirib kelgan [2].

XX asrning 80-yillariga kelib, lo‘lilarda uy qurish yanada takomillashgan. Avvalgi, o‘n
yilliklardan farqli tarzda, bu davrga kelib, ko‘pgina Lo‘lo‘lilar ko‘p xonali keng va yorug® uylar qura
boshladilar hamda hovli atroflarini devor bilan o‘ray boshladilar. Ko‘pgina eski, amal-tagal qilib
yasalgan yog‘och darchalar o‘rnini katta va keng temir darvozalar egallay boshladi. O‘ziga to‘qroq
lo‘lilar tomlarini tunuka bilan yopildi. Uylarning ichki (aynigsa, mehmonxonaning) hamda tashqi
xonalarining devorlari tabiat manzaralari aks ettirilgan turli rasmlar bilan bezatila boshlangan.
Aksariyat lo‘lilarda cho‘yan pechlar uylarni isitishda asosiy o‘rin egallagan. Kamdan-kam
hollardagina lo‘lilar uylariga pol qilishadi. Aksariyati, loy shuvoq va sement va qum aralashmasidan
tayyorlangan suvoq bilan uy poli suvaladi [3]. Bu jihati bilan uylar mahalliy xalq uylaridan farq giladi.
O‘ziga to‘q lo‘lilar derazalarining ustki qismiga karniz qoqib, to‘qmoq rangli matolardan parda tutish
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urf bo‘la boshlagan.

XX asr 80-yillarining ikkinchi yarmi 90-yillarida lo‘lilar orasida ijtimoiy tabaqalanishning
vujudga kela boshlashi natijasida paydo bo‘lgan «yangi lo‘lilar» uylarini zamonaviy, ko‘rkam va
shinam qilib pishiq g‘ishtdan qurishgan. O‘troqlashgandan beri uysozlik sohasida erishgan, ma’lum
o‘zgarishlarga qaramay, aksariyat lo‘lilar (ayniqsa, yosh oilalar) ning uy qurish usullari hamon 1950-
1960-yillar darajasida qolmoqda [1].

Sherobod tumanidagi Lo‘li qishlog‘ining manzarasi shu bugungi kunda quyidagicha: uylar bir
xona va kichkina dahlizdan iborat. Uylarning devorlari paxsa loydan gilingan. Tom ustlari galin
yog‘och bilan yopilgan. Shift qilinmagan. Uy usti loyshuvoq qilib yopilgan. Qishda uy o‘tin yoqib
isitilgani hisobiga uy devorlari, shift gorayib ketgan. Qachonlardir oglangan uy goramtir rangga
kirgan. Maydagina deraza va eski eshiklardan iborat. Derazalarining ba’zi birida oyna bor, ba’zi
birlari esa klyonka bilan yopilgan.Uyning pol gismi loyshuvoq gilingan. Uy jihozlari eski sandig,
uch-to‘rtta gilam va kiyimlar solingan 5-6 tugundan iborat. Qiziq jihati barcha uylarda ko‘rpa-
to‘shaklar top-toza. Uylarni o°zlaridagi ustalar boshchiligida hashar qilib qurishgan. Qo‘shnilar bilan
orada devorni, umuman, ko‘rmadik. Qiziq jihati, qishloqdagi hojatxonalarning hammasi bir xil
qurilgan. Xom g‘ishtdan, yarim bel keladigan balandlikda [4].

Xulosa qilib aytganda, qadimda lo‘lilarning moddiy madaniyatinining uy-joylari an’anaviy
chodirlar va qamishdan qurilgan kapalardan iborat bo‘lib, darbadar hayot kechirishgan.Chodirlar,
kapalar doimiy uy-joy vazifasini bajarmagan, balki vaqtinchalik qo‘noq sifatida ishlatilgan. Bugungi
uy-joylari o‘zbeklarnikiga ancha o‘xshash jihatlarga egadir. Ularning taomlari hududiy xususiyatlari
bilan ajralib turgan, lo‘lilarning ijtimoiy-iqtisodiy hayot tarzidan kelib chiqgib tayyorlangan. Kiyim-
kechaklari mahalliy aholidan ajralib turgan. Lo‘li ayollari kalta ko‘ylakda va bosh yalang
yurmaganlar. Lo‘lilarga xos moddiy madaniyat an’anaviy ko‘rinishini gisman saqlab kelmoqda va

atrofdagi aholi ta’siriga uchramoqda.
FOYDALANILGAN ADABIYOTLAR RO’YXATI:

1. Dala yozuvlari, Surxondaryo viloyati, Denov tumani, Tog* qishlog‘i, 2021- yil, avgust.

2. Dala yozuvlari, Surxondaryo viloyati, Jarqo‘rg‘on tumani, Oqtepa gishlog‘i, 2022- yil avgust.

3. Doniyorov A., Bo‘riyev O., Ashirov A. Markaziy Osiyo xalglari etnologiyasi. — Toshkent: NIF MSH, 2021.

4. XKyxosa JI. Ipirane Cpeaneasuatckue// DTHUUECKUH aTiac Y30ekucrana. “MHCTUTYT OTKPBITOE OOIIECTBO” —
®doup comeiicTBus — Y3bekucrtan, 2002. — C. 242-247.

5. Hazapo X.X. CoBpeMeHHOE STHHYECKOS Pa3BUTHE CpeIHEa3sMaTCKUX IpIraH (qronm). — TamkeHt. 2021. —
C.181.

6. Tponnkas A.JI., Crecapes I'.I1. Cpenneasuarckue npirane... C. 604.

UO’K 903/904:28
ISLOMGACHA VA ISLOM DAVRI MADANIY MEROSI
D.Sh. Sattorova, magistrant, Buxoro davlat pedagogika instituti, Buxoro

Annotatsiya. Ushbu magolada Markaziy Osiyo hududida shakllangan islomgacha va islom
davri madaniy merosining tarixiy-falsafiy, ijtimoiy va ma naviy asoslari ilmiy jihatdan tahlil qilinadi.
Islomgacha bo‘lgan davrda zardushtiylik, buddaviylik va mahalliy e’tigodlarning madaniy
taraqqiyotga ta’siri yoritilib, islom sivilizatsiyasi davrida ilm-fan, me’morchilik, adabiyot va
ma ’naviyat sohalarida yuz bergan yuksalish jarayonlari ko ‘rib chigiladi.

Kalit so‘zlar: madaniy meros, islomgacha davr, islom davri, vorisiylik, sivilizatsiya, Markaziy
Osiyo.

Annomauusn. B cmamve npogooumcsi Hayuuvlil AHAIU3 KYIbMyPHO20 HACAeOUs OOUCTIAMCKO20
U UCIAMCKO20 nepuodos, cgopmuposasuecocsi Ha meppumopuu Llenmpanvrot  Azuu.
Paccmampusaromes  ucmopuko-gpunocogpckue u - COYUOKYIbMYPHbIE  OCHOBbL  OOUCTAMCKUX
6epOBAHUL, MAKUX KAK 30pOACmpusm u 0y00u3M, a makdice ux GIusHue Ha pazsumue Kyabmypbl
pecuona.

Knrwoueevie cnosa: «xynomyproe Hacieoue, OOUCTAMCKUL Nepuood, UCIAMCKAS 3IN0Xd,
npeemcmeerHoCcmyb, YUSUIU3IAYUAL, l[eHmpaJleaﬂ A3zus.

Abstract. This article provides a scholarly analysis of the cultural heritage of the pre-Islamic
and Islamic periods in Central Asia, focusing on their historical, philosophical, and socio-cultural
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foundations. The study examines the influence of pre-Islamic belief systems such as Zoroastrianism
and Buddhism on the cultural development of the region, as well as the profound transformations
brought about by Islamic civilization.

Key words: cultural heritage, pre-Islamic period, Islamic era, continuity, civilization, Central
Asia.

Kirish. Insoniyat taraqqiyoti tarixida madaniy meros muhim ijtimoiy va ma’naviy hodisa
sifatida namoyon bo‘lib, u har bir xalgning tarixiy xotirasi, milliy o‘zligi va sivilizatsion tajribasini
aks ettiradi. Markaziy Osiyo hududi qadimdan Sharq va G‘arb sivilizatsiyalari tutashgan makon
sifatida turli diniy, falsafiy va madaniy garashlar shakllangan muhim madaniy markazlardan biri
bo‘lib kelgan. Ushbu hududda yuzaga kelgan islomgacha va islom davri madaniy merosi nafaqat
mintaqa, balki jahon sivilizatsiyasi taraqqiyotiga ham sezilarli ta’sir ko ‘rsatgan.

Islom dini kirib kelishi bilan Markaziy Osiyoda madaniy va ma’naviy hayotda yangi bosqich
boshlandi. Islom sivilizatsiyasi doirasida ilm-fan, falsafa, adabiyot, me’morchilik va ta’lim tizimi
jadal rivojlandi. Imom al-Buxoriy, Abu Nasr Forobiy, Abu Rayhon Beruniy, Ibn Sino kabi
allomalarning ilmiy-ma’naviy merosi mintaganing jahon ilm-fani rivojidagi o‘rnini yanada
mustahkamladi. Shu bilan birga, islomiy qadriyatlar mahalliy an’analar bilan uyg‘unlashib, o‘ziga
X0s madaniy sintezni yuzaga keltirdi.

Mazkur tadgigotda islomgacha va islom davri madaniy merosi uzviylik va vorisiylik tamoyillari
asosida tahlil qgilinadi. Ikki tarixiy davr madaniyatining o‘zaro aloqadorligi, umumiy va farqli jihatlari
aniqglanib, ularning bugungi milliy madaniy o‘zlikni anglashdagi ahamiyati ilmiy asosda yoritiladi.
Tadqiqot natijalari madaniy merosni o‘rganish, uni asrash va targ‘ib etish jarayonida nazariy va
amaliy ahamiyat kasb etadi.

Mavzuga oid adabiyotlar tahlili. Madaniy merosni o‘rganishda ilmiy adabiyotlar ikki davr -
islomgacha va islom davri madaniy merosi - bo‘yicha ularning o‘ziga xos xususiyatlari hamda o‘zaro
alogadorliklari bo‘yicha tahlil talab etiladi [1]. Shu nuqtayi nazardan, bir gancha so‘nggi tadqiqotlar
Mazkur mavzuni chuqur yoritgan. Birinchidan, Markaziy Osiyoning islomgacha davri madaniy
merosi to‘g risida olib borilgan izlanishlar, mintaqaning turli etnik guruhlari (so‘g‘diylar, baktriyalar,
parfiya va kushonlar) madaniyati hamda diniy qarashlari hagida muhim ma’lumotlar beradi. Masalan,
Sh. Iminovaning tadgigoti Markaziy Osiyoning islomgacha bo‘lgan davrida zardushtiylik,
buddaviylik va manixeylik kabi diniy yo‘nalishlar mintaganing madaniy hayoti va savdo aloqalari
rivojiga qanday ta’sir qilganini ko‘rsatadi. Bu islomgacha davr madaniy merosining jamiyatdagi o‘rni
va uning keyingi islom davri bilan uzviy alogalarini tahlil etishda muhimdir. Shu bilan birga, voltajli
ilmiy nashrlar ham islomgacha davrning modomadaniy meros elementlarini tadgiq gilgan. Masalan,
Penjikent rasmlari Pre-Islom davriga oid rangli freskolar bo‘lib, ularning tahlili orqali o‘sha davr
jamiyatining kosmopolit tabiati, kiyim-kechak, madaniy urf-odatlari va boshqa ma’lumotlari
to‘g‘risida aniq tasavvur hosil bo‘ladi. Bu manba modda madaniy merosning vizual jihatlari bo‘yicha
ishonchli ilmiy asos bo‘la oladi. Ikkinchidan, islom davri madaniy merosi bo‘yicha tadqiqotlar
mavjud bo‘lib, ular asosan din, ilm-fan, falsafa va san’atning rivojlanishiga alohida e’tibor beradi.
Masalan, Azizbek Ungalovning tadgiqoti 8-10-asrlarda Markaziy Osiyoda islom sivilizatsiyasi
mabhalliy e’tiqodlar bilan sintez jarayonlarini tahlil qiladi. Bu manba islomning kirib kelishi bilan turli
diniy an’analar (masalan, zardushtiylik, tengrism) qanday shaxtalanib, yangi islomiy madaniy qatlam
hosil bo‘lganini ko‘rsatadi. Bundan tashqari nazariy asarlar ham mavzuni chuqur yoritadi.

Tadgigot metodologiyasi. Islomgacha davr madaniy merosi turli tarixiy bosgichlar va
sivilizatsiyalar bilan bog‘liq bo‘lib, ularning har biri o‘ziga xos madaniy qadriyatlarni yaratgan.
Islomgacha davr madaniy merosining muhim namunalari, avvalo, arxeologik yodgorliklar orgali
namoyon bo‘ladi. Qadimgi shaharlar va aholi manzillari - Afrosiyob (Samarqand), Toproq qal’a
(Xorazm), Qoyqirilgan qal’a, Dalvarzintepa, Kampirtepa kabi yodgorliklar ushbu davr
sivilizatsiyasining yuksak darajada rivojlanganligini ko‘rsatadi. Bu shaharlar rivojlangan irrigatsiya
tizimi, mudofaa inshootlari va ijtimoiy infratuzilmaga ega bo‘lib, gadimgi siyosiy va iqtisodiy hayot
hagida muhim ma’lumot beradi. Islomgacha davr madaniy merosining yana bir muhim gatlamini
diniy inshootlar va ibodat maskanlari tashkil etadi. Zardushtiylik bilan bog‘liq bo‘lgan otashkadalari,
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mugaddas olov saglanadigan maskanlar hamda buddaviylik ibodatxonalari bu davr diniy hayotining
markaziy unsurlari hisoblangan. Masalan, Surxondaryo hududidagi Fayoztepa va Karatepa
buddaviylik majmualari diniy marosimlar, haykaltaroshlik va devoriy tasvirlar orqali o‘sha davr
ma’naviy dunyosini aks ettiradi. Tasvirly san’at va haykaltaroshlik ham islomgacha davr madaniy
merosining yorgin namunalari sirasiga kiradi. Penjikent devoriy rasmlari, Dalvarzintepa haykallari,
Xorazm hududidan topilgan haykaltaroshlik asarlari gadimgi jamiyatning mifologik garashlari,
gahramonlik sahnalari va kundalik hayotini tasvirlash orqali estetik tafakkurning yuksak darajasini
ko‘rsatadi. Ushbu san’at namunalari diniy va dunyoviy tasavvurlarning o‘zaro uyg‘unlashganligini
namoyon etadi [2]. Islomgacha davr madaniy merosining muhim namunalari gatoriga yozuv va
epigrafik yodgorliklar ham kiradi. So‘g‘d yozuvi, Baqtriya yozuvi, qadimgi Xorazm yozuvi kabi
yozuv tizimlari savdo, diplomatik alogalar va diniy matnlarning rivojlanganligini tasdiglaydi. Ushbu
yozma manbalar orqali islomgacha davr jamiyatining huquqiy, iqtisodiy va ma’naviy hayoti haqida
muhim ma’lumotlar olinadi. Shuningdek, urf-odatlar, marosimlar va mifologik rivoyatlar ham
islomgacha davrning nomoddiy madaniy merosi hisoblanadi. Navro‘z bayramining ildizlari, tabiat
sikllari bilan bog‘liq marosimlar, ajdodlarga sig‘inish an’analari va kosmik tartib hagidagi tasavvurlar
bu davr ma’naviy madaniyatining ajralmas qismi bo‘lgan. Ushbu an’analar keyinchalik islom
madaniyati bilan uyg‘unlashib, yangi mazmun kasb etgan. Islom davri madaniy merosining eng
muhim namunalari diniy-me’moriy inshootlar hisoblanadi. Masjidlar, madrasalar, magbaralar va
ziyoratgohlar islomiy dunyogarashning moddiy ifodasi sifatida shakllangan. Samarganddagi
Registon majmuasi, Buxorodagi Poi-Kalon majmuasi, Mir Arab madrasasi, Shohi Zinda majmuasi,
Xivadagi Ichan-Qal’a ansambli islom me’morchiligining yuksak namunalari bo‘lib, ularning bezak
san’ati, geometrik va epigrafik naqgshlari islom estetik tafakkurining mujassam ifodasidir. Ushbu
inshootlar diniy marosimlar bilan bir qatorda ta’lim, ilm va ijtimoiy muloqot markazlari vazifasini
ham bajargan. Islom davri madaniy merosining bir muhim qatlami ilmiy va yozma merosdir. Qur’on
nusxalari, hadis to‘plamlari, fighiy asarlar, falsafiy va tabiiy-ilmiy risolalar islom madaniyatining
asosiy intellektual boyligini tashkil etadi. Imom al-Buxoriy, Imom at-Termiziy, Abu Nasr Forobiy,
Abu Rayhon Beruniy, Ibn Sino kabi allomalarning asarlari islom ilm-fanining yuksak darajasini
ko‘rsatadi. Qo‘lyozmalar, kutubxonalar va ilmiy maktablar orqali bilimlar avloddan-avlodga
uzatilgan va madaniy meros sifatida saglanib qolgan. Islom davri madaniy merosiga adabiyot va
badiiy tafakkur namunalari ham kiradi. Alisher Navoiy, Ahmad Yassaviy, Lutfiy, Bobur kabi
mutafakkir va shoirlarning asarlari diniy-axloqiy g‘oyalar, insonparvarlik va ma’naviy kamolot
masalalarini yuksak badiiy shaklda ifodalagan. Tasavvuf adabiyoti orqgali ichki poklanish, ilohiy
muhabbat va insoniy komillik g‘oyalari madaniy ongda mustahkam o‘rin egallagan. Islom davri
madaniy merosining muhim tarkibiy gismi tasviriy va amaliy san’at hisoblanadi.

Muhokama va natijalar. Mazkur tadgiqot doirasida olib borilgan tarixiy-falsafiy va
madaniyatshunoslik tahlillari islomgacha va islom davri madaniy merosining o‘zaro bog‘ligligi,
uzviyligi hamda sivilizatsion vorisiyligini yagqol namoyon etdi. Tadqgigot natijalari shuni
ko‘rsatadiki, Markaziy Osiyo hududida shakllangan madaniy meros alohida tarixiy bosqichlar
mabhsuli bo‘lishiga qaramasdan, ularning har biri keyingi davr madaniy taraqqiyoti uchun mustahkam
asos bo‘lib xizmat qilgan. Muhokama jarayonida aniglanishicha, islomgacha davr madaniy merosi
jamiyatning diniy-falsafiy tafakkuri, ijtimoiy tuzilishi va estetik garashlarini shakllantirishda muhim
rol o‘ynagan. Zardushtiylik, buddaviylik va boshqa e’tiqodlar asosida vujudga kelgan axloqiy
me’yorlar, marosimlar va madaniy institutlar keyinchalik islom madaniyatiga moslashgan holda
davom etgan. Bu holat madaniy merosning uzluksizligi va tarixiy davomiyligini ta’minlovchi muhim
omil sifatida baholanadi. Islom davri madaniy merosi esa avvalgi davr madaniy gatlamlarini inkor
etmagan holda, ularni yangi monoteistik dunyoqarash asosida qayta talqin qilganini ko‘rsatdi. IIm-
fan, ta’lim, me’morchilik va san’at sohalaridagi yuksalish islom sivilizatsiyasining faqat diniy emas,
balki keng gamrovli madaniy tizim sifatida shakllanganini tasdiglaydi. Aynigsa, madrasalar,
kutubxonalar va ilmiy maktablar faoliyati madaniy merosning ijtimoiy ahamiyatini kuchaytirgan.
Muhokama davomida islom madaniy merosining ma’naviy asoslari — adolat, ilmga intilish, axlogiy
poklik va ijtimoiy mas’uliyat kabi qadriyatlar jamiyat hayotini tartibga soluvchi muhim omillar
ekanligi aniglandi. Bu qadriyatlar moddiy madaniyat namunalari bilan uyg‘unlashib, madaniy
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merosning fagat estetik emas, balki ijtimoiy-tarbiyaviy funksiyasini ham yuzaga chigargan. Tadgiqot
natijalari shuni ko‘rsatadiki, islomgacha va islom davri madaniy merosining o‘zaro munosabati
garama-qarshilik emas, balki madaniy sintez va vorisiylik asosida rivojlangan. Islom madaniyati
avvalgi davrning ayrim diniy va falsafiy qarashlarini yangi axloqiy va ijtimoiy me’yorlar bilan
boyitib, ularni yanada tizimli shaklga keltirgan.

Xulosa. Islomgacha va islom davri madaniy merosi moddiy va nomoddiy unsurlar majmuasi
bo‘lib, u Markaziy Osiyo sivilizatsiyasining uzluksiz rivojlanishini ifodalaydi. Islomgacha davr
merosi diniy-falsafiy garashlar, ijtimoiy institutlar va urf-odatlar orqali jamiyatning ma’naviy va
axloqiy me’yorlarini shakllantirgan. Islom davri madaniy merosi esa ushbu qadriyatlarni yangi
monoteistik dunyogarash asosida boyitgan, ilm-fan, san’at, me’morchilik va adabiyot sohalarida
yuksalishga erishgan. Tadqiqot natijalari madaniy merosning milliy ma’naviyatni mustahkamlash,
tarixiy xotirani saglash va ilmiy tadgigotlar uchun nazariy asos yaratishdagi ahamiyatini ko‘rsatdi.
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QORAQALPOQLARDA JANOZA MAROSIMIDA BERILADIGAN AYRIM HADIYALAR

B.N.Tajetdinova, tayanch doktorant, O‘zbekiston Fanlar akademiyasi Qoraqalpog ‘iston bo ‘limi
Gumanitar fanlar ilmiy-tadgigot instituti, Nukus

Annotatsiya. Maqolada qoragalpoglarda janoza marosimlarida yagin gqarindoshlarga
beriladigan hadiya va uning turlari, berilish tartibi haqidagi tadgiqotlarga to ‘xtalgan. Aynigsa,
goragalpoglarda jirtis, teberik, iyis singari hadiya turlari ochib berilgan.

Kalit so“zlar: qoragalpoglar, hadiya, janoza, jirtis, teberik, iyis.

Annomayua. B cmamve paccmampusaiomcs ucciedo8amus o0 0apax, Komopwvle 0apsm
ONUBKUM POOCEEHHUKAM 80 8PeMsL NOXOPOHHBIX 00OPSA008 Y KaAPAKAINaKos, ux uoax u nopsioke ux
oapenus. OcobeHHO Yy Kapaxkainakos Obliu 6bliAeleHbl makKue 6uobl N00ApKO8, KAK IHCUPMBbIC,
mebepux, uuc.

Knrwueswvie cnosa: xapakannaxu, nooapox, NOXOPOHbl, HCUPMBIC, MeOEPUK, ULUC.

Abstract. The article discusses research on gifts given to close relatives during funeral
ceremonies among Karakalpaks, their types, and the procedure for gifting them. Especially among
the Karakalpaks, such types of gifts as jirtis, tebirik, is were identified.

Keywords: Karakalpaks, gift, funeral, jirtis, teberik, iyis.

Xalq hayotida gqandaydir quvonchli yoki gqayg‘uli damlarida, uning kechinmalarini bo‘lishish
magsadida oilaviy miqyosda sovg‘a berish, qandaydir narsani sovg‘a sifatida taqdim etish kabi
an’analarni kuzatamiz. Sovg‘a yoki hadya berish asosan insonlar o‘rtasidagi muloqot vositasi
hisoblanadi. Ular sovg‘a almashish natijasida o‘zaro munosabatlarda yaqinlashadi.

Boshqga xalglar gatori qoraqalpoqglarning ham kundalik ham sovg‘a berish yoki sovg‘a olish
kabi an’anaviy tushunchalarni uchratamiz.

Qoragalpoq etnograf olimlari tomonidan o‘zaro sovg‘a berish yoki sovg‘a almashish an’analari
hagida U.Kusekeev [4], X.Esbergenov va T.Atamuratov [3], A.Bekmuratova [1] R.Kamalovalar [5]
tomonidan amalga oshirilgan tadqiqotlarda sovg‘a berishning an’anaviy ko‘rinishlari haqida ya’ni
qoraqalpoq to‘ylaridagi o‘zaro sovg‘a almashish an’anasi doirasida o‘rganiladi. Keyingi davr
tadgiqotchilaridan Z.Kurbonovaning tadqiqotlarida qoragalpogqlarning uzatilayotgan qizga sovg‘a
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sifatida beriladigan an’anaviy besh libosi va uning marosimiy xususiyatlarini dala yozuvlari asosida
atroflicha ochib beradi [6]. G.Xojaniyazova tadqiqotlarida esa, qoraqalpoglarning o‘zaro yordam
an’analari asosida beriladigan sovg‘a berish yoki sovg‘ani qaytarish kabi an’analari tahlil qilinadi [8].
Bunda dafn yoki xotira marosimlarida amalga oshiriladigan irim-sirim garashlaridagi hadiyalarning
berilishi yoki ularning berilish tartiblari haqidagi ilmiy asoslangan ma’lumotlar tadqiqotlarda savol
ostida qoladi.

Shuning uchun ham biz bu magolamizda, qoragalpoglar turmushidagi dafn yoki xotira
marosimlarida irimga beriladigan hadiyalar va uning berilish tartiblarini o‘rganishni maqsad qilib
oldik.

Qoragalpogqlar turmushida irim ko‘rinishida sovg‘alar hadiya etish an’analari ko‘plab uchraydi.
Irim yoki magik xarakterdagi hadiyalarni berish va unga ishonish aynigsa, katta yoshdagi insonlar
hayotida ko‘plab foydalaniladi. Magik xarakterdagi urf-odat va garashlar din tarixida ham juda
muhim rol o‘ynagan va bugungi kungacha saqlanib kelmoqda.

Demak, qoraqalpoqglar turmushidagi dafn va dunyodan o‘tganlarni xotirlash marosimlari
hagidagi dastlabki tadgigotlar X.Esbergenov tomonidan amalga oshiriladi [2]. Keyingi davrlarda
goraqalpoglarning dafn marosimlaridagi magik qarashlar bo‘yicha dastlabki tadgiqotlar Q.Turekeev
[7: 64-67] tomonidan ochib berilganligi bilan janoza marosimlaridagi hadiya berish yoki uni gaytarish
kabi amallarga to‘xtalmaydi.

Tadgiqotchi X.Esbergenov qoraqalpoqlarning dafn etish an’analarini urug‘lik xarakteri “jirtis”
an’anasida ko‘rinadi. Bu an’anaga muvofiq marhumni dafn etishda qatnashgan odamlarga
marhumlarning kiyimlari, pul to‘ldirilgan ro‘mol, yirtilgan mato bo‘laklari berilgan. O‘lgan odamni
ko‘mish paytidagi jirtzs odati boshgacha tushuntiriladi. Bir tomondan, o‘lgan odamlarning narsalari
qarindoshlariga o‘lgan odam haqida esdalik sifatida bo‘lib berilgan, ikkinchi tomondan, “jirtis”
olingan narsa orqali odamlar o‘lgan odamning “ruhi yoki joni bilan bog ‘lig” bo‘ladi. Shuning uchun,
“Jirtis uchun narsa olish aynigsa agar obro‘li, ko‘p nabira va chevaralarga ega bo‘lgan gariya
o‘lganda tabarik deb atagan, bu tabarik karomatli kuchga ega bo‘lib, odamning xususiyatlari shu
narsalar orqali boshga odamlarga o‘tadi emish” [2:52]. Sababi, o‘lgan odamning kiyimlarini
bo‘lishtirib hadiya hisobida berish ular bilan alogani saqlab turadi degan ishonchga asoslanadi.

Janozalarda yoshi katta, yoshlarga o‘rnak bo‘larli erkak kishi yoki yoshi katta, ko‘p bolali,
nasihatgo‘y kampir vafot etsa, janozaga kelgan yaqinlariga hadiya sifatida “teberik” yoki “iyisi” deb
uning kiyimlarini tarqatib sovg‘a hisobida berish an’analari ko‘plab uchraydi.

Etnograf X.Esbergenovning tadqiqotlarida: “Jirtis” XIX va XX asrning boshlaridagi urug‘-
gabilaviy bo‘linish saqlangan xalglar uchun xarakterli bo‘lgan. Bu an’ananing asosini mulkning
dastlabki shakli urug‘chilik bo‘lganidan izlash kerak. Oilaning bir a’zosi o‘lgandan keyin uning
dunyosini butun urug‘ meros qilib olgan™ [2:87] degan fikrlarini ilgari suradi. Bugungi kunda
goraqgalpoglar turmushidagi jirtis tarqatish masalasi bo‘yicha informator B. Ubbiniyazovaning
ma’lumoti bo‘yicha: “Yoshi katta, hurmatga ega odam vafot etsa, ‘jirtis” tarqatiladi. Shuning
yoshini bersin, davlatini bersin degan ma’noda beriladi [ADY:9] deb keltirsa, informatorlardan
A.O‘teniyazovaning ma’lumot berishicha: “Yoshi gaytib dunyodan o ‘tganlardan oldinlari “jirtis”
olar edik. Keyingi vaqtlari “jirtis” deb qo ‘l ro ‘molcha beradigan bo ‘Idi "[ADY:11] deb keltiriladi.
Jirtis ni olganlar asosan bu —yirtib berilgan matolarda qandaydir ruhga sig‘inish, ya’ni o‘lgan
odamning ruhi o°sha latta jirtisga o‘tadi va men bilan aloga saqlaydi degan eski animistik xarakterdagi
e’tiqodlarni ko‘rishimiz mumkin. Axborotchi Z.Turganboyevaning ma’lumot berishicha: “Jirtis, yoki
teberik yoshi katta, garib unib-o‘sgan insonlar vafot etganda beriladi. Shunda, olgan lattalarni
peshonamizga tekkizib, yoshini bersin, shu otaning yoki onaning baxt-davlatini bersin deb tilab
peshonamizni supuramiz. Olingan lattani bo ‘Isa, puxta saglab oyoq osti gilmaslikka harakat gilamiz.
Ko ‘nglimizda shu jirtis orqali o ‘likka hurmatni sezamiz "[ADY:10] deb keltiradi.

“Jirtis” olish masalasidagi kuzatishlarimizda asosan o‘lgan odamning ruhiga sig‘inish, ularning
bu dunyoda qilgan ishlarimizga, yangi maqgsadlarimiz yo‘lidagi birdamlik kabi e’tiqodlarning
mavjudligini ko‘rishimiz mumkin.
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Bundan tashqari, dafn marosimlarini o‘tkazishda marhumning kiyimlarini yoki kiyilmagan toza
kiyimlar, matolarning hadiya sifatida berilishi kuzatiladi. Bu yerda sovg‘a almashtirish jarayonini
quyidagicha ko‘rsatishimiz mumkin:

-Yoshi katta qariya yoki kampir dunyodan o‘tganda uning yaqinlari tomonidan ko‘plab kiyim
yoki mato ko‘rinishida hadiyalar olib kelinadi. Bu ko‘rinishdagi hadiyalarning olib kelinishining ham
0‘z tartibi bor bo‘lib, quda va qudag‘aylar, yaqin qarindoshlari yoqali kiyim (shuba, palto, kurtka
yoki yaxshi jemper), yaxshi mato, kostyum shim va ro‘mol olib keladi. Bunda asosiy tartib olib
kelinadigan narsalar toq bo‘lishi shart, juft gilib janozalarda hadiya olib kelinmasligini gat’iy irim
qiladi. Toq qilib olib kelinishidagi ma’no o‘lining 0°zi bilan sovg‘amiz juftlashadi degan tushuncha
bor. Ammo, juft qilib sovg‘a olib kelsa, o‘ligini qo‘shganda toq bo‘ladi demak o°‘ligi izidan
kimningdir vafot bo‘lishini kutadi va bu holat tez orada yuz beradi degan tushunchaning borligini
ko‘rishimiz mumkin.

Qoraqalpoqglarning e’tiqodida vafot etgan insonning narsalari kuyidagicha hadiya sifatida
targatiladi:

-Vafot etgan kishining foydalangan buyumlarini, kiyimlarini yaqginlariga hadiya sifatida
tarqatiladi. Bunda vafot etgan insonning buyumlari tarqatilmay qolsa, uning ruhi bezovta bo‘ladi
degan animistik xarakterdagi ishonch asosida buyumlari sovg‘a sifatida targatiladi.

-Vafot etgan odamni so‘nggi manziliga (qabriga) kuzatishda suvga tushirish yoki cho‘miltirish
marosimi bo‘lib, ya’ni islom dini bo‘yicha marhumni so‘nggi safariga kuzatishdan oldin uni
cho‘miltirish (suvga tushirish) jarayoni bo‘ladi. Unga ishtirok etuvchilar tirik odamlar toq bo‘lib,
o‘lgan odamni qo‘shib hisoblaganda juft bo‘ladi degan tushunchalar bor. O‘lgan odamning bosh
qismini, oyog‘ini va belini yuvuvchi va suv quyuvchi kabi amallarni bajaruvchilar o‘lgan odamning
yotgan joyiga Kiritiladi. Unda o‘likning oyoq tomonini yuvganga oyoq kiyim (kavush masi, paypog-
oyoq kiyim deb bir hisoblangan), mato, jempir erkak kishi vafot etgan bo‘lsa kostyum-shim beriladi,
keyin o‘likni yaqin odami quchoqlab orqasini, ko‘krak qismini, o‘tqazib cho‘miltiradi. Bu juda og‘ir
qismi bo‘lib uni cho‘miltirgan odamga po‘stin, palto, kurtka kabi yirik kiyimlardan birini yoniga
tagar, jempir qo‘shib beradi. O‘likning bosh tomonini, bet-og‘zini yuvib ichki hojat oldirish,
qo‘llarini yuvdirishga asosan ayol kishi vafot etsa ikki ro‘mol (biri katta ikkinchisi kichik hajmdagi
ro ‘mollar), erkak kishi vafot etsa bir doppi va yirik bosh kiyim (malakay) bir mato beriladi. Endi shu
amallarni bajaruvchilarga o‘likni yuvishga suv quyib turadigan ikki odam kiritiladi. Ular suvni
quyganda uzluksiz quyadi. O‘likning o‘ng tomonida bir, chap tomonida bir suv quyuvchi turadi.
Ularning bajaradigan xizmati yengil bo‘lganidan uch mato yoki bor bo‘lganiga qarab jempir, mato,
ro‘mol qilib qilgan amallariga rozi bo‘lsin degan ma’noda sovg‘a sifatida beriladi.

Janoza marosimidagi ushbu mayitni yuvish odati hadiya berishdagi eng xarajat talab
qilinadigan qismi bo‘lib, yuvgan odamlarning rozi bo‘lib ketishiga e’tibor beriladi.

- Yosh odamlar vafot etsa, ko‘p hollarda unga hadiya sifatida hech narsa olib kelinmaydi. Agar
hadiyalar olib kelinsa ham, olib qolinmaydi hech kim hech narsani hadiya sifatida so‘ramaydi.
“Jirtis”, “teberik”, “iyisi” degan an’analarda katta hajmda qilinmaydi. “Qirchin ketdi” (yosh ketdi, u
bu dunyoda nima ko‘rdi degan ma’noda) deb oshlarini o‘tkazadi. Foydalanilgan buyumlari esa
o‘zining qarindoshlari orasida tagsimlanadi.

Janoza marosimlarini o‘tkazishda beriladigan sovg‘alardan yana biri, yoshi katta, o‘sib-
ulg‘aygan, ko‘p bolali ayol vafot etsa, uning sandig‘ini ochish marosimi qo‘shni ayollar va yaqin
garindosh ayollar ishtirokida amalga oshiriladi. Sandigda asosan vafot etgan ayolning foydalangan
buyumlari, matolar, ro‘mol, kiyimlari kabi narsalar bilan birga qo‘shni ayollar uchun oyna, taroq, tuz,
ip, igna maxsus tarzda qo‘yiladi. Bu narsalarning qo‘shni ayollar uchun atab solinishida asosan
go‘shnilardan shunday mayda ko‘rinishdagi buyumlarni garz hisobida olib, qaytarib bermagan
bolishi va u dunyoga borganida bo‘ynida qarz bo‘lib qolmasligi uchun hadiya sifatida beriladi.

Ayollarni dafn etishdan farqli o‘laroq, erkaklar vafot etganda sandiq tayyorlanmagan. Biroq,
marhum erkakning kiyimlari “iyisi” sifatida.

Qoragalpoglarning an’anaviy dafn marosimlarida marhumning shaxsiy buyumlari va
kiyimlarini uning yaqin qarindoshlari o‘rtasida tagsimlash alohida ahamiyatga ega bo‘lgan. Ushbu
amaliyot narigi dunyo va oxirat bilan bog‘liglikka bo‘lgan chuqur ishonchni aks ettirdi.




XORAZM MA’MUN AKADEMIYASI AXBOROTNOMASI -1/3-2026

Marhumga tegishli ashyolar o‘zining ajralmas qismi sifatida baholangan va bu ashyolarni yaqin
garindoshlariga topshirish o‘tgan odam bilan aloqani davom ettirishning ramzi bo‘lgan. Shunday
qilib, ayolni dafn etish chog‘ida uning shaxsiy buyumlari — kiyim-kechaklari, taginchoqglari, uy-
ro‘zg‘or buyumlari qizlari, kelinlari va kichik singillariga hadiya sifatida targatilgan. Bu avlodlarning
davomiyligini, o‘limdan keyin ham qarindoshlik rishtalarining saqlanib qolishini ko‘rsatdi.

O‘lgan odamning kiyim-kechaklarini tagsimlash ham shunga o‘xshash amalga oshirilgan.
Uning kiyimlari yaqin qarindoshlariga “iyisi”” an’anasi doirasida topshirilgan, bu an’ana marhumning
ruhi xotirjamlikka chigadi va bu dunyoda qolganlarning g‘amxo‘rligi bilan o‘ralgan degan ishonchga
asoslangan. Aynigsa, keksa odamlarning buyumlari gadrlangan, ular katta hurmat bilan gabul
gilingan va uni oluvchiga baraka keltirishi mumkin bo‘lgan hadiya sifatida qabul qilingan.

Xulosa qilib aytganda, marhumning shaxsiy buyumlarini yaqinlari o‘rtasida tagsimlash yoki
hadiya sifatida berish, qoraqalpoglarning an’anaviy dafn marosimining muhim elementi bo‘lib,
ularning dunyoqarashini aks ettiradi.
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UO’K 94(5-191.2) + 636.1
MARKAZIY OSIYO YILQICHILIGI TARIXIDAN
(Qoyatosh tasvirlar misolida)
B.B. To‘ychiboyYev, dots., t.f.n., Guliston davlat pedagogika instituti, Guliston

Annotatsiya. Magolada Markaziy Osiyo hududida yilgichilikning shakllanishi va rivojlanishi
goyatosh tasvirlari (petrogliflar) asosida tadqiq etilgan. Arxeologik manbalar tahlili orgali otning
qadimgi jamiyat xo ‘jaligi, ijtimoiy-igtisodiy va ma 'naviy hayotida tutgan o ‘rni yoritiladi. Aravansoy,
Ayrimach-tog°, Sarmishsoy, Qoraqiyasoy, Saymalitosh, Xo ‘jakent, Parakandsay, Bukantov kabi
goyatosh yodgorliklarida uchraydigan ot va chavandoz tasvirlari Markaziy Osiyoda yilgichilik va
zotli otlar yetishtirish an’analari qadimiy ildizlarga ega ekanligini ko ‘rsatadi.

Kalit so“zlar: Markaziy Osiyo, yilgichilik, ot, petrogliflar, goyatosh tasvirlari, zotli otlar, Xutal
(Bagtriya) tillarang oti, Davon (Farg ‘ona) samoviy otlari, Midiya—Fors oti, Nessey (Parfiya) oti.

Annomayun. B cmamve paccmampugaromcs npoyeccobl (GOpMUpoSanus U  pazeumus
KoHegoOcmea 6 L{enmpanbHou A3uu Ha 0CHO8e AHANU3A HACKANbHBIX U300padceHull (nempoenugos).
Ha ocHnose apxeonocuueckux uUCMoOYHUKO8 DACKPbIBAEMCs pOTb JOWAU 8 XO03AUCMEEHHOL,
COYUANBLHO-IKOHOMULECKOU U OYXOBHOU JHCU3HU OpesHe2o obwecmea. M3zobpadicenus nowadetl u
BCAOHUKO8, BblAGIeHHble 8 namamHuukax Apasancai, Aupwvimaumae, Capmwviwcat, Kapakuscail,
Caiimanveimaw, Xooocaxenm, Ilapakanocaii, bBykanmay u opyaux, ceéudemenbcmeyom o OpesHUx
MPAoUYUsxX KOHe80OCMEa U pazeedeHul NOPOOUCMbIX T0Uladell 8 pecuone.

Knwoueewie cnosa: Llenmpanvnaa Asus, Konegoocmeo, 10uiadsb, nempociugvl, HACKAIbHbIE
uzo0bpasicenus, NOpooucmvle aOWAOU, XYMMAIbCKAs (Oakmpuiickas) Jaowadb, 0as8aHbCKUe
(¢hepearckue) HebecHble KOHU, MUOULICKO-NEPCUOCKAS 10ULA0b, HecCelcKas (nap@anckas) 1ouaob.
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Abstract. The article explores the formation and development of horse breeding in Central Asia
based on the analysis of rock carvings (petroglyphs). Using archaeological evidence, the study
examines the role of the horse in the economic, social, and spiritual life of ancient societies. Images
of horses and riders found at sites such as Aravansay, Ayrimach-Tag, Sarmishsay, Karakiyasay,
Saymalytash, Khojakent, Parakandsay, and Bukantau indicate that horse breeding and the cultivation
of elite horse breeds in Central Asia have deep historical roots.

Key words: Central Asia, horse breeding, horse, petroglyphs, rock carvings, elite horse breeds,
Khuttal (Bactrian) golden horse, Davan (Fergana) celestial horses, Median—Persian horse, Nisean
(Parthian) horse.

Vatanimiz — Markaziy Osiyo hududi arxeologik topilmalarga boy o‘lkalardan hisoblanadi. Bu
topilmalar ichida petroglif, ya'ni qoyatosh tasvir yodgorliklari o‘zining noyobligi va betakrorligi
bilan ajralib turadi.

Miloddan oldingi Il ming yillik o‘rtalarida, Evrosiyo kengliklarida yashagan qadimgi xalqlar
xo‘jaligida yilqichiligining qaror topishi, jamiyat hayotida favqulotda tub ijtimoiy — iqtisodiy va
etnomadaniy o‘zgarishlar uyz berishiga olib keldi va tabiiyki bu jarayonlar Markaziy Osiyo
hududlariga ham o°z ta'sirini ko‘rsatdi. SHu sababli, ushbu hududdagi qoyatosh yodgorliklarda ko‘p
uchraydigan obrazlardan biri, bu - ot bilan bog‘liq tasvirlar hisoblanadi. Ushbu tasvirlar, Markaziy
Osiyo qadimiy aholisining xo‘jaligida chorvachilik, xususan yilgichilik qadimdan muhim o‘rin
egallab kelganligidan dalolat beradi. Ot, otliq yoki u bilan bog‘liq tasvirlar aks etgan petroglif
yodgorliklarining mazmun mohiyatini tadqiq etish, qadimgi Markaziy Osiyo xalqlari iqtisodiy —
ijtimoiy, ma naviy - madaniy hayotining nomalum sahifalarini yoritishga yordam beruvchi dolzarb
mavzulardan biri hisoblanadi.

Bugunga qadar Markaziy Osiyo, jumladan O‘zbekiston hududida Aravansoy [6], Ayrimachtog*
[15], Sarmishsoy [4], Qoraqgiyasoy [30], Saymalitosh [7], Quduqgchasoy [34], Qoratog‘, Nurota va
Oqtog* oralaridagi qoyatoshlarda, Toshkent viloyatining Xo‘jakent qishlog‘i yaqinida, Parakandasoy
[29], Beshqizilsoy, Bukantov [20] va shu kabi boshqa qator qoyatosh yodgorliklarida mahorat bilan
aks ettirilgan ot tasvirlari ishtirokidagi ko‘plab sahnalar aniglanib, o‘rganib kelinadi.

Qirg‘iz Respublikasidagi O‘sh shahrining shimoliy-g‘arbida joylashgan Aravan qishlog‘i
yaqinida, yozma manbalarda “samoviy otlar” nomi bilan tilga olingan qoyatosh tasvirlar anigqlangan
[6]. Unga, juft — juft ko‘rinishida, to‘rtta ot tasviri mahorat bilan tushirilgan. Bu qoyatosh suratlarda,
oqqushniki kabi nozik bo‘ynini ohista egib turgan, kichik boshli go‘zal otlar tasvirlangan. Otlarning
0zg‘in, quyiga qarab ingichkalashib boruvchi oyoqlari, asabiy va tarang tortilgan kuchli tanasi,
quyruq qismida biroz ko‘tarilib turgan dumi, keng yag‘rini va unga mutanosib tanasi, tasvirlarda
ularni yanada jonli va jozibador qilib ko‘rsatadi. Bu qoyatosh suratlar ilmiy doiralarda “Aravan
(Davon) otlari” nomi bilan ma'lum. Shu bilan birgan, Aravon qoyasiga yaqin, Ko‘rpa-Tog* tizmasida
Ayrimachtog® qoyatosh rasmlarida ham, shu uslubda tushirilgan ot tasvirlari aniglangan [15].
Ayrimachtog® qoyatosh suratlarida hammasi bo‘lib 34 ta ot tasviri tushirilgan bo‘lib, ularning asosiy
qismi, ya'ni 30 tasida, yakka holda turgan ot suratlaridir. Bu yodgorlikda, barcha otlarning
ko‘rinishlari yon tomondan turib tasvirlangan bo‘lib, ularda otlarning o‘ziga xos tashqi hususiyatlari,
jumladan ozg‘in, kelishgan tanasi, uzun va ingichka oyoqlari, uzun silliq bo‘yni, kichkina boshi, uzun
dumlari mohirlik bilan tasvirlangan. Ya'ni, Aravan va Ayirmachtog‘ qoyatoshlariga tushirilgan ot
tasvirlari, bir xil uslubda ishlanganligini ko‘rishimiz mumkin. Aravon qoyatoshlarida to‘rtta otning
surati berilgan bo‘lsa, Ayrimachtog‘ qoyatoshlarida, alohida, yakka shaklda tasvirlangan, otlarning
majmuasi tasvirlangan. Bunday uslubida ishlangan tasvirlar, shu paytga qadar, Markaziy Osiyoning
boshqga hududlarida uchramaydi va o‘zining uslubiy xususiyatlari bilan, boshqalardan keskin farq
giladi. Umuman olganda, bu qoyatosh rasmlar majmuasi, mohir ustaning tajribali qo‘li bilan
yaratilgan qadimiy Farg‘ona (Davon) otlari tasvirlarining ajoyib galereyasidir. Aravansoy,
Ayrimachtog® petroglif yodgorliklaridagi tasvirlar, boshqa yodgorliklarda uchraydigan ot
tasvirlaridan keskin farq qiladi. Mutaxassis bo‘lmagan oddiy odam ham bu tasvirlardan, ularning
prototiplari juda chiroyli, kelishgan, mahsus etishtirilgan zotli otlar bo‘lganligini tushunib etadi.
Bundan tashgqari, petroglif ijodkorlari tomonidan bu tasvirlar juda mahorat bilan ishlanganligini ham
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e'tibordan chetda qoldirilmasligi kerak. Qoyatosh rasmlarning yaratilgan davri masalasida, M. E.
Masson Ayrimachtog® va Aravon qoyatosh rasmlarini milodiy | ming yillik o‘rtalari [17], A. N.
Bernshtam miloddan avvalgi Il — Il asrlar [8], Uy. A. Zadneprovskiy - miloddan avvalgi | ming
yillikning ikkinchi yarmiga oid [16] deb xisoblaydilar. Ko‘rib turganimizdek, uyqoridagi
mualliflarning “Aravon qoyatosh tasvirlari’ning yoshi to‘g‘risidagi fikrlari, bir biriga yaqin.
Mutaxassislarning fikricha, nasldor qimmatbaho ot zotlarini etishtirish va ularni ko‘paytirish uzoq
vaqt talab qiladigan jarayonligi [23], bu qoyatosh suratlar uzoq davr davomida tushirilib
borilganligini inobatga olsak, mashhur Davan otlarini etishtirish qadimgi davrlarga, aniqrog‘i,
miloddan avvalgi birinchi ming yillikning o‘rtalari, hatto miloddan avvalgi birinchi ming yillikning
boshlariga (Chust madaniyati davrida) to‘g‘ri keladi, deb taxmin gilish mumkin.

Markaziy Osiyoning boshqa hududlarida aniqlangan qoyatosh suratlarda ham ot tasvirlari,
minib uyriladigan hayvon sifatida ko‘plab uchraydi. Masalan, Sarmishsoy tasvirlari (mil. avv | ming
yillik) orasida “miniladigan salt otlar” va “otliq chavandozlar”, “chorva va yilqilarni haydab
ketayotgan otliq chavandozlar’ning tasvirlari mohirlik bilan ishlangan [24], Saymalitoshda jami 32
ta ot tasviri, 10 tasi chavandozlar bilan, 18 tasi yakka ko‘rinishda va turli hayvonlar yoki odamlar
bilan birgalikda tasvirlangan [4]. Qoraqiya soyining uyqori ogimida (Toshkent viloyati Bo‘stonliq
tumani) [30], Saymalitoshda [7] arava va ot tasvirlari aniglangan. Bundan tashqari, Quduqchasoy
[34], Qoratog‘, Nurota va Oqtog* oralaridagi qoyatoshlarda, Toshkent viloyatining Xo‘jakent
qishlog‘i yaqinida, Parakandasoy [29], Beshgqizilsoy, Bukantov [20] va shu kabi qator qoyatosh
yodgorliklarida ham ot tasviri ishtirokidagi kompoziniyalar aniqlangan. CHirchiq daryosi xavzasini
0°z ichiga olgan Talas, Olatov, CHotqol, Sandalash, Pskem, Ugam tizmalarida aniqlangan qoyatosh
tasvirlarning 6% ni ot bilan bog‘liq tasvirlar tashkil etib, ular ichida “yakka ot tasviri” (Qoraqiyasoy
1), “ot ustidagi chavandoz” tasviri (Tastarsoy Il, Beldersoy I, Qorazov |, Toshqo‘ra I, Toshqo‘ra Il,
Qo‘ng‘irtosh, Beshgqizilsoy), “juft otlar ustidagi chavandozlar” tasviri (Qorazov I), “ot ustidagi
chavandoz va arava” tasviri (Qorazov I), “juft ot va ikki g‘ildirakli arava” tasviri (Qoraqiyasoy |,
Qaraqiyasoy Il) kabi kompoziuiyalar uchraydi [26].

Qoyatosh rasmlarini o‘rganish, ularning g‘oyaviy mazmunini aniqlash masalasi bilan uzviy
bog‘ligdir. Qoyatosh rasmlarni kim, qachon va qanday tushirganligini o‘rganish bilan cheklanib
golmasdan, bu tasvirlar ganday maqsadda tushirilgan va bu tasvir orqali rassom bermogqchi bo‘lgan
fikrlari, g‘oyalar mazmunini aniqlash murakkab masalalardan biridir. SHu sababli, tadqiqotchilar bu
tasvirlarni sharhlashda o‘zlarining ilmiy asoslangan qarashlarini taklif qiladilar. Ot tasviri tushirilgan
qoyatosh suratlari g‘oyaviy mazmun mohiyatini o‘rgangan aksariyat tadqiqotchilarning bu tasvirlarni
talqin qilishga urinishlari va qarashlari tahlili asosida ularning xulosaviy fikrlarini quyidagi
guruhlarga ajratib ko‘rsatishimiz mumkin: |. Markaziy Osiyo hududi, yilqini xonakilashtirilish va
naslli otlar etishtirish markazlaridan biri bo‘lganligi masalasi. Il. Markaziy Osiyo qadimgi xalglarida
ot timsoliga topinish (ot kulti), uning astral-zodiakal aspektda namoyon bo‘lishii va diniy-mifologik
ildizlari g‘oyalari mohiyatini izlash. Ill. Yilqgichilik, jumladan otning Markaziy Osiyo qadimgi
jamiyati siyosiy, ijtimoiy - iqtisodiy va madaniy hayotida tutgan o‘rni masalasi.

I. Markaziy Osiyo yilqichiligi tarixini o‘rganishga qaratilgan tadqiqotlar tahlili, ularda bir-biri
bilan bog‘liq ikki masala, birinchisi, yilqining xonakilashtirilishi, ikkinchisi, naslli otlar yetishtirilishi
masalalari e'tibor markazida bo‘lganligini ko‘rsatadi. Yilqichilikning paydo bo‘lishi, hususan
xonakilashtirishi masalasida, mutaxassislar o‘rtasida aniq bir fikr mavjud emas. Bir guruh
polezoologlar va tarixchilar, ot neolitning oxiri ilk eneolit davrlarida SHarqiy Yevropa, Dunay va
Ural oralig‘i hududlarida xonakilashtirilgan degan fikrni bildiradilar [11]. Ippologlar va yana bir qator
tarixchilar uyqoridagi fikrlarga qo‘shilmay, otning xonakilashtirilishi masalasiga ko‘p markazli
konmeprtiya asosida yondashib, otning xonakilashtirilishi Evrosiyo kengliklarining bir necha
markazlarida bir vaqtda o‘zida bo‘lib o‘tganligi haqidagi g‘oyani ilgari suradilar [28].

Tadqiqotlar tahlili, otning xonakilashtirilish jarayoni, bir necha bosqichda, birinchi bosqich, ilk
eneolit davridan ozuga manbai sifatida; ikkinchi bosqich, bronza davridan boshlab, transport vositasi
sifatida foydalanish maqgsadida amalga oshirilganligidan dalolat beradi. Miloddan avvalgi II ming
yillikning 2 - yarmidan boshlab, O‘rta Osiyoda ko‘chmanchi chorvachilik xo‘jaligi tarkib topib,
nafaqat cho‘l, balki, tog*, tog* oldi hududlar ham o‘zlashtirila boshlangan va ajdodlarimiz hayotida
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yilgichilik muhim rol o‘ynay boshlagan. Tarixiy manbalarga (arxeologik, yozma, folklor va
etnografik) tayanib, Markaziy Osiyoda otlarning xonakilashtirish jarayonining ilk ildizlari miloddan
avvalgi III — II ming yiliklarga, yilgichilik xo‘jaligining vujudga kelishi, miloddan avvalgi Il ming
yillikning oxiri va I ming yillikning boshlariga taalluqgli deb hisoblash imkonini beradi. Bu fikrimizni
miloddan avvalgi I ming yilikka oid qoyatosh suratlardagi (Sarmishsoy, Saymalitosh) tasvirlar ham
tasdiglaydi. Otning bu kabi tasvirlari, boshqa qoyatosh yodgorliklarda (Qoratog‘, Nurota va Oqtog*
oralaridagi qoyatoshlari, Xo‘jakent, Qoraqiyasoy, Beshqizilsoy, Farg‘ona vodiysidagi Ravan va
Achchigsoy daralari) ham ko‘plab uchraydi.

Yilgichilik tarixidagi muhim yo‘nalishlardan yana biri, bu naslli otlarni yetishtirish masalasi
hisoblanadi. Ushbu muammoni o‘rganishda, qoyatosh suratlar muhim manba bo‘lib xizmat qiladi.
Tarixiy manbalar Markaziy Osiyoning zotli otlari qgadimdan mashhur bo‘lganligi xaqida ma'lumotlar
beradi. V. O. Vitt Pozariq qo‘rg‘onidan topilgan otlardan biri haqgida: “Bu qadimgi davrdagi O‘rta
Osiyoning ulug‘vor, oliyjanob va jangovor otidir” [13], deb bejizga aytmagan edi.

Ma'lumki, zotli otlarni yilqi uuyrlari orasida, qishda sovuq iqlimli keng tekisliklarda
yetishtirishning imkoni yo‘q. Bunday otlar qulay iqlim sharoitini va doimiy parvarishni talab giladi.
Ippologlar fikriga ko‘ra, Markaziy Osiyo chopqir otlari, sovuq shamollardan himoyalangan vodiylar,
boy va to‘yimli dukkakli va boshoqli o‘simliklar (masalan beda), yozda qurib qolmaydigan tog*
o‘tloglari, qulay suv xavzalari kabi qulayliklar mujassam bo‘lgan, ekologik zona mahsuli hisoblanadi.
Qadimgi tarixchilar Kaspiy dengiziga tutashgan o‘lkalar, xususan qadimgi Fors va undan sharqida
joylashgan mintaqalar (O‘zbekiston, Tojikiston, Turmaniston, Qirg‘iziston hududlari), qadimdan
o‘zining yilqichiligi, noyob naslli otlari bilan mashhur bo‘lganligini ta'kidlaydilar. SHunday
mintaqalardan biri Dovon (Farg‘ona) hududi hisoblanadi. Xitoyliklar, Dovonning “qonli ter
chigaradigan” afsonaviy “samoviy duldul otlari” zotidan bo‘lgan “qimmatbaho jannat tulporlari”’ga
ega bo‘lish magsadida Dovonga uyrish qilganliklari hagida yozma manbalar ma'lumot beradi [12].
Aravon va Ayrimachtog® otlarining qoyatoshlardagi tasvirlari ham, ularni “Dovonning samoviy
duldul otlari” ekanligini ko‘rsatadi.

Zotdor otlarni yetishtiruvchi naslchilik markazlaridan yana biri, bu Bagqtriya tarkibiga kirgan
gadimgi Xuttalondir. Xuttalon otlari miloddan avvalgi I ming yilikdan ma'lum bo‘lgan [8]. Fors
podshohlariga yillik soliq to‘laydigan davlatlari ro‘yxatidan ham shu narsa ma'lumki, Baqgtriya har
yili 30 000 ot etkazib bergan [13]. Bu o‘sha davr uchun ham juda katta raqam hisoblanib, u Qadimgi
Bagtriya yilqichilik rivojlangan markazlaridan biri bo‘lganligidan dalolat beradi. Turli hujjatlarda
saglanib qolgan ma’'lumotlar, Bagqtriyada otlar endemik® jonivor bo‘lganligidan dalolat beradi.
Arastuning aytishicha, Bagtriyaning tog‘li tekisliklarida “oltin rangli” zotli otlar yetishtiriladi.

Manbalarda go‘zal tasvirlari keltirilgan yana bir Markaziy Osiyo zotli otlaridan biri, bu Nessey
otlari hisoblanadi. Nessey otlarining tashqi ko‘rinishining ajoyib tavsifini yozma manbalarda
keltiriladi. “Eron Forsida juda qadrlanadigan otlar bor. Bu otlarning harakatlari yengil, jasoratli va
sho‘x, chavandozni charchatmaydi, o‘zlari chidamli, bu otlarning xarakterida hayajon va g‘azab
ufurib turadi. Ular o‘zlarining ajoyib qaddi-qomati, nafisligi bilan ajralib turadi, aynigsa ularning
go‘zal bo‘yni va boshi bir-biri bilan shunchalik uyg‘unlashib ketgan-ki, lablari ko‘kragiga tegib
turganday tuuyladi” [13]. Nesey tekisligining aniq joylashuvi haqida tadqiqotchilarning fikrlari bir
birdan farq qiladi. Ayrim tadqiqotchilar, katta ehtimol bilan, bu hudud Nishopur tekisligi (Mashhad
yaqginida) bo‘lishi kerak, deb hisoblaydilar. Gerodot “Tarix” asarida: “Midiyada Nesea deb
nomlangan keng tekislik bor va bu tekislikda ulug‘vor otlar bor” deb yozadi. Ayrim tadqiqotchilar,
“Nisean otlari”ni Parfiya poytaxti Niso shahri bilan bog‘laydilar. Parfiyada qadim zamonlardan beri
zotli otlar yetishtirilgan va Nesey otlaridan hozirgi mashhur Axal-Teke zotidagi otlari tarqagan degan
qarashlar mavjud. Strabon (milodiy I asr): “Nesiya otlari eng katta va eng zo‘r otlar bo‘lib, fors
shohlari shu otlardan foydalanganlar”, deb ma'lumot beradi.

Umuman olganda, yozma va arxeologik manbalar, jumladan qoyatosh suratlar tahlil asosida,
xulosa qilib aytishimiz mumkinki: Eronning shimoliy qismi tog® etaklari, Afg‘oniston, O‘zbekiston,
Tojikiston, Turkmaniston, Qirg‘iziston hududlarida, “Midiya-Fors oti”, “Xutal (Bagtriya) oti”,
“Davon (Farg‘ona) oti” va “Nessey (Parfiya) oti” nomlari bilan mashhur bo‘lgan zotli otlar

! Dupemuknap — MabayM GUp YCUMITHK EKU XalBOH TypUHHUHT (aKaT KUUMK reorpaduk MUHTAKA §KU MabIyM GUp Xy/Iy/ia TApKATHIIH.
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yetishtirilgan. Garchi ularning bir biridan turi, xarakteri, tashqi ko‘rinishi, rangida ayrim o‘ziga xos
farqlari bo‘lishiga qaramay, ularning kelib chiqishi bir bo‘lgan. Ta'kidlash joizki, Markaziy Osiyo
zotli otlari naslchilik maktabi, umumjahon e’tirofidagi noyob zotli otlarning oltin fondining asoslarini
tashkil giladi. Markaziy Osiyo xalqlari, axal-teke, yovmut, qorabayir, logay va boshqga turdagi naslli
otlari bilan, yilgichilikda dunyoning hech bir davlatida uchramaydigan genofondni taqdim etib,
beqiyos giymatga ega bo‘lgan ot populyartiyasi, yilgichilikning sof naslchilik an'analarini yaratib
kelgan. UY qoridagilardan kelib chiqib, xulosa sifatida quyidagi fikrlarni aytib o‘tishimiz mumbkin:

v Arxeologik manbalar Markaziy Osiyo hududi ot ilk qo‘lga o‘rgatilgan hududlardan
biri bo‘lganligi ko‘rsatmoqda.
v Markaziy Osiyo hududida qadimda “Xutal (Bagtriya) tilla rang oti”, “Davon

(Farg‘ona) oti samoviy otlari”, “Midiya-Fors oti”, “Nessey (Parfiya) oti” kabi zotdor otlar etishtirish
markazlari mavjud bo‘lgan.

v Bugungi kundagi Markaziy Osiyo zotdor otlari, jumladan qorabayir otlari qadimiy
naslchilik an'analari asosida etishtirilgan zotlar bo‘lganligidan dalolat beradi.

I1. Ot timsoliga topinish, uning astral-zodiakal aspektda namoyon bo‘lishi va undagi diniy-
mifologik g‘oyalar mohiyatini izlash. Ayrim tadqiqotchilar, qoyatoshlaridagi ot tasvirlari zamirida
gqadimgi odamlarning diniy e'tiqodiy qarashlari ifodalangan deb xisoblaydilar [17]. Qoyatosh
suratlardagi ot tasvirlari qadimgi xalqlari orasida ot timsoliga topinish odatlarining keng
tarqalganligining moddiy manbalardagi tasdig‘i bo‘lib xizmat qiladi. Hayvon tasvirlarining g‘oyaviy
mazmun-mohiyatini o‘rganish masalasi, murakkab muammollardan biri bo‘lganligi sababli, bu
yo‘nalishda olib borilgan tadqiqotlar uncha ko‘p emas. Aksariyat tadqiqotchilar tomonidan
goyatoshlardagi ot tasvirlarining mazmun-mohiyatini talqin qilishga urinishlari va bildirgan
fikrlarining tahlili, ularni bir necha guruxlarga ajratish imkonini beradi. Ulardan biri, hayvonlar,
hususan ot timsoliga topinish, uning astral-zodiakal aspektda namoyon bo‘lishi va uning zamirida
diniy-mifologik g‘oyalar mohiyatini izlash hisoblanadi.

Yirik petroglif yodgorliklarning, tabiiy-iqlim sharoiti og‘ir bo‘lgan, borish qiyin bo‘lgan tog‘li
joylarda joylashganligi, ushbu ob ektlarning ma'lum bir diniy ahamiyatga ega, “sig‘inish, topinish”
joylari bo‘lganligidan dalolat beradi. Bunday fikrni bir qancha omilar dalillashi mumkin. Masalan,
yirik qoyatosh yodgorliklarning, tog® yaylovlaridan ham baland joylarda joylashganligi va
masofaning uzoqligi, bu erga keluvchi odamlar o‘yin kulgi uchun emas, zarurat uyzasidan tashrif
buuyrganliklarini ko‘rsatadi. Bunday joylarga kuz, qish oylarida borish qiyin bo‘lganligi sababli,
ularga odatda yoz oylarida borilgan. aholining xo‘jalik ishlari qizg‘in pallada bunday uzoq va
mashaqqatli yo‘l bosib kelishining sababi, aftidan ularni mugqaddas gadamjo deb xisoblab, turli diniy
amallar yoki marosimlarni bajarish uchun borganlar. Bu tasvirlarning, qattiq tog‘ toshlariga og‘ir
mexnat bilan uzoq vaqt va katta kuch sarflab yaratilishi ham, ularni tushirish uchun qandaydir zarurat
bo‘lganligidan dalolat beradi. Bundan tashqari yozma va etnografik manbalar ham, qoyatosh
yodgorliklarning ko‘pchiligi, yaqin davrlarda ham aholi tomonidan muqaddas sanalib, bu erlarga
bepusht ayollar, bemor odamlar kelib sig‘inganliklari, yoki chorva orasida kasallik tarqalganda kelib,
ma'lum bir diniy amallar bajarib kelganliklari haqida ma'lumotlar beradi. Barcha holatlarda bu
erlarda jonliq so‘yilib, qurbonlik qilingan. Albatta bu odat, islomga hech qanday aloqasi bo‘lmagan,
xalq orasida saqlanib qolgan qadimiy e'tiqod elementlari xisoblanadi. Bu tasvirlar qadimiy, ya'ni
ko‘p asrlar davomida saqlanib gelayotganligi sababli, ko‘p hollarda mahalliy aholi ularni Qodir
Tangri tomonidan yaratilganligiga ishonishgan. Bularning barchasi qoyatosh tasvir obrazlarining ham
gadimiyligini, ham ularning diniy topinish joyi sifatidagi o‘rnini yana bir bor tasdiglaydi. UYqorida
sanab o‘tilgan omillar, qoyatosh surat yodgorliklarining, qadimdan muqaddas joylar vazifasini
bajarib kelganliga asos bo‘lishi mumkin. SHu sababli, qoyatosh rasmlardagi tasvirlar g‘oyaviy
mazmunini o‘rganish, bu qadimiy maskanlarining diniy mohiyatini anglashda yangi bir yorqin
sahifasini ochish imkonini berishi mumbkin.

Markaziy Osiyo xalqlari, hususan uning chorvachilik turmush tarzi olib boruvchi gatlami
ichida, otga topinish odatlari saqlanib kelgan. Bunday otga topinish odatlarining ildizi gqadimiy
davrlarga borib tagaluvchi, barqaror ijtimoiy-madaniy hodisa xisoblanadi. CHorvador xalqlar orasida
uning ayrim elementlari xozirga qadar saqlanib qolgan. Qadimgi odamlar taffakkuriga ko‘ra, ot -
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tafakkur, donolik, g‘ayrat, kuch, fikr va vaqt tezligi tushunchalarini; xosildorlik, mardlik,
dovuyraklik, kuchli xokimiyat ramzini; boshqga tomondan olamning paydo bo‘lishini ifodalovchi
timsol sifatlarini ifodalagan. Ot obrazi qadimdan xosildorlik ramzi, yoki osmon gumbazi bo‘ylab
olamni yoritib turuvchi Quyosh timsoliga topinish bilan bog‘lab kelingan. SHuningdek, afsonaviy
dunyoqarashga ko‘ra, otga muqaddas xayvon, ya'ni qadimgi xudolar timsoli yoki ramziy belgisi
sifatida garalgan. Ot, narigi dunyo bilan bog‘liq, ikki dunyoni bog‘lab turuvchi mavjudot timsoli
sifatida talqin qilinib kelingan. Tadqiqotchilar tomonidan ot timsoliga topinish, uning astral-zodiakal
aspektda namoyon bo‘lishi va diniy-mifologik g‘oyalari mohiyati turlicha talgin qilib kelingan.
Quyida ularning ayrimlariga to‘xtalib o‘tamiz.

1. Qabrda mayitni ot bilan birga ko‘mish odati. Arxeologik tadqiqotlar jarayonida, ko‘chmanchi
xo0‘jaligi uyrituvchi gabilalar dafn yodgorliklarida, marhum bilan bir gabrga otlar, ot tanasining bir
qismi, yoki hayvonning o‘rnini ramziy ravishda anglatuvchi ot jabduglari qo‘yish odati ko‘p
kuzatiladi. Bu odat eneolitdan to o‘rta asrlarga qadar davom etib kelgan [18]. IImiy adabiyotlarda bu
odatning izohi turlicha talqin qilib kelinadi. Ularning ichida asosiysi, bu o‘limdan keyingi hayotga
bo‘lgan ishonchga asoslanadi. YA 'ni, marhum hayoti davomida ishlatgan barcha narsalar, jumladan
oti ham, narigi dunyoda unga hamroh bo‘lishi kerak edi. Ayrim tadqiqotchilar vafot etgan odam bilan
birga otni dafn etish odati eng qadimgi totemistik mafkuraning ta'siri degan xulosaga kelishgan [22].

2. Mutaxassislar o‘rtasida totemik nazariyaga parallel ravishda “yovvoyi tabiat” (xtonik)
nazariyasi > ham ilgari suriladi. Unga ko‘ra, dafn marosimlaridagi va ko‘plab tasviriy san’at
yodgorliklaridagi ot timsoli, er osti dunyosini, narigi dunyoni ulug‘lash ma'nosini ifodalagan. Ot
haqidagi bunga o‘xshash xtonik g‘oya ko‘rinishlari, Markaziy Osiyoning tog‘li xalqlari orasida dafn
marosimlaridi “yog‘och ot” shaklida xanuzga qadar uchraydi. Markaziy Osiyo xalglari dafn marosim
urf-odatlari va xalq folklorida bu majoziy mazmun ko‘plab uchraydi [37].

Beshak biling, bu dunyo borcha xalqdin o ‘taro,

Ishonmag ‘il molingga, bir kun qo ‘ldan ketaro.

Oto-ono, qarindosh qayon ketdi — fikr qil,

To ‘rt oyog ‘lig * cho ‘bin ot bir kun sanga etaro... [3]

3. Ot timsoliga diniy-afsonaviy dunyoqarashni ifoda etuvchi kosmogonik va quyoshga topinish®
bilan bog‘liq qarashlar ramzi sifatida qarash. Markaziy Osiyoda qanotli otlar va quyosh aravalari
tasvirlangan nodir san‘at yodgorliklari ko‘plab aniglangan. Ot arava muqaddas quyosh nurlari
timsolini ifoda etib, bu g‘oya otning xonakilashtirilishi va g‘ildirakning kashf etilishi bilan bog‘liq.
Masalan, quyoshga topingan massagetlar, otni muqaddas jonzot deb bilganlar. Gerodot, ular “faqat
quyoshga topinadilar, unga otlarni qurbon qilishadi” deb yozadi. Bunday qurbonlikning ma'nosi “eng
tezkor xudoga, barcha hayvonlarning ichida eng tezkori loyiqdir”. Bundan tashqari otning quyoshga
topinishdagi o‘rni, Avesto matnlarida ham o‘z aksini topgan. Quyosh xudosi Mitraga bag‘ishlangan
Y Asht (madhiya)da uni “otlarining ustida o‘tirib, ular (otlar) uchun kuch so‘rab” sig‘inishlari aytiladi
[9]. Quyosh bag‘ishlangan Y Ashtda ham, Mitraning tezkor otlari borligi aytiladi. Avestoda quyosh
ham Mitra singari, “samoviy otlarga qo‘shilgan olov rang arava” sifatida tasvirlangan. Avesto
matnlaridagi “samoviy otlar” haqidagi so‘zlar, ayniqsa, kosmogonik kultdagi otning rolidan dalolat
beradi. Markaziy Osiyoda bo‘lgan xitoylik sayyoh CHjan Ilzyan (miloddan avvalgi Il asr) Davan
hududini tasvirlab, “qonli ter chiqaradigan” va “samoviy duldul” otlar naslidan tarqalgan
arg‘umogqlarning ko‘pligi haqida xabar beradi. Aravon va Ayirmochtog® otlarining qoyalarga
tushirilgan tasvirlari otga topinish odati (kulti) mavjudligining dalili bo‘lib, u qadimgi Markaziy
Osiyo hududida keng tarqalganligidan dalolat beradi [6]. Farg‘ona samoviy otlari haqidagi afsonalar
tarixchilarning asarlarida ko‘p bor tilga olingan. Samoviy otlar haqidagi afsonalar Markaziy
Osiyoning o‘troq va ko‘chmanchi xalqglari folpklorida mashhur bo‘lgan ganotli ot g‘oyasi bilan
bog‘lig. Masalan “Alpomish” dostonida Boychiborning ta'rifi shunday keltiriladi:

Yilgichinda o ‘zi kelgan sinlidir,

2 XTOoHMK MaBKy0Tap (IOHOHYA "ep, TYNMpoK" aH), - KYIiab AMHIap Ba MUQOIOTHsIapary HUPTKIY XailBOHIap, JacTiab epHUHT EBBOMM Tabuar
Ky4YHHH, €p OCTH IOJUIOXJIMIHHY Ba OoImKamapH nogasaral MaBKyA0TIap. XTOHHK MaBxKyJOTAap KaTOPHra Hapuru IyHéna (ep ocT oyHEcHIa)
SILIOBYM YIITaH aXI041ap XaM Kupajiu.

3 KOCMOTOHHUK KyJIT lyHE Ba KOMHOT, KOMHOTHHHT KEUO UMKUIIN XaKHIArd Fosnap OUiaH GOFMK. Y TyHEHHHT ApaTUJIMIIM, SpaTyBUM Xyonap Ba
KOMHOTJArY XapaéHaap Xakuaara ah)coHalapHy 3 HIHUTa OIaau.
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To ‘bishqon tuyoqli, marol bellidir,

Arosat kuninda ajab hollidir,

Qimmat baho ekan o zbakning oti.

Minganlarning haqdin etar magsadi,

Qo ‘ltig ‘ida to ‘rt yarim gaz qanoti,

Asil tulpor ekan o ‘zbakning oti. [1]

O‘zbeklarning boshqa qahramonlik dostonlarida ham ganotli ot — Tulpor qahramon taqdiri va
sarguzashtlarida muhim o‘rin tutadi [14].

4. Mugqaddas ot timsoli. Yilgichilik rivojlangan Markaziy Osiyo va boshqa xalqglar folklor va
etnografiyasida ot va suv o‘rtasidagi bog‘liglik g‘oyasi keng tarqalgan. G. P. Snesarev Xorazm aholisi
orasida ganotli ot va suv elementi o‘rtasidagi bog‘liqlik haqida bir qancha etnografik ma'lumotlar
beradi. Aspi-obi — ertak gahramoni — Markaziy Osiyoning hamma joyida uchraydi [21]. Avesto
matnlarida, Tishtria (Sirius) uylduziga, ya'ni yomg‘irning yog‘ishi va yomg‘irli mavsumning
boshlanishi bag‘ishlangan madhiyada, oq otning (Tishtria uylduzi) qora ot (qurg‘oqchilik ramzi) bilan
kurashi va uning ustida g‘alabasi tasvirlangan. Juda qadim zamonlarga borib tagaluvchi bu mifologik
urf, ilk o‘rta asrlar manbalarida, Markaziy Osiyoda ehtirom bilan tilga olinadigan Tishtriya uylduzi
timsoli bilan bog‘lanadigan Desi xudosi haqidagi xabar, Avesto afsonalaridan kelib chigqan qadimiy
g‘oyalarning uzoq vaqt davomida saqlanib qolganligidan dalolat beradi [9]. Arab geografi Ibn Havqal
Samargand maydonlaridagi hayvonlar tasvirlari hagida ma’lumot beradi [5]. Ma lumki,
jonivorlarning ramziy magqsadlarni ko‘zlab kurashlarini o‘tqazish, keng tarqalgan odat bo‘lib, bu
yozma manbalarda ham, etnografik materiallarda ham tasdiqlangan. “YAngi yilda ular etti kun
davomida qo‘chqorlar, otlar, tuyalarning o‘zaro janglarini tashkil qilib, yil serhosili yoki yomon
kelishini taxmin qiladilar” [12]. M. S. Andreev Markaziy Osiyoning tog‘li hududlarida, hususan,
Darvozdagi ayg‘ir otlarning janglarining tashkil qilinishi haqida ma'lumot beradi [2]. Qadimgi
chorvador qabilalarga tegishli yodgorliklarni o‘rganuvchi tadqiqotchilar, bu qabilalar diniy
mafkuraviy qarashlarida shamanizm belgilari davom etib kelganligi haqida fikr bildiradilar.

Xulosa sifatida shuni aytishimiz mumkinki, ot bilan bog‘liq turli g‘oyaviy tushunchalar
gadimgi va o‘rta asrlarda nihoyatda katta hududlarga tarqalgan. Tadqiqotchilar bu xilma-xillik
izlarini, birinchi navbatda, turli etnik jamoalarning yaqin aloqalarining aksi sifatida ko‘radilar.
Demak, Evroosiyo dashtlari va Markaziy Osiyoning turli xalqlari orasida keng tarqalgan ot tasvirlari,
uning polisemantik ildizlarga ega ekanligidan dalolat beradi.

I11. Yilgichilikning qadimgi jamiyati siyosiy, ijtimoiy - iqtisodiy va madaniy hayotida tutgan
o‘rni masalasi. Otning o‘rni odamlarning mafkuraviy dunyoqarashi va ijtimoiy munosabatlarda
chuqur namoyon bo‘lib, qadimdan ot timsoliga xukmronlik belgisi sifatida qarab kelingan. Ot,
gadimdan, qabiladagi hukmron tabaga vakillarining ijtimoly nufuzi, imtiyozlarining ramzi va
belgisini bildirgan. 1. V. Pyankov Ahamoniylar davrida podshoh hokimiyatining muqaddasligi
haqidagi g‘oyalarga otning bevosita aloqadorligini ta'kidlaydi [38]. Otning ijtimoiy munosabatdagi
ahamiyati, arxeologik materiallarda ham o°z ifodasini topgan. Masalan, bu holatni skif “podshohlari”
qabrlarida dafn etilgan odam bilan birga o‘ldirilgan otlar soni, ularning qimmatbaxo anjomlarida ham
ko‘rishimiz mumkin. SHubhasiz, bu odat, dafn etiluvchi odamning “ijtimoiy obro‘si”dan dalolat
bergan [19]. Ot jabdugqlarining ijtimoiy ahamiyatini, Markaziy Osiyoning ilk o‘rta asrlari san at
yodgorliklaridagi chavandozlar siymolarida ham kuzatishimiz mumkin bo‘ladi.

Moddiy topilmalar tahlili, aholining chorvachilik xo‘jaligi uyrituvchi qismida, yilgichilik yil
davomida uyritiladigan asosiy tarmoqlaridan biri bo‘lib, bundan ko‘zlangan birlamchi magsad, oziqa,
hususan go‘sht — sut mahsulotlari bilan ta'minlashni ko‘zda tutganligidan dalolat beradi. Xo‘jalikda
yilqi yetishtirishdan ko‘zlangan keyingi maqsad, ulardan transpor vositasi sifatida foydalanish
bo‘lgan. SHu maqsadda, xo‘jalik ishlari va harbiy maqsadlarda foydalanish uchun otlarni
ko‘paytirish, parvarishlash, zotli otlarni yetishtirish ishlari olib borilgan. Markaziy Osiyo hududi
xalqlarining yilgichilikni rivojidan ko‘zlangan yana bir, magsadi, bu ot savdosi bo‘lgan. Markaziy
Osiyo zotli otlari Xitoy, Eron, Hindiston va boshga o‘lkalarda qadimdan mashhur bo‘lgan [39].
Manbalarda keltirilgan, bozorga yetkazib beriladigan otlarning soni va ular evaziga olinadigan
mahsulotlar miqdoriga garaganda, savdo juda foydali bo‘lgan. Bundan tashqari, turli siyosiy
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jarayonlarda (elchilik, muzokaralar, shartnomalar va boshqalar) otlarni sovg‘a sifatida jo‘natish yoki
in’om etish katta ahamiyatga ega bo‘lganligini ham ko‘rsatib o‘tishimiz kerak bo‘ladi. Bu amaliyotni
ko‘plab manbalar isbotlaydi.

Umuman olganda, Markaziy Osiyo xalqlarida hayotida yilgichilikning tutgan o‘rni haqida so‘z
ketar ekan, yilqichilikning xo‘jalik tarmoqlaridagi ahamiyatini alohida ta'kidlab o‘tish va otlarga
nisbatan o°‘zgacha munosabat, ularning ma'naviy hayotida ham o°z aksini topganligini ta'kidlashimiz
kerak bo‘ladi. Ko‘rib o‘tganimizdek, ot qadimdan Markaziy Osiyo xalqlari hayotining ajralmas
gadriyati xisoblanib kelgan. Qoyatosh yodgorliklardagi ot timsollari, xalqimizning diniy, ma naviy-
mafkuraviy, iqtisodiy-ijtimoiy dunyoqarashi xaqida ma'lumot beruvchi gimmatli manba bo‘lib
xizmat qiladi.
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UO’K 94(47).081 + 325.1 + 332.2 + 911.37
ROSSIYA IMPERIYASINING SIRDARYO VILOYATIGA AHOLINI KO‘CHIRISH
SIYOSATI VA YER MUNOSABATLARINING TRANSFORMATSIYASI
(1867-1917-YILLAR)
G.B.Tursunova, PhD, Samargand davlat tibbiyot universiteti, Samargand

Annotatsiya. Ushbu maqola Rossiya imperiyasining Turkiston o ‘lkasini mustamlaka qilish
jarayonida, xususan, Sirdaryo viloyatida amalga oshirilgan aholini ko ‘chirish (pereselenie) siyosati
va uning natijasida yer munosabatlarida yuz bergan tub o ‘zgarishlarni tahlil giladi. 1867-yildan
1917-yilgacha bo ‘Igan davrda imperiya ma muriyatining agrar qonunchiligi, “ortiqgcha yerlar ’ni
aniglash mexanizmlari va mahalliy aholining ijtimoiy-igtisodiy ahvoliga ta’siri yoritilgan.
Tadgiqotda ko ‘chirish siyosatining nafaqat iqtisodiy, balki geosiyosiy magsadlari ham ochib
berilgan.

Kalit so“zlar: Rossiya imperiyasi, Sirdaryo viloyati, ko ‘chirish siyosati, yer munosabatlari,
mustamlaka, agrar islohotlar, 1916-yil go zg ‘oloni.

Annomauyun. B oannou cmamve amanuzupyemcs nepeceneHuyeckas noaumukxa Poccutickou
umnepuu 6 Colpoapbunckoli oonacmu 6 npoyecce KoioHuzayuu Typrecmancko2o Kpas u KOpeHHAs
mparncgopmayus 3emenvHulx omuouenui. Oceewaromes azpaproe 3aK0H00ameNbCmeo UMNEPCKOl
AOMUHUCMPAYUY, MEXAHU3MbL BbIAGICHUS (USTUWHUX 3eMelby U 6lusHUe HA COYUATbHO-
9KOHOMUYECKOE NOJIOHCEHUEe MeCmH020 HaceleHus 6 nepuod ¢ 1867 no 1917 2e. B uccredosanuu
PACKPLIBAIOMCsl HE MONbKO IKOHOMUYECKUe, HO U 2eONnOoaumudeckue yeiu nepeceieH4ecKkoll
NONUMUKU.

Knwueewvie cnoea: Poccuiickas umnepus, Cuipoapbunckas obracmo, nepeceieHueckas
NOIUMUKA, 3eMelbHble OMHOUleHUsl, KOJIOHUs, azpaphbie pegopmbl, goccmanue 1916 2ooa.

Abstract. This article analyzes the resettlement policy of the Russian Empire in the Syrdarya
region during the colonization of Turkestan and the fundamental transformation of land relations.
The agrarian legislation of the imperial administration, mechanisms for identifying "surplus lands,"
and the impact on the socio-economic condition of the local population from 1867 to 1917 are
highlighted. The research reveals not only the economic but also the geopolitical goals of the
resettlement policy.

Keywords: Russian Empire, Syrdarya region, resettlement policy, land relations, colony,
agrarian reforms, uprising of 1916.

XIX asrning ikkinchi yarmida Rossiya imperiyasi tomonidan O‘rta Osiyoning bosib olinishi
nafaqat hududiy kengayish, balki mintaqaning an’anaviy ijtimoiy-igtisodiy tuzilmasini tubdan


https://dergipark.org.tr/tr/download/article-file/3799671

XORAZM MA°’MUN AKADEMIYASI AXBOROTNOMASI -1/3-2026

o‘zgartirishga qaratilgan jarayon edi. 1867-yilda Turkiston general-gubernatorligining tashkil etilishi
bilan mintagani imperiya gonunchiligi va boshgaruv tizimiga moslashtirishning yangi bosgichi
boshlandi. Bu jarayonda Sirdaryo viloyati strategik ahamiyatga ega bo‘lib, u imperiyaning ichki
hududlaridan ko‘chirib keltirilayotgan aholi uchun asosiy platsdarm vazifasini o‘tadi. Chor
hukumatining Turkistondagi agrar siyosati mahalliy aholining yerga egalik gilish huqugini cheklash
va imperiyaning markaziy guberniyalaridan dehqonlarni ko‘chirib keltirish orqali mintagada o‘zining
ijtimoiy tayanchini yaratishga garatilgan edi. Ushbu magolaning dolzarbligi shundaki, Sirdaryo
viloyatidagi migratsion jarayonlar va yer munosabatlarining transformatsiyasi bugungi kunda ham
tarixiy xotira va milliy o‘zlikni anglash nuqtai nazaridan chuqur o‘rganishni talab etadi.

Mavzuga oid adabiyotlar tahlili. Mavzu yuzasidan yaratilgan adabiyotlarni uch guruhga
bo‘lish mumkin:

Birinchi guruhga chor Rossiyasi davrida yozilgan asarlar kiradi. Bularga K.K. Palen, A.A.
Kaufman va G.l. Glinka kabi amaldorlar va tadgiqotchilarning hisobotlari kiradi. Ular asosan
imperiya manfaatlarini himoya qilib, ko‘chirish siyosatini o‘lkani “madaniylashtirish” va iqtisodiy
rivojlantirish omili sifatida talqin qilganlar. Masalan, A.A. Kaufman o‘z asarlarida ko‘chmanchi
aholining yerlarini “ortiqcha” deb baholab, ularni musodara qilishni oqlashga uringan [1, 45-bet].

Ikkinchi guruh — Sovet davri tarixshunosligi. Bu davr adabiyotlarida (P.G. Galuzo, A.P.
Savitskiy) masala sinfiy kurash nuqtai nazaridan yoritilgan bo‘lsa-da, faktik materiallarning boyligi
bilan ajralib turadi. Ular mahalliy mehnatkashlarning ekspluatatsiya gilinishini tan olsalar-da, rus
dehqgonlarining ko‘chirilishini “progressiv”” hodisa sifatida baholashga moyil edilar [2, 112-bet].

Uchinchi guruh — Mustaqillik yillari O‘zbekiston tarixshunosligi. H. Ziyoev, D. Alimova, R.
Abdullayev kabi olimlarning tadgiqotlarida Rossiya imperiyasining agrar siyosati milliy
manfaatlarga zid bo‘lgan mustamlakachilik harakati sifatida xolis baholandi. Xususan, H. Ziyoevning
asarlarida yerlarning tortib olinishi va buning 1916-yilgi qo‘zg‘olonga ta’siri chuqur tahlil qgilingan
[3, 78-bet]. Shuningdek, xorijiy tadgigotchilardan Jeffcott va Morrisonlarning ishlari ham ushbu
mavzuni yangicha yondashuvlar asosida yoritishga xizmat giladi.

Tadgigot metodologiyasi. Ushbu maqolani yozishda tarixiylik, xolislik va tizimlilik
tamoyillariga asoslanildi. Tadgiqot davomida quyidagi metodlardan foydalanildi:

1. Tarixiy-giyosiy tahlil: 1867-yildan 1917-yilgacha bo‘lgan davrdagi qonunchilik
hujjatlari va amaliyot o‘zaro qiyoslandi.
2. Statistik tahlil: Sirdaryo viloyatiga ko‘chirilgan aholi soni, tortib olingan yer

maydonlari hajmi (desyatina hisobida) va demografik o‘zgarishlar statistik ma’lumotlar asosida
o‘rganildi.

3. Hujjatli tahlil: Arxiv materiallari, general-gubernatorlik buyruglari va taftish
komissiyalari hisobotlari tahlil gilindi.

Tahlil va natijalar. Huqugiy asoslarning yaratilishi va dastlabki bosqgich. 1867-yilda Turkiston
general-gubernatorligi tashkil etilgach, dastlabki yillarda ko‘chirish siyosati stixiyali xarakterga ega
edi. Birog, mustamlakachilik tizimini mustahkamlash uchun huquqiy baza zarur edi. 1873-yilda
general-gubernator K.P. fon Kaufman tomonidan ishlab chigilgan va keyinchalik takomillashtirilgan
goidalarga ko‘ra, mahalliy aholi yerlari davlat mulki deb ¢’lon gilinishi rejalashtirildi.

Eng muhim burilish nugtasi 1886-yil 12-iyunda qabul gilingan “Turkiston o‘lkasini boshqarish
to‘g‘risidagi Nizom” bo‘ldi. Ushbu Nizomga ko‘ra, o‘lka yerlari Rossiya imperiyasining davlat mulki
deb e’lon qilindi [4, 22-bet]. Bu esa Sirdaryo viloyatidagi eng unumdor yerlarni “davlat ehtiyojlari”
uchun tortib olishga gonuniy zamin yaratdi.

Ko‘chirish siyosatining faollashuvi va Sirdaryo viloyati. Sirdaryo viloyati o‘zining geografik
joylashuvi va suv resurslariga boyligi (Sirdaryo, Chirchiq, Keles daryolari havzalari) tufayli
ko‘“chirish siyosatining asosiy nishoniga aylandi.

Imperiya ma’muriyati ko‘chirish siyosatini ikki yo‘nalishda olib bordi: Shaharlarni
ruslashtirish: Toshkent, Chimkent va boshqa shaharlarda “yangi shahar” qismlarining qurilishi.
Qishloq xo‘jaligi kolonizatsiyasi: Qishlog joylarida rus posyolkalarini tashkil etish.

1890-yillardan boshlab Sirdaryo viloyatida maxsus “ko‘chirish uchastkalari” tashkil etila
boshlandi. Bu jarayon 1906-1911 yillardagi Stolipin agrar islohotlari davrida o‘zining cho‘qqisiga
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chigdi. Rossiyaning markaziy guberniyalaridagi yersiz dehqonlar ommaviy ravishda Turkistonga
ko‘chirildi. Tahlillar shuni ko‘rsatadiki, 1911-yilga kelib Sirdaryo viloyatida 200 dan ortiqg rus
qishloqlari tashkil etilgan edi. Bu gishloglarga eng yaxshi sug‘oriladigan va unumdor yerlar ajratib
berildi. Masalan, Toshkent uyezdi va Mirzacho‘l hududlarida minglab desyatina yerlar mahalliy
aholidan tortib olindi [5, 156-bet].

3. “Ortigcha yerlar” muammosi va yer munosabatlarining keskinlashuvi

Chor ma’muriyati ko‘chirilgan aholini yer bilan ta’minlash uchun “ortiqcha yerlar” (izlishki)
tushunchasini o‘ylab topdi. A.V. Krivoshein va L.I. Glinka boshchiligidagi taftish komissiyalari
mabhalliy ko‘chmanchi va yarim ko‘chmanchi aholining yaylovlarini “bo‘sh yotgan yerlar” sifatida
ro‘yxatga oldi.

Aslida, bu yerlar asrlar davomida chorvachilik uchun hayotiy zarur bo‘lgan mavsumiy
yaylovlar edi. Sirdaryo viloyatining qozoq, qirg‘iz va o‘zbek aholisi o‘zlarining an’anaviy qishlov va
yozlov yerlaridan mahrum bo‘ldilar. Arxiv ma’lumotlariga ko‘ra, birgina Sirdaryo viloyatida 1906-
1916 yillar oralig‘ida mahalliy aholidan 2 million desyatinaga yaqin yer tortib olingan va Ko‘chirish
boshqarmasi fondiga o‘tkazilgan [6, 98-bet]. Bu holat suv tagsimotida ham katta adolatsizliklarni
keltirib chigardi. Rus posyolkalariga suv navbatsiz va yetarli miqgdorda berilishi gonunlashtirildi,
mahalliy dehqgonlar esa suv tangisligidan aziyat chekdi. Bu esa “suv - hayot manbai” bo‘lgan
mintagada millatlararo ziddiyatlarning kuchayishiga olib keldi.

Ijtimoiy-iqtisodiy ogibatlar. Yer munosabatlarining bunday transformatsiyasi quyidagi salbiy
ogibatlarni keltirib chigardi:

Mahalliy aholining gashshoglashuvi: Yersiz golgan mahalliy dehgonlar mardikorlik gilishga
yoki 0°z yerlarida ijarachi sifatida ishlashga majbur bo‘ldilar.

An’anaviy xo‘jalik tizimining buzilishi: Ko‘chmanchi chorvachilik ingirozga yuz tutdi, chunki
hayvonlarni o‘tlatish uchun hududlar keskin qisqardi.

1916-yilgi qo‘zg‘olon: Garchi qo‘zg‘olonning bevosita sababi mardikorlikka olish to‘g‘risidagi
farmon bo‘lsa-da, uning tub ildizi yersizlantirish siyosatiga borib tagalardi. Jizzaxdagi va Sirdaryo
viloyatining boshqa hududlaridagi qo‘zg‘olonlar aynan yer va suv masalasidagi ziddiyatlarning
portlashi edi [7, 210].

Xulosa va takliflar

Olib borilgan tahlillar natijasida quyidagi xulosalarga kelish mumkin:

1. Rossiya imperiyasining Sirdaryo viloyatidagi ko‘chirish siyosati rejalashtirilgan va
magsadli mustamlakachilik harakati bo‘lib, u mintaganing demografik va etnik xaritasini
o‘zgartirishga garatilgan edi.

2. 1867-1917 yillarda yer munosabatlarining transformatsiyasi mahalliy aholining yerga
bo‘lgan huquqglarini poymol qilish, xususiy mulkni davlat mulkiga aylantirish va unumdor yerlarni
imperiya manfaatlari yo‘lida qayta taqsimlash ko‘rinishida amalga oshirildi.

3. “Ortigcha yerlar”ni aniglash bahonasida amalga oshirilgan yer musodaralari Sirdaryo
viloyatidagi an’anaviy dehqonchilik va chorvachilik tizimini izdan chiqardi hamda 1916-yilgi milliy
ozodlik harakatining asosiy iqtisodiy sababchisi bo‘ldi.

Takliflar:

« Kelajakdagi tadgiqotlarda Sirdaryo viloyatidagi aniq bir ko‘chirish uchastkasi yoki uyezdi
misolida mikro-tarixiy tahlilni amalga oshirish.

» Arxivlarda saqlanayotgan, hali ilmiy muomalaga kiritilmagan yer da’vo arizalarini o‘rganish
orgali masalaning huqugiy-maishiy jihatlarini yoritish.

« Ushbu davr yer munosabatlarining bugungi kunda O‘rta Osiyo davlatlari o‘rtasidagi chegara
va suv muammolarining tarixiy ildizlari sifatidagi o‘rnini qiyosiy o‘rganish.
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SANOATINING TARIXIY TARAQQIYOTI
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ORCID:0000-0003-1759-5365

Annotatsiya. Magolada Samargand, Buxoro va Navoiyda to ‘gimachilik sanoatining tarixiy
taraqqiyoti hagida ma’lumotlar keltirilgan. Samarqandda ‘“Vadoriy” va Buxoroda “Zandana”
matolarining tarixi ilmiy jihatdan tahlil etilgan. Va aynan, sovet hokimiyati yillarida to ‘gimachilik
fabrikalarining tashkil etilishida ko p yillik tajribaga ega bo ‘lgan mahalliy hunarmandlarning
hissalari katta bo ‘lgan. To ‘gimachilik sanoatiningning tashkil etilishiga turtki bo‘lgan jihatlar
keltirib o tilgan.

Kalit so“zlar: “Vadoriy”, “Zandana”, ipakchilik, tikuvchilik, ip-kalava, Samargand, Buxoro,
Navoiy, Peshko ‘, Kattaqo rg ‘on.

Annomayua. B cmamve npedocmaenena ungopmayus 00 UCMOPUHECKOM pA3EUMUU
mexcmunvHou npomviuiiennocmu 6 Camapkanoe, byxape u Hasou. Ilposeden nayumvlii anaius
ucmopuu mxauetl “‘Badopu” 6 Camapkanoe u “3anoana” ¢ byxape. Ocobenno ommeuaemcs, umo 6
200bl COBEMCKOU 6/IACMU 3HAYUMEAbHIU 6KILAO 6 CO30AHUE MEKCMUNbHBIX qba6pul< 6HEC/IU MeCmHble
pPeMeCIeHHUKU, obnaoasuwiue mHo2oaemuum onvimom. Taxowce npueodﬂmC}l ¢aKm0pbl, nocuyscueswiue
Ccmum)yiom OJI51 CMAHOBIEHUS. MEeKCMUTbHOU NPOMbILIUTIEHHOCTU.

Kntouesvie cnosa: “Baoopu” “3anoana” wenxosoocmeo, wselinoe Oeno, npsaxica,
Camapxano, bByxapa, Hasou, Ilewky, Kammakypean.

Abstract. The article provides information on the historical development of the textile industry
in Samarkand, Bukhara, and Navoi. The history of the fabrics “Vadoriy” in Samarkand and
“Zandana” in Bukhara has been scientifically analyzed. And it is precisely in the years of Soviet
power that the contribution of local artisans with many years of experience to the creation of textile
factories was significant. The factors that served as the impetus for the creation of the textile industry
are presented.

Keywords: “Vadoriy” “Zandana” silk production, sewing, yarn, Samarkand, Bukhara, Navoi,
Peshku, Kattakurgan.

Kirish. Samargand va Buxoroda to‘gimachilik sanoatining tarixiy ildizlari “Vadoriy” alvon
rangli tukli mato va “Zandana” oq bo‘z matolariga borib tagaladi. Bu matolarni ishlab chiqgarish
davomida aholining maishiy, madaniy va milliy gadriyatlari ham taraqqiy etgan va matolarda oz
aksini topgan. Samargand va Buxoro hunarmandlari tomonidan ishlab chigarilgan bu matolar buyuk
ipak yo‘li savdosi bilan o‘ndan ortiq davlarlarga chigarilgan. “Vadoriy” va “Zandana” matolari
to‘gimachilik sanoatining tarixiy ildizlari hisoblanadi.

Tadgigot metodologiyasi Tadgigot obyekti Samargand, Buxoro va Navoiyda to‘gimachilik
sanoatining tarixi tanlab olindi. Asosan, matbuot materiallari, adabiyotlar va arxiv ma’lumotlaridan
keng foydalanildi. Magolada tarixiy-xronologik, vorisiylik va izchillik, giyosiy-tarixiy tahlil kabi
ilmiy tadgiqgot usullardan foydalanildi.
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Tahlil va natijalar. Samargand viloyati Kattago‘rg’on tumanida joylashgan Vador gishlog’i
nomidan kelib chiqib, matoga “Vadoriy’” nom berilgan. Vador gishlog’i gadimdan ipak to‘gimachiligi
bilan mashhur bo‘lgan. Vadoriy matosi asosan, dastlab ipakdan so‘ngra, paxta iplaridan to‘gilgan
bo‘lib yumshoq va mustahkam bo‘lgan. Mato yorqin, gizil, moviy, yashil va oltin ranglarda bo‘lgan.
“Vadoriy” matosidan ko‘pincha saroy kiyimlari, diplomatik sovg’alarda va savdo-sotiqda mahalliy
bozorlar orgali Buxoro va boshga shaharlarga ham targalgan. “Vadoriy” matosi o‘zining sifati va
bezaklari bilan alohida ahamiyatga ega bo‘lgan. “Vadoriy” matosini tayyorlash jarayonida maxsus
haroratda gizdirilib, rang berilgan. Asosan, ranglar tabiiy bo‘yoqglardan, jumladan, anor po°‘sti, pista
bargi, piyoz po‘chog’i va boshqga o‘simliklardan tayyorlangan.

Somoniylar davrida Vadoriy matolari nafagat ichki bozor uchun, balki Xuroson, Bag’dod, Eron
va Hindiston bozorlariga ham talab yuqori bo‘lgan. XV asrda bu matolar ko‘pincha saroy kiyimlari,
diplomatik sovg’alar va savdo tovarlari sifatida ishlatilgan. “Boburnoma”da ta’kidlanganidek,
“Samarqgandda bir mato bo‘lib, qirmizi rangi’li bu tukli baxmal matosiga atroflicha ta’rif berilgan.
Demak, Bobur davrida ham Vodoriy matosi Samargandda mashhur va takomillashgan bo‘lgan.

XIX-XX asrlarda Vador gishlog’i aholisi ipakchilik hamda paxta-to‘gimachiligi bilan ham
shug’ullanishgan. Dastgohlar go‘l mehnatiga asoslanganva ko‘p mehnatni talab etgan.

“Zandana” matosi mashhur matolardan biri bo‘lib, Buxoroning ipakchilik sanoatining
mahsulidir. Bu mato o‘ziga xos an’anaviy naqsh va to‘gimachilik usuli bilan ajralib turadi. Mato
go‘lda to‘qilgan, asosan, ipak yoki paxta aralashmasi ishlatilgan. Yorgin ranglardan iborat bo‘lib,
ko‘pincha gulli yoki geometrik nagshlarga ega bo‘lib, undan amirlar, saroy ahli va boy savdogarlar
liboslari uchun foydalanilgan. Bu mato ilk bora Buxoro viloyatining Peshku tumani hududidagi
Zandani gishlog’i hunarmandlari tomonidan yaratilgan. Peshku tuman markazidan 12 kilometr uzoq
masofada joylashgan Zandana qishloq’ining uzoq tarixi, tabiati va azal urf-odatlari bilan viloyatning
boshqga ko‘hna gishloglaridan ajralib turadi.[1]

Tarixda “Zandana” atamasi ilk bor Narshaxiyning “Buxoro tarixi” asarida tilga olingan bo‘lib,
unda bu gishlogda katta bozor bo‘lganligi keltirilgan. llk o‘rta asrlarda to‘gilgan bo‘z “Zandanacha”,
ya’ni “Zandana” gishlog’idan chigadigan gazlama deb atalgan. Buxoroning ko‘plab gishloglarida,
masalan: Vardonze, Romitan va Afshonada to‘qib chigarilgan bunday gazlamalar ham “Zandana”
deb nomlanib, o‘rta asrlarda Hindiston, Yagin va O‘rta Sharq hamda Yevropa davlatlarida xaridorgir
bo‘lgan.

“Zandana” gazlamasining shuhrati baland bo‘lgan. Matolar ko‘p hollarda paxtadan ishlab
chigarilgani uchun ham xaridorgir bo‘lib, aholi uchun arzonga tushgan. Ipakdan ishlangan matoning
narxi gimmatroq bo‘lgan.

Peshko* tumanining Zandana gishlog’i Buxoro amirligi tumanlaridan biri bo‘lib, to‘gimachilik
ishlab chigarish markazi hisoblangan. Buxoro, G’ijduvon, Qorako‘l, Vobkent va Romitanda ham
to‘gimachilik rivojlangan. Paxta va pilladan tayyorlangan chit, doka va atlaslar mahalliy ehtiyoj
uchun go‘llanilgan. XIX asrning ikkinchi yarmi Buxoroda 46 ta yirik ipakchilik korxonalari 10-12
mingga yaqgin to‘quv dastgohlarida gazlamalar ishlab chigargan. Hunarmand to‘quvchilar har bir
kunda 2 arshin (Bir gaz (arshin) — 71,12 santimetrga teng uzunlik o‘Ichovi) ro‘mol to‘gisa, uning
evaziga 45 tiyin haq to‘langan.

Buxoroning “Zandana” matolarini mahalliy aholi 1930-yilgacha to*qish bilan shug’ullanganlar.
Asosan, Arabxona gishlog’i aholisi “Zandana” matosi uchun ip yigirganlar, Ofandar qishlog’i aholisi
to‘quvchilik bilan shug’ullanishgan, Sayidon qgishlog’i aholisi o‘simliklardan bo‘yoq tayyorlagan,
Ko‘kchi gishlog’i aholisi matoni bo‘yagan. [2] Demakki, mahalliy aholi o‘zi ham bo‘yoq tayyorlash
bilan shug’ullangan. XX asrda sintetik tolalardan, ip-gazlamalardan tayyorlangan matolarning va
to‘quv dastgohlarining kirib kelishi mahalliy tabiiy matolarni ishlab chigarishdagi xarajatlarning
ko‘pligi, zandani matolarini ishlab chigish mahalliy aholi o‘rtasida shug’ullanuvchilar sonini
kamayib borishiga olib kelgan. Zandani gishlog’i XX asrning 30-yillariga gadar mavjud bo‘lgan,
keyinchalik u yerga suv borib yetmaganligi sababli mavjud tepalik, tashlandiq holga aylangan.

Buxoroda to‘gimachilik sanoatining tarixiy ildizlari hunarmandchilik bo‘lib ishlab chigarishda
keng rivojlanganligi sababli “Zandanacha” matolarini tabiiyligi va pishigliligini bilgan va ota-
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bobolarning ish uslublarini o‘rganilgan tajribalarini davom ettirgan holda, Buxoroda to‘qimachilik
sanoati tashkil topishiga turtki bo‘lgan omillardan biri hisoblanadi.

Buxoroda to‘gimachilik faoliyatini rivojlanishidagi asosiy omillardan biri, aholini ish bilan
ta’minlanish zaruratining yuzaga kelishi bilan uzviy bog’liqdir. Buxoro shahrida 1926-yilda 2 ta
tikuvchilik arteli va 1928-yilga kelib pillachilik fabrikasi ishga tushirilgan. Tikuvchilik va pillachilik
fabrikalarida 2000 dan ortiq kishi ish bilan ta’minlangan. Ishchilarning 80 foizi ayollar bo‘lib,
ishchilar orasida mahalliy millat vakillari 85 foizni tashkil etgan. 1930-yilda shoyi, baxmal
to‘giydigan va kashta tikadigan artellar tashkil etish orgali yana 1500 ishchini ishga jalb gilgan. 1933
— 1937-yillarda Buxoroda paypoq ishlab chigaruvchi, so‘zanachilik, ipak to‘gimachilik kabi 14 ta
artellar faoliyat yuritgan. Viloyat bo‘yicha 2000 dan ortiq ishchilar ipakchilik, to‘quvchilik va
tikuvchilik sohalarida mehnat gilishgan. Jumladan, 1937-yilga kelib, F. Xo‘jayev nomidagi (1929-
yilda ishga tushirilgan) trikotaj artelida 232 nafar ishchi ishlagan.[3]

Buxoroning 1938-yil 15-yanvarda viloyat deb e’tirof etilishi hududda ijtimoiy-igtisodiy,
siyosiy-madaniy sohalarda katta o‘zgarishlarga sabab bo‘ldi. 1939-yildan boshlab Yaponiya bilan
hamkorlikda Buxoro pillachilik fabrikasi ikkinchi ishlab chigarish bo‘limi ishga tushirilgan.
To‘gimachilik sanoatiga musobagalarda bellasha oldigan mahalliy millat xotin-gizlarini ishga jalb
gilishga e’tibor garatilgan.[4]

Samargandda to‘gimachilik sanoati 1924-yildan keyin takomillashib borgan. 1927-yildan
elektirlashtirish sanoat tarmogqlarida siljishlarga turtki bo‘lgan. 1927-yildan Samargand ‘“Hujum”
pillakashlik fabrikasi ishga tushgan. 1930-yillarda respublikaga har xil gazlamalarning keltirilishi
natijasida mahalliy hunarmandchilik mahsulotlarini bozordan sigib chigara boshladilar. Fabrikada
ishlangan matolar kosiblar go‘lida tayyorlangan matolarning bozor savdosini pasayishiga olib keldi.
Fabrikalarda ishlab chigilgan to‘gimachilik mahsulotlariga aholi talabining oshib borishi natijasida
o‘lkamizda to‘qimchilik sanoatini tashkil etish hagida talablar tusha boshlagan.[5] 1934-yil 1-
noyabrda artellar birlashtirilib, “Shoyi to‘qish” fabrikasi yuqori quvvatda ishlay boshlagan, “Bolalar
oyoq kiyimi”, 1935-yilda esa 2-poyafzal fabrikasi qurilgan. “Quyosh arteli”, “Progress” arteli Siyob
rayonida invalidlar hunarmandchilik bilan shug’ullanadigan sanoat sexi, “Xotin-qizlar mehnati”
arteli, “8-Mart” kiyim tikish va poyafzal fabrikasi, “Bofanda” arteli, Samarqand trikotaj fabrikasi.[6]
Ikkinchi jahon urushi yillari ko‘chirib keltirilgan texnika va texnologiyalar va ishlab chiqgarishni
ko‘paytirish natijasida tajribalar yana oshirilgan.

Navoiy tumanidagi 1945-yildan keyin ”Aholiga maishiy xizmat ko‘rsatish” kombinati ish
faoliyatini boshlagan. ”Aholiga maishiy xizmat ko‘rsatish” kombinati tarkibida 1960-yil “Ayollar”
sexi tashkil etilib, taklif va istaklarga garab, kiyim-kechaklar tikilgan. Nurota tumanida 1966-yil
“Tikuvchilik fabrikasi” tashkil etilgan. 1978-yil Nurota tumani “G’ozg’on” qishlog’ida gilam
fabrikasi ishga tushirilib, mahalliy go‘y junlaridan gilamlar to‘gilgan. 1970-yil Litvadagi “Mastis”
to‘quvchilik fabrikasidan ko‘ylak, go‘lqop va jemperlar [7] ishlab chigarishdagi ish jarayonlaridan
tajribalar almashinilgan. 1979-yil Leningraddagi “Vesna” tikuvchilik korxonasi bilan hamkorlik
o‘rnatgan. Hamkorlik natijasida Navoiyda tikuvchilik fabrika ishchilarining tajribalari oshgan. [8]

Xulosa va takliflar o‘rnida aytish kerakki, Vadoriy va Zandana matosi Samargand va
Buxoronning to‘qimachilik tarixida o‘ziga xos o‘rin tutgan milliy gazlama bo‘lib, u nafagat moddiy,
balki ma’naviy boylik sifatida ham e’tiborga loyiqdir. Buxoro, Samargand, Navoiy hunarmandlar
yurti hisoblanadi. Jumladan, zardo‘zlik, trikotaj, tikuvchilik, shoyi ishlab chigarish bo‘yicha
respublikada yetakchi o‘rinlarni egallagandi. Takliflar: yoshlarni bo‘sh vaqtlarini unumli tashkil
gilishda, yurtimizda tashkil etilgan tikuv, to‘quv fabrikalari faoliyati bilan tanishtirib borish; yoki

to‘garaklar tashkil etish; kasbiy salohiyatlarini oshirib borilishi o‘rinlidir.
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UO’K 373.2(575.1)(091)
MUSTAQILLIK YILLARIDA MAKTABGACHA TA’LIM TIZIMIDAGI ISLOHOTLAR
VA AYRIM MUAMMOLAR XUSUSIDA
D.l. Vasiyeva, dots., Qarshi davlat texnika universiteti, Qarshi

Annotatsiya. Ushbu maqolada mustaqillik yillarida maktabgacha ta’lim tizimining
rivojlanishi, tizimdagi islohotlar, muammolar va yechimlar hagida fikrlar bildirilgan. Zamonaviy
jamiyatda inson faoliyatining eng keng sohalaridan biri - bu ta’lim hisoblanadi. Uzluksiz ta 'limning
ajralmas bo ‘lagi va eng zaruriy gismi bo ‘Ilgan maktabgasha ta’lim tizimi har bir davlat va jamiyat
ushun rivojlantirish talab etiladigan sohalardan biri ekanligi to ‘g ‘risida ma lumotlar yoritilgan.

Kalit so‘zlar: jamiyat, ta’lim, barkamol avlod, maktabgacha ta’lim, uzluksiz ta’lim, iqtisodiy
rivojlanish, bola, sog‘lom va rivojlangan, shaxs, o‘qish, faoliyat, maktab va gimnaziyalar,
boshlang’ich ta"lim, tashkilot.

Annomauusn. B oannoti cmamve npedcmasienvl 832150bl HA pa3gumue CUCmeMmvl OOUKONbHO2O
00pazo6anusi 6 200bl HE3ABUCUMOCTIU, pedhopmbl 8 cucmeme, NpoodaemMbl U NYMU UX DeUleHUsl.
Obpaszosanue a6151emcsi 00OHOU U3 CAMBIX OOUUPHBIX chep OesimenIbHOCU Yell08eKa 8 COBPEMEHHOM
obwecmese. Iloouepkusaemcs, umo cucmema OOUKOIbHO20 0OPA306AHUSL, AGISAACH HEOMbEMIEMOU U
He0OX00UMOUL YACMbIO HENpepbleHO20 00pA308aHUs, OMHOCUMCA K YUCLY c@ep, Komopbvie
He0bX00UMO pa36UBAMb KANCOOMY 20CYOapcmay u oouiecmay.

Knwouesvte cnosa: obwecmeso, o06Opazosanue, 2apMOHUYHOE HNOKONEHUE, OOUKOIbHOE
obpazoeanue, Henpepvl@HOoe 00pA308aHUe, IKOHOMUYECKOe pazsumue, pebeHOK, 300posblll U
pazeumnlil, IUYHOCMb, Yueba, OesmelbHOCMb, WKOAA U SUMHA3UU, HAYalbHoe 00pazoséaHue,
opeanuzayus.

Abstract. This article presents views on the development of the preschool education system
during the years of independence, reforms in the system, problems and ways to solve them. Education
is one of the most extensive fields of human activity in modern society. It is emphasized that the pre-
school education system, being an integral and necessary part of continuing education, is one of the
areas that every state and society needs to develop.

Key words: society, education, harmonious generation, preschool education, continuous
education, economic development, child, healthy and developed, personality, study, activity, school
and gymnasiums, primary education, organization.

Kirish. Bugungi zamonaviy jamiyatda inson faoliyatining eng keng sohalaridan biri - bu ta’lim
hisoblanadi. Oxirgi yillarda ta’limning ijtimoiy roli ortib, dunyoning aksariyat davlatlarida ta’limning
barcha turlariga, xususan, maktabgacha ta’lim sohasiga bo‘lgan munosabat o‘zgardi. Ta’lim ijtimoiy
va iqtisodiy taraqqiyotning bosh, yetakchi omili sifatida qaralmoqda. Bunday e’tiborning sababi
zamonaviy jamiyatning eng muhim gadriyati va asosiy kapitali - bu yangi bilimlarni izlash, egallash
va nostandart qarorlar qabul qilishga qodir bo‘lgan inson hisoblanadi. Shunday ekan, hozirgi davrda
ta’lim shaxs va jamiyatni rivojlantirishda hal qiluvchi rol o‘ynaydi.

Darhaqiqat, mustaqillik yillarida respublikada ta’lim-tarbiya tizimi va barkamol avlodni
tarbiyalash davlat siyosatining asosiy ustuvor yo‘nalishlari darajasiga ko‘tarildi hamda maktabgacha
ta’lim sohasi uzluksiz ta’lim tizimining birlamchi bo‘g‘ini hisoblanib, u har tomonlama sog‘lom va
barkamol bola shaxsini tarbiyalash va maktabga tayyorlashda g‘oyat muhim ahamiyat kasb etadi.

Shiddat bilan rivojlanayotgan dunyoda keshayotgan globallashuv jarayonlari amaldagi ta’lim
tizimlarining o‘zaro integratsiyasini ham kushaytirib bormoqda. Uzluksiz ta’limning ajralmas bo‘lagi
va eng zarurly qismi bo‘lgan maktabgasha ta’lim tizimi har bir davlat va jamiyat ushun rivojlantirish
talab etiladigan sohalardan biri bo‘lib bormoqda. Zero, maktabgasha yoshdagi bolalarni sifatli ta’lim
bilan qamrab olish, bolaning kelgusi ta’lim olish jarayonlariga ijobiy ta’sir ko‘rsatishi bilan bir
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qatorda, iqtisodiy rivojlanish ushun zaruriy ishshi kushining bola tarbiyasi bilan band bo‘lib
golmasligini ham ta’minlaydi.

Dunyoning ilg‘or ilmiy, innovatsion markazlari va ta’lim muassasalari tomonidan olib
borilayotgan tadqiqotlar erta yoshdagi bolalar ta’limi, ya’ni maktabgasha ta’lim tizimi bo‘yisha
zaruriy tavsiyalar berishga asoslangan bo‘lib, ular orqali mintagaviy va hududiy konsepsiyalarni
ishlab shigish va amaliyotga joriy etish, zamonaviy tendensiyalarga amal gilish dolzarbligicha
golmoqda.

Tadgigot metodologiyasi. Yangilanayotgan O‘zbekistonda uzluksiz ta’limning birinshi va bosh
bo‘g‘ini bo‘lgan maktabgasha ta’lim tizimini har tomonlama isloh qilish masalasiga katta e’tibor
qaratilmoqda. Maktabgasha ta’lim muassasalari moddiy-texnik bazasini mustahkamlash, sifatli
ovqatlantirish va ta’lim berish ishlari tubdan qayta ko‘rib chiqilib, zaruriy choralar ko‘rilmoqda.
Shuningdek, mazkur muassasalarda faoliyat olib borayotgan pedagog kadrlarning salohiyatini
oshirish, ularning malakasini oshirib borish borasida kechiktirib bo‘lmas vazifalar amalga
oshirilmoqda. O‘zbekiston Respublikasi Rrezidenti Sh.M.Mirziyoyev bu masalani davlat siyosati
darajasiga olib chiqib, o‘z chiqishida: “Biz maktabgasha ta’lim tizimini qayta ko‘rib chiqish
masalasini davlat siyosati darajasiga ko‘tarib, bu borada katta ishlarni boshladik. Agar shu ishni har
tomonlama puxta o‘ylab amalga oshirmasak, butun ta’lim tizimida sifat o‘zgarishiga erishishimiz,
ta’limning uzluksizligini ta’minlashimiz qiyin bo‘ladi”[1] deb ta’kidladi. Hayotimizda hal giluvchi
ahamiyatga ega bo‘lgan ta'lim-tarbiya tizimi hagida gapirganda, Abdulla Avloniy bobomizning dono
fikrlarini takror va takror aytishga to‘g‘ri keladi: ta'lim-tarbiya — biz uchun hayot-mamot masalasidir,
deb ta’kidladi yurtboshimiz. Qaysi sohani olmaylik, biz zamonaviy yetuk kadrlarni tarbiyalamasdan
turib biron-bir o‘zgarishga, farovon hayotga erisha olmaymiz. Bunday kadrlarni, millatning sog‘lom
genofondini tayyorlash, avvalo, maktabgacha ta'lim tizimidan boshlanadi.

Uzluksiz ta’lim tizimining muhim bo‘g‘ini bo‘lgan maktabgacha ta’lim tizimini yanada
takomillashtirish, samarali davlat boshqgaruvi tizimini yaratish, maktabgacha ta’lim muassasalari
davlat va nodavlat tarmog‘ini kengaytirish, moddiy-texnika bazasini mustahkamlash, ularni malakali
pedagog kadrlar bilan ta’minlash, maktabgacha ta’lim muassasalariga bolalarni gamrab olishni
keskin oshirish, ta’lim-tarbiya jarayonlariga zamonaviy ta’lim dasturlari va texnologiyalarini tatbiq
etish orqali bolalarni har tomonlama intellektual, ma’naviy-estetik, jismoniy rivojlantirish hamda
ularni maktabga tayyorlash sifatini tubdan yaxshilash magsadida bir gator gonunlar va garorlar gabul
qilindi. Xususan, O‘zbekiston Respublikasi Prezidentining 2016 yil 29 dekabrdagi «2017-2021
yillarda maktabgacha ta’lim tizimini yanada takomillashtirish chora-tadbirlari to‘g‘risida»gi PQ-2707
son qarori, 2017-yil 30-sentabrdagi RQ-3305-son “O‘zbekiston Resrublikasi Maktabgasha ta’lim
vazirligi faoliyatini tashkil etish to‘g‘risida”gi qarori, O‘zbekiston Resrublikasi Rrezidentining 2017-
yil 7-fevraldagi RF-4947-son “O‘zbekiston Resrublikasini yanada rivojlantirish bo‘yisha Harakatlar
strategiyasi to‘g‘risida”gi, 2017-yil 30-sentabrdagi RF-5198-son “Maktabgasha ta’lim tizimi
boshqgaruvini tubdan takomillashtirish shora-tadbirlari to‘g‘risida”gi, O‘zbekiston Respublikasi
Prezidentining 2018 yil 30 sentabrdagi PQ-3955-son «Maktabgacha ta’lim tizimini boshgqarishni
takomillashtirish chora-tadbirlari to‘g‘risida»gi, 2022-yil 28-yanvardagi RF-60-son “2022-2026-
yillarga mo‘ljallangan yangi O°‘zbekistonning taraqqiyot strategiyasi to‘g‘risida’gi, 2020-yil 6-
noyabrdagi RF-6108-son “O‘zbekistonning yangi taraqqiyot davrida ta’lim-tarbiya va ilm-fan
sohalarini rivojlantirish shora-tadbirlari to‘g risida”gi farmonlari, shuningdek, sohaga oid boshqa bir
gancha muhim me’yoriy-huquqiy hujjatlar gabul gilindi.

Mustagqillik yillarida maktabgacha ta'lim tizimini qayta ko‘rib chiqish masalasi davlat siyosati
darajasiga ko‘tarilib, bu borada katta ishlar amalga oshirilmoqda. Bugungi kunda maktabgacha ta'lim
muassasalari tarmog‘ini kengaytirish, ularning moddiy-texnik bazasini mustahkamlash, yangi
bog‘chalar qurish bo‘yicha davlat dasturi qabul qilinib, amalga oshirilmoqda. Rivojlangan davlatlar
tajribasi hisobga olinib, nodavlat ta'lim muassasalari, jumladan, nodavlat bog‘chalar tarmog‘ini
kengaytirishga ham katta ahamiyat qaratilmoqda. Bu esa tizimda sog‘lom ragobatni shakllantirish
hamda ta'lim xizmatlari turini ko‘paytirishga xizmat qiladi.

Shunday ekan, yurtboshimiz Sh.Mirziyoyev ham o°zining dastlabki islohotlarini ta’limdan
boshladi desak mubolag‘a bo‘Imaydi. Mamlakat va millatning kelajagi ta’limga bog‘liq ekanligini
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chuqur anglagan davlatimiz rahbari bu sohani nazardan shetda qoldirmadi. Davlat budjeti
xarajatlarini ushbu soha rivoji ushun ajratiladigan qismi gariyb 5 barobarga oshirildi. Uning
prezidentlikka saylanishi oldidan maktabgasha ta’lim muassasalari soni 5 mingdan ortigrogni tashkil
etgan bo‘lsa, 2021-yilga kelib ularning soni 20 mingga yaginlashdi. Olib borilgan islohotlar natijasida
maktabgasha ta’lim bilan gamrov mavjud 24,7 foizdan 67 foizga qadar ko‘tarildi [2]. Bu albatta katta
natija hisoblanadi. Shu bilan birga, keyingi islohotlar va gabul gilinayotgan turli normativ-huquqgiy
hujjatlar, dasturlar va yo‘l-xaritalari [3] tahlili asosida maktabgasha ta’lim bilan gamrovni 80 foizdan
oshirish ko‘zda tutilgan.

Maktabgasha ta’lim sohasi yakka holda boshga sohalarga bog‘liq bo‘lmagan tarzda rivojlana
olmaydi albatta. Buning ushun butun bir tizim, igtisodiyot va bandlik masalalarini hal etish lozim.
Shu sababdan ham bu sohani rivojlantirish ushun oliy ta’lim va oliy ta’limdan keyingi ta’limni
rivojlantirish ishlariga katta ¢’tibor garatildi.

Ushbu yo‘nalishda amalga oshirilgan ishlarni Qashqadaryo viloyati misolida ko‘radigan
bo‘lsak, birgina 2019-yilda ya’ni, O‘zbekiston Resrublikasi Konstitutsiyasining 28 yilligi arafasida
Qashgadaryo viloyatidagi bog‘chalarning soni 1000 taga yetdi. Minginchi maktabgasha ta’lim
mussasasi Dehgonobod tumanida ochilgan 9-sonli maktabgacha ta’lim muassasasi hisoblanadi.
Dehqgonobod tumanining Beshbuloq shaharchasida faoliyat boshlagan mazkur bog‘cha 160 o‘rinli
bo‘lib, qisqa muddatli guruhlar hisobiga 240 nafar bolani qamrab olishga mo‘ljallangan [4].

2020 yilda viloyatda 1279 ta maktabgacha ta’lim muassasalari faoliyat olib borib, shundan 374
ta davlat, 30 ta nodavlat, 6 ta idoraviy bo‘ysunuvdagi muassasalar, 131 ta davlat xususiy sherikligi
asosidagi va 738 ta oilaviy bog‘chalarni tashkil etdi. 2020 yil yanvar oyi holatida maktabgacha
yoshdagi bolalar soni jami 285 871 nafar bo‘lib, shundan 110 532 nafari ya’ni, 38,6 foiz qamrab
olingan. Qamrov foizi ikki yil davomida ya’ni, 2018 yilda 12 foiz bo‘lgan bo‘lsa, 2020 yilga kelib 38
foizga ko‘tarilgan. Respublikada maktabgacha yoshdagi bolalarni bog‘chaga qamrab olish
ko‘rsatkichi 2017 yilda 27,7 foizni tashkil etgan bo‘lsa, 2021 yilning iyun oyi holatiga ko‘ra, 62,4
foiz bo‘ldi. 2017 yilda mamlakatimizda 5 ming 211 ta maktabgacha ta’lim tashkiloti mavjud bo‘lgan
bo‘lsa, 2021 yilda bu ko‘rsatkich 18 ming 254 taga yetdi [5].

Maktabgacha ta’lim tizimida olib borilayotgan islohotlarga qaramay 2021-yilning iyun oyi
holatiga ko‘ra, viloyatdagi 10 ta tumanda bolalarni maktabgasha ta’lim bilan qamrab olish darajasi
past bo‘lgan. Shu sababli mazkur hududlarda 2022-yilning oxirigacha 661 ta bog‘cha ochish va
shuning hisobidan 20 ming 740 nafar tarbiyalanuvchi ushun yangi o‘rinlar yaratish belgilangan edi.

Xulosa. Xulosa qilib aytish joizki, O‘zbekistonda 2025-yilda bolalarni maktabgacha ta’lim
bilan gamrab olish darajasini 80 foizga yetkazish ushun barcha zarur choralar amalga oshirilmoqda.
Bunda tarixiy jarayonlarni tahlil gilish va tegishli chora-tadbirlarni belgilash yaxshi samara beradi.
Zotan, O‘zbekiston Sovet ittifoqi tarkibida mavjud bo‘lgan davrda yirik xom-ashyo bazasi sifatida
qarab kelinganligi, sanoatlashishning pastligi va boshqa muammolar yig‘indisi tufayli maktabgacha
ta’lim hamda umuman ta’lim sohasida ancha ortda qoldi. Shundan kelib chiqib, Respublika
viloyatlarida bu sohani rivojlantirishga kompleks yondashish va chora-tadbirlar belgilash zarurligini
tarixiy jarayonlar tahlilidan anglash mumkin.

Tarixiy rivojlanish bosqgichlari mobaynida turli islohotlarga uchragan ta’lim, xususan
maktabgacha ta’lim sohasi 0‘z-0°zini rivojlantirib borish yo‘lidan borgan. O‘tish davri deb topilgan
1991-2000-yillar va turg‘unlik davri bo‘lgan 2000-2016-yillarda har gancha normativ-huquqgiy
hujjatlar qabul qilingan bo‘lsa-da, iqtisodiy beqarorlik, ishsizlik kabi muammolar tizimni keng
ko‘lamda rivojlanib ketishiga imkon bermagan. Zamonaviy ta’lim tizimiga integratsiyalanish
harakatlari ortidan 2017-yildan boshlab ijobiy holatlar kuzatilgan. Bu maktabgacha ta’limning har bir
yo‘nalishlari va ko‘rinishlarida kuzatilgan. Sohaga yangi ishtirokchilar va ta’lim metodlari kirib
kelgan. Maktabgacha ta’lim sohasining rivojlanishi yuqorida ta’kidlanganidek, kompleks chora-

tadbirlar bilangina yaxshi samara berishi isbotlandi.
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UO’K 391.5(575.1):001.92
XORAZM AHOLISINING GILAMDO’ZLIK, MATO TO’QISH AN’ ANALARI - XORIJI'Y
TADQIQOTCHILAR NAZARIDA
H.S. Xudaybergenov, dots., PhD, Urganch davlat tibbiyot instituti, Urganch.

Annatotsiya. Ushbu magqolada xorijlik tadgiqotchilar tomonidan hunarmandchilikning
an’anaviy hunar turlari etnografik va madaniy jihatdan tahlil gilingan. Aynan, chet el olimlarining
Xorazm hududidagi hunarmandchilik an’analari XX asrda sovet modernizatsiyasi ta’sirida qanday
shakllangani, aynigsa to ‘qimachilik, (gilamdo ‘zlik, mato to ‘qish, nagsh solish) kabi ayrim sohalarida
an’analar qanday yo ‘qotilgani yoki saqlangani haqidagi ma’lumotlari keltiriladi. Shuningdek, XX
asr boshida Xorazm hunarmandchiligida betakror ipak matolarining dizayn va simvolikasi, xususan
qo ‘| mehnati bilan to‘qilgan matolarning milliylik va an’anaviylik timsoli sifatida qadrlangani
alohida ta’kidlanadli.

Kanum cysnap: XyHapmanouunuk, maoanusam, aHbaHd, MyKUMAYUIUK, CUMBOIUKA, HAKUL,
MOOEpHU3AYUSA, MUTLIULIUK, 2eHOep.

Annomauusn. B Oaunoti cmamve 3apyOedicHble  UCCAE008AMENU  PACCMAMPUBAIOM
MpaouyuoHHwvle 8UObL PeMECceil C FIMHOSPAPUUECKOU U KYIbmYpHOU mouek 3penus. Ocoboe sHumanue
yoensiemcss momy, Kak 6 XX eeke noo eiusHuem coeemcKol MOOepHU3AyuUU GOopMuposaiucsy
PEMECIIEHHbLE mpaduuuu 6 XOp@S’MCKOM peCUOHe. B yacmHaocmu, anaiusupyemcs COCmoAnue maxkux
ompaCﬂezZ, KAdK mkKadvecmeo, Koepodeﬂue u opHamermupoeaHue I’I’ZK’CZHQIZ, a makKaHce 6ulie6jislemc,
Kakue u3z mpaouyuil Obliu ympaueHvl, a Kakue coxpanuiucb. OmoeibHo noo4épKusaemcs, 4mo 8
naqane XX eexa XOPE3IMCKUE ULETIKOBblE MKAHU ONMIUYAIUCH YHUKAIbHbIM OU3AUHOM U CMM60]ZZ/IKOL7,
a uzoenust PYUHOCO mKayecmea 60CNPUHUMAIUCL KAK CUME0. HaL;MOHaJleOIZ camobvimnocmu u
mpaduuuo;tmocmu.

Knroueewie cnosa: Pemecno, kynemypa, mpaouyusi, mKkaiecmeo, CUMBOIUKA, OPHAMEHM=-Y30D,
ManpHLL?Cll/;u}l, HAUYUOHAIbHOCNb, eeHdep.

Abstract. This article examines traditional types of crafts from ethnographic and cultural
perspectives as analyzed by foreign researchers. Special attention is given to how, in the 20th century,
under the influence of Soviet modernization, the craft traditions in the Khorezm region were shaped.
In particular, the study analyzes such fields as weaving, carpet-making, and fabric ornamentation,
identifying which traditions were lost and which were preserved. It is also emphasized that in the
early 20th century, Khorezm silk fabrics were distinguished by their unique design and symbolism,
while handwoven textiles were regarded as symbols of national identity and traditional heritage.

Key words: Craft, culture, tradition, weaving, symbolism, ornament-pattern, modernization,
nationality, gender.

Hunarmandchilik insoniyat tarixining eng qadimgi va bargaror iqgtisodiy-madaniy
faoliyatlaridan biri sifatida antropologiya, etnologiya, tarix, madaniyatshunoslik va san’atshunoslik
fanlari doirasida xalgaro migyosda keng o‘rganilib kelinmoqda. Jahonning turli mintaqalarida
hunarmandchilik fagat mehnat faoliyati emas, balki ijtimoiy stratifikatsiya, madaniy merosni saqglash,
avlodlararo uzviylik va gender rollarning shakllanishida muhim o‘rin tutuvchi omil sifatida
baholanadi.

O‘zbekiston mustaqillikka erishgach, milliy gadriyatlar va urf-odatlarga gaytish jarayonida
hunarmandchilik faoliyati qayta tiklandi, davlat tomonidan rag‘batlantirildi. Xususan, so‘nggi
yillarda madaniy merosni chuqur o‘rganish, saqlash va jahonga tanitishda «O°‘zbekiston xalglarining
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boy madaniy merosi va tarixiy an’analarini to‘liq saqlab qolish, ko‘paytirish, milliy
hunarmandchilikning to‘qimachilik-gilamdo‘zlik san’atini yanada rivojlantirish, hunarmandchilik
faoliyati bilan shug‘ullanuvchi fugarolarni har tomonlama qo‘llab-quvvatlash bo‘yicha magsadli va
kompleks chora-tadbirlarni amalga oshirish asosida yoshlar, ayollar va kam ta’minlangan oilalar
bandligini ta’minlash»[1] kabi qator vazifalar belgilab berilmoqda. Aynigsa, O‘zbekiston
“Hunarmand” uyushmasi tomonidan hunarmandchilikning to‘qimachilik turi bo‘yicha xalgaro
festivallar va ko‘rgazmalar Xorazm hunarmandlarining faoliyatini yangi bosqichga olib chigmoqda.

Xorazm hunarmandchiligida to‘qimachilikning (gilamdo‘zlik, mato to‘qish) turi xorijiy
tadqiqotlardagi tahlili shuni ko‘rsatadi-ki, etnografik va madaniy tadgiqotlarda Xorazmga daxldor
materiallarni ko‘rishmiz mumkin. Jumladan, Edward Allworth o‘zining — “The Modern Uzbeks:
From the Fourteenth Century to the Present” asarida o‘zbek xalqining madaniy va etnik o‘zgarishlari
haqida batafsil yozgan. Uning asarida Xorazm hududidagi hunarmandchilik an’analari XX asrda
sovet modernizatsiyasi ta’sirida qanday shakllangani, aynigsa to‘qimachilik, zargarlik va ko‘zachilik
sohalarida an’analar ganday yo‘qotilgani yoki saqlangani haqida ma’lumotlar bor[2]. Muallif
hunarmandchilikni milliy madaniyatning ajralmas gqismi deb baholaydi. Shuningdek, Thomas
Barfieldning “The Central Asian Cultures and Crafts” — hunarmandchilik bo‘limida Markaziy
Osiyodagi jamoalar ijtimoiy tuzilishi va kasblar tahlili keltirilgan.[3] Shuningdek, Barfield Xorazm
va boshqga oazis madaniyatlarida hunarmandchilikni aholining ijtimoiy tuzilishi bilan bog‘laydi.
Uning fikricha, shahar va qishloq aholisi o‘rtasida hunar tanlashda irsiylik va etnik omillar muhim
rol o‘ynagan. Masalan, husntaroshlik va zardo‘zlik ayrim oilalarning ixtisosi sifatida uzoq yillar
saqlangan. Aynigsa, Susan Millerning “Textiles and Identity in Central Asia” — tadgiqotlarida
to‘qimachilik va mato nagshlari orqali xalgning etnik, madaniy va jinsiy (gender) asosida ko‘rsatadi.
U Xorazm ipak matolarining dizayn va simvolikasini tahlil qilar ekan, aynigsa XX asr boshida qo‘l
mehnati bilan to‘qilgan matolarning milliylik va an’anaviylik timsoli sifatida qadrlanganini
ta’kidlaydi.[4] Tadqgiqotchilar Jonathan Bloom & Sheila Blairlarning “Islamic Arts” hammualifdagi
kitobida — islom dunyosidagi hunarmandchilik va san’at turlari sifatida to‘qimachilikning mato
to‘qish sohasi ko‘rib chiqiladi.[5]

Bundan tashqari, xorijlik tadgigotlar orasida Xorazm vohasi hunarmandchilik tarmoglari
rivojiga bag‘ishlangan asarlarni ko‘plab uchratishimiz mumkin. Xususan, Anna L. Tisdeyl (Anna L.
Tisdale) — “Artisans of Central Asia” nomli tadqiqotida Markaziy Osiyo hunarmandlarining ijtimoiy
mavgqet, turmush tarzi va ularning an’anaviy bilimlari ta’riflangan. Muallif Xorazmning ham o‘ziga
x0s uslublari — aynigsa, to‘qimachilikni alohida ta’riflaydi. Uning fikricha, Xorazm hunarmandlari
turkiy va forsiy an’analarning uzviy qo‘shilishida shakllangan noyob maktab va uslubga egaligi
ta’kidlagan. Shuningdek, tadgiqotchilar tomonidan Xorazmdagi an’anaviy hunar turlari ham tahlil
etiladi. Syuzen Miller (Susan Miller) —Textiles and Identity in Central Asia” nomli tadqiqotda
Markaziy Osiyo to‘qimachiligi orqgali etnik va madaniy jarayonlar tahlil gilingan. Ular orasida
Xorazmda to‘qiladigan ipak matolar, an’anaviy ranglar, nagshlar va ularning ma’naviy ifodalari
to‘g‘risida fikrlarlarni ko‘rishimiz mumkin. Miller oz tadqiqotlarida Xorazm ipak matochiligini
mintaqaviy boylik deb baholaydi. Matochilik va to‘qimachilik sohasidagi tadqiqotlar olib borgan S.
Miller, ozining “Textiles and Identity in Central Asia” nomli asarida milliylik va shaxsiylik, aynigsa
ayollar tomonidan ishlab chiqariladigan qo‘l mehnat mahsulotlari orgali ganday ifoda etilishi
yoritilgan. U Xorazm ipak matolarining dekorativ nagshlarini o‘rganib, ularni madaniy identifikatsiya
vositasi sifatida baholaydi [Miller, 2007]. Shu o‘rinda, aytib o‘tishimiz joiz-ki, bu kabi ilmiy
ma’lumotlar ushbu maqolani qimmatli ma’lumotlar bilan boyitishga xizmat qiladi.

Xorazm hunarmandchiligi bo‘yicha xorijda tadqiqotlar olib borayotgan J.Blum va Sh.Blerlar
o‘zlarining “Islamic Arts” asarida islom madaniyatidagi hunarmandchilikning boshqa turlari bilan bir
gatorda to‘qimachilikni keng tahlil qilgan. Shuningdek, Xorazmga tegishli masalalar asosan, Xiva
maktabi misolida, san’at va hunar orasidagi bog‘liglik nuqtai-nazaridan ko‘rib chiqilgan [Bloom &
Blair, 1997]. Tadqiqotchi Laslo Karoli (Laszl6 Kéroly) o‘zining “Handicrafts of Central Asia” nomli
asarida temirgarchilik, charmgarchilik, kulolchilik kabi hunarlar qatorida to‘qimachilikni Markaziy
Osiyo hududidagi gqadimiy kasblar sifatida tasvirlaydi. Muallif Xorazm ustalari tomonidan yasalgan
mahsulotlardagi simmetriya va estetik jihatlarga alohida urg‘u beradi [Karoly, 1985].
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Xususan, YUNESKO tomonidan amalga oshirilgan “Silk Roads: Dialogue, Diversity and
Development” loyihasi dasturi doirasida Xorazm hunarmandchiligiga doir ma’lumotlar o‘rin olgan
bo‘lib, ular orgali mintaga xalglarining madaniy merosi, hunar va savdo munosabatlari, mahsulot
almashinuvi kabi masalalarning tarixi va an’analari yoritilgan [UNESCO, 2015]. Shu bilan birga,
Rossiya imperiyasi davridagi etnografik kuzatuvlar (V.V. Bartold, N.I. Veselovskiy, Prjevalskiy
kabi) orgali Xorazm aholisining turmush tarzi, mahalliy hunarmandchilik tarmoglari hagida
ma’lumotlarga ega bo‘lish mumkin.

Bundan tashqari, xorijiy tashkilotlarning bir gancha loyihalarida Xorazm hunarmandchiligi
haqida ba’zi ma’lumotlari keltiriladi. Jumladan, YUNESKO tashkiloti tomonidan amalga oshirilgan—
Silk Roads: Dialogue, Diversity and Development loyihasi doirasida Xorazm vohasining ipak
yo‘lidagi ahamiyati va hunarmandchilik madaniyati to‘g‘risida ma’lumotlar uchraydi. Aynigsa,
shaharlar orasidagi tovar ayirboshlash jarayonida mahalliy hunarmandlar tutgan o‘rni ta’riflangan.
Bu yerda Xorazm vohasining zardo‘zlik, kulolchilik va temirchilik haqida batafsil fikrlarni ko‘rishimi
mumekin.

Asosan, Rossiya va Yevropa arxivlarida Sankt-Peterburgdagi etnografik muzeylar, xususan,
N.M. Prjevalskiy, L.S. Berg, V.V. Bartold kabi tadgigotchilarning sayohat yozuvlari orgali Xorazm
hunarmandchiligiga oid qgimmatli ma’lumotlar uchraydi hamda Germaniyadagi Humboldt
universiteti goshidagi Osiyo tadgiqotlari markazida ham Xorazmdagi hunarmandchilikga oid tarjima
va tasviriy manbalar saglangan. Shuningdek, Russian Imperial Ethnographic Records (19-asr oxiri —
20-asr boshlari) arxiv manbalarida Xorazm aholisi turmush tarzi, hunarmandchilik va savdo bilan
bog‘liq sayohat yozuvlar Kkeltirilgan. Bu manbalar Xorazm vohasi hunarmandchiligini sovet
etnografiyasiga o‘tish davridagi holatini o’rganishda bu materiallar etnografik tagqoslash uchun juda
muhimdir.

Yugoridagi manbalarga tayanib shuni aytshimiz mumkin-ki, Markaziy Osiyo xalglarining
hunarmandchilik an’analari bo‘yicha xorijiy tadqiqotlar asosan mintagaviy, umumlashma xarakterda
bo‘lib, alohida Xorazm hunarmandchiligi tarixini to‘liq yoritgan ishlar nisbatan kam uchraydi. Ammo
yetakchi etnograf va madaniyatshunos olimlarning umumiy Markaziy Osiyo madaniyati hagidagi
ishlarida Xorazm hunarmandchiligiga daxldor ma’lumotlar alohida tahlil talab giladi. Jumladan, E.
Alvort (Edward Allworth) o‘zining “The Modern Uzbeks” nomli fundamental tadqiqotida o‘zbek
xalqining madaniy va etnik o‘zgarishlarini tarixiy jarayon kontekstida tahlil gilar ekan, Xorazm
hunarmandchiligining XX asr davomida ganday shakllangani, aynigsa sovet modernizatsiyasi
sharoitida qanday transformatsiyaga uchraganini ko‘rsatib o‘tadi. U hunarmandchilikni milliy
madaniyatning ifodasi sifatida baholab, uning tarkibidagi to‘qimachilik, zargarlik, kulolchilik kabi

an’anaviy turlari qanday rivojlanganini alohida ta’kidlaydi.
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ABY PAUXOH BEPYHUUHUHI' TUBBUETT A JOUP KAPAIIIJIAPU
HU.C.bypues, kuu.u.x., Tapux uncmumymu, Touikenm

Annomauyusn. Typonnuk 6yrok xomycuu onum A6y Patixon Myxammao ubn Axmao Bepynuii
Xopazmuii (973 — 1051) mypau ¢gpannap xamopuoa mubbuém coxacuoa xam emyk Ounumea 3ed
oynean. Ynune mubouémea ouo Kapawiiaputu wapmiu paguuioa UKKU 2ypyxea axcpamuus MyMKuH:
0300a2apuuiuk (waxcuil eueueHa ea canumapus) eéa besocuma mabooam Oytuya. bepynutinune
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0300a2apuuiuK xycycuodazu Kapauliapuoa UHCOHHUHZ V3U, SbHU MAHACU, Ab30]apu 6a KUUUM-
Keuaxkuapu noKIueuoan mopmuo, y aumauouean ampog-myxum, eo-uuaouean Hapcauap, Xammoxu
Kuwunap gouoaranaouean Cy8 Xag3aiapu mo3aiucu myspucuoa cy3 opumuiaou. Bepynutinune
besocuma mabobam bopacudazu Kapawiapu xam OukKamed cazosop. Yiye onum OyHoa uHCOH ympu
Mmacanacuoan mopmub, mabobamuune aéniap Ounan  O0MUK  MOMOHAApUIAYd, UPCUSM
MYAMMONAPUOAH OOPUWLYHOCIUK UIMUeaua Oynean mubOUEmMHUHe MYpiu coxaiapu Xycycuod y3
KapauwliapuHu uieapu cypaou.

Kanum cysnap: A6y Paiixon Bepynui, mubouém, madbub, waxcuii ecucueHa, CaHumapus,
0300a2apuunux, ampo@-myxum, cye Xag3aiapu, upcusim, UHCOH YMpPU.

Annomauusn. Benuxuii mypanckuii suyuxioneoucm A6y Pavixan Myxammao ubn Axmao
bepynu Xopesmu (973—1051) 3anumancs npaxmuyecku ecemu ompacisiMmu HaAyKU c80e20 8PeMeHU.
Hapsoy ¢ paznuunvimu naykamu bepynu maxoce o61a0an nepedosblMu 3HAHUAMU 6 001acmu
Meouyunvl. B3ensaovr bepynu Ha meOuyuny MOAICHO YCI0BHO PA30eIumsb HA 08e 2PYNNbL: YUCHOMA
(MuyHas eueueHa u CaHUMAapUs) U HenocpPeoCmeeHHo Ha meouyuHy. Bsenaoer bepynu na wucmomy
pa3H006pa3Hbl. Onu 2060psim O yucmome camoco 4ejnoseka, m. e. 0 Hucmome eco meija, opeaHos u
00e2icobl, 0 YUCmome OKpyIcauell cpeovl, 8 KOMopou OH JHCUBeNl, Mo2o, Ymo OH eCm U nvem, u
oaoice 0 yucmome 60006]1/!06, Komopbimu noJjab3yromcs 00U,

Knrouesvie cnosa: A6y Patixan bepynu, meouyuwna, epau, nuuHas cucueHda, CAHUMapus,
uucmoma, oKpyacarouiat cpeaa, eoc)oesz, HdC]lé()CWZS@HHOCWlb, yejoeedecKkas HCu3Hb, vacmu mend,
¢apmaxonoeus.

Abstract. The great Turanian encyclopedist Abu Rayhan Muhammad ibn Ahmad Beruni
Khorezmi (973-1051) was involved in almost all branches of science of his time. Along with various
sciences, Beruni also had advanced knowledge in the field of medicine. Beruni's views on medicine
can be conditionally divided into two groups: cleanliness (personal hygiene and sanitation) and
directly on medicine. Beruni's views on cleanliness are varied. They talk about the cleanliness of the
person himself, i.e. about the cleanliness of his body, organs and clothing, about the cleanliness of
the environment in which he lives, what he eats and drinks, and even about the cleanliness of water
bodies that people use.

Beruni's views on direct medicine are also noteworthy. The great scientist here presents his
views on various areas of medicine, from the issue of human life to aspects of treatment related to
women, from the problems of heredity to the science of pharmacology. In general, Beruni’s views in
the field of medicine are still relevant today and occupy an important place in the study of the history
of Uzbek medicine during the First Renaissance.

Keywords: Abu Rayhan Beruni, medicine, doctor, personal hygiene, sanitation, cleanliness,
environment, water bodies, genetics, human life, body parts, pharmacology.

Typonnuk 6yrok komycuit onum A6y Paitxon Myxamman bepynuit Xopasmuii (973 —1051) y3
naBpuaara nespiau Oapya Qannap xKaTopujaa THOOMET coxacuaa XaM eTyK Ouimmra sra OyiraH.
Kagumrn naBp Ba ¥pra acpnapgaru TabuOmap TYFpucuaa sScaaiaukiap €3ud KoIaupraH
MyBadbdakunaua Axmang AGyin-A66oc non Ady Ycaitbua (1194 — 1270) Ba G6omka myammudiap
bepynwuiira ¥3 acapiapuaan Maxcyc YpuH axpaTu0, yHUHT THO coxacuaaru GpaoausTura Iokcak 6axo
Oepunirad [5: 459]. bepynuitHuar THOOMETTAa oM KapalllJIJapUHU IApTIM paBUILa UKKH Typyxra
@KpaTUIIl MyMKHUH: 030/1arapuiIMK (IIIaXCUi TUTHEHa Ba CaHUTapHs) Ba OeBocuta Tabobat 6yiinya.

bepyHUITHUHT 030JarapymiiiK XyCYCHIArd Kapalnlapuaa WHCOHHHWHT Y3H, S’bHU TaHACH,
ab30Jlapu Ba KUHMM-KeUakjapu MOKIUTHIAH TOPTHO, y smaiauraH arpod-MyxuT, e0-uyaauran
Hapcayiap, XaTTOK{ KUIIwiap GpoianaHauTraH CyB XaB3aJlapy TO3AJIUTH TYFPUCHIA CY3 FOPUTHIIA/IH.
OnuM TabKUANAIINYa, HHCOH TaHAacHJa AacTiiad Ky3ra TalulaHyBYM YHUHT TalIKH KYpUHHIIU Ba
TepucUANp. bom 3ca WHCOH TaHACHHUWHT SHT IOKCaK ab3ocuaup. MIHCOH yHH Oe3aMOFH, KHp-4Hp,
3apapJiM HapcajapAaH acpaMoru kepak. [LlyHuHr ek, M”HCOH >KOHMBOpJIapAaH-/1a TyOaHpOK OYIUIITHA
ucramaca, TaHAaCMHM ToO3a TYTUIIM wapT. Macanan, MyIyKJIap V3 axJaTIapuHu yiJa
KOJITUpMaiiiniap, Xoiau epiapra UC YMKMaiauraH Kuiaub sxmwiad Oepkutaauiap. Yiap OyTyH
TaHaJapUHU, OONLUIApUHM, KYyJOK KaTakJapuHU XaM Ccynakiapu OwuinaH o€kimapu €Epaamuiaa
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To3aNaiiinnap, OypyH KaTakJIapuHU TUPHOKJIapu OmiaH TupHa6 akcupanunap [1: 18 — 21]. bepynwuii
Oy ypuHIa OoIAMH akKJICH3 MYLIYKJIap Y3/lapuMHM LIYHYaJIMK O0307a CakJallra WHTWIMLIUIAPUHU
WHCOHJIapra YpHaK cu(aTHIa KEITUPMOK/IA.

O3onarapumiuk op00gapura Kypa, HHCOHJIAp TO3AJIMKKA MHTHIMILIAPU acoCHIa FOBHUHMOK
YVUyH UIUIATWIATAIAUTAH CyB €raau. Xed Hapca UIOCIUKAaH EHITyBYr HapaTIiv KYpUHHUIILIAP
Ba CaCCHUK XM/UIAPHU CyBYAIMK TO3ajai onmaiau. XaTTo, YyTMUIIIa KeIUH OYnaéTrad Ku3ra yHUHT
0Ta-OHACH 0307arap4YrjivuK YUyH CyBJaH KYInpoK (oiaaJaHUIIHA HacUXaT KWiuiirad skaH [1: 21].
Tanagaru Tabunii €ku Taconuuil CApFULINIMKHU KETKa3UIll yUyH Tepura Kym cyB Kynuo, y aTupryi
&ru OWslaH OKapTUPWITaH 3KaH. VIHCOH OF3MHUHT XUAM TabuaTaH COFJIOM (caccHK AMac) Oyica-na,
OBKAT Xa3M KWIMII Hynujaa TYIUIaHuO KoJraH Xwitiap cababiu yHIaH €MOH Mc Kenaau. byHnan
KyTHJIMII YY9yH 3Ca THIIWIAPHU MHCBOK OWJIaH MIIKA0 IOBUII Makcajara MyBoGuKAup. Tanamaru
0ab31 TYKJIApPHU WIIU3U OWJIaH IOJIHIL, THPHOKJIAPHU OJIMO0 TeKHCIall 030JarapumiinK OeIrucuup.
Tananu ypaiinuran HapcanapfaH HWHCOH YYyH SHI MYXUMH TaHara Terud TypaauraH KUNHUM-
Keyakaup. Y KEHI MIUIaTWIAUraH paHrja, s’bHU oK OyiMoru aypyct. Kuiimmra wanr-ry6op
YTUPMACIUKN YUYyH Yy CHJUIMK OYIMorm Kepak. Kuiimm, myHUHTIEK, 00-XxaBora Ba JJIHUHT Ypd-
ogarura Moc OYiaMOFM sxmmaup. bepyHuil kuiiuM, ycT-OOLIHMHI TO3a SKAaHJIMIMHU KaJlOHUHT
TO3aJMTUHUHT Oenrucu aed ounamu [1: 18 — 23].

bepynuit HaBpy3 KyHM o307arapuujiMKka aMan KWIMO OKap CyBJa YYMWIMII XyCycCHJa
anoxuaa TyxTanuo yragu. by 6apakorim 6ynu0, mokinann® yymuinnm Onnan oupra odarmapuu gad
STHII yYyH aMaiira omMpwirad. HaBpys KyHu kunmiap 6up-6upura cyB cenuiuuuiap skaH, Oy Ounan
Oamanra €nuIITaH OJIOB TYTYHH Ba ajlaHra KysACHAAH TEPUHHM TO3ajall MaKcaJ KWJIMHTaH.
yHuHr 1K, KUIIWIApHUHT Oup-OMpiapura cyB CENUUIMIIUIAPH XaBoAark Babo Ba OOIIKa KacalsIuK
TyFAUpaaurad Oy3WInIUIapHU KeTKu3ap 3kaH. byHna odar Ba kacayuluk TyFaupaaurad Oy3uiuiuiap
ne6 bepynuil Bupyc, MUKpoOjgapHM Hasapja TyTraH Oyiaumm kepak. UyHku TaHazaru ogaT Ba
KacaJUIMK TYFAUpaguraH Oy3wiIHInIap BHUPYC-MHKpOONapHUHT Tadcudura ™Moc Kenmaaw.
XopasMiMKiIap KUl ypracujgarn HUMxa0 KyHH OyfilaHauraH Ba TyTaTWJaJuraH JOpUJIapHU
UIUIaTUIUIApUHU bepyHuil Xymépank-3XTHETKOpauK Oenrucu aed xucoOnaiau [2: 257, 281]. bynna
XJ0JUTApUMHU3 XaBOJ1a KaCAIMK TapPKAJUIINHYU OJIMHYU OJIUIL YUyH J1e3UH(EKCUsi BOCUTATapHIaH
¢oiinaTaHraHINIy aHTIAlIUIMOK/IA.

bepynuii Tponmk epnapAaa XaBoJa HaMJIMK Kymaiica, IOKyMJIM KacaJUIMKiIap Te3
TapKaJIMIIMHUHT UCOOTHMHM KEATHpaAu. YHra kypa, Mucp Ba yHUHT arpoduiaru epiapia EMrup
éfranja xaBo 0y3uian0, BabO TapkairaH, XaBOHOT Ba YCUMIIMKIAp 3apapiianrad. bepyHuit Oynaai
XoJucalap €pHUHI TabuaTura, TOFJap Ba JACHTU3JapJaH y30K-SKHHJIUIHra, nacT-OanaH]UInrura,
IMMOJT €KM >KaHyOra TOMOH Kail Japakaja KeHIVIMTMra OOfNIMK, Jeinu. YIyF onuM XaBoJaru
OYFYBUIJINK OCMOHHUHT OyiyTjap OWIaH, €pHUHT TOFJap OWJIaH TYCHJIMIIM HATHIXKAcCHIa XaBo
aillaHOIMAaCIMTU/IaH 103 OepUIIMHM Taxjiui Kwiaam [2: 291, 307, 315]. Ymyman bepynuitaunr ymoy
Kapanutapu opkaiu 1000 irap uiarapury 3JIMMU3HAHT 030/IarapuriInK KouJanapura Kauaan aman
KUJITaHH, TYpMYII, IOPUII-TypUIJia TahakKyp JapakaHu OUIHII MyMKHH.

bepynuitnunr 6esocuta Tabo0aT 6opacuaa MHCOH yMpPH MacajlacuJiaH TOPpTHO, THOOMETHUHT
aénap OunaH OOFIUMK TOMOHJIApUraya, UPCUSIT MyaMMOJIApUAAH JTOPUITYHOCIHK WiIMHraya Oyiran
¥3 KapalulapuHu WITapu cypaiad. Y MHCOHHMHT YMpPU YHHUHT Haci-HacaOura OOFJIMK SKaHJIUTHHU
tacaukiaiau. Kumm otacu € oHacu, €KW OTaCHMHUHI oTacu — 0000CHM yMpHua sillarasja, y3ura
KeJaJurad xap oup 6axTCH3IMKIaH Ky Jamwniap 0yiamaca, YTHO KeTOIMACIUTMHN TabKUUIalan
[2: 115 — 116]. Xo3upaa HHCOHHUHT YMPHUHHU, YMyMaH, HHCOH MPCHATHHH YPTaHWIIIA aXKI0/1ap
[IKapaCMHM TY3MII KEeHI KYJIaub, yHAa MabiyM Oup MapoMmJaru €KM KacallIMKKa OOFIHMK
OenrusapHUHr OUp KaH4a aBioJulap JaBOMMJA HAaciAaH-Haciara yTuimM Kysatwiagu. [Haxapa
iycuannu 3amonaBuii panra @pancus [anton (1822 — 1911) kuputran [3: 196]. bupok yugan 900
Hnn unrapu bepynuit OyHu Ouiras Ba 11y ycysijgaH QoiganraH.

bepyHuii, IIyHUHTJEK, WHCOHHUHI YMPUHU OCMOH >KMCMJIQDMHMHI XapakaTura acocaH
xuco0yab alTyBUMIApPHU KECKWH TAaHKUJ KWJIaah. XycCycaH, y ¥3 3aMoHjomu AOy AOIymiox
Xycaitn Hotunnit (AGy A6aymiox Xycaitn Hotunmii — daitnacy¢ Ba Tabu6, X acp, Uon CuHoHUHT
VKUTYBUMCH) WHCOH yMpu 140 xy€m WuiuaaH OpTUK OVIWIIM MyMKHH 3Mac, JeraH (Qukpura
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Januiap WYKIMruHM YKyBumra ykrupaau [2: 116 — 117]. bupox bepynuii ynyr mytadaxkup
Hotunuii cuHrapm MHCOH yMpPUHHU yduTa KaMmoJIOT 6ockuura Oynamu: 1) Ganorarra etuin — ENUTUK
naBpu; 2) tadakkyp KyBBaTu — ypra €m gaBpu; 3) Kapwiuk naBpu. bynna bepynuii Oanorartra
STUIITHU WHCOHJAH y3U KaOu OOIlKa WHCOH Maia0 OYIWUIIM MyMKHH OYJIaJauraH, sibHU >KUHCHU
KyTIaiui KyBBaTura sra Oynaauran BakT jest Tabpuduaiinu. Tadakkyp KyBBaTH 3ca MHHCOHHUHT aKJIH
KyBBaTJaH Qebira YNKaaurad, ’ibHU HHCOH KUCMOHUN MEXHATra sipaliiural BakT XMCOOIaHAIH.

bepyHuiiHUHr aémnapaard XOMUJIAAOPJIMK Macajajapura Ouj Kapaluwiapu JIUKKarra
cazoBopaup. bepyHnwuiira kypa, ydakainok 7, 8, 9 Ba 10 oiga Tyrunumu MyMKUH. bepyHuit
XOMUJIQJIOPIIMKHAHAT CAaKKM3WHYM OWHUA TYFHIITaH OoJyia smamMaiau, neran GuKpra Kapurm 9uKuo,
OyHIail 4YakajgoK XaéTHHU JaBOM OSTTUPUO Kera oymmura umoHaaw [3: 225]. Xo3upna yiayr
QKJIOAMMHU3HUHT Oy Kapaliu TYFPUIUTH Y3 UCOOTUHU TOITMOK/A.

Xynoca Kuinub aitaauran Oyicak, bepyHuit THOOMET coxacuma eTyk OuiauMmra 3ra Oyiras.
YHUHT 10KOpHJa TaxJIWJ KWJIWHTAH Kapanuiapu OyHu ucOotnaiiau. IlyHuHraek, OynapaaH yiryFr
oJIUM TUOOMETHUHT OWp coxacuaa OWIAaHTMHA dMac, KYyNruHa TapMOKJIapu OwWiIaH
HIYFYJUIAHTAHIUTAHE XaM OO onuimuMu3 MyMKuH. bepynuit TnOOmii Hazapuii Onmumiiap Onnax
YeKJIaHuO KoJMail, ynapHu amanuéTaa XaM TaTOuK 3Trad. Y MyMaH, bepynuitHuar tabobat coxacu
Oyiinya pukprapu OyryHrd KyHUMH3 Y9yH Xam Jo13ap0 0yim6, bupuHun Y roHHI YoFUIaru y30eKx
THOOMETH TAPUXMHY YpraHMUII/[a MyXUM YPHH TyTaIH. .
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HUCTOPUATPA®USA MPUHYKJEHHOMN MPOMBIIIJIEHHOW MUTPAIIVUM B
Y3BEKUCTAHE B 1960-1970 I'T
(HA IPUMEPE 3AIIAJTHOM YACTH CTPAHBI)
JK.T'. 3apunos, oou., PhD, doxkmopanm, Byxapckuii 2ocyoapcmeennniii ynusepcumem, byxapa

Annotasiya. Ushbu tadgigotning magsadi migratsiya rivojlanishining asosiy bosgichlarini
tarixiy tomonidan o rganish va uning kamchiliklarni aniglashdir, shuningdek davlat taraqqgiyotining
yo ‘nalishlari bo ‘yicha kadrlar masalasini hududlar kesimida o’rganib chigish. Buxoro viloyati
misolida kadrlar masalasini yechishdan iborat. Ushbu magolada tadgigotchilarning ushbu sohadagi
faoliyatidan namunalar keltirilgan.

Kalit so'zlar: Migratsiya, ko'chirish, SSSR, O'zbekiston, Migratsiya siyosati, Ingilob,
migratsiya sabablari, migratsiya omillari, malakali ishchilar.

Auuomauuﬂ. L[eJZbIO OAHHO20 UCCNIE008AHUS ABNIACTNCA ucmopuiyecKkue 6blie6leHue OCHOB8HblX
9MAN08 MUSPAYUOHHO20 PA3BUMUL U DOPMUPOBAHUS MPYOOBbIX OUCYUNIUH 8 30HAX Oeduyuma
pa6oqux 60 6CEX HANPpAaesJIeHUAX paseumus zocydapcmea, a makoice peuileHue Kac)poeoeo eonpoca Ha
npumepe byxapckou obracmu. B ocHosHOM 6 OaHHOU pabome NpuHeceHvl npumepvl pabom
uccnedosamereti 8 0aHHol cghepe.

Knroueswie cnosa: Muepayus, nepecenenus, CCCP, Y3oexucman, Muepayuonunas noaumuxa,
Pesonoyus, npuuunvt muepayuu, paxkmopuvl muepayuu, KAIUGUYUPOBAHHBIX PAOOYUX.

Abstract. This issue related to the migration of the population is an urgent problem in modern
Uzbekistan. The purpose of this study is to historically identify the main stages of industrial
development and the formation of migration processes in construction and industrial zones, as well
as the solution of the personnel issue on the example of Bukhara region.

Key words: Migration, resettlement, USSR, Uzbekistan, Migration policy, Revolution, causes
of migration, factors of migration, skilled workers.
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Beenenne: BecectopoHHee M3ydeHHE MUTPALIMOHHOTO BOIIPOCA MO3BOJIAET TOYHO U INIyOOKO
MPEJCTaBUTh ce0e TPYAHOCTU M TPYAHOCTH PAa3BUTHUS POMBIIUIEHHOTO ¥ CTPOUTEIBHOTO MPOLecca,
MpOIIeAIINe HapoaoM Y30ekckoi PecnyOnuku mocie Bropoid MupoBoit BoitHBL. Takke mocie
BOCHHBIM MEPUOJ TECHO CBSI3aH C MPUHYIUTEIHHON MUTpAIMEel TaK KaK OHO sIBiseTcs 0a30i Bceit
UCTOpUM Murpanuu Mupa ¢ JpeBHUX BPEMEH U 10 Cei JeHb. (IPUHYIUTEIbHOCTD SBJISIETCS OUYEHb
TOHKOH TpaHbI0 MEXIY BBHIOOPOM CaMOro 4eJIOBEeKa M €ro Oe3HaleKHOCTH Iepel 3aKOHOM
rOCyJIapCTB).

Bompocsl kacatomierocsi NpUHyAMTEIbHOW MUIpaluu, oTMeueHsl B padore B.B.CaphHoBoii,
KOTOpasi MOCBAIICHA MPOOJIEMe CIEIIEePECEICHIIEB 0 TOCyAapCcTBeHHOM oauTUKU CoBeToB. 1960
roay B JlonnoHe, Obuta onyOaMKoBaHa 1yisi oduiecTBeHHoCTH KHura P.Konksecra.[1]

B ucropuorpadum 3THHYECKUX AENOPTALMNA 10 HACTOALIETO BPEMEHH OTCYTCTBYIOT, PaOOTHI
C aHAJIM30M OCHOBHBIX XapaKTEPUCTUK STHUUECKUX «KOHTUHT€HTOBY, IPUHYIUTEIILHO pacCceIEHHBIX
B pa3HbIC YacTH PECITyOINK 1 U3MEHEHUH YTHHYECKOH JISOPTALMU JAaHHOTO neproa.[2]

[To muaennro Cerukapss A.B, paboThl Kacaromiyecss NPUHYIUTEIBHON MUTPAIH, aHaIu3
ucropuorpaguu, HEOOXOIUMO MPOBOJIUTH 110 OOIEHPUHATHIM, HCTOPHUYECKH CIIOKUBLIMMCA,
3aKOHOMEPHBIM, XPOHOJIOTHYECKUM, KIACCH(DUKALMOHHBIM  JCNCHHUSM: JOPEBOJIIOIMOHHAS,
COBETCKasi, COBpEMEHHas U 3apyOexHas uctopuorpadus. ABTOp CUMTAET, YTO OJHUM U3 (DaKTOpOB
YeJI0BEYECKONM TeréMOHUHU - 3TO NMPUHYIUTENBHOCTh MUIPALMOHHOIO MPOIEcCa B COBPEMEHHOMU
HCTOPHH, YTO CYMTAIOCH OOBIYHBIM METOJIOM BBE/ICHHSI MUTPALH.[3]

OcHoBHasi 4acTh mHcciaenoBaHusi: lccinenoBarenu 1O — MEPECENEHUIO, HEBOJIBHO
MOTYEPKUBAIOT MOJUTUYECKUHM M COLMAIbHBIA MUTPAallMOHHBINA XapakTep. [Ipu nzydyenun pabor mno
«TPUHYJUTEIBHON MWIPALlMW» B IPOMBIIIJICHHBIE 30HbI, ObLIO OOpalleH0 BHHUMAaHHUE Ha
¢dunocopckuit xapaktep (MBILUICHHUSI M B3IJIAbl [IEPECENIECHIEB HA MPUHYIUTENBHOCTh) PAa3BUTHS
coObITHii. B nccnenoBarenbekux padorax Jlaremmesoit K.B. nzydanuce npuduHbI TPUHYAUTEITHHOMN
MUTpalii, NPUBOAMUTCA KOJIUYECTBO JIIOJAEH, MOJABEPIIIMXCS HNPUHYIUTEIBHOMY BBICEICHUIO,
CTaTUCTHKA MOTEPh B XOJE AECMOPTALMM, YCIOBHS XKM3HU B HOBBIX MECTax U pa3ivuHble (HOPMBbI
npotecra. Ocoboe BHUMaHME YAEISIETCS UCTOPUM BOCCTAHOBIIEHUS HAllMOHAIbHOU (unocoduu u
npaBa. 3aKJIIOUYUTENbHOM YACThIO JJI NPUHYAWUTENbHOM MHIpallud M TOTAJIbHOE BbICEJICHUS
COBETCKMX I'PaKJaH HEMEIKOM HallMOHAIBHOCTH, Iocay kuin Yka3 [Ipesunnyma Bepxosrnoro Cosera
CCCP «O nepeceneHnn HeMIIEB, poXkUBarouX B pailonax Esponeiickoit vactu CCCP (YkpauHa,
benopyccust u IloBomkbs)» oT 28 aBrycra 1941 roaa, neiicTBUS KOTOPOrO pacHpOCTPaHsIIOCh Ha
HeMelKoe Hacenenue. [4]

[Tocne BOIHBI Takast MOJUTHKA MPUHYAUTEIBHON MUTpaAIK Obla paclpoCTpaHeHa TOJIBKO Ha
HEMIIEB, MPOKUBAIOMUX U Ha Apyrux Tteppuropusx CCCP, nocne Yka3a oHU OBLIN MEpeceeHbl B
NPOMBIIIJICHHbIE 30HbI byxapckoil o0nacTu, Ha CTpOUTENbHBbIE pPa0OThl, Ha MNPEANPHUITUS
«byxapanedrerasz» u «byxaparasmpomcToii».[5]

VY COBpeMEHHBIX POCCHMCKHX M Y30€KCKHX aBTOPOB, aKTYaJbHOM TEMOM /sl HCCIE0BaHUM,
cTajia BHyTPEHHSISI MUTpalls HaceJIeHus, Tak Kak B noiautuke CoBerckoro Coro3a He ObIIIO TOHATHS
MUTpali, TOTOMY YTO, TOCYJapCTBO SBJISUIOCH OJHUM II€JIBIM, U B KauecTBe MEepexojia U3 OJHOMN
pecriyOaMKH B JPYTyl0 HE HCIOJNb30BAICA TEPMUH “‘MUTpalys’, a MCIOIb30BAICS TEPMHUH
“nepecenenue”. [loHsATHE «MUTpaAlMM HACEIEHHUA», K COXKAJICHMIO, ObLIO MOYTH MOTEPSHO Ha
HECKOJIbKO JIECSATMJICTUH W3 COBETCKOM HaydHOW muteparypbl. Hambonee BbIpa3uTenbHBIM
MPUMEPOM 3TOTO, SIBJISIETCS] OCBEIIICHUE MUTPAIIUK B BOJIBIIION COBETCKOM SHIMKIONE1H. [6]

Bo BropoMm m3ganun CoBerckoi 3HuIMKiIoneanu or 1954 roma tom 27, TEpMUH «MUTpaLys
HACEJIEHUs» OTCYTCTBYET, HO €CTh TE€PMHMH «MHIpPALUs HApOAOB», C OTCBUIKOM K TEPMHUHY
«TIEpECENIEHUE HApOJ0B», MOJ KOTOPbIM B ToMe 32 oT 1955 rosma roBopuTCs, YTO «IEPECEIECHUE
HapoJIOB 3TO — MEpeceieHMs] IUIEMEH CPEJIHMX BEKOB, CIIOCOOCTBOBABIIME KpyLIeHHIO Pumckoit
umnepun». Takum obpazom murpanus B Coerckom Coroze ObUIO 3aMEHEHO B IMOHSTUU TOJIBKO
OJTHOTO U3 ¢€ BUIOB.[7]

OpHako, COBPEMEHHbIE WCTOPUKM YIOMHHAIM OTHENbHBIE BOINPOCHI, KacCaIOLIUECS
BHYTPEHHETO MEPECENICHUs], MPUUMHON KOTOPOH mociyskuia noktpuHa H.Xpycmiesa, Tak Kak, s
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OCBOCHMS HOBBIX IIETMHHBIX 3€Mellb M OOECIIEYEHHUH BCEX TIpa)JIaH, MEPBBIMU HEOOXOIUMBIMHU
YCIOBUSIMH, OBIJIO PEIIEHO OTIIPAaBUTh OTPOMHOE KOJIMYECTBO JIFOAEH, ISl 3aCEJIEHUS] HOBBIX 3€MeEIb,
KOTOpbIe ObLIH O€3 X035EB.

Takas cutyanus, co3aHHas Ul pa3BUTHsI IUIAHOBOTO IIEPECENICHUS U BHYTPECHHEW MUTpaLluH,
Hayaja pa3BUBaTb U CEJIbCKOXO3SMCTBEHHYIO YacTb MUIPALMOHHOIO BOINpPOCAa. IJTOT aCHEKT
MUTpalMK B IOCIEHEe BpeMs IpuolOperaeT 0co00 OO0JbIIOE 3HAYEHUE, YTO CBA3AHO C PE3KUM
M3MEHEHHEM MOKa3aTelieil BOCIIPOU3BOICTBA HaceneHus ObiBiiero CoBeTcKoro rocyaapcrsa. B atux
YCIOBUSIX ~ BaXHO  3HaTh, KAaKoe BIMAHHE  OKa3blBa€T BHYTPEHHsSI  MuUIrpauus  Ha
BOCIIPOM3BOCTBEHHYIO (DYHKIMIO HaceleHus. bplIi pacCMOTPEHBI HECKOIBKO CIIEUANIBHBIX PadoT
o BHyTpeHHeil murpanun: b.H.botuposoii,[8] b.H.Pu3zacsa,[9] X.XymBakroBa u X.X0IMyMHHOBA
Makcaxosoii JI.I1.[10]

B n3yyeHuu nepeceneH4eCKOM INOJUTHKH, OTACIBHBIN BKiax BBOAUT A.IluckyHOB, rne oH
BHE/IPSET B HAy4YHBI OOOPOT, HEM3BECTHHIC paHEE JOKYMEHTHI (IIOCTAHOBJICHHS, ApPXUBHBIC
marepuainsl PCOCP, naptuiinbie 1 001acTHBIE apXUBBI), KOTOPbIE NPEJCTABIAIOT ¢ co00M 0co0yI0
LIEHHOCTb B U3Y4YEHUU BHYTPEHHEN MUTPALUH.

AHaJIOTMYHBIM 00pa3oM, aBTOp CHayala M3y4yWsl M CJAedal BbIBOJBI IO IE€PECETCHUI0
JIOPEBOJIIOLIMOHHOTO NIEPHUOAA, TAK KaK MpolsiemMa nNepeceieHus Ha TOT IEPUO paccMaTpHUBalach Kak
pELLIEHUE «arpapHOro BOIIPOCay.

[To muenuto C.II.IIuckyHOBa, NEpPBBIMH HCCIEIOBATENSIMU IO H3YUYEHUIO BHYTPEHHETO
IIEPECEICHNs CTall 3KOHOMHUCTBI, KOTOpPBIE pacCMaTpUBaIM CHUTYyalUIO, KaK IYyTb K pPa3BUTHIO
PKOHOMUKHM rocyjapcrBa. Takum o00pa3oMm, NPUMEHUTEIBHO K CEIbCKOXO035HCTBEHHOMY
NIEPECEICHUIO I0IIyCTUMO HUCIIOJIB30BAHKE JBYX IOJXOOB.

[lepBbIii, moaxoa OBLT OTpPaciIeBOW, COTIIACHO, KOTOPOMY IE€pECEICHUE SBISUIOCH (HOpMOM
nepepacupezieNieHusl TpyI0BbIX PECYpCOB, IJie OTHOCUTENIBHO MepecesUIuCh CeMbU (IIPU YCIOBUU
HaJIU4YUsl B €€ COCTaB€ HE MEHee 2 TPYAOCHOCOOHBIX UJIEHOB) B CEJIbCKOXO3SHCTBEHHbIE
IPEIITPUATHSL.

Bropoil, TeppUTOpHaNbHBINA, TPAKTYIOLIMMI, 3TO NEPECEIICHHE MMEIIIYI0 OpraHW30BaHHYIO
dbopMy MUTpanuu, MoApazyMmeBaia CMEHY MOCTOSIHHOTO MECTa JKUTEeNbCTBA — CyOBbEeKTa BbIXOJA U
BhIceneHus.[11]

OTHOCHUTENBHBIX NOKa3aTeneld BHYTPUOOIACTHOTO MepecesieHus OblJI0 JOCTUTHYTO B MEPUOJT
OCBOEHUE 3aJIeKHBIX U HEIUHHBIX 3eMellb, HULIMupoBaHHOro XpyuieBsiM H.C.. Bbi1o BeIICHEHO UTO
CHIDKEHHME JI0JIn BHyTpuoOmacTHoro mnepeceneHus 1969-1973 rr. no cpaBHeHuto 1955-1965 rr.
pa3HHmIa OKa3aiach BhICOKOH 33%.[12]

Ho Takxe oTMeuaeT aBTop, 4YTO UIMEHHO Oarojapsi rocyJapCTBEHHBIM MepaM, B KpaTdaiiive
CPOKM ObUIM BBIMIOJIHEHBI 33/1a4yl IO 3aCEJICHHUI0 U OCBOCHHIO HOBBIX 3alI€KHBIX 3emenb CpenHeit
Azun, B ToM unciae u Y3oekckoil CCP, paifoHoB Kapenbckoro nepemeiika JleHMHrpajackon
oOnacreil.

ITo BeiBogam b.H.BoTtupoBoii, pemenust kaapoBoro nepuimra B CEIbCKOM MECTHOCTSIX IO
BOIIPOCY «HapallMBaHUs JeMOrpapuuecKoro MoTeHIHala MaJOHACENCHHBIX PaOHOB Y30eKCKOM
CCP 1926-1941 rr». 3a cueT NOJUTHUKHU IepeceseHus: 10 Hayana BTopoil MupoBoi BOWHBI, ObLIN
BBISIBJIEHBI HECKOJIBKO (DaKTOB.

['maBHBIM siBisieTcss TOT (pakT, 4yTO OBLIA, BBEIEHA arpapHas IOJUTUKA COBETCKOTO
NPaBUTENICTBA B Y30EKHCTaHE, OCBOCHHE HOBBIX 3€Mellb M HUPPHUTallMOHHO-MEINOPATHBHBIX
cuctem.[13] Takke B MCClenOBaHUM ObLIa PACKpbITa CYIIHOCTh arpapHOi MOJUTHKUA COBETCKOTO
NpaBUTENbCTBA. ECiau aBTOp, B CBOMX MCCIIEAOBAHHUIX M3ydall CUTYalMIO MO BCEH pECIyOIUKU U
JIOBOEHHBIN NEpUOJI, TO B U3yUYEHUH IOJIHOTO aHAIN3a BHYTPEHHEH MUTpaluu, 1o o0jacTsM, Obun
UCMOJIb30BaHbl B pabore X.XoJIMyMHHOBa (Ha MpHMeEpe IOKHBIX obnacrteit), X.XyIIBakToBa (Ha
npumepe Mupzauyna) u b.PuzaeBa (Ha nmpumepe byxapckoii o6actn).

Bonpocsl, kacaromuecsi BHEIIHEH MHrpanuu, ObTM H3yueHbl B OCHOBHOM aBTOpaMHU U3
3apyOe’KHBIX CTpaH, KOTOPbIE TaKXKe MCCIEI0BAIN BOIPOCHI MOJIUTUKH BHEIIHEH Murpauuu. beum
U3y4YeHbl cTapble M HOBble paboThl mo murpamuu HaceneHuss B CCCP u Epome, Takxe Obun
paccMOTpeHbl  Bompockl UMMmurpanuu B COBETCKOM — IpaBUTEIbCTBE, U  OOecledYeHHus
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rapaHTHPOBaHHOU paboToil. ABTOpPBI, U3yYUBIIKE 3TH HampasieHus, - 3To M.Ilerpycek, Stephen
Castles and Mark Miller, Ceiina benxabu6 (nepeBox ¢ anrnuiickoro ot B.JI.Ho3emuera), Cédric
Audebert.[14]

TemaTnka MHUIrpalliOHHOM MOJIMTHKU M MOJMUTUKU BHEIIHEH MMIpaluH, Kak Mbl CMOTpPUM,
MPUBJICKJIa BHUMAaHUE MHOTHX HCCIIeIOBaTesel, KOTOpPbIE B M3YYEHHH 3TOrO II00aJIBHOrO BOMpOca
HE OCTaIUCh B CTOpOHE. [Ipo6ieMbl COOTHOLIEHMSI BIACTH, PEIMIUHN U KyJIbTYpHO-OBITOBOM KHU3HU
BHEIIHUX MUTPAHTOB B Y30ekucTane (0oarapsl, €BpeH, MOJISKU, HEMIIbI, TPEKH, MOHTOJIBI ).

3axkurouenue: Ilo pesynpraTaM Bcex MCCIEJOBaHMN O HMcTOopHorpaduu cieayer ocobo
OTMETHTB YTO POCT MPOMBIIUICHHOW MUTpaIiK B Y30eKkucTane, B TOM uuciie u B byxapckoii obiacry,
MNOJBMKHOCTh ~ TOPOJACKMX W CEIbCKMX  JKUTeNeidl, ObulM  BOBJIEYEHbl HE  TOJIBKO
BHYTPHPECITYOJIMKaHCKOM (popmate, HO U ObUTH aKTUBHBI B MEXPECITyOJIMKAaHCKOM MUTPAIIMOHHOM

mponeccaM, ri€ OHa okKkazajia OI'pOMHYIO IIOMOIIlb B pa3BUTHHU IIPOMBIINIJICHHO-CTPOUTCIBHOI'O CTPOSI.
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Annomayus. Maskyp Mmaxonada Y36eKucmon MyCMAKUIIUKKG —APUWAHOGH — KetilH
Kawxaoapé eunoamu paouocmanyusnapu, xycycan «Mawvany paouocmanyuacu @aorusmuHuHe
MA3MYHUU 84 UHCIMUMYYUOHAN HCUXAMAAPU UTMULI-MAXTUTUL ACOCOA YPSAHULSAH.

Kanum cyznap: Kawkaoapé paouocu, « Mawvany paouocmanyusicu, MyCmakuiiuk uuiiapu,
Xy0youtl oMmasuii axoopom 8ocumanapu, paouoIUUMmupUuuLIap.
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Annomayun. B Oannoli cmamve HA HAYYHO-AHATUMUYECKOU OCHO8E DPACCMAMPUBAIOMCH
cooepoicamenvhvle U UHCIMUMYYUOHANIbHbIE — ACHEKMbl  O0essMmeNbHOCU — PAOUOCHAHYUL
Kawrxaoapvunckou obnacmu, 6 vacmnocmu paouocmanyuu «Mawvany, 8 nepuoo nocie oopemeHus.
Vabexucmanom nesasucumocmu.

Knrwouegvie cnoea: Kawkadapvunckoe paduo, paouocmanyusi «Mawvany, 200bl
He3a8UCUMOCTU, Pe2UOHAIbHbIE CPeOCMBA MACCOBOU UHPopMayuL, paouosewanue.

Abstract. This article provides a scholarly and analytical study of the substantive and
institutional aspects of the activities of radio stations in the Kashkadarya region, particularly the
“Mash’al” radio station, after Uzbekistan gained independence.

Key words: Kashkadarya radio, “Mash’al” radio station, years of independence, regional
mass media, radio broadcasting.

Kupum. VY30eKMCTOH MyCTAKWUIMKKA SPUIITAHIAH CYHI JKAMHAT XASTHHHHT Gapuya
coxanapuja, ’KymjaJaH OMMaBHil axOOpOT BOocHUTalapu THU3UMHUIA XaM TyO cudar y3rapunuiapu
amMaJira olupwIIn. AHUKCA, Xy IyAUd paano3ITUTTUPHIIIIAD aX0JIUHU TE3KOP Ba UIIOHWIN aX00pOT
OusiaH TabMUHIIAMI, WKTUMOHMM-CUECUIN UCIOXO0TJIap Ma3MyHUHM OMMAara €TKa3WIl XamJa MUJUTUN
MabHABUATHU FOKCAITUPHUIIIA MYXUM WXKTHMOWN HMHCTUTYT cuaruma maxwianaw. [y mykran
HazapjaaH, Kamkanapé BUIIOSTH paguocTaHiusIapu (HaosMaTd MyCTaKWUIMK WHJUIapuaard Meaua
TapaKKUETUHU YpraHUIIIa aJoXy/1a UMUK aXaMHsT KacO 3Tajau.

Kumnuiok Ba dyekka XyAy/uiapja ra3era-KxypHasuiap eTHO OOpHUIM YeKJIaHTaH [MapouTaAa pajauo
SHT OMMAa0OI Ba TabCHUpPYaH axOOpOT BOcUTacu cudaruia axoJWHUHI KyHJAIUK Xa€Tura 4ykKyp
kupub 6opau. AitHukca, «Mairbam»y paguocTaHIUACH ¥3 3pup cuécaTu OpKaIu KHUIILJIOK aXOJHUCH,
JEXKOHJIap Ba UIMTYMWJIAPHUHT ax00poTra Oyiaran sXTUEKUHN KOHAUPUILTA XU3MAT KHJIH.

Apabouérnap Ttaxamam: MycTakwuiMK —HWWUIapua V36ekncron  oMMaBHii axbopor
BOCHTAJIapH TAPUXH Macajach OWp KATOp TAaIKUKOT Ba MAaTOyoT MaTepHauiapuaa EpUTHIITaH.
XycycaH, «Y30eKHCTOH MaTOyoTH» JKypHAIM caxudanapuia XyIyIuil pagdo Ba TeJeBHICHHE
daonmusTUTa OAaFMIUIAHTAH MakKoJajapAa PaAuOdIIUTTHPUIILIAPD Ma3MyHUHHM OOWHTHII, WKOIUN
CaBUSHU OIIMPUII XaMa KaMOATUYUINK (PUKpHUra TabCHP KYPCATHUII Macanalapy TaxX i KHUJIWHTaH
[1; 2; 3].

Aiinnkca, A. Mcokos Ba I1. Dprames Makonanapuia BUIOSAT palMOCUHUHT H)KTUMOUM-CUECUIA
axaMmuAaTy, a3¢up cuécatu Ba Kaapiap Qaonustura ypTHO0p Kapatwirad. 11y 6unan 6upra, ymymuii
Me/IMa TH3MMH/IA PaHOHHHT YPHH Y30eKkucToH PecryGuKkacy TeleBUICHHE Ba PaHO KOMIIAHUSACH
daomusTura oun ManOamapna kenr Eputwirad [4]. Kamkagapé Bunostuaa ¢aoiusT rOpUTTaH
PaAMOCTaHIMIIAP XAaKUAAard MablyMOTIIap 3Ca MaxCyC paguo MabIyMOT MOpTAJIapUAa yupaau
[5]. bupox wmamxyn amabuérnapaa Kamkamapé Buiosatn paamocu, XxycycaH «Marmrbam
PaIUOCTAHIMSICHHUHT MYCTaKWJUIMK HWWJUTapuaard (GaoiusTH KOMIUIEKC Ba THU3UMIM TaXJIHWI
KWJIMHMarad. Maskyp MakoJia aiiHaH 11y OYIITUKHY TYJIAUPUILITa KapaTHIraH.

Harunska Ba taxomn: 1991-innan Keiinn Y36eKucTon PecnyOnukacu TeneBuaeHHE Ba Ao
kommnanusicu (CPTPK) Tamkun stunau Ba paguoOaranan TapMOKJIapyd MYCTaKuWiI MUJUIANA Meaua
cudaruna saru popmataa aonuar Gomaaun. Maskyp AaBpaa paguocTaHIusuiap 3 dpupaapuHu
MaxaJUTMid THIA, jKaMoaTuMIMK MaHdaarimapura mociad KaiTa KOpHH 3TIuM xamaa axOopor,
MaJaHuM, WKTUMOUM mactypnap Tapkatau. Ly Owmman Oupra, pagmo xabapJopiuk Ba Kamoar
(UKpUHY AKIUITAHTUPHILIA MyXUM OMHIT OYi1au[4].

Maxamuii panno — OyTyH BUJIOAT aXOJIMCH YUyH MyXUM KOMMYHUKalus 6030pu 0ynuo, y:

e AX0OpOT TapKaTHII — I1axapJiap Ba KUIUIOK axOJUCUTa KOPUN J1aBIiaT, KaMOATUMIIUK Ba
MaxaJuTiid xabapiap TapKaTiu;

e Majganuii Tapakkuér — ¥y30ex TUIUAA MIUINH MaJaHWsT, aHbaHa Ba ypd-oJaTIapHU
Taprud KWy,
o Kamoar ¢uxpm — mMaxaumid WKTUMOMA MyaMMoJiap MaB3yJapuHU EpUTHO, axouu

buKpIapuHU MAKIIAaHTUPAHN.
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Kamkanapé paavocTaHuusuiapy MaxXauIdil pedTHHTM Ba THHIVIOBUM Tajaliapura Kypa
XKougom sdpupiapaa MyCUKHH, axOOpOoT Ba W)KTUMOMUH JacTypllapHH TapFud KWwinO KeIMoKJIa
(macanan, Vodiy Sadosi kabu paano crannusiapu Kamikagapéna xam smutuiaam)[5].

V36eKHCTOH MYCTaKMIUTMKKA SPUINTaHAaH KeHMH OMMaBHii aX00pOT BOCHTANapy TH3MMMIA,
KyMIIaJlaH paJrio coXacuaa XaM TyO cudar y3rapuuuiapy aMmaira omupuian. AMHUKCa, XyIyIHid Ba
KHIUIOK aXO0JMCHUra MYJDKaJUIAaHTaH PaJMOCTAHLUAIAP KAMUAT Xa€TUAa MyXUM ax00poT-Mabpuduii
MHCTUTYT cUdaTua MaKyIaHIid. AHa IIyHJail OMMaBUi axOOpOT BOoCcUTalapuaan oupu «Mamrbpam»
pasMOCTaHLMSCUIUD.

«Marmrpam» paHOCTaHIMSCHHH TAlIKWI 3TUII Fosicu Wik 6op Lllapod PamugoB tomonuman
wirapu cypuirad Oynau0, yHUHI acoCHi Makcaau KHMIUIOK axOJMCH, JI€XKOHJIap, YYIOHIap Ba
UITYMIAPHUHT ax00poTra Oynrad 3XTHEXHMHA KOHAUPHIIAAH noopar sau. Paguocranus 1979 itun
1 smBapgan y3 daonmstuHE Oouuab, nactinab Y36eKucToH paamocHHHHr «CYHITH ax6opor»
TaXpUpUATH TapkuOuna s¢upra uumkkad. Mok Oockuuma s¢up Baktu KyHura 6 coar 3THO
Ooenrunanran Oynu6, >Qup TYIKMHU ONMII Ba TETHIIM pyXcaTHOMajap Macajlacl Mypakkad
TAIIKWIANA [IAPOUTIA XA ITHIITaH.

MycTakuik Huiiapuaa Maxajuluid paanonapaa TYFpuian-TyFpu 3Gup aMaauéTHHUHT Hyira
Ky Kamkanapé panguocu gaonusatiaa xaMm MyXuM SSHTWIHKIapaad oupu 6ynran. 2001 iinnra
kenu0 paguofa MexHaT (axpuiliapu, WIFOp HMIIYMIAp Ba MyTaxaccHciap HINTHPOKMAA JaBpa
cyxOaTiapu, IIyHUHTJEK OaiipaM Ba MyXUM CaHa Ba TagOupliapra OarvIUIaHTaH >KOHIN YHKHIILIAP
TaIIKWI 3TWirad. by sca TuHrinoBuwiap 6uinaH GeBOCUTa MYJOKOTHH Ky4YaWTHUPHII, KaMOATUYMINK
(UKPHUHY MAKJUITAHTHPHUILIA PATAO POIMHU OUIMPHILTA XU3MAT KUJITaH.

AxOopoT cuécarua KyHHUHT J013ap0 MacajgajJapuHu MyXOKaMa KMIIHIL, )KaMUSATa KedaéTraH
HCJIOXOT Ba Y3TapUIUIAPHU IIAPXJIALI, axOJId MYaMMOJIADUHU OYMK EPUTHILNra MHTUIUII yCTYBOP
Bazudanapaan Oupu O6ynran. Kamkanapé pamumocu axOopoT Oepuliia XOJIUCIHK, TE3KOPJIHUK Ba
UUIOHWIMIMK  TaMoMwulapura amain Kwiudmra xapakat kwiarad. Ily Owuman  Owpra,
pasModMIMTTUPUIIIApa MMM Ba MabHAaBUM Macajajapra XaM ajoxujaa ybTHOOp KapaTHJTaH.
Mumuii KagpusTiiap, TApUXUNA XOTHPA, JABJIAT THIMHUHT KaMUAT Xa€THAArd YpHHU, MabHaBHi-
MabpuHUil MaB3yiaap MaxaJUIMi ayIuTOpHs yuyH Jona3ap0 HyHamum cudatuaa MyHTazam EpuTHO
oopunran. by sca Kamkanapé pagumocuauHr Hadakat axO0opoT ManOau, O0ajqku MabHABUM TapOus
BOCHUTAcH cu(aTHIaru aXaMUsITHHHA XaM OLIMPIaH.

2001 #imnira kenud BUIIOST TellepailoIapUHUHT MOJIMM-TeXHUKA 0a3aCHHU MyCTaXKamJlall Ba
Kagpiap CUECATMHM TaKOMWUIAIITHPHUINTa KapaTWiIraH HIUIAp M34YMI  JABOM OTTUPHITAH.
Kamkangapé pagnocunu € sKypHIUCT Kaapiap OWIaH TYJIIUPHIL, YIAPHUHT KacOui MaxopaTHHU
OLIMPUII Macajajapura ycTyBop axamusT oepuiras. by skapaénna AOmgycaman McokoB Maxamiuit
pasnoXKypHAJIMCTIIAp YUYH YCTO3 Ba Mypadbouii cudatuaa GpaoiausT OpuTraH.

Ymyman oaranpa, 2001 iun xonarura kypa Kamkanapé€ paguocu BUIIOAT aXOJIUCU YYYH
UIIOHWIN ax00poT MaHOau, MKTUMOMM-cUECUH skapaéHJIapHU €TKa3yBUYM caMapajii BOCHTa Xamja
MaxaJuTuil )KypHaIMCT Kaapiap Taiiépiam maktadbu cudartuna HaMo€H OYiaraH. YHHUHT (aoiausTu
MYCTAKWUTHK ~Huimapuia  Y30EKMCTOHAAa MaXalomii OMMaBHil axGOpOT —BOCHTAIAPUHUHT
MHCTUTYLMOHAJ BA Ma3MyHHH KUXATJaH pUBOKJIAHTAaHWHU SKKOJI aKc 3TTupaau.|[3]

XyJaoca. Mycrakwmuuk Hutapuna Kamkagapé€ paguocTtaHimusiiapu Maxaulvil skamoanap
y4yH MyXUM axOopoT Ba MajaHuil riardopma 0ynub xoinau. PaguoHUHT )KaMOATYMIUK (PUKPUHU
HIAKJUTAHTUPULI OYiinda YpHH, paKkaMIaIITHPHII JKapaHIapy/ia MITTHPOKH Ba )KaMOATYMITUK OniIaH
MYJIOKOTJIaTH POJIM WHiaH-imiara omuo O0opmokna. by TennmeHumst paguoctanuus (haoTusITHHA
sIHAjla KeHTalTHPUII Y4IyH MApT-IIapOUTIAp SIPAaTafi. -
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CABJIOTAP I''TYXOBCKUMHWHI STHI' YPTAHY KPACHOBOJICK KAPBOHHA
C.Haepy3oe, m. ¢p. n., oou., Mavmyn ynueepcumemu, Xuea

Annomayun. Maxonaoa Xusa 1873 vunu, noowo Poccusicu momoHuoan ucmuio KuiuHeay,
"I'anoumén wapmuomacu” ummuésniapuoan gouodananean pyc oguyepu A I'nyxoeckutinune Xusea
monnapu ounan Kacnuii oeneusu 6yiinad Kuiean mudicopamu XaKuoa ouxp opumuiaou.

Kanum cyznap: Xusa xownueu, Ianoumén wapmuomacu, Poccus npomexmopamu, cagoo
myHocabamaapu, A. Inyxosckutl, kapeow cagoocu, Kacnuiioyiu, ukmucoouii unmezpayus.

Annomayun. Cmamvs noceiujena auaiu3y mopeo80-3KOHOMUYECKOU OesmelbHOCMU,
uHuyuuposanHou oguyepom A. Inyxosckum 6 nepuod nocie YCMAHOBNEHUS NPOMEKmopama
Poccuiickoti umnepuu nao Xusuncxum xancmeom. Ha ocnose uzyuenus ucmopuyeckux ucmouHuKos
aemop uccieoyem OpeaHu3ayulo mop208020 Kapasawa no mapupymy Hoewiti Ypeenu —
Kpacnosoock.

Knroueeswvie cnosa: Xusunckoe xancmeo, I aHOUMAHCKUL 002080p, pOCCULICKULL NPOMEKMOopam,
mopeosvie omuowenus, A. Inyxosckuil, xapasannas mopeosns, Kacnuiickoe nobepedicoe,
9KOHOMUYECKAS. UHMe2PaAYUS.

Abstract. The article discusses Khiva's trade with goods in the Caspian Sea and coastal regions,
led by Russian officer A. Glukhovekskiy, who benefited from the privileges of the Gandimiyan Treaty
after the conquest of Khiva.

Keywords: Khiva Khanate, Gandimyan Treaty, Russian protectorate, trade relations, A.
Glukhovsky, caravan trade, Caspian coast, economic integration.

XwuBa, 1873 itmnu uctwio KwimHrady, [loamo Poccusicu Ba XuBa X0HUM ypracuja Ty3WiraH
lManaumén mapraomacu’[ 1] HUHT KYNITMHA MyHKTJIapU HadakaT pyc XapOuil )KaHroBap KOMILJIEKCH
Oanku, caBJI0 Ba CAaHOAT JOUpaNiapy YUIyH XaMm, Japomaja MaHOau cudaTuia XOHINK MOJIIapy OuiiaH
CaBJ0 COTHK KWIMILTA J1abBaT KWJIAPKaH, €Tapiu MIApOUT TYFAUPUO, KEHT Ba SPKUH HYI XaM o4nud
Oeprannu. XKymianaH, yiia Tapuxuil Xy #OKaTHUHT 6 Ba 7MyHKTIApHU XOHJIMKIA PyC cCaHOAT Ba CaB0
KanmuTaJMra KyJjiai Oyiras sxoisiapaa oMmOoopxoHasap Ba 1apé MpucTaHu, CaBo JYKOHJIApH Ba OOIITKa
3apyp aH)KOMJIAPUHU KypHILl XYKYKWHU TabMUHJIAraH/IH.

[aptHomanuHr 8, 9 Ba 11 nmynktinapu Poccust caBgorapiapuHu XOHIMK XyAyAUAa OJIUHTH 5
douznu “3akoT”’ TYNMoBUAAH ymMpOosa xanoc Kuiaau. LIIyHUHTIEK XOHJIMKHHHT axoiu sIlaiauraH
KaJba Ba IIaxapiapuja caB/lo COTUK BaKoJaTJapUHU TabMUHIA0 Oepau.

by 6opaga pyc MatOyoTu’pyc caBaorapu ydyH Oapua Imaxap Ba axoJd MaH3WJUIapu V3
JapBO3aJlapUHU KEHT ouraHiu. BU3HUHT caBorapiapuMu3 SHIWIMKAA Y3 KapBOHOOIIM Ba KapBOH
capoiinapura Ba kyniaad oMOopxoHanapra sra Oyiiau.

Pyc caBnorapu, sHAUIUKIA XOHIUK XYAYIUAa SpKUH KY4uO IOpHII XyKyKura sra. XuBaaaru
CaBJI0 YUyH spaTHiIraH mapout Ypra Ocuénunr byxopo Ba KYKOH XOHIMKIapUIar TapTuOIapaaH
MYTIaKo y3rauaaup, = neb €3ran sau”, MockoBckue Benomoctu [2]. Pyc caBmo Ba caBmorapimk
noupanapuHuHr “TanauMén maptHomacu’ Tydaiian spulrad BakojaTiapu EBpoma marOyoTuaa
XaM ¥3 akCUHH TOITaHIH.

Wnrmns matbyotn “Ieitnn Hproc” Pyc caBzo BakwmiapuHHr XuBa Ba Ypra Ocué
0030pJIapuHI MOHOTIONHS KHJIMIINIa KaThUi KapIIWINK KyprazapkaH ~“Pycmap spuiiran 60xcu3
CaBJ0 KWJIUII XYKYKH, MHTJIN3 caBjorapiapura xam teruuui oynumm, Ocué 0o3opu dakat oup Ky4
XyKMHUIa Koiamacnurura spummil 3apyp”’[3] ne6 tapkuanarangu. Jlapxakukar, XuBaga HIK Oop
XeUKaHJai 00Ky TYJIOBJIAPCU3 CaBAO KUJIWII WMKOHMSTHTA JpUINTaH pyc KapBoHm 1873 i
ceHTaA0pb Oonutapuna SAuru Ypranugan KpacHoBoack TomMoH iynra ynkan. UMTuésnu uik pyc caBao
KapBOHUHMHT Tamab0yckopu cudartunga, Poccust Gom mradbu odunepu, moamoikoBHUK A U
['myxoBckuit, Ha3apuna KpacHoBoack Amynapé iynmunan doiinananum xatapau 3au. Jlapxakukar
Oy #yn Tycukiap Ba XaBd xaTapaaH X0iau sMacau. JIekuH, myHra KapaMacaad Oy caBio WYTHHUHT
THXKOPAT y4yH aXaMHUATUHU XUC KWIAapKaH, [ JIyXOBCKuUH,, CaBIO KapBOHM Tau€piiall TapaaLyIuHH
kypaum “’[4] neb é3ranmu.
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By TapOupHUHT WIK  JaKMKJIApUIAHOK KaTop Myammomap o3 Oepabomnuiaad. XaTTo
KyJIailIMKJIap, UMTHE3IAp OYnImra KapaMmacaad, KapBoH caduaa UXTUEpU Oopaaurad Xu3MaTdu
TonwiIMagu. JIekuH, caxpojard TYpKMaHJIapHUHI axBOJMHM YpPraHulll HaTHXKacujaa, CaBJo
KapBOHUHHU MyJira KYWHIIra 4opa TOMHJITaH U,

OpoH, Adpronucron Ba Kacninit Tomonnapra capo umu 6uiad 6up Heda MapTa cadap Kuira,
KapBOH €TakuucH cu(aThaa KaTHALUTaH KUIIWIap TonuiauO Konau. JlekuH, cadapra kapBOH
IOKJIApUHU 3JTaIUraH TysUIapHU Ba Ty €TaKYMJIAPUHU TONHIIAA KUMMHYMIMKIAP TYFUIIIN.

Tysutapunu Oepuilra XEYKUM pPO3WIMK OepmaraHau. byHra acocuit ca6ab “I'aHnumén
mapTHOMAacH Ta OMHOAH TypKMaHJapra IOKJIATWITaH >KapuMma MaOJiaFd XucoOura” TysUIapHH PycC
MabMypHUSATH TOPTHO oiamokum’[5], aeran ¢ukp maxwianranau. lllyHuHrnexk aynma” TypkMmaH
KaBMJIapu opacuza Pycnap opkara KailTu0 xeTuiia TysjJapuMU3HI TOPTHO onaaunap” aeran Gukp
XaMm MaBxya 5a4u. Huxodrt, kapBoHHHM Hyira Tai€pianiia, KaTop MyaMMoJIapra €4uM TOIMIIIH.

Suru Ypranu KpacHoBojack caBao kapBoHu 1873 iinn centsOppr Oommpa iynra oTiaHu.
KapBoH tapkubupa umoHuan maxc cudaruga SAurm Ypranwik HMo6onynna AGaynna y¥nu Ba
KapBoHra xammosuiukka &mranran Kytym Xycaiiun y¥au Ba KpacHoBoickka kyuuO keTa€rraH
KOPa4dyKJIUK TYpKMaH HUTUT OOp 3/1.

KapBonbommmmkka Axmamaa OMouaypau YV¥au taiinananrangn. Y Kopakym opkaim yTran
CaB/l0 KapBOHJIApUIa €TAaKYWJIMK KWIraHu Oouc, Y3 MIIMHMHT ycTacu 3au. KapBon caduna
XaMMOJUTHKKA EIutanran 1 5 Hadap ok TamryBumiap Xam 6yimmo, 21 kummaan noopart KapBOH TapKUOH
makyanranay . Miram xaiiBonnapuaas 2 ot, 10 smak, 66 Tys 60p 314 Xooc.

Kapson cadumaru xap Oup Tysra 9 twianaH, skabmu 81 Tanra, seam 20py6ns 20 THHWH
XKMHIa KHpa XaKd XapakaT KWIMHTAaHU Xosija, xap Oup Oom Tysra Xaxmu ypradal2 myn
OFUPJIMKIAru MoJ okianau [6]. KapBoH cadunaru uirdu XxaliBOHJIApH YIyH €M Xalllak FaMIaHMa/IH.
@axat O1nap y4yH KyHUra MKKM XOBYY MUKAOPH/IA )KYXOPH TOHU OJMHIaHIH.

KapBonmaru xapoup kuim 3 ucrarura OMHOaH FAMUHU KypapKaH, anoarra, Y3u Ouian iynra
rypyd, 40oil Ba HOH, Ty3 Kabu MaxcyiomiapHu oiranaud. Cadap naBomuzaa iynara xap Oup Kuum
Xxycobura 6up Ba OTIap y4yH UKKU TYPCYKAa CyB OJUHTaH[IH.

KapBon caduparu #ynoBunnap Tysjgap eJKajapura YpHAIITUPUITaH YpUHAUKIapAa
xonnamu6 omumau. lynunraek KpacHoBojckka maiinanrad oup Hagap WYI0BYM O0TAA, XU3MATYH
Ba XaMMoOJIap 3ca, slakiapaa cadapHd JaBoM Kuigupuinu. CaBao KapBOHMHUHT Hynjnaru
XapaKkaTUHU XUCOO KUTOO KWINIIHY, SbHU YIYOB XMCOOMHU TYPKMaH OTIUKJIApHU SXIIN OUITUIITaH.

KapBon 0ocu6 yTran macoda MaH3WI TyulyHYacuaa udoanaHrad. bup MaH3miIHM KapBOH
¥praua xucobna, Scoatna 6ocub yrran. TysHHHT KapBOHJAru Xapakatu coatura 3, 3, 5 BepcTh
xucobuaa 6yaran. XapOup MaH3wI TaxMUHaH 1 8 BepcTh iy Macogacuia XucoOIaHraH.

Jlactia6 caByo KapBOHH Y3 XapakaTuuu Sluru Vpranunan Usmyxump Ba Ypra Kyitn opkamu
1opu0, KpacHoBoackka YHMKUIIHM MYyiDKayutaraau. Jlekusn, Oy WYJIHUHT Taka TypKMaHJIapu
VpamugaHn ytumum xaBguu Oynumm Tydainu, xapBoH ¥3 cadapunu Mamyxmmp iynu opkanmu
Yopumnu Ba amwim Kyaykiapuaa TyHa0, KpacHoBoackka yukumrHu MakOyn tomau. Hlynnaii
KUIHO ceHTs0ph ot Oommaa SIuru Ypranynan Wynra yukkaH KapBoH 1, 5 KyH iy ropu0, 3 maH3uI
Macodanu 6ocud ytrad, FazaBoT Kampacura KUpUO KeJIH.

Ky3aryBun Hazapua, KapBOH Ke4raH Wyiap MmaxTa3op Ba UIAaK €TUIITHPHILI YUyH 3apyp TyT
JmapaxTiapu OwiaH KOIUIaHTaH, TyT30p Oofyap OynmO, XOHJIMKHMHT 0007 epijapu >Au. XuBa
XOHJIUTHJIA MaXaJUIMH YUKUDP CyBU OWJIaH CyFOpUJIaJUTraH MacKaHJIap O3UK OBKAT Ba OOFIOPUMITUK
MaxcCyJI0TJIapy €TUILTUPUIIAAUTaH KONIapaup.

CaBno kapBonu iynuaarn FazaBor kampacupan M3myxmumprada Oynran macoda HKKUTa
MaH3UJ Ba OMp KE4yBHHU TamKwi Kwiranav. /lam omum y4dyH kapBoH M3myxmmupnan 6 BepcTb
Macogaaara yKy3, canax, KyjJqdapa ypyrJIapu siaijurad Man3ui Tanianad. KapBoH nam onumira
TyxTarad ymoOy ypampaa typkmaniapHuHr 200ra skuH yonupu Tukwirauad. CaBro KapBOoHU Oy
KYHUMroxjaa 4KyHraya TYyXTauuo KoJau

. I3myxmpaad 4uKKaH caB/io KapBOHU OJIIWJIa OMpP KyHJIHMK Y11, y30K Macoda Typranau. by
OyTyH Oup MaH3WiI, OMp KeuyBHM Tallkui Kuiapau. KapBon iynuma k¥l Ky3uinap momgacuHH
eTakjaéTrad OMpruHa YYMOH KYpUHAM Xosoc. Tysutap ropaaurad Wya KeHr Ba TEKHC OYIuIImra
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KapaMmacjaH, AEApJIMK Ha OMPOH apWK, HAa OKAap CyB WHIIOOTJIApH KYpHHMacau. JIeKWH, KapBOH
nymuna Tysmap yayH €HTOK, OKOOII Ba CAKCOBYJI KaOW 4YJ1 YCUMIIMKIIApU MYIT KYJT S/H.

beryxToB, aespnuk 10 coat iyn ropran xapBoH Yaroimu capaobacuja Aam OJIMIITa KYIIT
Tamany. Myira taiiépraprapiank KypriapkaH, CyB HANILIAPH “TYPCYK “1ap KailTafaH TyIIHpHIIIH.
KapBonOommu oparnaruzpail, TOHI OTapJaH MKKM coardya OJAMH HyJOBUMJIApHU Wynra
OTJIaHTHpApKaH, HaBOATJAarn MaH3WJ TaXMUHAH Oeml coaTyiMK Macoda O0YiIud, KyHHUHT dpTala0Ku
BaKTHJ1a KEUWIIIH.

KapBoH #iynoBunnapu IespirK yd coardya €HTHIITMHA JaM ojirad, sHa iynara Tymuo, 0enoéH
gynma Oem coarinuk mMacodanu 6ocub yrumimu. Kedacu TyH OYiinM ropuraH KapBOH dpTacu coaT
8napna”’Kusmmua”aa tyxraau. Kopakym 6arpuma KeHr uyi y3pa €ctaHub €Trad Kaaumru Oy Kayibaa,
KYPFOH XapoOallapiHH SCIATyBYH JIOW JIEBOp Mapuanapd, byrok xopasMmmioxjap cajlTaHaTHIaH
ryBoxJuk Oepapau. "Kusmimua” Y3WHUHT apXawK XoJjaTuja Kyrmiad MuinraH FUINTIAp Ba OoIka
KypPWIUII MaTepualllapy MapyalapuHu y3ura ypad onraH xonma éctaHu® érapka, 2 -3 BEPCTH
Y3YHJIMKIAard MaKOHHHU STaJUIapau.

Kampa arpodmapu KyrOK cakcaByJ30p Ba TypiaH TyMaH caxpo YCHUMIMKIApHIaH HOOpaT
YyaHran3opHU dcnatapau. Kusunya kanpacujgaru KyIyKjiap CyBH IIUPUHINTY, HUUMIUINTH OWIIaH
spTHOOpra noukaup. KapBoH cadumaru XxapOoup KUK CyBJIaH MHUPUKHO MUapKaH, caxpo OVitimad
caapn HUXOSTIA Xy3piH M. Myira oxaTaaruuek 1am onmb, Taiiéprapimk Kypuirad, Hap6aTaru
MaH3mw1 Yopunr 'ToMoH opwinu. Kusmmga Kanpbacunan sHIUTHHA Oup Macodanu yTrad, KaauMra
Kanba xapoOanmapu Ky3ra TanuiaHau. JIGKMH KypuraH apuk Ba KaHaiap, CEHTAOpPh ONMHHHT
XKazupama UCCUK Ky€mu TadTHIa CyBCU3IMKIaH ka0p TopTaéTraniai 31u.

TeBapak atpod xap rairufail cakcoBys Ba OOIIKa 4yn YCUMIIMKIIapura Ooiiek KypuHapIu.
Mynuna fespiuK MKKH MaH3uI MacoaHu GOCHG YTraH CaBio KapBOHHM, AMYIapéHHHI KypHraH
V3aHura kenub Konranau. Maxannmuid axoiau yHu y3napuda “Apac napé”neitumapau. apé y3anuau
TY3JIMK Ba Kypurad KaMHIL30pJiap drajijiaraiiy.

IjnoBumnap Gup Heua BepcTh Macoanard iyiHE Gocub yTrad, KaauMIH KaTTardHa OHUp
KaJibara pyrmapa Keauuiau. XapoOoa3opHH 3CIIaTyBUYHU Yl )KOWJIap IEBOPH, JION Maxcajlapu Ky3aTyBUH
Ha3zapuJa, ypra acp XopasMUNUIapUHUKUATA YXILUAII, YHCO3JIUK apXUTEKTYPaCUHU HAMOEH KUJIApIH.
Kanba Fapu0 [lloxcanam xank nocronuaaru [lloxcanam Homu Ousian aTanap/u.

Casno xapBonu llloxcanaam KajgbacuJjaH YMKUO JesIpiIMK, Oup YakupuM iy ropray, Yopunuim
KyHanrocura keiaud tyxrtaau. Yopunumaa 12 ta Kyayk O0ynuO, yJapHUHT YyKypiaurua 9 caxeHb
atpoduna 31u. bab3u Kyaykiaapaard cyB MUMMIIMKKA SPOKCH3 31u. Spunui mMackaHu 3ca, KyxHa
VYpranu uynuaa xoviaiirat.

KapBon #ynunaru [lammm mackanu sca, YopuiumaaH Aespiavk Oeml MaH3WUIMK Macodanaa
0ynn0, MKKH, UKKH SPUM KYHJIMK HYJIaAup Ba yHH KapBOH y4 KeuyBJaruHa 00cu0 YTUIIM MyMKHH.
Jannu Kanbacuia UKKATA KyIyK MaBxy/.

VYnapaas yu cakeHb UyKypJIUKJIaH CyB TOPTHO OJIMHIaHU X0J1/1a, YHU XaM (akaTruHa KaitHaTuo
uuca Oynapau. JIekMH KyAyKJIapHUHT KyWH KUCMH TOII OWJIaH Tepuwind, MycTaxKamJIaHTaHJIUTH
HynoBumiapaa axonud OMp TaaccypoT Koiauprangail 6ynnu. AiHan Oy mackanma Jlamim 6060
caxkraroxu xam Oop skaH. CaBJo KapBOHMHUHI TYpPT Hadap XuU3MaTyM XaMMOJM YIIOK TypKMaH
ypyrunan Oynran Oy Kumwiap Y3JapuHUHT €TTH WU MyKajajaaM J3pOoH KapBOHHM caduaa XuBa
mlaxpura Myl TyTraH DaiTHa Taka TYpPKMAHJIApU KapOKYWMIapy TOMOHHWJAH VIJIMPWITaH
KapuHAOIIH KaOpUHH 3UEpaT KUJIHINTA HYIra YMKKaH! XaMOH, UKKU KyH JJaBOMHJIA HYIaH agamuo
KOJIMILTaH.

3ypra ymap XoJHMJaruHa yjapHU TOMHMO KenTupumrad, capu TYIIUpWITraH KapBOH, MY,
cadapunu naBoM >1au. CaBno kapBoHM HaBOaTdaru KyHanra Tanrpu OyJoK TOMOH Hynra Tymuo
SHJIUTHHA OUp Maco(aHu KeuraHu XaMoH, KaTTa Oup Kyira Ky3mnapu TylmapkaH, Iy€ Kkarra JIeHIu3ra
KenmuO KoJraHaal Xxypcana oymuman, apcycku Oy IIOUTHK OHJIapH y30KKa dy3miMaranau. KapBon
¥3 iynunan apamran 31u. Kaiiragan oprra ropunub6, ssnal 0 BEpcts Macodanaru HyaHM YTrad, KapBOH
V3 Mynura TymaoJiraijiy.

MynoBumnap omauparn HapGaTmary MaHsun TaHrmu GyIOK KyAyFd 31. YHTa eTHII ydyH
KapBOH 4 MaH3WJ Yyi4doBiaaru macodaHu O0ocuO YTHIIM Kepak, ssbHU Yy OUp SPUM KYHJIUK WY
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cudaruaa, KK KedyBaaH uOopat 31u. TaHrpuOylnoK CyBH MUMINTa SPOKCU3 YMKKaHAU. HuUxosT
Jdyayp MackaHuJaruHa, WyJIOBUMIAp Ma3ald WYMMIIMK CyBHJAH KOHMO W4MO, Xy3yp KHUIMILIH.
KyaykHuHr TeBapak atpoduiapd, SKMH SKUHJIapAa Ky4uO KeTraH, TYpKMaHJapHUHT Ky4YMaHYd
4OpBaJOp TypMYUI Tap3UJaH CakJIaHUO KOJIaH YOIUp YCKyHajapH, TaHIUP, KO30H YUOK Ba OolIKa
xa€Tuil 3apyp aménapu ryBoxjMK oepap/au.

CaBno kapBoHM acocuii MaH3WJ KpacHOBOJACKKA €TryHYa OJIIMHAA Xaiu Snamiam, AYUKUAP
KyHanFajgapuHu KeunO yrumm 3apyp »au. Kelimnrm Oy KyHanramapia KapBOH YUYyH JESPIIHK
KUMMHYWIMKIIAp Ce3WIMaan. “Snamam’na 1am oapkaH MyJoBUMIIap MaBXKyl UKKU KYJIYK CyBUJaH
XaM nyu0 Maszza Kuiaumau. JIeKWH, caBio KapBOHMHMHT acocuid MaH3win KpacHOBOJCK mHIaxpu
O0ynu0, yHraya WYyJIOBUMJIAp MKKH MaH3WI OpalMrujard mMacodanu O0CHO YTHUIM 3apyp, AeMak
OJIMHA Xalli OMp KaTTaruHa reorpaguk Ke4yB MaBXKyA. XUBa XOHJIUTH caBAo KapBoHiapu 19 acp
UKKUHYM sipMuja Xam Saru Yprand KpacHoBoACK HYyHANUIIIKIA TUXKOpATra opraiau. SAuru Ypranu
KapBOHU XaM ymOy iynanmumaa KpacHoBoackkaya 6yiran Macoanu MyspKaiarasiu.

1. Fo3oBoT 2 MaH3uI1, 2. KeuyB

. 2. I3myxumnp 2maH3u, 1keuys.

3. Yaramum 1man3un, 1keuys.

4. Ku3wiua kabiaa 3MaH3ui, 2KEqyB.

5. YopmmnuSmaniui, 3KkeqyB.

6. Hammu5 man3ui. 3kedyB.

7. Tanrpu Oynok4maH3ui, 3KeuyB.

8. dyayp2man3ui, 1keuys.

9. Snamam4mMaH3mI2KeuyB.

10. Suynkuplmanzun, 1xeuys.

11. KpacHoBojack 2maH3ui, 1kedyB.

KapBon 32man3un (xapoup mansui 18 BepcTs xucobuaa), xabmu 576 BepcT HyaHu 60cud
yrou. Cadap xapaéHuga KapBOH YTraH HYJTHM KapBOHOOIIM TaxXJIWIM4a XHU3XMaTywiiap Ba
XaMMOJIJIMKKA €JJTaHTaH TYPKMaH HUTUTIIApY MEXHAT XKapa€HUAa CyCTKAIUIMKKA WY KYWHIIH, KYTI
MeXHaT BaKTHMHM JlaM OJIMILTa KapaTHIITraH. XarTo, TypKMaHIap/aH &IaHrad Tysuiap Xam cadap
JaBOMMJIA U1 kapaéHura (aosl TOPTUIMAraHJINIy aHUKJIaHAW. ByHM Tyskamap opkara KalTHII
YUYH TysSJapUuHH asTaHINry 1e0 Kapayay.

KapBonnunr xapakaru 6up kyHaa 8, 9, 10 coar xucobuaa yukapkad, 14 coaTinuk BakT Jam
om0 xopauk uukapumra capduanrad. lly macamana, xo3okimap €/UlaHraH KapBOHJapia Hyn
xapakaTu 16coarra uy3uiapkaH, CYyTKaHUHT KOJTaH § COaTH JlaM OJIUINTa aXpaTUJIUIIH, aadarTa
KapBOH CaBJOCH yuyH Had keatupumu OerymoH »au. KapBon fnrm Ypranu Ba KpacHoBojick
nyHamummaaru macodanu 12 keua KyHAy3zla OocuO YTHUIIM MYMKHUH 314, JIEKMH 22 cyTkara
qy3uiaraHd OoucCHM XaM aHa InyHjaa. by HyHanumparm kapBoH cadap JaBoMHIA KaTop
Ky/aiimiKiapan (o [aTaHnIITa IAPOUT MaBKy 1 311, M1 1aBoMua OTIap Ba SIIAKIAp YUyH KK
YT, Xamaxk MYJUIMTH, Tysulapra KyM MIApOMTHIA JAEApIMK Xap Kagamjaa OoKOoml Ba EHTOK30piap
MaBXyJUIMTY KapBOH Y4yH MyaMMO TyFIUpMacu.

XUBaIMK TysKall cyx0aruaa” KO30K uyJIapuaan roprad kapBoH, OpenOyprraya ropapkaHcaH
9yJ MHMCIIU Tall TaKHUp, Y€ epaH XeUHNMa YHMarasaau, ’aest TacBUpJIaral/iu.

Suru Ypranu kapsonu KpacHoBo/ick/1a HUXOATAA KyBaHWIM KYTUO OJHH]IH.

KapBoH maxapia >KOWJAIIMIIM XAaMOH, KapBOHHMHI HIIYM XalBOHJAapura €M, Xamlak
Myammocu TyFuiu. KapBoH cadugaru iy xailBoOHJIapUHU MIaXap/AaH SpuM MaH3WI Macodaaaru
epiapra ynkapu0, ymad typunub 6okumira Tyrpu kennu. KpacHoBoack nmopt cudaruaa pyciap
TOMOHUJAH KypwiuO moBuil Kacruit Oyiimaa neHrus opkajid KeinraH pyc Ba OoIIKa JaBiat
CaBJIOrapJIAPUHUHT MOJUIAPUHHU Y3UTa KaMIIapH.

KpacHoBojack 0030pu KaHUAIMK Typid TyMaH MoJuiapra TyauO Tomub €TMacuH, XMBAIUKIAP
Ha3zapuja, XOHJHMKAArd ©0030p HapxjapuJaH aHya OajmaHUIMrd Ba ynap (QakartruHa rye,
MyJKIOpJapra MoOcCJIaHrasgai »saM. JlapXakukaT, KapBOH XucoOMJaru EJUIaHWIraH WIT4U
XaWBOHJIAPHHU STajapy KeMa Ba KalMKJIapaa y30KIapAaH KeATHPUWITaH eM XallakIapHu cOTUO oo
Ookumranau. XuBa kapBoHu KpacHoBoICK/1a Oent KyH KOO KET/IH.
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[Toptra xupu® kenran “KaBka3 Ba MepKypuil”)KaMUSTHHUHT TypKMaH’ mapaxofu SHru
VYpranu, KpacHOBOJCK caB10 KapBOHMHU AcCTpaxaHra €Tka3uO OepHuIlll MabCYJIUATHHU V3 OyiHUTA
onmu. [lapaxon coar 12 napma moptaan yuKapkaH, Oup spuM KyH JaBOMHUJA JCHTU3Aa Cy3u0, baky
nraxpujaa jgaHrap tanviaad. [lopt maiigoHuaa kapBOH MoJIapuIaH OMp KMCMH CaBIOTa KYWHIIH.
Kopakyn TepucuHuHT Xap yH qonacu 50 pyOiman KyMyIl IyJl XUCOOUAa, JOHAacura SpyOiian Hapx
OeNrIaH .

1y napxna momtap cotmu6, 1000 tepunan capporap 1000 py6n Mukaopuaa 3apap Kyprad,
MOJUTAPUHU HMFUIITHPUO Kemara yTupa Ko, Kacnmii y3pa TYKku3 KyH cysrad “TypkMan” kemacu
Actpaxanra etu0 kenau. MHCITU IKCHEPUMEHT cudaThaa UMTUE3NN TAIIKWAI KWIMHTAH CaBJIO
KapBOHM HATIKANApUHKM SKyHJIaraH xojiga Oom mTad oduiepd, MOANOIKOBHUK HHUPHUK
TrkoparunAnekcanap [myxosckuit”OumuukaaPyc caBno, caHoaTr aoupaiapu y4yH MYHTa3aMm
paBuIla XrUBa XOHIUTH OpKaAIH AMyaapé FOKOpU OKMUMH 0Yiis1ad XuHIUCTOH, A(DFOHUCTOH, DPOH
BaKaBka3 opkamu Kacnmiina cy3u6, Bonra mapécmma MockBa miaxpura Kelull MyMKHHIHTHHU
kypcatau([7]”’, nesa Tabkuanaranad. byHpail Twkopar rosicu HadakaT pyc CcaBIO caHOAT Oankw,
xapOuii Toupa BaKWIapyura XaM MabKyJl TyIITaHIH.

“TI'anguMEH IIapTHOMACH dHIWIIMKIA, PyC CaBIO CaHOAT BakWiulapura XuBajga O0XcwH3,
TYJIOBIIAPCU3 CaBJ0 KWIMII XyKyKHUTa TapoB cudaruiga KyWWIapKaH, YIKaHH 4YOPH3M BacCalH,
xomami€ 6azacu cudaTuaa Kapaira mapouT TyFIUPraH/Iu.

Hespnuk, Tynamurnya Yopusm mandaarnapura Oyicynaupwiran ['aHauMEH mapTHOMacH
uMKoHusTIapuaan Fapouii EBponaga xam caHoatuu Ba THXKOpaT axJjid XaM MaHdaaTaop Oymumira
Xapakar Kwiranad. MaH(aaTIoOpIuTHHA OYMK OWIMH Oa€H KWJIapKaH HWHIJIM3 MAaTOyOTH OpTraHH
6yavum “Jleiinm Hproc” mommo PoccuscuHuHr Ypra Ocné GO30pIapuHH MOHOIONMS KHIJIHII
cuécaTiHN Kopanapkan 0up mamiakar maHpaaTmapuHuHr Ocu€ 0030pHIa XYKMPOHJIHMTHUTA YEeK
KYHUII 3apyp, YyHKH HHIJIM3 CaBJIOTrapiapu xam, pyciap KaOu OO0XKCH3 caBIO THXKOpaTura
XaKuaup”’, 1ed é3ranau.

V3 BakTuaa “Tanaumén Omtumu’’ra Kapmu Fapouit EBporna mMatOyoTuaa mMIOB HMIOBKUHIAP
kyTapuaranamky, Poccust Ypra Ocué 6030pnapy, XoMané Maxcy/IoTIapura SKKa Y3H XyKMPOHINK
KUJIUIINTAa HOpO3WIMKIap Ounaupuiranad. bynmail cuécuit xkapaéumapaa Y3MHUHT HKTHUCOIUMN
MaH(aaTiapy HyIMaa MHIIH3 XykailMHnapura enka tyrapkan Typkus matOyotu, Ypra Ocuéra
eJIKaONUIMK  Xaénuaa “YCMOHMMIap OWMJIACHMHUHT TIyé ¥3  KapJouulapuiaH  axpanud
Konmaciaurura”’[9] ypunam.

XuBa UCTWIIO KWIMHray, Poccusi kanuranu TyJnanuruya XyKMpPOHJIMKHM Y3 KYJIUra OJITaHIu.
Pyc matOyoTu opranu "onoc, ”aHaunmkAa pyc capaorapiaapy XvuBa MOJJIAPUHU TYFPUAAH TYFPU UITK
KynnaH onu0, Heda 6op ommpud OomKa 6030piapaa coTHIl UMKOHUSTUTA 3ra Oynumiau [10]”, ned
kypcatranau. Illynmait wkunuO, “T'aHnuM@H  mapTHOMacu” HHUHT OOKCHU3  CaBIO  KWJIMII
UMKOHUSATHAAH Had Kypran [ TyXoBCKUM Y3MHUHT OMPHUHYM CaB0 KAPBOHUHU IOPUTUO, MaxXayuIui
XuBa caB/l0 MOJUTAPUHU WK KYJ/1aH ap30H 010, YHU UCTEbMOJIYUTA €TKA3UIIHU CUHA0 KYprauau.

VYHusr Oy Tikopatu keiinaru Xusa Ba Poccust caBio ajokanapura KeHI WYl OuraHiy.
OOMJTATAHWITAH AJJABUETJIAP PYHXATH:

1. XKyxorckuii C B. Cromennst Poccuii ¢ Byxapoii u XuBoii 3a mocienaue Tpéxcoraerne, [lerporpan 1915, 179 -
1836etnapmu.

2. Mockosckue BenomocTu, 1873, 2870er.

3. Marepwuansl 1J11 onricanus XuBHHCKOro moxoaa 1873r, Tamkent 1881, 14 Ger.

4. T'myxosckuif A 1. O Toproseix nmyTsax B CpeqHior0 A3uI0 Ul KOMHUTETa COAEHCTBUS PYCCKOHW TOPIrOBIU U
MPOMBIIUIEHHOCTH. TypKecTaHCKuil COOpHUK TOM 26. 7 Ger.

5. T'myxoBckuit A M. Onmucanue cHapsKeHHs M OBIJKCHHsI NEPBOrO KapaBaHa OTIPABIEHHOIO IO 3aHATHH
pycckumu Boiickamu XuBbl. TypkecraHckuil cOOpHUK, ToM 263. 150 -156 Gern.

6. I'myxoBckuii A U. IepBriii Toprosolit kapaBan ot HoBoro Yprenua B KpacHoBozack B centsaopst 1873 rony.
Typxectanckuii coopauk Tom 123. 157 Geru.

7. I'myxoBckuit A U, yma acap, Typkectanckuii coopauk ToM 123. 157 163 Getn.

8. I'pynés M. ConépamnuectBo Poccuii m Anurnuii B Cpenneit Azuit. Cn6, 1909. 200 6etn.

9. bupxessie BemomocTH, 1873, Ne311.

10. rasera I'omoc, 1870, Ne336.
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YK 633.52(575.12)(091)
YCHUJIEHUE XJIONMKOBOM MOHOIIOJINA B CYPXAHJAPBMHCKOM OBJIACTH U
ET'O COIIUAJIBHO-OKOHOMHWYECKHUE NNOCJIEACTBUSA
O.M. Hazapoe, npenooasamens, Tepme3ckuit ynugepcumem IKoHomuku u cepeuca, Tepme3

Annotatsiya. Magolada XX asrning 80-yillarida O ‘zbekiston SSRda amalga oshirilgan siyosiy
va ijtimoly kampaniya — “paxta ishi”ga doir ma’lumotlar tahlil gilingan. Ilmiy tadgiqotlar va
adabiyotlar asosida Surxondaryo viloyatida qishlog xo ‘jaligi, ozig-ovgat ta’minoti hamda
sanoatning holati, paxta yakkahokimligining kuchayishi va uning “qayta qurish” davrida Sovet
Ittifogidagi ijtimoiy-igtisodiy ogibatlari o ‘rganilgan.

Kalit so ‘zlar: xom paxta, paxta yakkahokimligi, ijtimoiy-igtisodiy ingiroz, poraxo ‘rlik, kadrlar,
sud, jinoiy javobgarlik, ozodlikdan mahrum etish, oglash.

Armomauuﬂ. B cmamve AHAIUZUPOBAHDbL ceedenust 0 NOAUMUYECKol U COL;MCIJZbHOIZ Komnaruu
«xnonkosoe denoy, nposedennsili 8 Yzoexckou CCP 6 80-e 200v1 XX 6exa. C nomowbto HayuHvix
mpyooe u Jaumepamypsbl UCCLEO08AHO NOJIONHCEHUE CEeNbCKO20 XO03AUCMEA, NPOO0BOIbCIBUS,
npOMblLULIEHHOCMU CypxaHdapbuHCKoﬁ 06]16[01’)’114, Yycujilenue Xjlonkoeoblx MOHONOJIUL U €20 COUUallbHO-
OKOHOMUYECKUE NOCIeOCMEBUsL 6 nepuod «nepecmpozixu» 6 CosemcKkom corose.

Knroueewte cnosa: XJIONOK-Cblpey, XJ10nKoeas MOHONOJIUA, COL;ua.fleO'SKOHOMu’{€CKMZZ Kpusuc,
635MoYHU4Yecmaeo, Ka@pbl, Cy(), Y20J106HAsl OMBENICMBEHHOCNTb, TUUEHUE 060600bl, onpaedaﬂue.

Abstract. It is analyzed scientific information about the “cotton affair” which is considered the
political and social company that held in the Uzbek SSR in the 80s of the twentieth century in this
article. It is studied the state of agriculture, food, and industry in the Surkhandarya region, the
strengthening of cotton monopolies, and its socio-economic consequences in the period of the
"reconstruction” process in the whole territory of the Soviet Union by the help of scientific work and
kinds of literature that were illuminated these situations.

Key words: raw cotton, cotton monopoly, socio-economic crisis, bribery, personnel, court,
criminal liability, imprisonment, justification.

B nmpouecce peanuzanuy MOJUTUKA COBETCKOM XJIONKOBOM MOHOMNOJIMM, Hapsiay C
pacxuIleHNeM HallMOHAJIbHBIX OOTraTCTB, OCYIIECTBISIACH U MOJIUTHKA IPOTUB 0ObIYAEB, IEHHOCTEN
1 00psIIOB MpEICTABUTEINIEH MECTHON HAIMK. DTOT Ipoliece nmpoTtekali B CypXxaHaapbUHCKON 001acTu
cBoeoOpa3Ho. B Hauane 80-X conuanbHO-?KOHOMMYECKHM MOJOXKEHHWE HaceNeHHs YXY/IIININCH,
HEXBaTKa TOBapoB, Oe3pabotuiia Bo3pocia. XoTa Oe3paboThily B Kpae MOXKHO ObUIO ObI
JIMKBUAMPOBATH ITyTEM pa3BUTHS JAPYTUX OTpaciel celbCKOro Xo3siiicTBa M mpoMsblnuieHHocTd. Ho
XJIOIIKOBAsi MOHOIOJIUS HE 1103BOJIsUIa. [[poMBIIUIEHHOCTh pa3BUBaJIach KpailHe MEJUIEHHO.

CBeieHHs O colManbHO-3KOHOMUYECKOM »kn3HN CypxaHaapbHHCKOR oOmactu B 80-X rojpax
MIPOLIUIOTO BeKa MOKHO HalTH B ponaax 58, 86, 1714, 2806 HaunonanpHoro apxupa Y30ekucTana
u ¢oumax 12, 45,72, 77, 100, 361, 446, 580 CypxanaappHHCKOTO 00JacTHOTO apxuBa. Takxke mpu
HalMCaHUHM CTAaTbHU, IIOMHMO apXWUBHBIX JIOKYMEHTOB, OBUIM HCIOJIB30BaHBI MEMyapbl H
BOCITOMHUHAHUSI UCTOPUKOB, ITPOBOJIMBIIIUX UCCIEAOBaHUS 1Mo 3ToMy Tiepuoay - H. C. AGammna, U.
XakumoBa, A.Be36opomos, H.Enuceesa, B.Illecrako, M.I'.Baxo6oB, C. 3usanymnaes, M. Kansipos,
X.92. IOnycogoit, C. TypcyHnona, J. Koounoga, T. [lapnaea, a Taxke B. Unroxuna, 1. FOnnamesa,
0. Xomxambepnuena, K. DramOepaueBoit, omyOiukoBaHHBIX B Trazerax «lIpaBma Bocrtokay,
«Kummox  xakukatn», «3apsa CypxaHa» M NEpUOJUYECKHX HU3JaHUSAX. B ToM uucie naHHBIE
NpeJICTaBICHbI B cTaTUCTUYeCKHX cOopHMKax HapoaHoe xo3zsiictBo Y36ekckoir CCP B 1985 1. u B
Hay4YHBIX TpyAax 3apyOekHbIX HCTOpUKOB Kak A. bpayna, A. Mekyeit, ¥Y.BepOyma u np.

Ecnu no cratuctuke, B 1940 roxy B 001actu 066110 J0OBITO 48 THICSY TOTOHOMETPOB TKaHH, B
1960 roay-80 ThICAY MOrOHOMETPOB TKAHH, ITOCJE TO 3TOr0 3TOT IPOLECC MPEeOCTaHOBIEH A0 1980-
X roj10B. 3ateM B 1982 1. Ob1I0 BBINMYyIIEHO TKaHU Beero nuinb 7000 moronomeTpos, B 1983 1.-8000,
B 1984 1.-7000 moronomeTpoB, a B 1985 r. mpou3BoACTBO BOBCE OBLIO MpeKpalneHo. EquHcTBeHHas
B oOnacTH mBeiHas ¢pabpuka Haxoauics B ropoje Tepmese, 1 B 1985 roay oHa npousBouiia BCEro
10 000 eguHuUIl TPUKOTAKHBIX HM3JETUNA. DTOT MOKazaTeab cocTaBuwil B byxape-3988 Teicau, B
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Jxuzake-3839 tricsy, B Camapkanae-3022 Teicsuu, B Xope3me-25 Teicsay, B TankeHTckoi 061acTu-
652 teicsiun. [lo 00bEMy nmpousBoacTBa TpukoTaxa CypxaHaapbuHCKas 00JacTh MPUPABHUBAIIACH
Hagowiickoit o0nacTu, 4yTh Bbiie Kapakanmnakcrana (7 teic.) [1].

Hecmotpss Ha paboTy jaydmiuMx arpoHOMOB U cenekuuoHepoB Coro3a, o0iacThb SBIsSETCS
OCHOBHBIM MECTOM BbIPAILMBaHUs LIEJIKOBBIX KOKOHOB, B 1985 roay Obu1o BelpamieHo 1427 ToHH u
MIPOM3BENIEHO MPOAYKIMH Bcero 1366 moroHomerpoB. OcTanbHas MOTPEOHOCTH B MpsiKe, ObLIa
3aBe3eHa w3 3apyoOexka. OgHako B TOM ke roay B Hamanranckoi oGmactu mpousBeneHo 76 231
MIOTOHOMETP IMICIKOBOM TKaHu, B Depranckoit — 55 066 moronometp, B Camapkanjckoi — 11 739
noronometp. Takas curyanus HaOMOIAaeTCA U B IPYTHX OTpaciisiX. [[pon3BoACTBO Keie300€ TOHHBIX
koHCcTpykiuid B CypxanmapeuHckoir obOnactu coctaBmsier 300,1 Tteic. M3 (342,8 THIC. B
Kapakanmakcrane, 439 Teic. B Kamkanapsuackoit oomactu, 350,5 Teic. B CamapkaHICKO# o0nacTu,
1389,6 Teic. B Tamkentckoir obnactu, 549,3 Teic. M3 B depraHckoii 00JacTH); MPOU3BOJICTBO
kupruya coctaBwio 100 mun (169,3 mun B Xopesme, 262,3 man B Deprane, 430,6 miH B
Tamkentckoir obnactu, 136,1 mun B Kapakanmakcrane, 176,1 mnH B Anamwkane, 128,4 MiH B
Camapkanze). [IpousBoactBo anexkrposHeprun 1octurio 9,9 miau kBty B 1940 r., 76,7 muin kBtu B
1960 r. 1 Toapko 0,3 miax kBta B 1985 1. [2]

B pesynbrate mpoBOAMMOI IEHTPOM TOJUTHUKH XJIOMKOBOH-MOHOMOJIUU Y30€KUCTaH, B
yacteHOCTH CypXaHIapbuUHCKas 0o0nacTh, mpeBpaTmiiack cbipbeBoil 6azoit CCCP. B 1985 roay
oO1as miomaab opomaeMbix 3eMenb B Cypxangapbe gocturia 285,6 Teic. ra. B 1971 romy stot
nokasarenb cocTaBisul 196,3 Teic. ra. B pe3ynbrate 3aconeHus 3emens B 1985 obpabdorano 280,8
ThIC. Ta 3emutu. [Tox ypoxaii 1985 roma 6s110 3ape3epBupoBano 240,3 ThIC. TEKTApOB ITUX IUIOIIACH.
W3 Hux ObLI0 BbIETICHO Ha 3epHOBBIE (16,3 ThHIC. HA BECEHHYIO U OCEHHYIO MILEHUIly, 8,1 ThIC. Ha
3€pHO KYKYpy3bl, 8,2 ThiC. Ha puc), 154,9 Teic. Ha XJIOMYaTHUK, 5,4 ThHIC. TEKTAaphl 3eMJIM Ha
Kaprodens u ool 3].

B 1975 romy B paiioHe IUTaHUPOBAJIOCH MOJYYHUTH 28,9 THIC. TOHH MOJIOKA, YTO IMPAKTUKE
coctaBuio 9,2 ThIC. TOHH. balicyHCKHI pailoH, SBISIOIIUICS KPYNMHEWIIMM >XKMBOTHOBOIYECKUM
HEHTPOM OOJIaCTH, CMOT BBINIOJIHUTH IJIAH IO TIepeiaue Msaca rocyaapctBy Toibko B 1990 roay. o
ATOTO HE YAaBaIOCh OCYIIECTBUTH 3arllaHupoBaHHOe B TeueHue 15 net. [lorpebnsnock 84 mporeHrta
Mosioka. Ho aTo Ha 115 TonH Oosnbie, yem B 1989 roay. B 1990 roxy B paiioHe BbIpaluBaioch BCEro
2000 TonH 3epHa. B 1986-1989 rogax Bo MHOTHX X03HCTBaX 00JaCTH IJIAHBI 1O BBITTOJIHEHHUIO MSICO
Y MOJIOKO OBLITH COpBaHbL.[4]

B cuny BeimenepeuncieHHblx npuynH CypxaHgapbUHCKas 00JIacTh HE MOTJIa 00eCIeYHTh
CBOMX JKUTeJIeH MPOJOBOJILCTBHEM M ObLIa BBHIHYKJEHA MPUBO3UTH €r0 M3-3a IpaHUIllbl. TOJIBKO B
1987-1989 romax s6;moku 3aBo3unuck u3 [lonbiiv, cmuBouHOe Macio u3 DpaHIuu, CTyIIeHKa U
caxap u3 Ykpaussl u Poccuu, msico uz Mounronuu, myka u kaptodens n3 Poccun, KoHCcepBBI U3
Benrpuu. KauecTBeHHbIe MIOKONATHBIE U3ENNS, TPOMUYECKHE U CyOTponuueckue (PpyKThl, TaKue
KaK MaHJapUHbI, alleIbCUHbI U OaHaHbI, OBLIIN PEIKOCTHIO U MPOJIaBATIUCH 110 3HAKOMCTBY. JIJTMHHBIE
ouepesr 3a XJIeOOM M MOJIOKOM, ObUTH OOBIYHBIM siBJIeHHEM B 1970-x u 1980-x romgax. DkoHOMHUKA
CypxaHaHJappu TOILIA BCIISITh, MOSBUINCH «0OJEBbIE TOUKM» BO BCeX cepax >KU3HHM OOIIECTBa.
Hepunur ToBapoB B peruoHe ypenuumica. CoOBETCKOE TOCYAapCTBO COCPENOTOUYMIIOCH Ha
yBEIMUYEHUU 00BEMOB M YPOXKANHOCTH XJIOMKA-ChIpIa B Y30€KHUCTaHe U MBITaJI0Ch SKCIIOPTUPOBATH
ero no Hu3Kkoi nene. C atoii uenbto A0 1989 roga 3a 1 Kr xJyionka, COOpaHHOTO B XJIOMKOBOTYECKHUIT
CE€30H, B3UMAJIACh IJIaTa B pa3Mepe 5 Komeek. ITo ObLI0 SKBUBAICHTHO IIeHe | cTakaHa TMMOHAaa B
to Bpemsa. [lo 1990 roma coBeTrckoe rocyaapcTBo miatuio pecrnyonnke 810 cymoB 3a 1 TOHHY
XJIONKOBOTO BOJIOKHA, OYHWIIEHHOTO Ha XJIOMKOOYUCTHTENhHBIX (abpukax. CoriacHo aHaIu3y
SKOHOMUCTOB, B 1985 rony peiHO4Has 1ieHa | TOHHBI XJIOITKOBOT'O BOJIOKHA cocTaBisiia 2700 cymos.
3a 3TOT MepHoz 3a BhIpaliuBaHue 1 TOHHBI XJIoMKa BelmiaueHo 730,7 cymoB, 1 ToHHBI 3epHa - 145,3
CyMOB, KapTodens - 244,4 cymoB, oBoiei - 131,9 cymoB, roBsiiuHbI - 2375 cymoB, 6apanusb! - 1490
CyMOB, MoJIoKa - 1490 cymoB, Ha siina 116,8 cymoB, Ha mepcTh 6644,6 cymoB[5]. MHTepecHo, uTo
JI0 PEBOJIIOLIMM PYCCKHE KYMIBI IUIATWIM 3a TOHHY XJIOMKOBOT'O BOJIOKHA B 5 pa3 Ooublie, uyeM
COBETCKHE, T.€. 556 pyOieit 3010ThiM uepBOHOM[6].
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B 1980-e roas 3a oquH pabounii 1eHb KOIXO3HUK Y30eKHucTaHa, moiaydan 5 cyMm 88 Kormeek, B
Tamxukucrane 6 cym 04 xoneek, B Keipreizcrane 6 cym 90 koneek, B Typkmenun 7 cym 03 kormeexk,
B PCOCP 8 cym 03 koneek, B JIutse 9 cym 90 komeek, B Dctonun 14 cym 04 xomeek[8]. Camoe
nevanpHoe, yTo B 3TOT nepuoj 80,4% nacenenus: CypxaHaapbUHCKOM 001acTH MPOKHUBAIIO B celax
Y 3aHUMAJIOCh B OCHOBHOM CEIIbCKHM X03siiicTBoM [9].

BrlmieynoMsiHy Thie CBHIETENIBCTBA SICHO TTOKa3all HCTUHHOE JIMIIO COBETCKOM KOJOHHAIBHOMN
CUCTEMBI. HeanexBatHoe UCII0JIb30BaHUE HAy4YHO-TEXHUYECKUX JOCTHKEHUM B
CEJIbCKOXO3SIMCTBEHHBIX paboTax W 4Ype3MepHOe TMpUMEHEHHEe sAJ0XUMHUKaToB (OyTredoca,
MEPKanTO3bl U JIp.), AOMYIIEHHE TPYObIX OMMUOOK B HMX XPAHCHHH W TPUMEHEHUU TPUBEITH K
TSKEJBIM MOCEICTBUSAM. DKOJOTHYECKAasi CUTYyallHsl B perMoHe YXY/IIIMIACh U CEPhE3HO MOA0pBaa
3/10pOBbE HaCEJIEHUS.

B pesynbrare ommOOK, AOMYIIEHHBIX P OCBOSCHUM HOBBIX 3€Mejb, ObUIO HapyIIEHO
arpoTEXHUYECKOE COCTOSTHUE MOCEBHBIX IUIOLIAJIEH, a 3TO MPUBEIO K OTPAaBICHUM MOYBBI, BOABI U
BO3/lyXa, 36pPHOBBIX U OBOILHBIX KYJIBTYp U J1axe CKOTa. Takke 3TO MPUBENO K YBEIUYCHHUIO YHCIIa
CMEpPTeNl cpeau JIeTeld U pa3IMUHbIX 3a00J€BaHUN CPEeIU HACEICHUS C TSHKEJIBIMU TOCIIEICTBUSIMH.
OpHako yBeNWYEHHE MPOU3BOJCTBA XJIOMKAa OCTAaBaJIOCh OJHUM M3 OCHOBHBIX HalpaBleHUI
MOJINTUKK LieHTpa. [lnaHoBas SKOHOMMKA B COBETCKOM TIOCYJapCTBE HE IpU3HaBajla HUKAKHX
HKOHOMMYECKUX 3aKOHOB U OOBEKTUBHBIX MPUYHH. [1aH 10KeH ObLI BBIMOJIHATHCS BO YTO OBI TO
Hu cTtaso. C ogHOM cTopoHsbl, LIeHTp npeabsBiser Y30ekucTaHy HEBBIIOJHUMBIN IU1aH, a C IPYroi-
yCTaHABIMBAET OUYE€Hb HU3KYIO IICHY 3a HEJEeTKUil TPy 1 y30€KCKUX XJIONKOPOOOB, HAAEIaBIINH IITyMa
B ¥Y30ekucrane.

PykoBozncTBO Y30ekucTaHa MBITAJOCh CMSTYUTh XJIOMKOBYIO MOJMUTHKY LleHTpa u mepenath
4yacTh JI0XOJOB OT XJomnka Hamiemy Hapoay. Ho LleHTp He «mpocTHii» 3TOro MOCTyIKa HallluM
HaIMOHANBHBIM JuAepaM. B HosOpe 1982 roma, mocne cmeptu I'enepanbHoro cexperaps JI. U.
BbpexueBa, cmenuBmmii ero 0. B. AHIpONOB OTKPBLI «XJIOIKOBOE JIEN0.

«Ecau 1930-e rozsl - crapas HCTOPHsI, TO KaK OBITh C “XJIONKOBBIM JienioM”? Beas npuaymanu
JIO’)KHBbIE OOBHHEHUS NIl PENPEeCcCUil HalllMX PyKOBOJIUTENEH. A 4TO Ipyrux pecnyOnukax He ObLIo
koppynuuu? Takue Oolle3HEHHBIE COOBITHS HUKOT/IAa HE 3a0bITh, HAJO JOHECTH OO0 Harel
Mostofexmn», — ckazan lllaBkat Mupsuées. I'maBa rocygapcrsa noa4epKHYII, YTO 3Ta UCTOPHUS 10
KOHIIa HE U3y4Y€HA, U UCCIIEIOBAHMS 10 BBIABICHUIO M BOCCTAHOBJICHUIO NAMSTH KEPTB PENPECCUIA
JOJDKHBI OBITH TIPO10JKEHHI [10].

[Ipouieccel, HauaBIIUECS ¢ TaKUX HA3BaHMI, KaK «XJIOMKOBOE AENO» M «Y30EKCKOE JENom,
packpbuin uctuHHoe Jmno llentpa. Crano sicHo, uyto wuaen CoBETCKOro rocyaapcTBa 00
WHTEpHAIIMOHAIM3ME, OpaTCTBE U PaBHOINpPABUU OeclepcleKTUBHBL. MaccoBble penpeccuu MpoTHB
y30€KCKOro Hapo/a, CTOJIBKO JIET BEpO M MpaBIOM CIIyKMBIIETO COBETCKOW BJIACTH, MOJOPBaIH
nosepue npyrux pecnyonuk k Llentpy. [IporpeccuBHast MHTEITUTEHIINS ¥ IOTUTUKU B PECITYOJIMKaX

AKTUBU3UPOBAIHN HAIIMOHAJLHBIE IBUKEHUS, YTOOBI C HUMU HE CIYUYUIIOCh TAKUX JTHEH.
CIIMCOK JIMTEPATYPBLI:

. Hapomroe xo3siictBo Y36ekckoit CCP B 1985 1. — C. 79.

. Haponmroe xo3siictBo Y36ekckoit CCP B 1985 1. — C. 73.

. Hapomnoe xo3siictBo Y36ekckoit CCP B 1985 r. — C. 132.

. T'azera “3aps Cypxana” 22 wHosops 1991 r. — C.2.

. Haponnoe xo3siictBo Y36ekckoit CCP B 1985 r. — C. 168.

. Haponroe xo3siictBo Y36ekckoit CCP 3a 50 ner. — C. 309.

. Haponnoe xo3siictBo Y36ekckoit CCP B 1985 r. — C. 156.

. Counonorunueckue uccienoBanus. -Mocksa: Hayka, 1989. — Nel. — C. 14,

. Haponroe xo3zsticteo CCCP B 1985 1. — C. 166.

10. https://www.gazeta.uz/uz/2022/08/31/president/
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YVK 908
KYWH BA JOKOPU KAIIIKATAPE BOXACH AXOJIMCHHUHT Y3UT A XOC
XYCYCHUATIAPHA
A. Ilapoaes, npogp., m.¢p.n., Typon ynueepcumemu, Kapuiu.

Annomauyun. Ywoy maxonraoa Kawkaoapé sunosmunuue Kyuu 6a oxopu Xyoyoiapuoau
AXOMUHUHE XYICANUK Xaémuoazu y3uea Xoc xycycusmiap, magogymiap 6éa oup oupuea yxuaul
AHCUXAMIIAP MAXTUN KUTUHSAH.

Kanum cysnap: Kawxaoapé, Kapuu, Kocon, Mybopax, Mupuwrop, Huwon, [laxpuca0s,
Kumob6, Axkaboe, Kamawu, /[exxono600, soxa,myman, waxap, KUWIOK, KVHOAIUK XAEM, XYHCATUK
xaém, 0exKOHUUIUK, YOPBAUUTUK.

Annomauyusn. B smoii cmamve ananuzupyromcsi 0coOEHHOCMU XO3AUCMBEHHOU HCUZHU
HaceneHus HUMCHUX U 6epXHUx pationos Kawxaoapvunckou obaacmu, pasmudus u cxoocmaa.

Knroueswvie cnosa: Kawrxaoapws, Kapuu, Kacan, Mybapak, Mupuwxop, Huwan, [llaxpuca6s,
Kuma6, Axxaboe, Kamawwu, [exxamabao, oasuc, pauoH, 20poo, ceno, NOBCEOHEBHAs IHCU3Hb,
XO3AUCMBEHHASL HCU3HD, 3eMaedeue, HCUBOMHOBOOCHIBO.

Abstract. This article analyzes the peculiarities of the economic life of the population of the
lower and upper regions of the Kashkadarya region, differences and similarities.

Key words: Kashkadarya, Karshi, Kasan, Mubarak, Mirishkor, Nishan, Shahrisabz, Kitab,
Yakkabog, Kamashi, Dehkanabad, oasis, district, city, village, everyday life, economic life,
agriculture, livestock.

Kamkanapé BoXacHMHMHT TaOWUIl Ba MKJIUM IIAPOUTH, TeoTpaduK >KOMIANIYBU KUXATHIAH
MKKHM KMCMIa axpaTuiaad. BoxaHuHr Kyin Kucmu akcapusat keHr uynnad (Kapmwm uynu) ubopat
6ym6 acocoan (Kapmm, Kocon, My6Gopak, Mwupumkop, Humon Tymanmgapu), OKOpPH KHCMHU
(ITaxpuca63, Kurob, fAxkabor, Kamammu, JlexkoHoO00n TyMmaHmapu) XyZIyulapu Tofjap OwWiiaH
Vpanrax [1].

Kyitn Kamkanapé BoXaCHHMHT TaOMUH IAPOUTHU SIMJIOB yUyH KEHI' MaiIOHJapHUHT MaBKy
OYnIUIIKM YOPBAUMJIMKHU PHUBOKJIAHTUPHUII YUyH HUMKOHHAT sipatud Oopran. HOxopu 30Hamarm
BOXAHHMHT TEKUCIIMK KUCMUJIa CYyB MaHOAJApUHUHT €Tapiiy OYITraHINId yUyH CyFOpMa JIEXKOHYMIIHK,
TOF Ba TOF OJJIU XyAyAJapia CyB TaHKUCIUTU Ty(dainum manMu JEXKOHYWIMK acOCHH
MaIIFyJIoTIapaan oupu xucobmanaau [2].

Ymyman onranja, [laxpucads, Kuto0, fAxkador, Kamamm, {exxono060, Ba KucMan Ynpokuu
TYMaHUHHUHT IIUMOJIUI KUCMU TOFIMKIapaaH nbopar. Hucbaran 6anann (nenrus carxuaad 1400 m
Oanmany) sxoislap SIKkaOOF TyMaHMHMHI IIapKUHA Xyayajgapuaa xam Oop. BuiogTHuHr KonraH
MapKa3uii Ba FapOuil KCMJIapy 3ca MacT TEKUCIUKIApIaH TalIKUI TONTaH.

Ymyman Kammkanapé 6axopuHUHT TapoBatu Oorikaya. Fumonga 6yroTanaru Kopsap SHIUTHHA
spuérra, [lananmapa, xucopakaa 6oxom rynaérrad naitaa Kapmmnaa Tyt numm6 tyraiam, Kacou
Ba JKeliHoBna ypuk xymxyp 6ynmum6 xonamu [3].

[y »xuxataaH oarania, Kyiu Ba OKOPH BOXACH aXOJMCUHUHT KyHIAIUK TypPMYII Tap3uJia XaMm
aHuarvHa tapkoByTiaap MaBxkynd. FOxkopu Kamkanapé aXxOoMUCHHHMHT KyHIQIMK XaMmJa XYKaJuk
xaétuaaru y3ura xociuru [llaxpuca63, Kuto6, fAxkabor, Kamamm, [lexxoH000a TymMaHIapuaaru
TOFNIM XyZyJUlapuja JEeXKOHUMIMK OMp MyHYa KeupoK Mail oinapunpa miyryiiaHa Oouuiaiiiu.
baxopHuHr HUCOaTaH Ke4YpoK OOLUTAHMINYM, KHIIHUHT y30K JaBOM JSTHUIIH, E3HUMHT KHUCKAa MyJAat
O6ynmub, YpHUHM Mapxoid Y3uAaH XaM KaM BakT JaBOM JTYBUM K¥y3ra OYmatu® Oepuiiy TOFIU
Xyayuiapia sioBYM aXOJIMHUHT JEXKOHYMJIUTH XaM OyTKyJ Oorikaya xeduimura cabad Oymamau.
SbHu Oy eprapia 0aXOpUKOp SKUH-TUKHUH acOCHi YpuHaa Typaau [4].

[[Maxpuca63 tymanuaaru Fwion Ba Kyn xumoxmapupga akcapusaT XOBJIMJIAPHUHT JI€BOP-
JapMUEHH HYKiuru Oynca, sHa YHWIApHUHT Y3Mra XOoc yciyOJa CHHYJAH Ba TOUIAH KypHJITaHU
OwnaH YpTHOOPHU TopTaau. KynrunHa yinap 60i10xoHaM. 3WHAIaH YMKWIAIA. Xap UKKA TOMHHHT
Oupuia sca pakamiu (mapaboiuK) aHTeHHa YpHatwirad. Tor Wynuaa acocuii yjaoB XucoOJaHTraH
“YA3” €ku “HuBa” mammHamapy IIyHIOK XOBJIHIaH WYKapuja €KW TalKapuaa Kynno KyHuiaraH.
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Uynku Oy iysuiapra 1y MalmmHainapan Oomkacy yngam 6epmaiiau. Kumuiokiaap opacunaru Mmacoga
12 xkumomerp [5].

Onma etnmTupuIga FUIOH KUIIJIOFM ax0lMMCH XaM SXIIUTHHA TakpuOara sra. FuinoHHUHT
onmacH atpod Kunuiokiaapaa Mamxyp. Ly 6ouc kummokHUHT Y3una O0ynaguran 6030p1a MUKO3Iap
OJIMaJlapHU HaKJ myjira €ku Gaprep- MaxCyJoT ajJMalluil YCYIHJIa Xapua KUIumaan. Fumonmik
Ta}KpI/I6aJ'II/I 0orOon AOnmynxak KypOOHOB oiMaHUHT “MypaBeHKO”, “KM3WI oJMa’, “TOJIbJICH”,

“KpeMCOH”, “CEMHUPEHKO’’ CHUHIapy HaBJIapUHU 3KHUIIAIH [6].

Kuto6 tymanunaru Ilamanmapa, KoBy3, Marman, JleHoBOOMa KUIIIOKIapH oauaa OamaH
TOF WyJiapu OOonuIaHau. AXOJIM acocaH JEXKOHUMIIMK, YOPBAYMINK, OOFIOPUMIMK OpKacHIaH KyH
Kypaau.

Y1ly TOF KUIUTOKJIAPHHUHT axX0JIMCH E3/1a YOPBACUHH TOKKA, YYTIOHIapra 6epud ro0opuIiam.
Xap Oup OWJIaHHMHT TaIMK KUJIaAUraH KkarTta-karta epu oop. Ly nananapuna uyxar, kaprorika kadbu
SKHUHJIAPHU DKUO, MEXKOHUYIINK KWInImaan. Ajndarra, KaTta JapomMaj XxaMm oumanu [7].

Kutob6 Tymanugaru Mamxyp Kunuiokiapaan oupu Xaspatu bammp kumoru maxapaas 30,5
KM y30K1HKAa skoinamrad. 300 ra sskud xoHaznonaa 1500 kumm ucTuKoMar Kuiiaau. Yiap acocaH
YOpBAUMIIMK, OOFIOPYWIMK Ba JACXKOHUMIUK OunaH wmyrymiadaad. Iy xunuiokka sSKuH
Bapranzanukiap sca aHOpYIINMK Ba y3yMUIIMK OWJIaH IyFyjuiaHaau [8].

SlkkaOoF TyMaHMHHUHT TOFIU Xyayiapuaaru Camok, Xaitmapoynok, Cysnucoii, Torop,
Kanrakyn, 3apmact, Bapu axonu KUIUIOKIapu axOJMCHHHUHI XYKaIuK xaéTujga acocaH
OOFIOPUYMIIMK Ba YOPBAUMIMK aCOCUH YpUHHM sraiiaiau [9].

Kamamm Tymanu 1939 imnga Fysop tymamuparu Kawmaii, Eprena, Apa6, Jlanrap xumuiox
uryponapu, fkkabor Tymanugaru Kopabor Ba CaHjgan KUILIOK IIyponapu, YMpoKyn TyMaHUAAru
Koparena, Tyko6oi, Oxpabon, UuMm KUIUIOK WIYpoJIapyu XyIyAWJard KHUILJIOKIAPHU KYIIIUII
HaTXacuja Tamkui 3twirad [10].

Hlynusar yuyH xam, Kamamuy TymMaHu aXOJIMCHHUHI KyHAAQIUK Ba XYXKaJIUK Xa€TH Typiuya.
Macanan, Kamkaapé yszanu OViinad® >xoinamrad Ba UMMKYproH cyB omOopura sKuH OYynarax
Kopa6or, Uum, Okpadon, banannuaiina, Fumtim, Tyk6oit, Kamaii, banamrxon Kunuiokiap axoiaucu
JleXKOHUMIMK OunaH, Eprena, YKon6yscoii, Kusunrena, Apab KUILIOKIAp aXOIUCH YOPBAYUIMK
OWJIaH MIyFyJUIaHUIIAH.

Tymannunr tornm xynynnaru Kyra, Tomm, Kopankyn, Cyna, Yurt, Jlanrap, Yykyp, Onma,
Kon, Orpcys, OxcyB, Kwmsunkunuiok, Terupmonkyin, Kanraroi, JloBya, Tynmana, Oxnaxana,
Kopaky3, Okkunuiok, YaHrakOysaoK KUIIIOK aXOJIMCH YOPBAUMIMK, IEXKOHUMINK Ba OOFIOPUMITUK
Ouna myryinaHaad. bab3u 1eXKOHUMIMK OWilaH NIYFYJUIaHYBYM TOFJIM aXOJIM XO3Hpraiya oMoyJaH
¢doiipanannmann [11]. JlexxoHoboa TymMaHM Xyayad TOFAM KOM XucoOiIaHMO, TOF 3TaKIapH,
TEKUCIUKJIAp KaTTa-KUUUKIUTH KUXATUJaH Xap Xui Oyica-aa, TOFINM XyAyd xucoOnanaau. TymaH
BWIOAT OYiiMYa YOpBauMIMKKA HXTUCOCHAIUTHPWIraH OYnub, BHIOSTra acocaH, YOPBAUYMIIMK
MaxcCyJIOTJIapH: TYIIT, CyT, TyXyM, KYyH, KOpakyJ Tepu eTka3zud oepran [12].

JlexuH, [lexkoH0001 TyMaH! aXOJIMCHHUHT KYHIAIUK Ba Xyxanuk xaétuna 2000 iwnmapaan
KelnH TpaH(popMaluoH xapaéHnap Oonuanau. XycycaH, MKJIMM Y3rapuily HaTHXKACHUAAK acOCaH
YOPBAYMJIMK Ba JIAJIMH JIEXKOHUMINK Ownad myrymianradn Koncoi, Kypmaxua, KypronTom, ["ana,
Ycemonpapa, Tapkomuyroit, Kusmnmauut, boiikypron, Xykamaxmyn, Toraiitemup bysrena,
KMIITOKTIApH aXOIMCH KOBPAK YCHMJIMTHMHM ETHINTHPHII Ba YHH COTHIN OpPKAIM AapoMmaj oja
6ommanu. Illynunraek, boruuapOor, ApxuH, benuboitnu, IllakapOynok, Tepaxmu, OiiGex
KHMIIUIOKJIApH aXxO0JIUCH OOFJOPUMIIUK OMJIaH IIyFyJUIaHAH.

Fy3zop TymanuHuHr reorpaduk KOWUTamIyBU a3aniaH YOPBAYMIUK Ba JAIMH JIEXKOHUMIHK
KWINII YYyH MOC Kenaau. AcocaH 06axopru cen cyBiapujaH (oiganannd, AeXKOHYMINK KUJITaH
KUIUIOK axonucu Fy3zopnapénan apukiap ka3uob ¥3 sKMHIaApUHU napBapuil kuiaumaau. Kamkanapé
COXMUTHIA XoTamran KopaTuKkaH KUIUIOFH aX0JIMCH 0JIMa OOFIOPYHIIMK OMIaH MIyFyIUTaHa M.

Bynnan tamkapu, 1970 iungan 6omna6 Fysop Tymanunuar Eprymun, Kymrena, Kopacys,
Koubynok, Cosmurap, Typrcapu, SAnrukenr, lllepanu kumox axonucu “Tlaxraobon” kaHamm
KYPUINIIH OWJIaH YOPBAYMIUK/IAH IEXKOHUMIINKKA YTTaH.
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Ilyuuuraex, Tymanparu Ilauxamap, Kapaitmm, Yrtapu, Omonora, Uyuyk, DIIOHKYIYK,
Abnyxamun, Taxam Ba JKoHKOpa KHIUIOKIApW axOJHMCH AacCOCaH YOPBAYWIMK  OWJIaH
mryrysutanumand. Kypuaubd typubnuku, Fy3op Tymanu Oomrka TymamiapaaH Gapkid XyCyCHUSTH
aXOJMHUHT aKcapusT KUCMH YOpBauMIWK (akaT CyB OWJIaH TabMHHJIAHTA XyAyJuiapja axoJid
JNEXKOHYWIHNK OWJIaH ITyFyJUTAHUIIAIH.

Xynoca kb aitranma, FOxopu Ba kyiin Kamkamap€ Boxacu axOJMCHHHUHT KYHIQJIUK Ba
XYKAIHUK Xa€THIary Y3UTa X0C XyCcycusTiapaan oupu cudaruaa acoca FOKOPH Ba TOFIU Xy Iy ATy
axoJIi IEXKOHYWIMK Ba OOFIOPYMIIMK, KyHU 30HAIard axoJd YOPBAYMIIMK Ba JEXKOHUMIUK OWIIaH
HIYFyJUTAHUIIAH.
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PEDAGOGIKA FANLARI

UO’K 37.02
XORIJIY VA ONA TILLARINI (NEMIS, INGLIZ VA O‘ZBEK) O‘QITISHNING
INTEGRATIV MODELI VA ULARNING O’ZIGA XOS XUSUSIYATLARI
G.U. Axmedova, dots., Buxoro davlat texnika universiteti, Buxoro

Annotatsiya. Ushbu maqgolada nemis, ingliz va o ‘zbek tillarini bir vaqtda, integrativ yondashuv
asosida o ‘qitish modelining nazariy va metodik jihatlari tahlil gilinadi. Zamonaviy ko ‘p tillilik hamda
madaniyatlararo kommunikatsiya talablariga mos ravishda, til o ‘rgatish jarayonida ona til (o zbek),
hamda chet tillari (ingliz va nemis)ni uyg ‘unlashtivish asoslari ko ‘rib chigiladi. Magqolada
integratsiya tamoyillari, amaliy metodlar (masalan, CLIL), tilshunoslik va pedagogik nazariyalar,
shuningdek ko ‘p tillilik sharoitida dars rejalashtirish va baholash strategiyalari taklif etiladi.

Kalit so‘zlar: integrativ ta’lim, xorijiy tillarni o ‘qitish, ona tili ta’limi, ko'p tillilik, til
kompetensiyasi, kommunikativ yondashuv, madaniyatlararo muloqgot, nemis tili, ingliz tili, o ‘zbek tili.

Anuomauuﬂ. B oannoii cmamve anajiusupyromcs meopemudecKkue u Memooonocudeckue
OCHOBbL UHMESPAMUBHOU MOOeNU OOHOBPEMEHHO20 O00VYeHUs. HeMeYykoMy, AH2IUUCKOMY U
y36€KCKOMy A3vlkam. B coomeemcmeuu ¢ mpe606aHuﬂMu COBPEMEHHOCO MHO2OA3bIYUA U
MleCKy]meypHOZZ KOMMYHUKayuu, 6 uccneoo8anuu paccmampuearomcsa NPUHYUNbL codemarnus
POOH020 53bIKA (V30EKCK020) U UHOCMPAHHLIX 53bIKOG (AHIAUUCKO20, HEMeyKo20) 8 S3bIKOBOM
obyuenuu. B cmamve 06cyscoaomes npuHyunvl uHmezpayuu, npaKmuyeckue memoosl (makue KaxK
CLIL), npuxnaownasn nunesucmuxa u nedazocuyeckue meopuu, a makaice npeodiazaromces cmpamezuu
NJ1AHUPOBAHUS YPOKO6 U OYEHKU 6 MHOCOA3bIYHOM KOHMEKcme.

Knrouesnie cnosa: UHmezpamueHoe 06pa306aHue, O6ylteHl/le UHOCMPAHRHBIM A3bIKAM, 06yll€HM€
pO@HOMy A3bIKY, MHOCOA3blYUeE, A3bIKOBAA KomnemeHyusl, KOMMyHuKamMGHbZﬁ noc)xod,
MENCKYIbMYPHASL KOMMYHUKAYUSL, HEMEYKULL S3bIK, AHSIULICKULL 531K, V30eKCKULL A3bIK.

Abstract. This article analyzes the theoretical and methodological foundations of an integrative
model for teaching German, English, and Uzbek languages simultaneously. In line with modern
multilingualism and intercultural communication demands, the study examines principles for
combining the native language (Uzbek) and foreign languages (English, German) in language
instruction. The article discusses integration principles, practical methods (such as CLIL), applied
linguistics and pedagogical theories, as well as suggestions for lesson planning and assessment
strategies within multilingual contexts.

Key words: integrative education, foreign language teaching, mother tongue education,
multilingualism, language competence, communicative approach, intercultural communication,
German language, English language, Uzbek language.

Bugungi globallashuv, migratsiya, xalqaro ishlash va ta’lim almashinuvi sharoitida ko*p tillilik
— nafagat shaxsiy kompetensiya, balki ijtimoiy va madaniy zaruratdir. Xususan, mamlakatimizda
ona tilini asrash bilan birga, chet tillarini ham mukammal o‘zlashtirish yoshlar uchun keng
imkoniyatlar eshigini ochadi. Shunday ekan, til o‘rgatish jarayonida ona til (o‘zbek) va chet tillari
(ingliz, nemis)ni alohida, bo‘lib — balki integrativ, uyg‘unlashtirilgan yondashuv bilan birgalikda
o‘rgatish zarurati paydo bo‘lyapti.

Mazkur maqola shunday integrativ yondashuv modelini nazariy jihatdan tahlil giladi, uning
metodik asoslarini ko‘rib chiqadi, va nemis, ingliz hamda o°zbek tillarini o‘qitish jarayonida amaliy
tavsiyalar beradi.

Ko ‘p tillilik va integratsiya

e Ko‘p tillilik (multilingualism) nafaqat til bilish, balki madaniyatlararo kommunikatsiya va
identifikatsiya vositasi hisoblanadi.

« Integrativ yondashuv — pedagogik-amaliy jarayonlarda bir nechta tillar va madaniy
unsurlarni birlashtirish orqali ta’lim sifatini va o‘quvchilarning kognitiv hamda kommunikativ
salohiyatini oshirishga xizmat giladi.
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Til o‘qitishda integrativ modellarning nazariy paradigmalari

e Amaliy tadqiqotlar shuni ko‘rsatadiki, ikki yoki wundan ortiq tilda o‘qitish
(bilingual/multilingual education) til bilish, madaniy xabardorlik va til transferi (til ko‘nikmalarining
tillar orasida ko‘chishi) imkonini beradi.

« Shuningdek, til va mazmunni birlashtirib o°qitish, ya’ni til darslarini boshqa fan yoki kontent
yo‘nalishlari bilan bog‘lash orqali tilga bo‘lgan qiziqish va real kontekstli muloqot imkoniyatlari
yaratiladi. Bunday metodlardan biri — CLIL. Integrativ modelning komponentlari va metodikasi /
Components and Methodology of the Integrative Model

Quyidagi komponentlar va metodik yondashuvlar integrativ til o‘qitish modelini tashkil giladi:

Komponent / Yondashuv Magsad / Vazifa

Ona til + chet tillar | Talabaga tilshunoslik bilimlarini, til xususiyatlarini, leksik-grammatik farglarni
integratsiyasi birgalikda anglash imkonini yaratish; tillararo transferni rag‘batlantirish.

Kontent + til integratsiyasi | Ingliz yoki nemis tilida boshga fan/kontekst mavzulari orgali til darslari olib borish
(masalan, CLIL) — tilni real kontekstdagi mulogot uchun o‘rganish.

Kommunikativ va interaktiv | Til ko‘nikmalarini (tinglash, gapirish, o‘qish, yozish) bir vaqtda rivojlantirish;
metodlar o‘quvchilarning faolligi va motivatsiyasini oshirish.

Tilshunoslik asosida kontrastiv | Nemis, ingliz va o‘zbek tillarining leksik, grammatik, fonetik xususiyatlari
tahlil (Contrastive analysis) o‘rtasidagi farglarni ko‘rsatib, xatoliklarni oldini olish.

Moslashuvchan baholash va | Har bir til darajasi, til bilish tajribasi, o°qish maqgsadi va motivatsiyasiga mos dars
individual yondashuv rejalari va baholash tizimi.

1.Boshlang ‘ich ta’lim bosqichida integrativ yondashuv. Boshlang‘ich ta’limda ona tili va
xorijiy tillarni integratsiyalash o‘quvchilarda erta yoshdan ko‘p tillilikka ijobiy munosabatni
shakllantiradi. Ushbu bosgichda haftasiga 2—3 soat ona tili va chet tili integratsiyasiga asoslangan
mashg‘ulotlar tashkil etilishi magsadga muvofiqdir. Masalan, tarix, tabiatshunoslik yoki atrof-muhit
mavzularini ingliz yoki nemis tilida sodda terminlar, rasmlar va vizual vositalar yordamida
tushuntirish mumkin. Bu jarayonda CLIL (Content and Language Integrated Learning) metodidan
foydalanish tilni tabiiy muhitda o‘zlashtirishga xizmat qiladi.

Darslarda qisqa dialoglar, qo‘shiqlar, o‘yinlar va multimediya materiallaridan foydalanish
o‘quvchilarning tinglab tushunish va so‘z boyligini oshiradi. Muhimi, ona tili xorijiy tilni
o‘zlashtirishda tayanch vosita sifatida qo‘llaniladi.

2. O'rta ta’lim bosqichida fan va til integratsiyasi. O‘rta ta’lim bosqichida integrativ model
yanada tizimli va chuqurroq shaklga ega bo‘lishi lozim. Bu bosqichda adabiyot, geografiya, tarix va
1jtimoiy fanlar bilan til o‘qitishni uyg‘unlashtirish samarali natija beradi. Masalan, bir mavzu o‘zbek
tilida tushuntirilgach, uning asosiy tushunchalari ingliz yoki nemis tilida muhokama gilinadi.

Shuningdek, kontrastiv tahlil metodi (tillararo taqqoslash) orqali o‘quvchilar uch tilning
grammatik, leksik va stilistik xususiyatlarini qiyosiy o‘rganadilar. Bu yondashuv interferensiya
xatolarini kamaytirib, metalingvistik tafakkurni rivojlantiradi. Munozaralar, guruhli ishlar va mini-
loyihalar tilni kommunikativ maqgsadlarda qo‘llashga imkon yaratadi.

3. Oliy ta’limda integrativ modelni amalga oshirish. Oliy ta’lim muassasalarida integrativ
yondashuv ilmiy-nazariy asosda olib borilishi zarur. Talabalarga tilshunoslik asoslari, til siyosati,
madaniyatlararo kommunikatsiya, interlingvistik transfer va ko‘p tillilik nazariyasi bo‘yicha maxsus
kurslar o‘qitilishi tavsiya etiladi. Nemis, ingliz va o‘zbek tillarini parallel o‘rganish orqali talabalar
umumiy va fargli jihatlarni chuqur anglaydilar. Shuningdek, akademik yozuv, ilmiy matn tahlili va
tarjima mashg‘ulotlari integrativ model asosida tashkil etilishi mumkin. Bu talabalarning professional
va ilmiy kompetensiyalarini rivojlantirishga xizmat giladi.

4. Baholash tizimi va ko ‘nikmalarni rivojlantirish

Integrativ ta’limda baholash faqatgina grammatika va lug‘at bilimlarini tekshirish bilan
cheklanmasligi lozim. Tinglab tushunish, og‘zaki nutq, yozma ifoda hamda madaniy kontekstni
tushunish asosiy baholash mezonlari sifatida garaladi.

Baholashda portfolio, loyiha ishlari, tagdimotlar, rolli o‘yinlar va interfaol mashg‘ulotlar
muhim ahamiyat kasb etadi. Bu usullar o‘quvchilarning mustaqil fikrlash, muloqot qilish va real
vaziyatlarda tilni qo‘llash ko‘nikmalarini rivojlantiradi.

Integrativ yondashuv asosida nemis, ingliz va o‘zbek tillarini birga o°qitish — bugungi global
va ko‘p tillilik sharoitida ma’naviy, madaniy va amaliy jihatdan mantiqiy va istigbolli yo‘ldir. Ona
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til va chet tillarini uyg‘unlashtirish, til va kontent integratsiyasini amalga oshirish, kommunikativ,
interaktiv va tilshunoslik asosli metodlarni qo‘llash orqali talabalar nafaqgat til bilimini, balki madaniy
ong, til transfer salohiyati va ko‘p tillilik qobiliyatini rivojlantiradilar. Biroq bunday model
muvaffagiyatli bo‘lishi uchun dars rejasi, o‘qituvchi tayyorgarligi va baholash tizimi to‘liq
moslashtirilgan bo‘lishi kerak.

Kelajakda ushbu modelni empirik tadgigotlar (masalan, eksperimental sinflar, til

kompetensiyasi bahosi, tagqoslash tadgiqotlari) orgali sinab ko‘rish tavsiya etiladi.
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UO’K 37.02
INKLYUZIV TA’LIM SHAROITIDA DIFFERENSIAL VA INDIVIDUAL YONDASHUV
A.A. Diyarova, o’qituvchi, Samarqand davlat chet tillar instituti, Samarqand

Annotatsiya. Mazkur maqolada inklyuziv ta’lim jarayonida differensial va individual
yvondashuvlarning nazariy asoslari, ularning o ‘zaro bog liqligi hamda ta’lim samaradorligini
oshirishdagi o ‘rni ilmiy jihatdan tahlil qilinadi. Shuningdek, maxsus ta’lim ehtiyojiga ega bo ‘Igan
o ‘quvchilar bilan ishlashda ushbu yondashuvlarni qo ‘llash mexanizmlari, metodik imkoniyatlar va
amaliy muammolar yoritiladi. Tadgiqot natijalarida inklyuziv muhitda differensial va individual
yvondashuvlar o ‘quvchilarning akademik muvaffaqiyati va ijtimoiy moslashuvini ta 'minlashda muhim
omil ekanligi asoslab beriladi.

Kalit so‘zlar: inklyuziv ta’lim, differensial yondashuv, individual yondashuv, maxsus ta’lim
ehtiyojlari, pedagogik moslashuv, ta’lim metodikasi.

Annomayusn. B oannoii cmamve 6y0ym HayuHO NPOAHANUIUPOBAHBI MEOPEeMmUiecKue 0CHOBbL
ougpepenyuanrbHoco u UHOUBUOYATLHO2O NOOXOO08 8 UHKIIO3UBHOM 00PA308AHUU, UX B3AUMOCEA3Db
u porv 8 noswviuieHuu 3pgexmusnocmu oobpazosanus. Takace npu pabome co cmyoeHmamu c
0CcOObIMU  00PA308AMENLHBIMU  NOMPEOHOCTIAMU  OCBEWAIOMCA MEXAHUMbL NPUMEHEHUsT IMUX
nOOX0008, MEMOOOIOUYECKUE BO3MOICHOCMU U HpaKkmuyeckue npoonemvl. Pesynomamul
uccneo0o8anusi 000CHOBbIBAIOM, UYMO OUPOepeHYupoBanHvlll U UHOUBUOYATILHBIL NOOX00bl 8
UHKTTIO3UBHOUL Cpede ABTSIIOMCS 8ANCHBIM (DAKMOPOM 6 0becneyeHUU aKkademuyeckoll Ycnesaemocmu
U COYUAnbHOU a0anmayuu Y4aujuxcsi.

Knwuesvie cnosa:  umknosuenHoe — obpazosanue,  ougepenyuposannvlii  N00X00,
UHOUBUOYATILHBLL NOOX00, 0COOble 00pa3z08amebHble NOMPEOHOCMU, Neda2ocudecKas a0anmayus,
Memoouxa ooy4enus.

Abstract. This article will scientifically analyze the theoretical foundations of differential and
individual approaches in the process of inclusive education, their relationship and their role in
improving educational efficiency. Also, when working with students with a special educational need,
the mechanisms of applying these approaches, methodological opportunities and practical problems
are highlighted. The results of the study substantiate that differential and individual approaches in
an inclusive environment are an important factor in ensuring academic success and social adaptation
of students.

Key words: inclusive education, differential approach, individual approach, special education
needs, pedagogical adaptation, educational methodology.

Hozirgi kunda ta’lim tizimlarida inklyuziv yondashuvni joriy etish global pedagogik
tendensiyalardan biri sifatida qaraladi. Inklyuziv ta’lim barcha o‘quvchilarga, jumladan, jismoniy,
aqliy yoki psixologik rivojlanishida o°ziga xos cheklovlarga ega bolalarga teng ta’lim imkoniyatlarini
yaratishga qaratilgan. Bunday sharoitda an’anaviy va yagona o‘qitish usullari ta’lim jarayonida
kutgan samarani bera olmaydi, chunki ular o‘quvchilarning individual ehtiyojlarini va qobiliyatlarini
to‘liq hisobga olmaydi (UNESCO, 2020).
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Inklyuziv ta’lim muhiti o‘quvchilarning individual xususiyatlari, qobiliyatlari, o‘rganish
sur’atlari va o‘ziga xos ehtiyojlarini hisobga olgan holda ta’lim jarayonini moslashtirishni talab giladi.
Shu sababli differensial va individual yondashuvlar pedagogik jarayonda muhim vosita sifatida
namoyon bo‘ladi. Differensial yondashuv o‘quvchilarning bilim darajasi, qiziqish va qobiliyatiga
mos tarzda ta’lim mazmunini, metod va topshiriglarni tashkil etishga yo‘naltirilgan bo‘lsa, individual
yondashuv har bir o‘quvchining shaxsiy rivojlanish ehtiyojlarini chuqurroq gamrab oladi (Tomlinson,
2017).

Inklyuziv yondashuvlarni qo‘llash orqali ta’lim jarayoni moslashuvchan va interaktiv bo‘lib,
o‘quvchilarni faol o‘rganishga jalb giladi hamda ularning akademik va shaxsiy rivojlanishiga xizmat
giladi. Shu tarzda differensial va individual yondashuvlar birgalikda ishlatilganda ta’lim jarayoni
yanada samarali va har bir o‘quvchi uchun qulay muhit yaratadi (Florian & Black-Hawkins, 2019).

Inklyuziv ta 'limning nazariy asoslari. Inklyuziv ta’lim tushunchasi jamiyatda tenglik, ijtimoiy
adolat va inson huquglari tamoyillariga asoslanadi. Uning asosiy magsadi barcha o‘quvchilarni
umumiy ta’lim muhitiga jalb etish va ularning o‘quv jarayonida faol ishtirokini ta’minlashdan iborat.

Pedagogik nuqgtai nazardan inklyuziv ta’lim shaxsga yo‘naltirilgan yondashuv bilan
chambarchas bog‘liq. Bu yondashuvda o‘quvchi ta’lim jarayonining markazida turadi va o‘qituvchi
ta’lim mazmunini aynan o‘quvchining ehtiyojlariga moslashtiradi. Shu sababli differensial va
individual yondashuvlar inklyuziv ta’limning ajralmas tarkibiy gismi hisoblanadi.

Differensial yondashuv tushunchasi va mohiyati. Differensial yondashuv o‘quvchilarning bilim
darajasi, qobiliyati, gizigishi va o‘zlashtirish tezligiga garab ta’lim mazmuni, metodlari va vositalarini
turlicha tashkil etishni anglatadi. Bu yondashuvda o‘quvchilar ma’lum guruhlarga ajratilib, ularga
mos topshiriglar beriladi.

Inklyuziv ta’lim sharoitida differensial yondashuv aynigsa muhim ahamiyat kasb etadi, chunki
bir sinfda turli rivojlanish darajasiga ega o‘quvchilar birgalikda ta’lim oladi. Differensial yondashuv
yordamida o‘qituvchi har bir o‘quvchining imkoniyatlarini inobatga olgan holda darsni tashkil etadi
va o‘quvchilarning muvaffagiyatga erishish ehtimolini oshiradi.

Individual yondashuvning pedagogik ahamiyati. Individual yondashuv pedagogik faoliyatning
eng muhim yo‘nalishlaridan biri bo‘lib, u differensial yondashuvga nisbatan yanada chuqurroq va
shaxsga yo‘naltirilgan xarakterga ega. Mazkur yondashuv har bir o‘quvchi bilan alohida ishlashni,
uning individual imkoniyatlari, ehtiyojlari va rivojlanish xususiyatlarini to‘liq hisobga olishni
nazarda tutadi. Bunda o‘quvchining psixologik holati, sog‘lig‘i, shaxsiy tajribasi, qiziqishlari hamda
rivojlanish dinamikasi ta’lim jarayonini tashkil etishda asosiy mezon sifatida qaraladi.

Inklyuziv ta’lim sharoitida individual yondashuv, aynigsa, maxsus ta’lim ehtiyojiga ega
bo‘lgan o‘quvchilar bilan ishlashda muhim metodik vosita hisoblanadi. Chunki bunday o‘quvchilar
umumiy o‘quv dasturini to‘liq o‘zlashtirishda qo‘shimcha pedagogik qo‘llab-quvvatlashga muhtoj
bo‘lishi mumkin. Individual yondashuv orqali o‘qituvchi o‘quvchining mavjud imkoniyatlarini
aniqlab, ta’lim mazmuni va metodlarini moslashtiradi hamda uning o‘quv faoliyatida muvaffaqiyatga
erishishini ta’minlaydi.

Individual yondashuvning amaliy ko‘rinishlariga individual ta’lim rejalarini ishlab chiqish,
moslashtirilgan o‘quv materiallaridan foydalanish hamda shaxsiy baholash mezonlarini qo‘llash
kiradi. Ushbu vositalar o‘quvchining bilim, ko‘nikma va malakalarini bosqichma-bosgich
rivojlantirish, uning shaxsiy yutuglarini aniglash va rivojlanish dinamikasini kuzatish imkonini
beradi.

Natijada individual yondashuv inklyuziv ta’lim jarayonida o‘quvchilarning akademik
rivojlanishini ta’minlash bilan birga, ularning ijtimoiy moslashuvi, o‘ziga bo‘lgan ishonchi va
mustaqil fikrlash qobiliyatining shakllanishiga xizmat qiladi. Shu bois individual yondashuv
inklyuziv ta’lim samaradorligini oshiruvchi muhim pedagogik omil sifatida e’tirof etiladi.

Differensial va individual yondashuvlar ta’lim jarayonida bir-birini to‘ldiruvchi strategiyalar
sifatida qaraladi. Differensial yondashuv o‘quvchilar guruhidagi umumiy ta’lim mazmunini
moslashtirishga qaratilgan bo‘lsa, individual yondashuv har bir o‘quvchining shaxsiy ehtiyojlari va
rivojlanish xususiyatlarini chuqurroq hisobga oladi.
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Inklyuziv ta’lim sharoitida ushbu ikki yondashuvni uyg‘unlashtirish ta’lim samaradorligini
oshirishga yordam beradi. Masalan, dars davomida differensial topshiriglar berilib, guruhdagi
o‘quvchilar ehtiyojlari qondirilsa, ayrim o‘quvchilar bilan individual ishlash orqali ularning alohida
qiyinchiliklari aniglanadi va bartaraf etiladi. Shu tarzda ta’lim jarayoni moslashuvchan, samarali va
barcha o‘quvchilar uchun qulay bo‘ladi.

Inklyuziv sinfda differensial va individual yondashuvlarni amalga oshirish. Inklyuziv sinfda
differensial va individual yondashuvlarni samarali amalga oshirish o‘qituvchidan yuqori darajadagi
kasbiy kompetensiya, pedagogik moslashuvchanlik hamda metodik tayyorgarlikni talab etadi.
Bunday ta’lim muhitida o‘qituvchi har bir o‘quvchining individual ehtiyojlari, rivojlanish darajasi,
qobiliyati va o‘zlashtirish sur’atini aniqlay olishi hamda ta’lim jarayonini ushbu xususiyatlarga mos
ravishda tashkil etishi zarur.

O‘qituvchi tomonidan ta’lim mazmuni, metodlari va vositalarining moslashtirilishi inklyuziv
sinfda ta’lim samaradorligini oshirishga xizmat giladi. Shu bilan birga, baholash jarayonining adolatli
va shaffof tashkil etilishi o‘quvchilarning o°ziga bo‘lgan ishonchini mustahkamlab, ularning ta’lim
jarayonidagi faolligini oshiradi.

Amaliy jihatdan differensial va individual yondashuvlarni amalga oshirish quyidagi
yo‘nalishlarni o‘z ichiga oladi:

» moslashtirilgan o‘quv dasturlari va rejalardan foydalanish, bu esa o‘quvchilarning individual
imkoniyatlarini hisobga olishga imkon yaratadi;

o turli darajadagi topshiriglarni qo‘llash, o‘quvchilarning bilim va ko‘nikmalarini bosqichma-
bosgich rivojlantirishga xizmat giladi;

e vizual, audio va interaktiv metodlardan foydalanish, bu o‘quv materialining tushunarliligini
oshirib, maxsus ta’lim ehtiyojiga ega o‘quvchilarning dars jarayoniga faol jalb etilishiga yordam
beradi;

e o‘quvchilarning yutuqlarini individual baholash, ularning shaxsiy rivojlanish dinamikasini
aniqlash va keyingi ta’lim strategiyasini belgilash imkonini beradi.

Natijada inklyuziv sinf sharoitida differensial va individual yondashuvlardan kompleks
foydalanish barcha o‘quvchilar uchun teng va adolatli ta’lim mubhitini shakllantirishga xizmat qiladi.
Ushbu yondashuvlar o‘quvchilarning bilimlarni muvaffaqiyatli o‘zlashtirishini ta’minlash bilan bir
gatorda, ularning ijtimoiy moslashuvi va jamoada faol ishtirok etish gobiliyatini rivojlantirishda
muhim pedagogik ahamiyat kasb etadi. Shu bilan birga, inklyuziv ta’lim jarayonida differensial va
individual yondashuvlarni amaliyotga tatbiq etish ma’lum qiyinchiliklar bilan kechadi. Xususan,
pedagoglarning metodik tayyorgarligi yetarli darajada bo‘lmasligi, moddiy-texnik resurslarning
cheklanganligi hamda dars jarayonida vaqt yetishmasligi ushbu muammolarning asosiy omillari
sifatida namoyon bo‘ladi. Mazkur muammolarni samarali bartaraf etish uchun pedagoglarning kasbiy
malakasini tizimli ravishda oshirish, zamonaviy metodik qo‘llanmalar bilan ta’minlash hamda
psixolog, defektolog va boshga mutaxassislar bilan hamkorlikni kuchaytirish muhim ahamiyatga ega.

Xulosa o‘rnida ta’kidlash joizki, inklyuziv ta’lim sharoitida differensial va individual
yondashuvlarning izchil va magsadli qo‘llanilishi ta’lim jarayonining samaradorligini sezilarli
darajada oshiradi. Ushbu yondashuvlar o‘quvchilarning individual ehtiyojlarini qondirish, akademik
yutuglarini ta’minlash hamda ularning shaxsiy va ijtimoiy rivojlanishini qo‘llab-quvvatlashga xizmat
qiladi. Shu bois inklyuziv ta’limni muvaffaqiyatli tashkil etish uchun differensial va individual
yondashuvlarni pedagogik jarayonga tizimli ravishda joriy etish, o‘qituvchilarning kasbiy
kompetensiyasini rivojlantirish hamda metodik ta’minotni mustahkamlash zarur hisoblanadi.
Shuningdek, inklyuziv ta’lim jarayonida differensial va individual yondashuvlarning samarali tatbiqi
o‘quvchilarning o°‘z-o‘zini rivojlantirish qobiliyatini oshirishga yordam beradi. Bu yondashuvlar
o‘quvchilarga mustaqil fikrlash, muammolarni hal qilish va ijodiy yondashuvlarni shakllantirish
imkonini beradi. Natijada, ta’lim jarayoni nafaqat akademik ko‘nikmalarni rivojlantiradi, balki
ularning ijtimoiy kompetensiyalarini ham mustahkamlaydi. Shu bois pedagogik jamoa va ta’lim

muassasalari ushbu yondashuvlarni tizimli va uzluksiz qo‘llashga alohida e’tibor garatishi muhimdir
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PEDAGOGICAL FRAMEWORK FOR TEACHING ENGLISH COLLOCATIONS
THROUGH CORPORA
S.M. Farmonov, Master student, Termez Univeristy of Economics and Service, Termez
O.A. Hazratqulova, PhD, Termez Univeristy of Economics and Service, Termez

Annotatsiya. Ushbu maqolada ingliz tilidagi kollokatsiyalarni korpuslar yordamida o ‘rgatish
uchun pedagogik asos yaratish taklif etiladi. Kollokatsiyalarning til ravonligi va to ‘g ‘ri qo ‘llanilishi
uchun ahamiyati ta’kidlanadi, an’anaviy darslarda so‘zlar alohida o ‘rgatilishi oqgibatida
o ‘quvchilarda kollokatsiyalar bilimining yetishmasligi kuzatilayotgani qayd etiladi. Adabiyotlar
sharhida ma’lumotga asoslangan ta’lim (DDL) va konkordans dasturlaridan foydalanish orqali
o ‘quvchilarni hagqiqiy til ma’lumotlari bilan tanishtirish usullari ko rib chigiladi. Metodologiya
bo ‘limida o ‘qituvchilar korpus materiallaridan bevosita (kompyuter orqali) va bilvosita (bosma
materiallar orqali) foydalanib, kollokatsiyalarni o ‘rgatish usullari bayon etiladi.

Kalit so“zlar: kollokatsiyalar; korpusga asoslangan ta’lim; ma’lumotga asoslangan o ‘qitish;
konkordans dasturi; lug ‘at boyligini o ‘stirish, ingliz tili o ‘qitish.

Annomauyusa. B oOannou cmamve npeonacaemcs nedazocuyeckas Mooenlb 00yYeHUs.
AHRULICKUM — KOJUIOKAYUAM C UHmMez2payuel KOPNYCHbIX Memoodo8 8 YueOHblll npoyecc.
lloouepkusaemcs saxcHocmsb KOMNOKAYULL O pa3gumusi 6e210Cmu U moyHOCmu pedu, a makice
ommeyaemcs, 4mo MHo2ue yuaujuecs UCnvlmvléaom mpyoHOCmU U3-3a mpaouyuoHHO20 nooxood,
OpPUEHMUPOBAHHO20 HA U3YYeHue OMOeNbHbIX Clos. B 0030pe numepamypvl paccmampuearomcs
KOHYyenyus oOyuenus Ha ocHoge oaHuwlx (Data-Driven Learning, DDL) u ucnonvzosanue
KOHKOpOaHcepos OJisl  BOGNeYeHUsI CMYOeHmo8 6 pabomy ¢ aAyMeHMUYHbIMU SA3bIKOBbIMU
mamepuanramu. B memoodonocuueckou wacmu  OnNUCHIBAOMCS  CNOCOObL NPUMEHEHUsl KaK
NPAKMUYECKUX, MAK U Meopemuyeckux KOpnyCHulX 3a0aHUll ¢ Yeablo YOpMUpOBanUs. 0CO3HAHHO20
OMHOWEHUS. K KOJLLOKAYUSIM.

Knroueswie cnosa: xonnoxayuu, obyuenue Ha ocHoge KOpnycd, 0OyueHue Had OCHO8e OaHHbIX
(DDL), xoukopOancep, yc8oeHue NeKCUKU, Npenooasanue aHeIuliCKo2o sA3blKd.

Abstract. This article proposes a pedagogical framework for teaching English collocations by
integrating corpus-based methods into the classroom. The importance of collocations for language
fluency and accuracy is highlighted, noting that many learners struggle due to traditional teaching
focusing on single words. The literature review examines data-driven learning (DDL) and the use of
concordancers to engage students with authentic language data. The methodology outlines how
teachers can use both hands-on and hands-off corpus activities to raise collocational awareness.

Key words: collocations; corpus-based learning; data-driven learning; concordancer;
vocabulary acquisition; English language teaching.

Collocations — that is, words that naturally occur together — play a vital role in achieving fluency
and idiomaticity in any language. In the context of English as a Foreign Language (EFL) learning,
mastering collocations enables learners to sound more natural while enhancing both comprehension
and expression. For instance, native speakers instinctively use phrases like “make a mistake” rather
than “do a mistake”, a distinction that often confuses language learners. Research consistently shows
that many EFL students possess limited collocational knowledge and often misuse such
combinations. This shortcoming largely stems from conventional teaching practices that emphasize
isolated vocabulary items instead of multi-word expressions. As a result, even advanced learners may
produce awkward phrases or misinterpret familiar expressions due to errors in collocation use [1].
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To address this issue, educators require teaching frameworks that specifically focus on
collocations. A particularly effective strategy involves the use of language corpora — extensive
collections of authentic texts — as instructional resources. Corpora provide learners with genuine
examples of how words co-occur in natural contexts, allowing them to internalize accurate patterns
of word association. Research in corpus-based instruction and data-driven learning (DDL) has
demonstrated that engaging students in active exploration of real language data substantially
improves their collocational competence. By noticing frequent word pairings in authentic usage,
learners develop an intuitive sense of which combinations “sound natural.” Furthermore, corpus-
based learning promotes learner independence and analytical thinking, turning students into active
“language investigators” who derive patterns from evidence [2].

Linguists have long pointed out that true vocabulary mastery goes beyond knowing individual
words — it also involves understanding how words naturally combine. Collocations such as “take a
photo,” “heavy rain,” and “make progress” are an integral part of English, and proficiency in them is
crucial for achieving native-like fluency. As Ellis observes, “collocational knowledge is fundamental
to fluent and appropriate language use.” Insufficient knowledge of collocations often results in
grammatical inaccuracies or unnatural phrasing that can hinder effective communication. However,
these word combinations present a persistent challenge for second language (L2) learners, who
frequently rely on literal translation from their native language or apply general grammatical rules
too broadly — producing errors like “do a mistake.” Research consistently shows that many EFL
learners either misuse or avoid collocations, primarily due to limited exposure and lack of systematic
instruction. Such evidence highlights the importance of explicitly incorporating collocation teaching
into foreign language education [3].

Teaching collocations through corpora is based on the principle of Data-Driven Learning
(DDL) developed by Johns. In this approach, students explore real-life language examples drawn
from corpora to infer rules and patterns for themselves. A corpus is a large digital collection of
authentic written or spoken texts that can be searched using a concordancer — a tool that displays
multiple instances of a word in context. For instance, when learners search the verb “commit”, they
can observe common pairings like “commit a crime” or “commit suicide.” This method offers several
educational advantages: it exposes learners to authentic language input, enhances their awareness of
usage patterns, fosters analytical and discovery-based learning, and often boosts motivation by
engaging them as “language detectives.” Studies have repeatedly demonstrated that corpus-based
learning is effective for vocabulary acquisition and long-term retention, particularly in improving
collocational knowledge. A comprehensive review by Sun and Park confirmed that corpus-assisted
collocation instruction consistently yields positive outcomes for EFL learners in both recognition and
productive use of collocations.

Research implementing corpus-based approaches to teaching collocations has consistently
produced encouraging outcomes. For instance, Daskalovska [2] conducted a quasi-experimental
study comparing two groups of learners: one used an online concordancer to study verb—adverb
collocations, while the control group relied on traditional textbook exercises. Results showed that the
concordancer group performed significantly better in post-test assessments of collocation use.
Participants also described corpus-based tasks as “motivating and engaging,” reporting a deeper
understanding of collocational subtleties. Similarly, Walker’s study [3] utilized business English
corpora to address students’ questions about word combinations. His learners discovered how
collocations shape meaning and reveal nuanced connotations that standard vocabulary lists fail to
capture. These findings support the idea that when students actively engage with authentic language
data, they internalize collocations more effectively and develop independent, lifelong learning habits.

The proposed framework is flexible, accommodating both direct (hands-on) and indirect
(teacher-mediated) corpus use. Hands-on Data-Driven Learning (DDL) activities are increasingly
favored in modern pedagogy because they promote learner autonomy and give students a sense of
ownership over their learning. However, not all classrooms have the necessary technology or internet
access. In such cases, teachers can take a hands-off approach by providing printed corpus extracts or
pre-selected concordance lines. Even this indirect exposure is superior to purely textbook-based
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instruction, as it still brings authentic linguistic data into the classroom. The crucial factor is that
collocations should be presented in meaningful context and by frequency, rather than as isolated
vocabulary items or random lists.

Adopting a corpus-based framework poses certain challenges. Teachers may need initial
training to become comfortable using corpus tools and designing DDL activities. It is also important
to avoid overwhelming students with excessive data — careful selection and scaffolding are key. As
demonstrated in the earlier lesson model, the teacher can start with a small, purposeful set of
concordance lines to guide analysis. Over time, as learners gain corpus literacy, they can progress to
more complex queries and independent exploration. Another potential issue is that some corpus data
may contain advanced or culturally unfamiliar language. To address this, teachers should pre-screen
examples for appropriateness and be prepared to explain unusual results. Despite these challenges,
the advantages — improved collocational competence, heightened language awareness, and enhanced
learner autonomy - clearly outweigh the difficulties, making corpus-based instruction a valuable and
sustainable pedagogical practice [4].

The adoption of a corpus-driven framework for teaching collocations has demonstrated notably
positive outcomes across empirical studies and classroom practices. Overall, learners exhibit clear
improvement in both their understanding and accurate use of collocations after engaging with corpus-
based instruction. The main achievements include: Improved Collocational Accuracy — students make
fewer common errors such as “do a mistake” or “strong rain”, as repeated exposure to authentic
corpus examples helps them internalize correct word combinations. For instance, Daskalovska’s
experiment revealed that students trained through corpus activities produced significantly more
accurate collocations in writing compared to the control group. Likewise, Sun and Park’s systematic
review confirmed that learners involved in Data-Driven Learning (DDL) approaches achieved higher
scores in post-intervention collocation tests. Better Retention and Recall — collocations learned
through exploration and analysis are more durable than those memorized mechanically. This is
attributed to deeper cognitive engagement, as students actively analyze and interact with real
language data. Furthermore, encountering collocations across multiple authentic contexts enriches
associative learning, enabling students to recall them more effectively, often aided by memorable
corpus examples encountered during the learning process [3].

Collocations represent a fundamental aspect of natural and fluent English use, yet they have
often been overlooked in traditional language teaching, resulting in noticeable gaps in learners’
communicative competence. This article has proposed a detailed framework aimed at bridging that
gap by integrating corpus-based methods into the teaching of English collocations. Drawing on
empirical research and successful pedagogical practices, it has demonstrated how data-driven
learning (DDL) can shift collocation instruction from repetitive memorization toward a more
analytical and discovery-oriented process. Through the use of corpora and concordance tools, learners
gain direct exposure to authentic language use, allowing them to observe real patterns of word
combination in context. This approach fosters a deeper conceptual understanding and promotes long-
term retention of collocational knowledge, ultimately enhancing both fluency and accuracy in
learners’ language production.
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ILMIY VA IJTIMOIY LOYIHALAR OLIB BORISHGA O‘RGATISH METODOLOGIK
YONDASHUVLARI VA AMALIYOTI
L.F.Holikova, PhD., associate professor, Samargand State Institution of Foreign Languages,
Samargand

Annotatsiya. Ushbu magola oliy ta'lim muassasalari talabalarini ilmiy tadgiqot va ijtimoiy
loyihalarni olib borishga o ‘rgatish jarayonini tahlil giladi. Talabalarni ilmiy izlanishlarga jalb etish
va ularni amaliyotda qo ‘llash orqali kasbiy va ijtimoiy kompetensiyalarini rivojlantirishga alohida
e'tibor garatiladi. Shuningdek, maqolada ijtimoiy loyihalar orgali talabalarni real muammolarni hal
qgilishga tayyorlashning samarali usullari ko ‘rib chigiladi. Mazkur yondashuv zamonaviy ta'limda
innovatsion metod sifatida o z ahamiyatini oshirmogda.

Kalit so‘zlar: 1lmiy tadqiqotlar, ijtimoiy loyihalar, kasbiy kompetensiyalar, amaliyot,
innovatsion ta'lim, talaba rivojlanishi, real muammolar, ijtimoiy faoliyat, ta'lim metodlari,
universitet.

Annomayuna. B Oaunou cmamve auanuzupyemcs npoyecc 00VUeHUs CHYOeHmos8 8Y308
npoeedenuio HA)Y4HbIX uccneoosanul u COYUAIIbHbLX NPOEKMO8B. Ocoboe enumanue ydeﬂﬂemc;z
606J/1e4EeHUI0 cmydeﬁmog 6 Hay4Hbvle uccneoo8anus u NPUMEHEHUIO UX HA npaKkmuKe ons paseumu
npod)eccuOHaﬂbezx u CcoyuanrbHsvlx KOMnemeHuuL?. B cmamwve maxoice pacemampuearomcs
aghpexmugrvie Memoosbl NOO2OMOBKU CIYOEHMO8 K PeUeHUI0 peailbHblX Npodiiem yepes COYUdIbHble
npoexkmsl. Imom nooxoo npuobpemaem 6ce 0Oo0buULee 3HAYEHUE KAK UHHOBAYUOHHBIU Memoo 8
COBPDEMEHHOM o6pa306aHuu.

Knrwueesvie cnosa: Haytmbze uccxzedoeanz, COYUAIbHblE NPOEKMbL, npod)eccuouaﬂb%ze
Komnemenyuu, npakmukd, UHHOBAYUOHHOE 06pa306aHue, passumue cmydeﬂmoe, peajlbHble
np05ﬂ€]l/lbl, CoyualbHAasl AKMUBHOCN1b, Memoobl O6ylteHuil, YHUesepcumenti.

Abstract. This article analyzes the process of teaching university students to conduct scientific
research and social projects. Special attention is given to involving students in scientific activities
and applying them in practice to develop their professional and social competencies. The article also
examines effective methods of preparing students to solve real-world problems through social
projects. This approach is gaining importance as an innovative method in modern education.

Keywords: Scientific research, social projects, professional competencies, practice, innovative
education, student development, real-world problems, social activity, teaching methods, university.

Kirish. Oliy ta'lim muassasalari talabalarini ilmiy tadgiqotlar va ijtimoiy loyihalar olib borishga
o‘rgatish bugungi ta'lim tizimining muhim komponentlaridan biri hisoblanadi. Zamonaviy ta'limning
asosiy maqsadi nafagat talabalarni nazariy bilimlar bilan ta'minlash, balki ularning amaliy
ko‘nikmalarini rivojlantirish hamdir. Ilmiy tadgigotlar va ijtimoiy loyihalar orgali talabalar kasbiy
kompetensiyalarini shakllantirib, real hayotdagi muammolarni hal gilish gobiliyatini oshiradilar.
Talabalarning ilmiy tadqiqotlar olib borishga qiziqishi va amaliy tajribaga ega bo‘lishi ularning
akademik va kasbiy rivojlanishida muhim rol o‘ynaydi. Ilmiy tadqiqotlar talabalarni mantiqiy
fikrlash, tahlil qilish, muammolarni hal etish va innovatsion yechimlar topishga o‘rgatadi. Shu bilan
birga, ijtimoiy loyihalar talabalar uchun ijtimoiy mas'uliyatni his gilish, jamoada ishlash va ijtimoiy
muammolarni hal qilish ko‘nikmalarini rivojlantirishga yordam beradi.

Ushbu maqola oliy ta'lim muassasalarida talabalarni ilmiy tadgiqot va ijtimoiy loyihalar olib
borishga o‘rgatish jarayonlarini metodologik jihatdan tahlil giladi. Magolada ilmiy tadgiqotlarning
va ijtimoiy loyihalarning ta'lim jarayonida ganday amalga oshirilishi, talabalar uchun ganday samarali
yondashuvlar mavjudligi, shuningdek, amaliyotdagi muammolar va ularning yechimlari ko‘rib
chigiladi. Shu bilan birga, zamonaviy ta'lim tizimida innovatsion metodlar va amaliyotlarning
ahamiyati talgin etiladi.

Oliy ta'lim muassasalari talabalarini ilmiy tadqiqot va ijtimoiy loyihalar olib borishga o‘rgatish
mavzusi bo‘yicha muhim ma'lumotlarni aniglash va tahlil gilish talabalarni ilmiy tadgiqot va ijtimoiy
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loyihalar doirasida qanday qilib samarali o‘rgatishni tushunishga yordam beradi. Quyidagi asosiy
ma'lumotlar ushbu mavzuni to‘ligroq yoritish uchun muhimdir:

IImiy tadgiqotlar tushunchasi bu - ilmiy tadgiqotlar nazariy bilimlarni chuqurlashtirish va
yangi bilimlar yaratish magsadida olib boriladigan tizimli faoliyatdir. Tadqiqotlar soha bo‘yicha
muammo aniqlash, eksperimentlar o‘tkazish va tahlil qilishni o‘z ichiga oladi. Tadgiqot jarayonlari
tadgigot masalasi aniglanishini, masalani aniglash, tadgiqot savollari va gipotezalar ishlab chigilishini
o°z ichiga oladi. Mavzuga oid mavjud ilmiy ishlar va nazariyalar tahlil qilinadi. Tadqiqot usullari va
metodlarini tanlanadi (kvalitativ va kvantitativ usullar). Eksperimentlar va tahlil olib boorish
jarayonida tajribalar o‘tkaziladi va natijalarni tahlil qilinadi. Keyingi o‘rinda natijalarni tagdim
etiladi. Tadgigot natijalarini magola yoki hisobot shaklida bayon gilinadi.

Jahon tajribasi va yondashuvlari, tadqiqot markazlari, universitetlar o‘z ilmiy tadqiqot
markazlari va laboratoriyalariga ega bo‘lib, talabalarni tadqiqot ishlariga jalb etadi. Xalgaro
hamkorlik talabalarni xalgaro ilmiy va ijtimoiy loyihalarda ishtirok etishga undash, xalgaro tajribani
oshiradi. Innovatsion Yondashuvlar kreativ va innovatsion metodlarni o‘rgatish orqali talabalar real
muammolarni hal gilish gobiliyatlarini rivojlantiradi. Talabalarga ijtimoiy mas'uliyat va jamoaviy
ishlash ko‘nikmalarini rivojlantirish imkoniyatlari tagdim etiladi. Ushbu jahon tajribasi orgali oliy
ta'lim muassasalarida talabalarni ilmiy tadqiqotlar va ijtimoiy loyihalarga o‘rgatishning samarali
usullari va metodologiyalari hagida yanada chuqurrog tushuncha hosil gilish mumkin.

O‘zbekiston ta'lim tizimida talabalarni ilmiy tadqiqotlar va ijtimoiy loyihalarga o‘rgatishni
jahon tajribalariga moslashtirish uchun quyidagi takliflar va metodologiyalarni ko‘rib chiqish
mumkin. O‘zbekiston universitetlarida ilmiy tadqiqot markazlarini tashkil etish, talabalarga
zamonaviy laboratoriyalar va resurslarni tagdim etish zarur. Toshkentdagi va boshga vyirik
universitetlarda ilmiy markazlar ochish, talabalar uchun tadgiqot dasturlari va grantlar ajratish tavsiya
etiladi. Ilmiy tadqgiqotlar bo‘yicha maxsus dasturlar va tanlovlar tashkil etish, talabalar uchun ilmiy
tadqiqot va grant dasturlarini yaratish takliflari amalga oshirilishi kerak. Masalan, "O‘zbekiston
talabalari ilmiy tadqiqot dasturi" yoki "O‘zbekiston yosh tadqiqotchilar grantlari" kabi dasturlarni
joriy etish magsadga muvofig. Innovatsion loyihalar yaratish orgali talabalarni innovatsion
tadgigotlar va texnologik yechimlarga jalb etish, innovatsion markazlar va inkubatorlar tashkil
etishlari mumkin. Innovatsion fikrlash va startaplarni qo‘llab-quvvatlovchi markazlar yaratish, yosh
tadqiqotchilar va startap loyihalariga yo‘naltirilgan tadbirlar o‘tkazish kerak.

Loyihalarni rejalashtirish va amaliyotga tadbiq etish orgali talabalarga ijtimoiy loyihalarni
rejalashtirish va amalga oshirish bo‘yicha treninglar va amaliy mashg‘ulotlar o‘tkazish mashg’ulotlari
olib boriladi. Talabalar uchun "ljtimoiy Loyihalar Rejalashtirish Treningi" va "Amaliy Loyihalarni
Boshqarish™ kurslarini tashkil etish rejalashtiriladi. Talabalarni jamoada ishlash va ijtimoiy
mas'uliyatni rivojlantirish uchun jamoaviy loyihalar tashkil etish lozim. "Jamoaviy yordam
loyihalari" yoki "Mahalliy jamoa yordam dasturlari” kabi ijtimoiy loyihalar yaratish shular
jumlasidandi. Talabalar uchun ijtimoiy mas'uliyatni rivojlantirish bo‘yicha dasturlar va faoliyatlarni
amalga oshirish, "ljtimoiy mas'uliyat dasturlari" yoki "Mahalliy ijtimoiy loyihalar"ni amalga oshirish
orgali talabalarni faol ijtimoiy ishtirokchiga aylantiradi. Talabalar uchun kasbiy va ijtimoiy
kompetensiyalarni rivojlantirish magsadida kompetensiyaga asoslangan ta'lim metodlarini joriy
etiladi. "Kompetensiya rivojlantirish kurslari” yoki "Kasbiy kompetensiyalarni shakllantirish"
dasturlarini ishlab chigiladi.

Talabalarga real loyihalarda ishtirok etish imkoniyatlarini yaratish, tajriba orttirish uchun
amaliy mashg‘ulotlar o‘tkazish. "Real loyihalar asosida ta'lim" dasturi orqali talabalarga real dunyo
muammolarini hal gilish imkoniyatlarini tagdim etiladi. Interaktiv metodlar, guruh ishlari va rolli
o‘yinlar orqali talabalarni faol ishtirok etishga jalb etiladi. "Interaktiv ta'lim mashg‘ulotlari" yoki
"Rolli o‘yinlar asosidagi ta'lim" metodlarini qo‘llash. Onlayn ta'lim platformalari va virtual
laboratoriyalar orqgali talabalar uchun ilmiy tadqigotlar va loyihalarga kirishni osonlashtiriladi.
"Virtual laboratoriyalar" yoki "Onlayn tadgigot platformalari™ yaratiladi.

Xulosa. Talabalarni startaplar yaratishga undash va innovatsion g‘oyalarni qo‘llab-
quvvatlanadi. Masalan: "Startap inkubatorlari" yoki "Innovatsion g‘oyalar yaratuvchi dasturlar”
tashkil etiladi. Ushbu takliflar O‘zbekiston ta'lim tizimida ilmiy tadqiqotlar va ijtimoiy loyihalar
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orqali talabalarni o‘rgatish jarayonini yanada samarali qilishga yordam beradi. Jahon tajribalaridan
foydalanib, mamlakatda yuqori sifatli va innovatsion ta'lim tizimini yaratish mumkin. Oliy ta'lim
muassasalarida talabalarni ilmiy tadqiqotlar va ijtimoiy loyihalarga o‘rgatish bugungi ta'lim
tizimining muhim aspektidir. Bu jarayon talabalar uchun nafagat nazariy bilimlarni, balki amaliy
ko‘nikmalarni ham rivojlantirishni ta'minlaydi. Ilmiy tadqiqotlar talabalarni tahlil qilish,
muammolarni hal qilish va innovatsion yechimlar topish kabi ko‘nikmalarni rivojlantirishga yordam
beradi. Ijtimoiy loyihalar esa talabalarni ijtimoiy mas'uliyatni his gilish, jamoada ishlash va real
dunyo masalalarini hal gilish gobiliyatlarini oshiradi.

Jahon tajribasi, masalan, AQSH, Yevropa, Osiyo va Avstraliya kabi mamlakatlarda amalga
oshirilayotgan metodologiyalar va dasturlar orqali talabalarni ilmiy tadgigotlar va ijtimoiy
loyihalarda ishtirok etishga rag'batlantirishning samarali usullari ko‘rsatilgan. O‘zbekiston ta'lim
tizimida bu tajribalarni moslashtirish orqali ilmiy tadqiqotlar va ijtimoiy loyihalarga bo‘lgan
gizigishni oshirish, talabalarni yuqori sifatli ta'lim va amaliy tajriba bilan ta'minlash mumkin.

Ushbu maqola, ilmiy tadgigotlar va ijtimoiy loyihalar orgali talabalarni rivojlantirishda muhim
metodologik yondashuvlar va amaliy usullarni o‘rganish, shuningdek, O°zbekiston ta'lim tizimida
ularni ganday joriy etish mumkinligini ko‘rsatib beradi. Ilmiy tadqiqot va ijtimoiy loyihalarga
yo‘naltirilgan metodlarni qo‘llash orqali talabalar nafaqat akademik, balki ijtimoiy va kasbiy jihatdan
ham rivojlanadi, bu esa ularning kelajakdagi muvaffagiyatlariga katta hissa qo‘shadi.
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THE IMPACT OF DIGITAL GAME - BASED LEARNING ON EFL COMMUNICATIVE
COMPETENCE
D.R. Ikhsanova, master's degree student, Turon University, Qarshi

Annotatsiya. Ragamli o ‘yinga asoslangan ta’lim, bugungi tez rivojlanib borayotgan texnologik
taraqqiyot davrida, ingliz tilini o ‘rganishda samarali va zamonaviy yondashuvlardan biri sifatida
ko ‘rilmoqda. An’anaviy o ‘qitish metodlariga nisbatan o ‘quvchilarning til o ‘rganish jarayoniga
yanada faol va qizigish bilan jalb gilinishiga yordam beradi. Digital o ‘yvinlar yordamida o ‘rgatish —
o zida interaktivlik, musobaqalashuv, ijodkorlik va o ‘zaro mulogot imkoniyatlarini mujassam etgan
bo‘lib, bu esa kommunikativ kompetentsiyani shakllantirishda muhim ahamiyat kasb etadi.
Texnologiya vositasida til o ‘rganishning asosiy magsadi — bilimlarni bevosita amaliyotda qo ‘llash
va real hayotga yaqin bo ‘Igan muhitda kompetentsiyalarni rivojlantirishdan iborat. Ushbu maqgolada
ragamli o'yinga asoslangan ta'limning kommunikativ kompetentsiyaga ta'siri hagida ma'lumotlar
berilgan.

Kalit so ‘zlar: ragamli texnologiyalar, o ‘yinlar, dars, motivatsiya, kommunikativ yondashuvlar,
interaktivlik, ijodkorlik, bilim, ko ‘nikmalar.

Annomayua. B cospemMeHnHyi0 3n0XY CMpeMUmenbHo20 pa3eumus mexHoaio2ull ooyueHue ¢
UCNONL308AHUEM YUPDPOBLIX USP CUUMAEMCS OOHUM U3 CAMbIX IPOEKMUBHbIX U COBPEMEHHbIX
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Knruesvie cnosa: L;uqbpoeble mexnoJjiocuu, ucpbvl, yYpokKk, momueayusl, KOMMYHUKAMUBHblE
noaxodbz, UHMeEPAKmueHoCmyv, KpeamueHoCmbs, 3HAHUA, HABbIKU.

Abstract. In today's era of rapid technological development, digital game-based learning is
considered one of the most effective and modern approaches to learning English. Compared to
traditional teaching methods, it helps students become more actively and interested in the language
learning process. Teaching with the help of digital games combines interactivity, competition,
creativity and communication opportunities, which is important in the formation of communicative
competence. The main goal of language learning through technology is to directly apply knowledge
in practice and develop competencies in an environment close to real life. This article provides
information on the impact of digital game-based learning on communicative competence.

Key words: digital technologies, games, lesson, motivation, communicative approaches,
interactivity, creativity, knowledge, skills.

Introduction. Digital games are educational and entertainment programs created on the basis
of modern technologies and rich in interactivity, interesting tasks and interaction. Such games are
aimed at people of different ages, and users can form skills such as developing their knowledge and
skills, finding solutions to problems, creative thinking, and quick decision-making. The plots and
tasks reflected in digital games help the user to be active, think independently, and test themselves.
Nowadays, digital games are used effectively not only for meaningful leisure time, but also in
educational processes. These games increase motivation for the younger generation, make it possible
to quickly and easily master information. Game-based teaching methods serve as an important tool
in the development of analytical thinking, creativity, communicative, informational and digital
competencies in students. Lessons organized using digital games encourage students to participate
more and actively acquire new knowledge. This creates an atmosphere of competition and
cooperation among learners, further developing the learning process and increasing its effectiveness.
Thus, digital games are gaining ground as an integral and effective part of modern education.

Materials and methods. Instructional digital games increase the motivation of the student,
they enrich the skills of independent and teamwork. In the development of basic skills such as
speaking, writing, hearing and reading in English, such games provide a wide range of opportunities.
In the process of acquiring knowledge through the game, students feel safe and confident, they are
free to communicate, not being afraid of mistakes. Thus, communicative competence is formed, that
is, the ability to freely express one's opinion, to correctly and fluently deliver one's opinion, to express
requests and suggestions, to actively participate in dialogues. In teaching using Digital games,
language learners are actively involved in performing communicative tasks in various scenarios and
situations. Each game includes various tasks and roles related to the student's speaking competence.
Such assignments encourage students to express their opinion, engage in bonding and dialogue in
various social roles. Through these processes that occur in a Virtual environment, the reader is not
limited to memorizing language elements only, but is able to actively use them and test them in real-
life situations. In the process of developing communicative competence in digital games, there is
constant access to language resources. The reader will be able to learn new words and expressions at
any time, practice phonetically correct pronunciation, grammatically correct sentence construction.
Another important aspect is that in a digital environment, each student gets the opportunity to learn
at a convenient speed, and the complexity can be increased depending on the level of qualifications

[1]
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To achieve success in Digital games, it is important to develop self-control, independent
decision-making, planned action skills. These competencies, in turn, are used both in everyday life,
in social and professional communication, and in the scientific sphere. In game-form assignments,
students debate, discuss, look for solutions to disagreements, and learn to cooperate. Engaging in
digital games encourages students to acquire effective speech and hearing skills, helping them to be
able to apply language knowledge correctly and appropriately. In the formation of communicative
competence, in addition to teaching using a playful educational process, it is also important to arouse
the interest of the student [2].

Results and discussion. Training using digital games sets the stage for the efficient use of
advanced technologies and innovative techniques. Through this, it will be possible to choose an
individual approach for each student, taking into account their specific characteristics and needs.
Through interactive tasks created on platforms, speech tasks and activities that develop important
communication skills, the student will always be in an active position and less in need of the teacher's
help. This serves to form an independent and active learner identity. In the process of Digital Gaming
Teaching, cooperation between the teacher and the student develops, the teacher acts more as a
consultant and a guide. The reader, on the other hand, is active in independent thinking, practical
acting, and identifying his or her own shortcomings. Playful teaching today manifests itself as a
pedagogical technology that complements traditional approaches, and in some cases completely
updates them. Digital games create a communicative environment for the student in a modern learning
environment, where they compete with each other and learn to communicate. Each task or stage is
based on situations that can occur in real life and helps to learn the language naturally. Such an
experience in language learning serves to make the student feel confident, get a creative approach
and, most importantly, climb to the advanced point of communicative competence. Using digital
games in teaching makes it easier to encourage even passive participants to actively participate, who
are still not participating with each other [3].

To improve the effectiveness of Digital gaming education, it is important to use modern
technological solutions, mobile applications, virtual and augmented reality platforms. Suitable
programs and games are selected taking into account the age, language level and individual
characteristics of the students, which leads to the development of successful communicative
competence among students. The use of various digital games in the teaching process makes it
possible to implement creative and innovative approaches to Language Teaching. This process, in
turn, also puts new responsibilities and tasks in front of Modern teachers, since through each game
and task an environment must be created that serves for the exact and effective formation of
communicative competence. In language learning, the student not only performs standard tasks, but
also quickly adapts in a new setting, acquires the skills of speech formation, vocabulary expansion,
question drawing and finding answers to information. Through digital games, the learning process
helps to communicate, practice asked and answered situations, quickly solve various tasks, find
solutions in problem situations. Also, through such education, the student will have the opportunity
to consciously consolidate the knowledge learned, and this, in turn, leads to the development of
speech activity.

Many scientific studies, practical experiments and statistical results are used to analyze the
impact of digital game-based education on communicative competence. Analysis in recent years
shows that digital game-based learning methods have significant advantages over traditional learning
methods in the formation and development of student communicative competence. First of all, student
motivation and language learning effectiveness increased by approximately 60-75%. Students who
participate in digital games, compared to their peers who participate in traditional missions, have high
results in the independent mastery of new language elements and the ability to effectively perform
real communicative tasks. Studies have found that up to 82% of students actively participating in
digital games attended classes with open, active, and persuasive speech, which is around 49-53% in
traditional regular classes [4].

Today, active language skills (speaking, hearing, reading and writing) are simultaneously
formed in parallel when learning a language with the help of teaching games, and the overall growth
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dynamics of these competencies are recorded at the limit of 68-75%. For example, in groups trained
on the basis of digital play for 3-6 months, the growth of language proficiency and communicative
competence was 71%, while in ordinary traditional groups this figure remained around 47%.

The results analyzed also have a direct impact on the motivation of students to participate in
interactive assignments as well as the dynamics of active language engagement of previously passive
students as well. 77% of those in the study claimed that teaching through digital play increased
interest and confidence in language learning in them. And 85% of teachers and professionals consider
the game-based methodology as the main resource in the development of modern communicative
competence. The indicator of participation in active colloquial activities and the ability to speak freely
in digital gaming lessons has grown significantly. The rate was 78% in a group trained using digital
games, according to a 6-month study. As a result, students who receive such education have learned
to communicate, reach agreements, and solve social problems through communication, and have
sufficiently mastered all the main components of communicative competence. It is worth noting that
the educational method based on digital games also shows positive statistics on interactivity,
communication with peers and group work. For example, 76% of students in groups where play
training was conducted reported being willing to make friends, teamwork, and accept other opinions
in speech. In typical traditional methods, however, this figure did not exceed 52%. Based on the
results of the analysis, assignments through mobile app and digital platforms had a 73% level of
accurate student input, approximately 18-22% higher than normal. During the study, participants also
recorded high results in written assignments, with their grammatical literacy and vocabulary
increasing by 67-70% on average [5].

Conclusion. In conclusion, digital in-game teaching is an advanced, modern and effective
approach to the development of communicative competence of English. As a result of such training,
the attitude of the student to language learning changes, he independently works on himself, enriching
his knowledge and skills. Digital games shape the reader as an active, interactive and motivated
person, as a result of which they can achieve free and confident communication in English. Therefore,
digital game-based education is currently widely used in teaching English and has proven to be

effective, and scientific and practical research in this area is also ongoing.
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COMMUNICATIVE COMPETENCE AS A CORE GOAL OF LANGUAGE EDUCATION
Sh.V.Karimova, senior teacher, Samarkand state institute of foreign languages, Samarkand

Annotatsiya. Zamonaviy til ta’limida tilni real muloqotda qo‘llay olish qobiliyati faqat
grammatik qoidalarni bilishdan ko ‘ra muhimroq bo ‘lib bormogda. Ushbu maqolada kommunikativ
kompetensiya chet tillarini o ‘qitishning asosiy magsadi sifatida ko ‘rib chigiladi. Unda kommunikativ
kompetensiyaning mohiyati, uning ahamiyati va uni sinfda ganday rivojlantirish mumkinligi
tushuntiriladi. Tadgqiqot darslarni kuzatish, o ‘qituvchilar o ‘rtasida so‘rovnoma o ‘tkazish va
o ‘quvchilarning og ‘zaki nutqini tahlil qgilishga asoslangan. Natijalar kommunikativ o ‘qitish usullari
o ‘quvchilarga ishonch bilan gapirish, yaxshiroq o ‘zaro mulogot qilish va tilni real hayotiy
vaziyatlarda to‘gri qo ‘llashga yordam berishini ko ‘rsatadi. Biroq o ‘qituvchilar hali ham vaqt
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yetishmasligi, sinflarning katta bo ‘lishi va imtihonga yo ‘naltirilgan ta’lim kabi muammolarga duch
kelmogdalar. Magola yakunida til o‘rganishni yanada samarali va mazmunli qilish uchun
kommunikativ kompetensiya o ‘quv dasturlariga, dars amaliyotiga va baholash tizimiga aniq
kiritilishi lozimligi ta kidlanadli.

Kalit so‘zlar: kommunikativ kompetensiya, til o qitish, kommunikativ til o qitish, chet tillar
ta’limi, sinfdagi mulogot

AHHomauuﬂ. B COBPEMEHHOM A3bIKOBOM 06pa306aHuu CNoCcoOHOCMb UCNOJIL306aMb A3bIK OJIA
PEAIbHO20 051/0;6Huﬂ cmana bonee 6a9fCHOIZ, uem npocmoe 3HAHue cpammamudeckKux npaeul. B
OaHHOU cmamoe KOMMYHUKAMUBHAA KOMNEeMEHYUA paccmampueaemcs KaKk OCHOBHAA Yejlb 06y’i€Hu}Z
UHOCMPAHHbIM A3bIKAM. B neii 06b}zcmzemwz, uno maxKoe KOMMYHUKAMUBHAA KOMNEMERYUs, nodemy
OHA BAJICHA U KAK €€ MONCHO passueams 6 y’{€6HOM npoyecce. Hccneoosanue ocunosano ma
HAONO0EHUSX 30 YPOKAMU, AHKEMUPOBAHUU Npenooasameinell U aHaiuse YCmHOU pedu CmyoeHmos.
Pe3y/zbmambl nokasslearom, 4mo KOMMYHUKAMUBHblE Memoobl 06y’i€H1/l}Z nomocaront ywawuwumcs
coeopumos bonee Y6EPEHHO, TIyHule gzaumooeticmeosams u bonee YMECMHO UCNO1b30604N1b A3bIK 6
PEWIBbHBIX OJCUSHEHHbIX CUMYAYUsLX. Oonaxo npenodaeameﬂu no-npesichemy cmajikusaromcs ¢
maxKumu mpdeocmﬂMu, KAaK 02paHUuU4Y€eHHOE 8PEMA, boavuue Kiaccovl u opuenmayus 06yquuﬂ HA
oK3aMenbl. B cmamve Oenaemcst 6b1600 0 mom, 4mo KOMMYHUKAMUBHAS KOMNemeHyu:sl 00J1DICHA
ObIMb YEMKO GKIIOUEHA 8 y’{€6Hbl€ npozcpavimsl, npaxKmukxy npenodaeaﬂuﬂ u cucmemy oyeHueaHus
0151 NOBLIULEHUS 3qbqbel<mueHocmu U OCMbBICTIEHHOCMU U3YUYECHUS A3bLKA.

Knroueewie cnosa: KOMMYHUKAMUBHAS KOMNENMEHYUA, 06yquue A3bIKAM, KOMMYHUKAMUBHOE
06yueHue A3bIKAM, UHOA3bIYHOE o6pa306aHue, KOMMYHUKayusl 6 Kiacce

Abstract. In modern language education, the ability to use a language for real communication
has become more important than simply knowing grammar rules. This article discusses
communicative competence as the main goal of foreign language teaching. It explains what
communicative competence is, why it is important, and how it can be developed in the classroom. The
study is based on classroom observations, teacher questionnaires, and analysis of students’ speaking
performance. The results show that communicative teaching methods help learners speak more
confidently, interact better, and use language more appropriately in real-life situations. However,
teachers still face difficulties such as limited time, large classes, and exam-focused teaching. The
article concludes that communicative competence should be clearly included in teaching programs,
classroom practice, and assessment to make language learning more effective and meaningful.

Keywords: communicative competence, language teaching, communicative language teaching,
foreign language education, classroom communication

Introduction. The goals of foreign language teaching have changed greatly over time. In the
past, language lessons mainly focused on grammar rules, translation, and memorizing vocabulary.
Although these elements are important, they do not fully prepare learners to use a foreign language
in real communication. Many learners who know grammar well still struggle to speak or understand
others in real-life situations.

To solve this problem, the idea of communicative competence was introduced. This concept
was first explained by Hymes (1972), who argued that knowing a language means more than knowing
grammar. It also means knowing how to use language correctly and appropriately in different social
situations. This idea later became the basis of communicative language teaching (CLT).

Today, learners need foreign languages for study, work, travel, and international
communication. Therefore, the main goal of language education is no longer only accuracy, but
effective communication. However, in many classrooms, traditional methods are still widely used,
and communicative competence is not always fully developed.

This article aims to explain communicative competence in simple terms, show how it can be
taught in the classroom, and present research findings on its effectiveness in language education.

Materials. This study used both theoretical and practical materials. The theoretical part is based
on well-known works in language teaching and applied linguistics, especially the ideas of Hymes
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(1972), Canale and Swain (1980), Bachman (1990), and Richards (2006). These works explain what
communicative competence is and how it can be developed.

The practical materials included:

« Classroom observation notes focusing on communication and interaction

« Questionnaires completed by language teachers

o Students’ speaking tasks such as role-plays and discussions

« Course syllabi and textbooks used in language classes

All materials were taken from real foreign language classrooms where English was taught as a
foreign language.

Methods. The study used a mixed-method approach, combining both qualitative and
quantitative methods.

a) Classroom Observation
Several language lessons were observed over a ten-week period. During observation, attention
was paid to:

« How often students communicated with each other

« Types of speaking activities used by teachers

« Use of the target language in class

« Teacher feedback during communicative tasks

b) Teacher Questionnaires

Teachers completed questionnaires about their understanding of communicative competence
and their teaching practices. The questionnaires included multiple-choice questions and short written
answers.

C) Learner Performance Analysis

Students’ communicative ability was assessed through speaking activities such as dialogues
and group discussions. Their performance was evaluated based on fluency, clarity, appropriateness,
and interaction skills.

d) Data Analysis

Numerical data were analyzed using simple statistics, while written and observational data were
grouped into themes. The results from different sources were compared to increase reliability.

Results. The results of the study show that communicative teaching methods have a positive
effect on students’ language use.

Classroom observations revealed that lessons with communicative activities encouraged
students to speak more and participate actively. Students were more confident and willing to express
their ideas, even if they made mistakes.

Teacher questionnaires showed that most teachers agreed that communicative competence is
an important goal. However, many teachers said they could not always use communicative methods
because of time limitations, large classes, and exam requirements.

The analysis of students’ speaking tasks showed improvement in fluency and interaction skills.
Students became better at expressing ideas, responding to others, and using language more naturally.

Discussion. The findings confirm that communicative competence should be the main goal of
language teaching. Communicative competence includes grammar knowledge, social
appropriateness, ability to connect ideas, and strategies to solve communication problems (Canale &
Swain, 1980).

The study also shows that knowing about communicative teaching is not enough. Teachers need
support from the education system, including suitable textbooks, assessment methods, and
professional training. Similar problems have been discussed by Richards (2006) and Littlewood
(2014), who emphasize the gap between theory and practice.

Another important point is assessment. Traditional written tests do not measure communicative
competence well. Speaking tasks, projects, and performance-based assessment are more suitable for
evaluating real language use (Bachman, 1990).
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Conclusion. This article has shown that communicative competence is a key goal of modern
language education. Learners need not only grammatical knowledge but also the ability to use
language in real communication.

To develop communicative competence effectively, language teaching should:

e Clearly include communicative goals in curricula

« Use interactive and student-centered teaching methods

« Train teachers in communicative language teaching

« Apply assessment methods that focus on real communication

Future research may focus on long-term effects of communicative teaching and ways to adapt
communicative methods to different educational contexts. Overall, focusing on communicative

competence helps learners become confident and effective users of a foreign language.
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MAKTABDA TURIZM MASHG‘ULOTLARINI TASHKIL ETISHNING METODIK
TAMOYILLARI
V.M. Kavulyazov, magistrant, Urganch davlat pedagogika instituti, Urganch

Annotatsiya. Maqgolada umumta’lim maktablarida turizm mashg ‘ulotlarini tashkil etishning
metodik tamoyillari, ta’limiy va tarbiyaviy imkoniyatlari, o‘quvchilarda amaliy ko ‘nikmalarni
shakllantirish jarayonlari yoritilgan. Zamonaviy pedagogik yondashuvilar asosida turizmni o ‘quv
jarayoniga integratsiya qilishning samarali usullari, xavfsizlik goidalari, kompetensiyaviy
yondashuv, yosh xususiyatlarini hisobga olish, bosgichma-bosgichlik tamoyili va mahalliy
sharoitlardan foydalanish masalalari tahlil etilgan. Turizm mashg ‘ulotlarining o ‘quvchilar
tafakkuri, jismoniy tayyorgarligi, ekologik madaniyati va ijtimoiy faolligini rivojlantirishdagi o ‘rni
ilmiy asosda bayon etiladi.

Kalit so“zlar: turizm, maktab ta’limi, metodika, pedagogik tamoyillar, xavfsizlik, kompetensiya,
sayohat texnologiyalari.

AHHOmal(u}l. B cmamuve paccmampuearomcs Memoouyeckue NPpUHYUNsl oOpcaHuzayuu
mypucmu4ecKux 3anamuil 6 o6meo6pa306ameﬂbelx wKoadax. AHaﬂusupyiomm 06pa306ameﬂbele,
eocnumameslibHvle U paszsuearoujue  603MONCHOCMU  UIKOJIbHOCO  mypusmda, gbopmupoeaHue
Npakmu4yecKux HABbIKOB YyUawjuxcs, urmezpayus mypucmuquKoﬁ oesamenbHOCmU 6 yqe6an7
npoyecc Ha OCHoO6e COBPEMEHHbLX neoazoz2uveckux nooxooos. Ocoboe 6HuMaHuey0€Jl€H0 npuryunam
bezonachocmu, yuémy 603pPACMHBIX 0COOEHHOCMmell, KOMNEeMeHmHOCMHOMY N00X00Y, NOIMANHOU
opzaruzayuu U UCNOJIb306AHUIO MECNIHbLX pecypCoe6. Hoduepxue‘aemcg POJib mypusma 6 pazeumuu
MbIUIIEHUA, qbusuquKoﬁ I’lOOZOWZOGKU, IKONIOCUYECKOLL Kylibmypsl U COZ/;uaﬂbHOﬁ dKmueHrHocmu
yuawuxcs.

Knrouesvie cnosa: mypusm, wKoibHoe 00pazoeanue, Memoouka —Npenooasauus,
neoazo2uveckue npuHyunvl, 6630naCHOCWIb, KOMNnemeHmHoOCnb, mexHojlocuu nymemecmeud.

Abstract. This article examines methodological principles for organizing tourism activities in
general education schools. It highlights the educational and developmental potential of school
tourism, the formation of practical skills among students, and the integration of tourism into the
curriculum based on modern pedagogical approaches. The study analyzes key principles such as
safety, age-appropriate planning, a competency-based approach, step-by-step organization, and the
effective use of local resources. The pedagogical value of tourism in developing students’ critical
thinking, physical preparedness, ecological literacy, and social activity is also discussed.
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Key words: tourism, school education, teaching methodology, pedagogical principles, safety,
competence, travel technologies.

Kirish. Maktabda turizm mashg‘ulotlarini tashkil etish bugungi kunda ta’lim jarayonining eng
dolzarb va keng imkoniyatlarga ega bo‘lgan yo‘nalishlaridan biri hisoblanadi. Turizm — bu nafaqat
jismoniy faoliyat, balki o‘quvchilarda mustaqil fikrlash, kuzatuvchanlik, ekologik madaniyat,
geografik bilimlar, muloqot kompetensiyalari va jamoada ishlash ko‘nikmalarini rivojlantiruvchi
samarali ta’lim vositasidir. Mamlakatimizda so‘nggi yillarda maktab ta’limini modernizatsiya qilish,
o‘quvchilarda kompetensiyalarni shakllantirishga qaratilgan islohotlar jarayonida turizm
mashg‘ulotlarining o‘rni yanada mustahkamlanib bormoqgda. Aynigsa, ‘“Maktablar ligasi”, “Yosh
sayyohlar klubi”, “Ekoturizm haftaligi” kabi tashabbuslar o‘quvchilarni faol, ijodkor va tashabbuskor
shaxslar etib tarbiyalashda muhim omil bo‘lmoqda.

Metodlar.Turizm mashg‘ulotlarini tashkil etishda bir qator metodik tamoyillar amal qilishi
zarur. Avvalo, mashg‘ulotlarning ta’limiy, tarbiyaviy va rivojlantiruvchi magsadlari aniq
belgilangani holda o‘quv dasturi bilan uzviy integratsiyada olib borilishi magsadga muvofiqdir.
Masalan, geografiya, biologiya, tarix, jismoniy tarbiya, ona tili va adabiyot kabi fanlar mazmuni
turizm faoliyati bilan bevosita bog‘liq bo‘lgani sababli, sayohatlar davomida nazariy bilimlar real
hayotiy jarayonlar orgali mustahkamlanadi.

Turizm mashg‘ulotlarining asosiy metodik tamoyillaridan biri -xavfsizlikni ta’minlashdir. Har
ganday marshrut, sayohat yoki ekskursiya avvaldan puxta rejalashtirilishi, xavf-xatarlar tahlili
o‘tkazilishi, o‘quvchilarga zaruriy yo‘rignomalar berilishi lozim. Bu jarayon O°zbekiston
Respublikasi Vazirlar Mahkamasining o‘quvchi-yoshlar bilan sayohatlar va ommaviy tadbirlarni
tashkil etish tartibiga doir normativ-huquqiy hujjatlarida belgilangan talablarga mos ravishda olib
borilishi shart. Xavfsizlik tamoyili o‘quvchilarning yosh xususiyatlari, jismoniy tayyorgarligi,
sog‘lig‘i holatini hisobga olish bilan chambarchas bog‘liq.

Turizm mashg‘ulotlarini samarali tashkil etishning navbatdagi muhim tamoyili -bosgichma-
bosqichlikdir. Avval kichik masofali piyoda sayohatlar, keyin murakkabroq marshrutlar, so‘ngra bir
kunlik va kop kunlik turistik amaliyotlar tashkil etilishi lozim. Bu jarayon o‘quvchilarning jismoniy
va psixologik tayyorgarligiga mos ravishda rivojlanib boradi. Bosgichma-bosgichlik tamoyili
o‘quvchilarning o‘ziga bo‘lgan ishonchini oshiradi, ularda mas’uliyat, intizom va jamoaviy
hamjihatlikni kuchaytiradi.

Metodik tamoyillarning yana biri - kompetensiyaviy yondashuvdir. Turizm mashg‘ulotlari
orqali o‘quvchilarda kommunikativ kompetensiya (jamoada muloqot qilish), axborot kompetensiyasi
(xaritadan foydalanish, joylashuvni aniglash), ijtimoiy-faol fugarolik kompetensiyasi (goidalarni
bajarish, mas’uliyatni his qilish), ekologik kompetensiyalar shakllantiriladi. Bu jarayonda o‘quvchilar
fagat bilim egallamaydilar, balki hayotiy vaziyatlarda o‘z bilim va ko‘nikmalarini qo‘llashni
o‘rganadilar.

Zamonaviy turizm mashg‘ulotlari texnologik yondashuv bilan ham boyib bormogda. GPS
navigatsiya, ragamli xaritalar, mobil ilovalar, virtual ekskursiyalar, dronlar orgali monitoring kabi
vositalar ta’lim samaradorligini oshiradi. Bu esa “ragamli avlod” o‘quvchilarining qiziqishini
orttiradi. Shu bilan birga, ekologik barqarorlik talablari ham e’tiborga olinadi. Masalan, “yashil
turizm”, chiqindisiz sayohat, tabiatni asrash qoidalari alohida o‘rgatiladi.

Natijalar. Turizm mashg‘ulotlari o‘quvchilarda jismoniy rivojlanishni ham ta’minlaydi.
Piyoda yurish, tog‘ga chiqish, sport-turizm elementlari bilan shug‘ullanish sog‘lom turmush tarzini
shakllantiradi. Psixologlar fikricha, tabiat qo‘ynidagi mashg‘ulotlar o‘quvchilarda ruhiy barqarorlik,
stressdan xoli bo‘lish, ijobiy emotsiyalarni kuchaytiradi. Jamoaviy faoliyat esa ijtimoiylashuv,
liderlik va hamkorlik ko‘nikmalarini shakllantiradi.

Maktabda turizmni tashkil etishda o‘qituvchining roli beqiyosdir. U nafagat marshrut tuzadi,
balki o‘quvchilarning motivatsiyasini oshiradi, ularga mas’uliyat hissini singdiradi. O‘qituvchi
psixologik-pedagogik bilimga ega bo‘lishi, xavfsizlik bo‘yicha malaka oshirgan bo‘lishi, mahalliy
tabiat va tarixiy manzillarni yaxshi bilishi zarur. Shu bilan birga, maktab ma’muriyati, ota-onalar
go‘mitasi va mahalla bilan hamkorlik turizm mashg‘ulotlarining samaradorligini oshiradi.
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Maktab turizmi o‘quvchilarni nafaqat tabiiy va tarixiy obyektlar bilan tanishtiradi, balki ularda
kuzatuvchanlik, tahlil gilish, gaydlar yuritish, fotosurat va videohujjatlar bilan ishlash kabi
ko‘nikmalarni ham rivojlantiradi. Sayohat davomida o‘quvchilar marshrut bo‘yicha topografik
belgilarni o‘qish, geolokatsiya vositalaridan foydalanish, tabiat obyektlarini tasniflash, o‘simlik va
hayvonot dunyosini aniglash, madaniy meros obyektlarining ahamiyatini sharhlash kabi amaliy
topshiriqlarni bajaradilar. Bu jarayon o‘quvchilarning bilimni amaliyot bilan bog‘lash, o‘z fikrini aniq
ifoda etish, mustaqil garor gabul gilish va muammoli vaziyatlarda harakat strategiyasini ishlab chigish
ko‘nikmalarini kuchaytiradi.

Shuningdek, maktab turizmi o‘quvchilar o‘rtasida ijtimoiy integratsiyani mustahkamlaydi.
Turli ijtimoiy qatlam, turli qiziqishlar va xarakterga ega bo‘lgan o‘quvchilar bir jamoada harakat qilar
ekan, ular o‘zaro hurmat, birdamlik, mas’uliyat, liderlik, yordam ko‘rsatish kabi ijtimoiy fazilatlarni
rivojlantiradi. Psixologik tadqiqotlar shuni ko‘rsatadiki, tabiatda o‘tkazilgan mashg‘ulotlar bolalarda
stress darajasini pasaytiradi, ularni faol, ijobiy ruhdagi o‘quv jarayoniga ruhlantiradi. Aynigsa,
innovatsion “kuzatuv kundaligi”, “foto-hisobot”, “marshrut xaritasini yaratish”, “ekologik vazifalarni
bajarish” kabi topshiriglarning qo‘llanilishi o‘quvchilarning ijodkorlik salohiyatini oshiradi.

Maktab turizmining yana bir muhim jihati - uning inklyuzivlik imkoniyatlaridir. Jismoniy
imkoniyati cheklangan o‘quvchilar uchun moslashtirilgan qisqa masofali sayohatlar yoki maktab
hududida o‘tkaziladigan ekologik marshrutlar ularning jamoadagi o‘rnini sezilarli darajada oshiradi.
Shuningdek, turizm mashg‘ulotlari ota-onalar bilan hamkorlikni kuchaytiradi. Ota-onalar tomonidan
tashkil etilgan volontyorlik yordam gruhlari, kuzatuvchi ota-onalar instituti, oilaviy sayohatlar
maktab bilan hamkorlikda ta’lim muhitini yanada boyitadi.

Tahlil. Olingan natijalar tahlili shuni ko‘rsatadiki, maktab ta’limida turizm mashg‘ulotlarini
yo‘lga qo‘yish o‘quvchilar rivojlanishining bir nechta asosiy yo‘nalishiga kompleks tarzda ta’sir
qiladi. Avvalo, turizmning ta’limiy imkoniyatlari o‘quvchilarda nazariy bilimlarni amaliy faoliyat
bilan integratsiya qilish orqali o‘zlashtirish darajasini oshiradi. Geografiya, biologiya, tarix kabi
fanlar mazmunining amaliy ekskursiyalar bilan mustahkamlanishi o‘quvchilarda predmetlararo
bog‘liglikni yaxshiroq tushunishga yordam beradi. Bu esa kompetensiyaviy yondashuvni ta’lim
jarayoniga samarali tatbiq etish imkonini yaratadi.

Tahlil davomida turizm mashg‘ulotlarining metodik tamoyillari, xususan, xavfsizlikni
ta’minlash tamoyilining ahamiyati alohida namoyon bo‘ladi. O‘quvchilar yosh xususiyatlari,
sog‘lig‘i, jismoniy tayyorgarligi va psixologik omillar inobatga olinishi mashg‘ulotlarning sifatli va
xavfsiz o‘tishini ta’minlaydi. Turizm jarayonida xavfsizlik qoidalariga rioya qilish nafaqat pedagogik
mas’uliyat, balki o‘quvchilarni hayotiy vaziyatlarda to‘g‘ri qaror qabul qilishga o‘rgatadigan
tarbiyaviy omil sifatida ahamiyatlidir.

Mahalliy sharoitlardan foydalanish tamoyili tahlili shuni ko‘rsatadiki, hududlarning tabiiy,
tarixiy va madaniy resurslaridan foydalanish o‘quvchilarda vatanparvarlik, ekologik ong va madaniy
merosga hurmat tuyg‘usini kuchaytiradi. Mahalliy landshaftlar asosidagi marshrutlar o‘quvchilarning
kuzatuvchanligini, tahliliy fikrlashini va tabiat bilan muvozanatli munosabatini rivojlantiradi.

Tadgigot natijalarining yana bir muhim jihati — texnologik yondashuvning turizm
mashg‘ulotlariga kirib kelayotganidir. GPS, ragamli xaritalar va mobil ilovalarning qo‘llanilishi
o‘quvchilarning axborot kompetensiyalarini rivojlantiradi hamda raqamli avlodning qiziqishlari bilan
uyg‘un didaktik muhit yaratadi. Bu jarayon o‘quvchilarning mustaqil ishlash, muammoli vaziyatni
hal qilish va zamonaviy texnologiyalardan foydalanish ko‘nikmalarining shakllanishiga olib keladi.

Tahlil shuni ko‘rsatadiki, maktab turizmi nafaqat ta’limiy va jismoniy rivojlanish, balki
psixologik barqarorlikni ta’minlaydigan omil sifatida ham ahamiyatga ega. Tabiat qo‘ynida tashkil
etilgan mashg‘ulotlar o‘quvchilarda stressni kamaytiradi, emotsional ijtimoiy muhitni yaxshilaydi,
jamoaviy hamkorlikni kuchaytiradi. Bu esa o‘quvchilarning ijtimoiylashuv jarayonida muhim rol
o‘ynaydi.

Xulosa. Yakuniy xulosa sifatida aytish mumkinki, turizm mashg‘ulotlarini metodik tamoyillar
asosida tashkil etish maktab ta’limining sifatini oshiradi, o‘quvchilarda ko‘p qirrali
kompetensiyalarni rivojlantiradi va ularni hayotga tayyorlaydi. Turizm - bu fagat sayohat emas, balki
ta’limning amaliy, interaktiv va tarbiyaviy jihatdan boy yo‘nalishidir.




104 XORAZM MA’MUN AKADEMIYASI AXBOROTNOMASI -1/3-2026
FOYDALANILGAN ADABIYOTLAR RO‘YXATI:
1. Abdullayev A. “Maktab turizmi metodikasi”. Toshkent, 2021.
2. Karimov B. “Turizm asoslari”. SamDU, 2020.
3. Hall C.M., Page S. “The Geography of Tourism and Recreation”. Routledge, 2014.
4. OECD. “Outdoor Education and Student Wellbeing”. Paris, 2019.
5. O‘zbekiston Respublikasi XTV. “Maktabdan tashqari ta’lim bo‘yicha metodik ko‘rsatmalar”, 2023.

UO“K 373.2:159.922.7
BO‘LAJAK BIRINCHI SINF O‘QUVCHILARINING NUTQQA TAYYORLIGINI
RIVOJLANTIRISH: ZAMONAVIY PSIXOLOGIK VA PEDAGOGIK YONDASHUVLAR
A.F. Kodirova, magistrant, Samargand davlat pedagogika instituti, Samargand

Annotatsiya. Maqgolada bo ‘lajak birinchi sinf o ‘quvchilarining nutqqa tayyorligi mazmuni
gisqacha yoritilgan. Nutqga tayyorlikning asosiy komponentlari (fonetik-fonematik rivojlanish,
lug ‘at boyligi, grammatik tuzilish, bog ‘lanma nutg va kommunikativ kompetensiya) tavsiflanadi.
Vygotskiy, Bronfenbrenner va o °‘z-o zini boshqarish yondashuviariga tayangan holda “oila—
bog ‘cha—maktab” tizimida nutqni rivojlantirish bo ‘yicha amaliy yo ‘nalishlar ko ‘rsatiladi.

Kalit so‘zlar: maktabga tayyorlik; nutqqa tayyorlik; bog ‘lanma nutq; maktabgacha ta’lim;
bolalar psixologiyasi; sotsiokultural yondashuv.

Annomauusn. B cmamve 6 kpamkoui hopme packpvieaemcs cooepaicanue peuesoti 20mo8HOCMU
6y()yu;ux NnePBOKIACCHUKOS. Onucwiearomcss OCHOBHbIE KOMNOHEHMbL peueeozi 20moeHocmu.
¢onemuxo-gonemamuueckoe pazsumue, Cl08APHLLI 3aNAC, SPAMMAMULECKUL CMPOT, C8A3HASL Pedb
U KOMMYHUKAMUBHASL KOMNEMEHMHOCNIb. Ha ocnose nooxooos JI. C. BblZOl’l’lCKOZO, A4
bpongenbpennepa u xonyenyuu camopeyrayuu 0003HAYAIOMC NPAKMUYECKUE HANPAGIeHUs.
paseumus pedu 6 cucmeme «cembsl — oemckutl cao — wKoaa».

Knroueswvie cnosa: wkonvnas 2OMOBHOCNIb, peuesasl 2COmOoBHOCMb, C6A3HAA pedb, OOUWKONIbHOE
obpazosanue; nCuxono02usi pebeéHKa, COYUOK)YIbmMypHbIL N0OXO00.

Abstract. The article briefly outlines the concept of speech readiness in prospective first-
graders. It presents the main components of speech readiness, including phonetic—phonemic
development, vocabulary, grammatical structure, coherent speech and communicative competence.
Drawing on Vygotsky’s sociocultural theory, Bronfenbrenner’s ecological systems theory and the
self-regulation framework, the paper highlights practical directions for supporting speech
development within the “‘family — preschool — school” system.

Key words: school readiness; speech readiness; coherent speech; preschool education; child
psychology; sociocultural approach..

Kirish. Maktabga qadam qo‘yish bola hayotidagi eng muhim o‘tish davrlaridan biri bo‘lib, bu
davrda bola yangi ijtimoiy rol — o‘quvchi maqomini egallaydi. An’anaviy yondashuvlarda maktabga
tayyorlik ko‘proq savod chiqarish va oddiy matematik ko‘nikmalar bilan bog‘langan bo‘lsa,
zamonaviy tadgigotlar maktabga tayyorlikni kompleks — jismoniy, kognitiv, ijtimoiy-emotsional va
nutqiy rivojlanish birligi sifatida talgin gilmoqda [1; 2].

Nutqqa tayyorlik bu jarayonning markaziy komponenti bo‘lib, bolaning oz fikrini ravon bayon
qila olishi, o‘qituvchi ko‘rsatmalarini tushunishi, tengdoshlari bilan konstruktiv muloqotga kirishishi
va o‘qish-yozishga psixolingvistik tayyorgarligini anglatadi [3]. So‘nggi yillarda maktabga
kelayotgan bolalar orasida so‘z boyligining kamligi, bog‘lanma nutqning sustligi va fonematik
sezgirlikning yetarli emasligi kabi muammolar tez-tez uchramoqda.

Magolaning magsadi — bo‘lajak birinchi sinf o‘quvchilarining nutgqqga tayyorligini zamonaviy
psixologik va pedagogik yondashuvlar asosida qisqa, amaliyotga yo‘naltirilgan tarzda tahlil gilish va
nutgni rivojlantirishga oid amaliy tavsiyalar ishlab chigishdir.

Metodologiya. Ushbu maqola nazariy—tahliliy xarakterga ega bo‘lib, quyidagi metodlar
qo‘llanildi:
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1. Kontent-tahlil — maktabga tayyorlik va nutqqa tayyorlik bo‘yicha zamonaviy ilmiy
magola va monografiyalar, shuningdek xalgaro dasturlar (school readiness, Head Start va boshqalar)
mazmuni tahlil gilindi [1; 2; 4].

2. Komparativ tahlil — Yevropa va AQShdagi maktabga tayyorlik yondashuvlari
O‘zbekiston amaliyoti bilan qiyoslab ko‘rildi.

3. Tizimli yondashuv — nutqqa tayyorlik “bola—oila—bog‘cha—maktab” tizimi doirasida
ko‘rib chiqildi.

4. Konseptual modellashtirish — nutqga tayyorlikni baholash mezonlari va uni
rivojlantirish yo‘nalishlari qisqa model ko‘rinishida umumlashtirildi.

Eksperimental tajriba o‘tkazilmagan bo‘lib, maqola mavjud ilmiy manbalar asosida amaliyotga
mo‘ljallangan nazariy xulosa va tavsiyalarni taklif etadi.

Natijalar. Nutqga tayyorlikning asosiy komponentlari. Adabiyotlar tahlili natijasida bo‘lajak
birinchi sinf o‘quvchilarining nutqqa tayyorligi quyidagi komponentlardan iboratligi aniqlashtirildi
[3; 5; 6]:

1. Fonetik-fonematik rivojlanish — tovushlarni to‘g‘ri talaffuz qilish, ularni eshitishda
farqlash, bo‘g‘in va so‘z strukturasini qayta tiklash.

2. Lug‘at boyligi — bola kundalik hayot, o“yin, oila, tabiat va hissiyotlarga oid yetarli so‘z
zaxirasiga ega bo‘lishi, yangi so‘zlarni ozlashtira olishi.

3. Grammatik tuzilish — gap bo‘laklarini o‘rniga qo‘yish, kelishik, zamon, kishilik
qo‘shimchalaridan to‘g‘ri foydalanish.

4. Bog‘lanma nutq — vogeani mantigan izchil, boshlanish—rivoj—yakun ketma-ketligida
hikoya gila olish, sabab—oqibat alogalarini nutgda ifodalash.

5. Kommunikativ kompetensiya — suhbatdoshni tinglash, savol berish va javob gaytarish,

navbatni kutish, ijtimoiy vaziyatga mos nutq uslubini tanlash.

Ushbu komponentlar birgalikda bolaning o‘qituvchi ko‘rsatmalarini tushunish, dars jarayonida
faol ishtirok etish va yangi bilimlarni o°zlashtirish qobiliyatini belgilab beradi.

Psixologik nazariyalar asosidagi model. Tahlilga ko‘ra, nutqqga tayyorlikni rivojlantirishni
quyidagi uch nazariya asosida qisqa model ko‘rinishida ifodalash mumkin:

« Sotsiokultural yondashuv (Vygotskiy) — nutq ijtimoiy mulogot jarayonida rivojlanadi; yagin
rivojlanish zonasi doirasida kattalar va tengdoshlar bilan birgalikdagi faoliyat nutgni jadallashtiradi
[7].

« Ekologik tizimlar nazariyasi (Bronfenbrenner) — bola nutgi oilaviy nutq muhiti, bog‘cha
guruhi, ommaviy axborot vositalari va madaniy mubhit ta’sirida shakllanadi; shuning uchun faqat
bog‘cha yoki maktab darajasida emas, “oila—bog‘cha—maktab” tizimida ishlash zarur [8].

« Self-regulation (0‘z-o0‘zini boshqarish) — nutq bolaning ichki nazorat mexanizmi bo‘lib, o‘z
harakatini rejalashtirish va boshgarishda ichki va tashgi nutqdan foydalanish muhim [4].

Mazkur yondashuvlar integratsiyasi nutqqa tayyorlikni faqat lingvistik ko‘nikmalar yig‘indisi
emas, balki bolaning ijtimoiy-madaniy tajribasi va o‘zini boshqarish qobiliyati bilan bog‘liq
murakkab jarayon sifatida ko‘rsatadi.

Muhokama. Olingan natijalar shuni ko‘rsatadiki, bo‘lajak birinchi sinf o‘quvchilarining
nutqqa tayyorligini ta’minlash uchun:

1. Bog ‘cha va maktabdagi ta’lim jarayoni nutqqa yo ‘naltirilgan bo ‘lishi zarur. Har bir
mashg‘ulotda savol-javob, suhbat, rasm asosida hikoya tuzish, rolli o‘yinlar kabi dialogik va
monologik nutgni rivojlantiruvchi elementlar bo‘lishi kerak.

2. Oila bilan hamkorlik markaziy ahamiyatga ega. Ota-onalarga bolaga kitob o‘qib
berish, birgalikda suhbatlashish, gadjetlardan foydalanish vaqtini chegaralash bo‘yicha metodik
tavsiyalar berilishi lozim.

3. Ikki tillilik va ragamli muhit omillari hisobga olinishi kerak. Bir tomondan, ikki tillilik
bolaning til salohiyatini kengaytirishi mumkin, boshqa tomondan esa aralash nutq va me’yoridan
ortiq ekran vaqti bog‘lanma nutqni susaytirishi mumkin. Shuning uchun nutgiy muhitni ongli tashkil
etish zarur [2].
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Shuningdek, nutqga tayyorlikni baholashda oddiy “bola gapiradimi—gapirmaydimi” darajasida
emas, balki yuqorida sanab o‘tilgan komponentlar bo‘yicha bosqichli diagnostika yo‘lga qo‘yilishi
magsadga muvofig.
Xulosa. Qisqa nazariy tahlil asosida quyidagi xulosalarga kelindi:

1. Nutgga tayyorlik maktabga tayyorlikning asosiy tarkibiy gismidir va fonetik-
fonematik, leksik, grammatik, bog‘lanma va kommunikativ ko‘nikmalar birligi bilan ifodalanadi.
2. Vygotskiy, Bronfenbrenner va self-regulation yondashuvlari nutgga tayyorlikni bola

shaxsiy xususiyatlari va uning ijtimoiy-madaniy mubhiti o‘rtasidagi o‘zaro ta’sir natijasi sifatida talqin
etishga imkon beradi.

3. Nutqqa tayyorlikni rivojlantirish uchun o‘yin asosidagi faoliyat, suhbat va hikoya
qilish, tajriba asosidagi mashg‘ulotlar, metalingvistik o‘yinlar hamda oilaviy mutolaa an’analarini
qo‘llab-quvvatlash muhimdir.

4. Amaliyotda “oila—maktabgacha ta’lim—maktab” tizimida uzluksiz hamkorlikni yo‘lga
go‘yish, shuningdek, nutqni baholashning qisqa, lekin mazmunli diagnostik mezonlarini ishlab
chigish talab etiladi.

Kelgusida O‘zbekiston sharoitida bo‘lajak birinchi sinf o‘quvchilarining nutqqa tayyorligi
bo‘yicha empirik tadqiqotlar o‘tkazish, normativ mezonlarni aniqlash va diagnostik metodikalarni

mahalliy til-madaniyatga moslashtirish dolzarb vazifa bo‘lib qoladi.
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UO’K 37.022.
PEDAGOGIK TAJRIBA-SINOV SINOV ISHLARINI TASHKIL ETISHNING MAZMUNI
J.X.Nazarov, mustagqil tadgigotchi, Termiz davlat universiteti, Termiz

Annotatsiya. Pedagogik tajriba-sinov ishlarining asosiy magsadi sifatida oliy ta’lim
muassasalarida “Chagqiriggacha harbiy ta’lim” yo ‘nalishi talabalari tayyorlov jarayonining
zamonaviy ta’lim talablariga muvofiqligini hamda samaradorlik darajasini oshirish vazifasi
belgilandi.

Kalit so“zlar: tayyorlov, samaradorlik, natija, yo ‘nalish, o ‘qituvchi, aloga

Annomayun. [nasnas yeib neda2oUvecKoe0  IKCHEPUMEHMATbHO2O — UCCIeO08AHUSA
3aKII0YANACL 6 HNOBbIUEHUU COOMBEMCMEUs yueOHo20 npoyecca Cmyoenmos HaAnpasieHus
«onpusvlenas 8oeHHAsi NOO2OMOBKA» COBPEMEHHBIM 00PA308aMENbHbIM MPEOOBAHUSIM U YPOGHS.
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Knrwuesvie cnosa: odyuenue, sghgexmusnocms, pe3yiomam, Hanpasienue, NPpenooasamens,
KOMMYHUKAYUSL

Abstract. The main goal of pedagogical experimental work was to increase the compliance of
the training process of students of the “Pre-Conscription Military Training” direction with modern
educational requirements and the level of efficiency in higher educational institutions.

Keywords: training, efficiency, result, direction, teacher, communication
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Tadqiqot jarayonida empirik ma’lumotlarni to‘plashning turli usullaridan foydalanildi.
Jumladan:

— Chagiriqqacha harbiy ta’lim yo‘nalishida kadrlar tayyorlovchi oliy ta’lim muassasalarida
pedagogik jarayonni kuzatish, o‘qituvchilar va talabalardan individual suhbatlar olish;

— talabalar va o‘qituvchilar o‘rtasida so‘rovnomalar va anketa tahlillarini o‘tkazish;

— pedagogik hujjatlar mazmunini o‘rganish va tahlil gilish [Omu6ka! McTOYHMK CCHIIKH He
HaiijieH. ].

Tadqiqotning asosiy yo‘nalishlari ragamli ta’lim mubhitida bo‘lajak mutaxassislarning kreativ
qobiliyatlari rivojlanish darajasiga ta’sir etuvchi omillarni belgilashni gamrab oldi. Shuningdek,
innovatsion ta’lim texnologiyalari yordamida ushbu qobiliyatlarning samaradorligi eksperimental
tarzda tekshirildi va ular kognitiv, jarayonli (protsessual) hamda integrativ mezonlar orgali
baholandi.”

Pedagogik tajriba uzviy bog‘langan uch bosqgichda — axborot-daliliy (boshlang‘ich),
shakllantiruvchi va refleksiv bosgichlarda amalga oshirildi.

Tajriba-sinov ishlari Buxoro davlat pedagogika instituti, O‘zbekiston Milliy pedagogika
universiteti va Farg‘ona davlat universitetining “60111000 — Chagqirigqacha harbiy ta’lim” yo‘nalishi
talabalari ishtirokida o‘tkazildi. Jarayon uch asosiy yo‘nalishda olib borildi:

— axborot-mazmunli yo‘nalish — Kreativ, tahliliy, mantigiy savol-topshiriglar hamda metodik
adabiyotlar bilan ishlashni o‘z ichiga oldi;

— faoliyatli-texnologik yo‘nalish — interfaol metodlar va zamonaviy ta’lim texnologiyalari
asosida o‘quv mashg‘ulotlarini tashkil etishga qaratildi;

— intelektual-ijodiy-kreativ yo‘nalish — raqamli ta’lim muhitida talabalarning ijodiy va kreativ
qobiliyatlarini rivojlantirishga yo‘naltirildi.

Tadqiqot jarayonida “Chaqiruvga qadar boshlang‘ich tayyorgarlik” fani dasturi asosida
respondent-talabalarning kreativ qobiliyatlari rivojlanganlik darajasini raqamli ta’lim texnologiyalari
yordamida aniglashga garatilgan mezonlar tizimi ishlab chigildi. Mazkur tizim kognitiv, jarayonli va
integrativ mezonlarni o°z ichiga oldi.

Kognitiv mezonlar — talabalarning psixologik-pedagogik bilimlari, yosh va individual hamda
psixofiziologik xususiyatlari, o‘quv jarayonini tashkil etishning shakl, metod va vositalari,
tashhislashning asosiy metodikasi va innovatsion pedagogik texnologiyalarni bilish darajasini
ifodalaydi.

Jarayonli mezonlar — talabalarning kommunikativ ko‘nikmalarini, pedagogik muloqotni
samarali tashkil etish mahoratini, topshiriglarni ijodiy yondashuv asosida bajarish va ijodiy muhit
yaratish qobiliyatini, shuningdek, hissiy munosabat o‘rnatish layoqatini baholaydi.

Integrativ mezonlar esa talabalarning “Chaqiruvga qadar boshlang‘ich tayyorgarlik” fanini
boshqa fanlar bilan bog‘lay olish salohiyati, ijjodiy imkoniyatlari, kasbiy o°sishga intilish va ijodkorlik
kompetensiyalarining shakllanganlik darajasini belgilaydi.

Raqgamli ta’lim mubhiti sharoitida bo‘lajak mutaxassislarning kreativ qobiliyatini rivojlantirish
faoliyatini tashkil etish ularning tabiiy va ijtimoiy muammolarni to‘g‘ri baholay olish, kasbiy
ko‘nikma va malakalarni mustahkamlash, bilimlarni chuqur o‘zlashtirish hamda erkin, mustaqil va
ijodiy fikrlash gobiliyatlarini rivojlantirishga xizmat giladi.

Oc‘tkazilgan tadqiqotlarimiz davomida talabalarda kreativ faoliyatning yugori darajasi ularni
muntazam ravishda mustagil pedagogik faoliyatga jalb gilish orgali shakllantirildi. Buning natijasida
bo‘lajak mutaxassislar maxsus turdagi kreativ o‘quv topshiriglarini — mustaqil ishlarni bajarish,
zamonaviy kompyuter texnologiyalaridan, darsliklar va boshga adabiyotlardan samarali foydalanish
orqali o‘zlashtirdilar.

Ushbu dissertatsiyaning birinchi va ikkinchi boblari bo‘lajak mutaxassislarning kasbiy-
pedagogik faoliyatini tashkil etishda zamonaviy yondashuvlarning, xususan, kreativ yondashuvning
nazariy-metodik asoslariga bag‘ishlandi. Bunda ilmiy qarashlar, mavjud pedagogik tajribalar,
shuningdek, pedagog-psixologlarning bu boradagi xulosalari chuqur tahlil gilindi. Tadgiqgot doirasida
innovatsion metodlar tavsifiga, Bo‘lajak chaqiruvga qadar boshlang‘ich tayyorgarlik fani
o‘qituvchilarining kreativ salohiyatini rivojlantirishning o‘ziga xos imkoniyatlari va xususiyatlariga
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alohida e'tibor qaratildi. Amaliyotda qo‘llanilayotgan usul va vositalar tahlilining natijalari hamda
ilg‘or pedagogik tajribalarni o‘rganish masalalari batafsil ko‘rib chiqildi. Yuqoridagilar bo‘lajak
mutaxassislarda kreativ qobiliyatni shakllantirish va ularning kasbiy-pedagogik faoliyatini
rivojlantirish uchun maxsus pedagogik tizim yaratishga ilmiy-metodik asos bo‘lib xizmat
qildi[Ommo6ka! McToUHNK CCHUIKU He Hai/IeH. |.

Mazkur bobda biz bo‘lajak mutaxassislarning kasbiy-pedagogik faoliyatini samarali tashkil
etish metodlarini qo‘llash tizimini yoritib beramiz. Ushbu bobning dastlabki qismida tajriba-sinov
ishlari natijalari oz aksini topgan bo‘lib, eksperimental o‘qitish mazmunining tashkiliy jihatlari ko‘p
girraliligi, ishtirokchi talabalar sonining yetarli hajmda ekanligi va o‘rgatuvchi-nazorat vazifalarining
xilma-xilligi bilan xarakterlanadi.

Tajriba ishlarining mazmunini, shakllarini va usullarini optimal darajada loyihalash hamda
belgilangan ta’limiy-tarbiyaviy maqgsadlarga erishish uchun biz avvalo o‘quv faoliyati
elementlarining mohiyatini talabalarga yetkazish yo‘llarini aniqlashga e’tibor qaratdik. Shundan kelib
chiqib, tajribada ishtirok etayotgan talabalarning bilim olishga bo‘lgan intilishi darajasi orqali
ularning kreativ faoliyatining rivojlanganlik darajasi aniglandi.

Tajriba-sinov ishlari 2024-2025 vyillar davomida Buxoro davlat pedagogika instituti,
O‘zbekiston Milliy pedagogika universiteti hamda Farg‘ona davlat universitetida o‘tkazildi. Tadqiqot
bevosita 60111000 — “Chagqiriqgacha harbiy ta’lim” ta’lim yo‘nalishi talabalarini gamrab oldi.
Tajribaning asosiy magsadi — davlat ta’lim standartlari va me’yoriy hujjatlar talablarini hisobga olgan
holda, bo‘lajak chaqiruvga qadar boshlang‘ich tayyorgarlik fani o‘gituvchilarining Kkreativ
gobiliyatini rivojlantirishdan iborat bo‘ldi.

Ma’lumki, har gqanday fan sohasi o‘zining xususiy hodisa va jarayonlarini bosqichma-bosgich
o‘rganish orqali uzluksiz rivojlanib boradi.

“Chagiriqqacha harbiy ta’lim” ta’lim yo‘nalishi mavjud oliy ta’lim muassasalarida raqamli
ta’lim mubhitida bo‘lajak mutaxassislarda kreativ qobiliyatni shakllantirishning pedagogik
mexanizmlari va vositalarini aniqlash dolzarb vazifadir. O‘quv jarayonini to‘g‘ri tashkil etish va
uning mazmunini boyitish ragamli texnologiyalar hamda bozor igtisodiyoti sharoitida ragobatbardosh
kadrlarni tayyorlashda ijodkorlik qobiliyatini shakllantirish bilan bevosita bog‘liq. Mazkur oliy ta’lim
muassasalaridagi bunday taraqgiyot talabalarga yetkaziladigan gadriyatlar, bilimlar, faoliyat usullari
yoki ichki resurslar ularning erishilgan samaradorlik darajasi bilan o‘lchanadi. Birinchi holda, ta’lim
insoniyat tajribasini gayta tiklash, madaniy-tarixiy an’analardan foydalanish va ularni asrashni
ta’minlasa, ikkinchi holda esa, bo‘lajak mutaxassislarning ijodiy faoliyati orgali shaxsiy
salohiyatlarini kengaytirishga turtki bo‘ladi. Shuningdek, ta’lim standartlari ichki va tashqi kabi ikki
komponentga bo‘linadi, ammo ular o‘rtasida doimiy o‘zaro bog‘liglik mavjuddir[Ommuoka!
HCcTOoYHUK CCHUIKH He HaiijIeH. ).

Bo‘lajak chaqiruvga qadar boshlang‘ich tayyorgarlik fani o‘qituvchilarining kreativ
gobiliyatini rivojlantirish jarayoni o‘ziga xos me’yorlar, qoidalar va mezonlar asosida tartibga
solinadi. Mutaxassislarning kasbiy faoliyatini rivojlantirishning asosiy elementlari (magsad,
tamoyillar, mazmun va boshqalar) talabalarga bilim berishga qaratilgan har qanday ta’lim tizimi bilan
umumiy o‘xshashliklarga ega. Biroq, kreativ-ijodkorlik xususiyatiga ega bo‘lgan talabalarning
natijalari ta’lim standartlarida belgilangan minimal bilim hajmidan sezilarli darajada yuqori bo‘lishi
mumkin. Bu holat quyidagi omillar bilan izohlanadi:

a) kreativ yondashuvga moyil bo‘lgan talabalar standartda belgilangan va nazorat gilinadigan
bilim darajasidan yuqori natijalarga erishish imkoniyatini taqdim etadi;

b) mutaxassislarning shaxsiy maqsadlari va individual ta’lim dasturlari eng iqtidorli talabalarni
go‘shimcha, shu jumladan, tanlov asosidagi mashg‘ulotlar bilan ta’minlashga sharoit yaratadi;

d) bo‘lajak mutaxassislar tomonidan “Chaqiruvga qadar boshlang'ich tayyorgarlik” fani
bo‘yicha o‘quv dasturi tuzish amaliyoti mavjud bo‘lib, bu ularga dasturga standartlardan ustun
bo‘lgan savollar va mavzularni kiritishga imkon beradi:

1. Standartlarda belgilangan bilim darajasidan yuqori natijalarga erishish talabalarning tanlov
fanlari, fakultativlar, laboratoriya va individual mashg‘ulotlarning samaradorligiga bevosita yordam
beradi.
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2. Bilimda o°zib ketish samarasi ta’lim muassasasi ichida, shuningdek, mintagaviy va
respublika migyosidagi olimpiadalar, konferensiyalar, tanlovlar, forumlar va innovatsion loyihalarda
faol ishtirok etishni ta’minlaydi[Omuoka! McTOYHMK CCHIJIKM He Hali/IeH. ].

Bo‘lajak chaqgiruvga qadar boshlang‘ich tayyorgarlik fani o‘qituvchilarining kreativ
qobiliyatini rivojlantirishni tashkil etish va ularning zamonaviy ta’lim me’yorlarini o‘zlashtirishiga
yordam beradigan asosiy qoidalar quyidagilardan iborat:

1. Ragamli ta'lim muhitida bo‘lajak mutaxassislarning kreativ qobiliyatini rivojlantirishga
qaratilgan harakatlar ularning rivojlanish darajasini nazorat qilish va baholashga daxldor bo‘lgan
majburiy standartlarga kiritildi. Bunda talabalarning individual magsadga yo‘naltirilgan faoliyati va
o‘rganilayotgan sohadagi tegishli faoliyatining umumiy hajmi 35 foizdan ortigni tashkil etdi.

2. O‘qituvchi tomonidan rejalashtiriladigan va nazorat gilinadigan majburiy faoliyat turlariga
talabalar tomonidan kasbiy faoliyatning ijodiy mahsuldorligini yaratishga shart-sharoit yaratadigan
ijodkorlik gobiliyatlarining ilmiy-tashkiliy turlari kiritilishi lozim.

3. Bo‘lajak chaqiruvga qadar boshlang‘ich tayyorgarlik fani o‘qituvchilarining kreativ
qobiliyatini rivojlantirishga qo‘yiladigan optimal talablar quyidagilardan iborat:

a) talabalar ijodiy faoliyatining obyekti sifatida fundamental ta’limiy obyektlar xizmat qilishi
lozim.

b) talabalar shaxsiy ijodining hajmi umumiy o‘quv jarayonining 25-30 foizini tashkil etishi
belgilandi.

d) umumta’lim jarayonidagi reproduktiv (nusxa ko‘chirish) va produktiv (ijodiy)
faoliyatlarning nisbati bo‘lajak mutaxassislarning kreativ qobiliyatini rivojlantirish darajasiga mos
bo‘lishi kerak. Shuningdek, o‘qituvchi faoliyatining hajmi uning individual dasturi bo‘yicha ta’lim
faoliyati hajmiga teng bo‘lishi shart.
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UO’K 37.022
PEDAGOGIK TAJRIBA-SINOV ISHI NATIJALARI TAHLILI
J.X.Nazarov, mustagil tadgigotchi, Termiz davlat universiteti, Termiz

Annotatsiya. Tadqiqot ishida kreativ yondashuvni asos qilib olgan holda, Bo ‘lajak chagiruvga
qadar boshlang ‘ich tayyorgarlik fani o ‘qituvchilarining kreativ qobiliyatini rivojlantirish bo ‘yicha
tajriba-sinov ishlarini tashkil etish bosgichlari aniglandi.

Kalit so“zlar: tajriba-sinov, kreativ qobiliyat, boshlang ‘ich tayyorgarlik

Annomayusn. Ha ocHose meopuecko2o nooxoda 6 Ucciedo8amenvckol pabome Obvliu
onpeodenienbl IManvl OP2AHU3AYUU IKCNEPUMEHMATbHOU pabomvl NO  pA36UMUI0  MEOPYECKUX
cnocobnocmell yuumeneu Ha4aabHOU WKOAbL 8 NPe008epuU NPeoCcmoaule2o KOHKypcd.

Knrwouesvie cnosa: skcnepumenmanvhas paboma, meopueckue CHOCOOHOCMU, HAYATbHASA
wKona

Abstract. Based on the creative approach, the research work identified the stages of organizing
experimental work on developing the creative abilities of primary school teachers before the
upcoming call.

Keywords: experimental work, creative abilities, primary school

Tadgigotning maqgsad va vazifalaridan kelib chiggan holda, tajriba-sinov natijalarining
samaradorligini baholash uchun quyidagi ishlar majmuasi amalga oshirildi:

1. Bo‘lajak mutaxassislarning kreativ qobiliyatini rivojlantirishga garatilgan tajriba-sinov
ishlarining me’yoriy-huquqiy bazasi o‘rganildi. Shuningdek, o‘quv rejalari va fan dasturlari
mazmunini kreativ yondashuv asosida takomillashtirish usullari tahlil gilindi.
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2. Talabalarning pedagogik faoliyatga tayyorgarlik darajasi holatini, fanlararo integrativ
mazmun asosida raqamli texnologiyalardan samarali foydalanish ko‘nikmalarini aniglash uchun
maxsus mezonlar va ko‘rsatkichlar tizimi ishlab chiqildi [Omu0ka! MCTOYHHK CCBUIKH He
HaiieH.].

Pedagogik tajriba-sinov ishlarini tashkil etish va o‘tkazishning quyidagi uch bosqichi aniqlab
olindi:

Aniglovchi  bosgich: bu bosqichda bo‘lajak mutaxassislarning kreativ — qobiliyatini
rivojlantirishga oid pedagogik tayyorgarlik mazmunini o‘zlashtirishda kreativlikni oshiruvchi
topshiriqlar tizimidan foydalanishning real (haqiqiy) darajasi ko‘rsatib berildi.

Shakllantiruvchi bosgich: bo‘lajak mutaxassislarning kreativ gobiliyatini rivojlantirishga
qaratilgan topshiriglarni ishlab chiqish va ularni dars jarayonida qo‘llashning yagona majmuasini
joriy etishga garatilgan bosqich.

Yakuniy (Natijaviy) bosgich: tajriba-sinov natijalari, jumladan, bo‘lajak mutaxassislarning
kreativ qobiliyatini rivojlantirishga yo‘naltirilgan topshiriglar tizimidan muvaffaqiyatli foydalanish
yuzasidan metodik, mazmuniy va natija ko‘rsatkichlarini ishlab chiqishni o‘z ichiga olgan ta’limiy
bosgich.

Tajriba-sinov ishlari davomida qo‘shimcha ravishda quyidagi muhim amaliy ishlar amalga
oshirildi:

<> bo‘lajak chaqiruvga qadar boshlang‘ich tayyorgarlik fani o‘qituvchilarining kreativ
gobiliyatini rivojlantirishda fanlararo integratsiyalashgan texnologiyalarni qo‘llashga oid talablar
qat’iy belgilandi;

<> bo‘lajak chaqiruvga qadar boshlang‘ich tayyorgarlik fani o‘qituvchilarining kreativ
gobiliyatini rivojlantirishga doir pedagogik-psixologik tahlil o‘tkazildi. Tahlil natijalari asosida
kreativ yondashuvlar negizida takomillashtirilgan o‘quv mazmuni va didaktik materiallar ishlab
chiqildi;

<> bo‘lajak mutaxassislarning kreativ qobiliyatini rivojlantirishda ijodkorlik, o‘z ustida
ishlash va 0‘z-o0‘zini boshqarish kabi sifatlardan foydalanishning bosqichlari va vositalari aniglandi.
Ushbu xususiyatlarni rivojlantirish bo‘yicha metodik tizim ishlab chiqildi;

<> bo‘lajak mutaxassislarning kreativ salohiyatini oshirish magsadida, elektron o‘quv
majmuasi yaratildi;

<> bo‘lajak mutaxassislarda kreativ qobiliyatni rivojlantirishda kreativ yondashuvlardan
foydalanishning nazariy, amaliy va metodik asoslari ishlab chiqilib, ular tajriba-sinovdan o‘tkazildji;

> Bo‘lajak chaqiruvga qadar boshlang‘ich tayyorgarlik fani o‘qituvchilarining kreativ
gobiliyatini rivojlanganlik darajasini baholashga mo‘ljallangan ko‘rsatkichlar va mezonlar tizimi
tajriba-sinov ishlari doirasida sinovdan o‘tkazildi.

Tajriba-sinov ishlarini tashkil etishda Buxoro davlat pedagogika instituti, O‘zbekiston Milliy
pedagogika universiteti hamda Farg‘ona davlat universitetining professor-o‘qituvchilari va
“Chagiriqqacha harbiy ta’lim” ta’lim yo‘nalishi talabalari faol ishtirok etdilar.

Har bir oliy ta’lim muassasasining “Chaqiriqqacha harbiy ta’lim” yo‘nalishi II kursidan 10
nafardan fan o‘qituvchilari jalb gilingan holda, jami talabalarning 321 nafari tajriba guruhiga va 329
nafari nazorat guruhiga biriktirildi (1-jadvalga garang).

Tanlangan guruhlar (tajriba va nazorat guruhlari) shakllantirilgandan so‘ng, tajriba-sinov ishlari
2022-2025 o‘quv yillari davomida o‘tkazildi.

Bo‘lajak chaqiruvga qadar boshlang‘ich tayyorgarlik fani o‘qituvchilarining kreativ
gobiliyatini rivojlantirishga garatilgan tajriba-sinovlar jarayonida so‘rovnoma, anketa va test kabi
tadgiqot metodlaridan keng foydalanildi.

1-jadval
Tajriba-sinovda ishtirok etgan respondentlar
T/r Tajriba-sinov ishtirokchilari
Tajriba-sinov o‘tkazilgan oliy ta’lim Chagqiruvga qadar Chagiriqqacha harbiy ta’lim
muassasalari boshlang‘ich tayyorgarlik fani ta’lim yo‘nalishi talabalari
o‘qituvchilari
1 Buxoro davlat pedagogika instituti 6 281
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2 O‘zbekiston Milliy pedagogika 2 189
universiteti
3 Farg‘ona davlat universiteti 2 180
Jami 10 650
2-jadval
T/r | Tajriba-sinov o‘tkazilgan oliy ta’lim Chagiriqqacha harbiy ta’lim ta’lim yo‘nalishi talabalarining
muassasalari tajriba-sinov ishtirokchilari
Jami talabalar soni Tajriba guruhi Nazorat
guruhi
1 Buxoro davlat pedagogika instituti
2024-2025 81 40 41
2024-2025 104 52 52
2024-2025 96 45 51
2 O¢zbekiston Milliy pedagogika universiteti
2023-2024 35 18 17
2023-2024 73 37 36
2023-2024 81 40 41
3 Farg‘ona davlat universiteti
2022-2023 57 28 29
2022-2023 48 24 24
2022-2023 75 37 38
Jami 650 321 329

Amalga oshirilgan pedagogik eksperiment yakunlangandan so‘ng, “kreativ qobiliyat”
tushunchasining mazmuni bo‘lajak mutaxassislar tomonidan tajriba-sinov ishlari natijalari asosida
quyidagicha talgin gilingan (2-jadvalga garang).

Ushbu jadvallarda keltirilgan natijalarning isbotlangan ishonchliligini ta'minlash, ya'ni biz
qo‘llagan metodikaning amaliy samaradorligini tekshirish uchun bir qator matematik-statistik usullar
qo‘llanildi. Tadqiqotimiz doirasida tajriba ishlarining statistik tahlilini olib borish magsadi ro‘yobga
chiqarildi. Olingan tajriba natijalarini gayta ishlashda quyida keltirilgan matematik-statistika usulidan
foydalanildi. Tajriba va nazorat guruhlari o‘rtasidagi o‘zlashtirish darajasini giyoslash uchun

guruhlarda baholarning o‘rtacha giymati (o‘rtacha arifmetik qiymat) quyidagi formula yordamida
hisoblab chiqildi:

X=Z;Iiln] . Bu yerda xj — o‘rtacha o°zlashtirish ko‘rsatkichini (bahoning qiymatini) anglatadi,
u 2, 3, 4, 5 giymatlarni gabul gilishi mumkin. Bunda m;j - baholarning takrorlanish sonini (yoki
uchrash chastotasini), N esa eksperimentda ishtirok etgan talabalarning umumiy sonini bildiradi.
Tajriba-sinov natijalarini matematik jihatdan tahlil gilishda quyidagi matematik-statistik
formulalardan foydalanildi:
1. O‘rtacha qiymatlar aniqlash ko‘rsatkichlari

= L

bu yerda N va Ny lar orqali har ikki guruhlardagi talabalar soni

ST s @)

Mazkur formula yordamida esa tegishli standart xatoliklar aniglab olinadi.

é@ 93 tanlanma dispersiyalar

2. O‘quv jarayonining samaradorligini baholashda asosiy o‘rtacha qiymat sifatida tajriba va
nazorat guruhlari baholarining o‘rtacha arifmetik qiymatlari nisbati xizmat giladi. Bu nisbat
samaradorlik koeffitsiyenti orgali ifodalanadi:
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XT
ST+ Q)
X,
Bu vyerda Xt - tajriba guruhidagi baholarning o‘rtacha arifmetik qiymatini,

XN esa nazorat guruhidagi o‘zlashtirish baholarining o‘rtacha arifmetik giymatini ifodalaydi.

3. Bosh to‘plamlarning noma’lum o‘rta qiymatlari @r va @y lari uchun ishonch oraliglari
quyidagicha hisoblanadi:

ot .t
ar%EXr S,Xﬁﬁaj

(4)
aﬁE)‘* &.m%&.
N
Bu formuladagi t — normalangan chetlamsh bo‘lib, u 1shonch1111k ehtimoli p asosida belgilanadi.
4. O‘rta qgiymatlarning tengligi hagidagi H,:a; =ay gipotezani, unga qarama-qarshi
(alternativ) Hj;:a; #ay, gipoteza ilgari surildi. Gipotezani tekshirish uchun Studentning t-
statistikasidan foydalaniladi:

X
T = i ol (5)
T, °H

N; Ny,

Ushbu statistika natijasiga ko‘ra gipoteza sinovdan o‘tkaziladi. Agar 7 —<—|:105(k)

bo‘lsa, Ho gipoteza qabul qilinadi, aks holda esa H, gipoteza qgabul qilinadi.
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UO’K 378.147:81°36:37.015.3
TALABALARNI GRAMMATIK KOMPETENSIYANI RIVOJLANTIRISH: INTEGRATIV
YONDASHUV ASOSLARI
S.1. Omonullayeva, katta o'gituvchi, PhD, Andijon Davlat Universiteti, Andijon

Annotatsiya.  Magolada universitet  talabalarining grammatik  kompetensiyasini
rivojlantirishda zamonaviy integrativ yondashuvning nazariy asoslari va empirik samaradorligi
o'rganilgan. Integrativ yondashuv grammatik kompetensiyani 31.7% oshirdi, an‘anaviy metod esa
10.8% o'sish ta'minladi.Statistik tahlil fargning yuqgori ishonchliligini ko'rsatdi.

Kalit so'zlar: grammatik kompetensiya, integrativ yondashuv, oliy ta'lim, zamonaviy metodika,
til o'qitish.

Auuomauuﬂ. B cmamve uccxzedy;omc;z meopemu4decKkue OCHO6bl U IMnupudeckas
ahhexmueHocmsb  COBPEMEHHO20 UHMEZSPAMUBHO20 NOOX00d K pA36UMuUI0  paMMamuiecKol
KoMnemenyuu cmyoenmos. Mnmezpamuerwiii n00xo0 nosvicui komnemenyuro Ha 31.7%, moeda xax
mMpaouyuoHHwll memoo ooecnequn pocm na 10.8%.

Knrwueesvie cnosa: cpammamuyecKas KomnemeHYyu:l, uHmeepamueHblﬁ I’lO())CO@, sblculee
o6pa306aHue, COBPEMEHHAA Memoouxa.
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Abstract. The article examines theoretical foundations and empirical effectiveness of the
modern integrative approach to developing students’ grammatical competence. The integrative
approach increased competence by 31.7%, while traditional methods provided 10.8% growth.
Key words: grammatical competence, integrative approach, higher education, modern
methodology.

Kirish. Hozirgi zamon jahon ta'lim makonida chet tillarni o'gitish metodikasi tez sur'atlarda
rivojlanib, yangi konseptual yondashuvlar shakllantirmoqda. Agar yigirma yil oldin grammatika
o'gitish muhokamali mavzu bo'lgan bo'lsa, bugungi kunda uning kommunikativ kompetensiya
tarkibidagi o'rni to'lig tan olingan. Birog, grammatikani gqanday o'gitish samaraliroq degan savol
hamon dolzarb ahamiyatga ega. Jahon migyosida til o'gitish metodikasi sohasida olib borilayotgan
tadgiqotlar shuni ko'rsatmoqdaki, grammatika o'gitishda bir tomonlama, yakka usullarga tayanish
kutilgan natijalarni bermaydi.

2020-yildan boshlab Oliy ta'lim vazirligi tomonidan Umumevropa standartlari asosida tuzilgan
yangi dasturlar amaliyotga kiritilmogda. Mahalliy olimlar ham bu sohada faol tadgiqotlar olib
bormoqdalar. O'zbek metodisti Jalolov 2012-yilda nashr etilgan asosiy ishida chet til o'gitishning
kognitiv-kommunikativ asoslarini ishlab chiggan. Umarxodjayev 2018-yilda chop etilgan tadgiqotida
kommunikativ kompetensiyani rivojlantirishning o'zbek auditoriyasi uchun moslashtirilgan modelini
tagdim etgan. Alimov 2020-yilda himoya gilgan dissertatsiyasida ingliz tili grammatikasini o'gitishda
zamonaviy texnologiyalarning go'llanilish imkoniyatlarini tadgiq gilgan. Hoshimov 2019-yilda nashr
etilgan ishida chet til o'gitishda milliy-madaniy xususiyatlarni hisobga olish zarurligini asoslagan.
Birog, mahalliy tadgigotlarda xalgaro migyosdagi so'nggi yillar kashfiyotlarini keng gamrovli tahlil
gilish va ularni o'zbek kontekstiga samarali moslashtirish bo'yicha ishlar hali ham yetarli emas.
Xususan, grammatik kompetensiyani rivojlantirishning integrativ modeli yaratish va uni empirik
sinovdan o'tkazish dolzarb vazifa bo'lib golmogda. Ushbu tadgigotning magsadi so'nggi yillarda
jahon lingvodidaktikasida ishlab chigilgan nazariy konsepsiyalar va empirik topilmalarni o'zbek oliy
ta'lim sharoitiga moslashtirib, grammatik kompetensiyani rivojlantirishning integrativ metodikasini
yaratish hamda uning samaradorligini ilmiy-pedagogik eksperiment yo'li bilan baholashdan iborat.
Tadgigotning ilmiy yangiligi shundan iboratki, birinchi marta o'zbek universitlari uchun so'nggi
yillardagi xalgaro tajribaga asoslangan va mabhalliy xususiyatlarni hisobga olgan grammatik
kompetensiyani rivojlantirishning integrativ. modeli ishlab chigilgan va uning samaradorligi
eksperimental tarzda tasdiglangan.

Nazariya. Grammatik kompetensiya kontseptsiyasi zamonaviy til ta'limi nazariyasida
murakkab va ko'p girrali tushuncha sifatida garaladi. XX asrning oxiri va XXI asr boshida bu sohada
amalga oshirilgan tadgiqotlar grammatik kompetensiyani yangicha tushunishga olib keldi. So'nggi
besh yildagi tadgigotlar ham muhim hissa go'shdi. Avstraliyalik olim East 2021-yilda nashr etilgan
ishida grammatik kompetensiyani baholashning zamonaviy mezonlarini ishlab chiggan. U nafagat
grammatik bilimni, balki uni real vagtda qo'llash gobiliyatini ham o'lchaydigan kompleks baholash
tizimini taklif gilgan. Singapurlik metodist Widdowson 2020-yilda chop etilgan magolasida
grammatik bilim va kommunikativ qobiliyat o'rtasidagi munosabatlarni yangicha talgin gilgan. Uning
fikricha, grammatik kompetensiya til kompetensiyasining avtonom komponenti emas, balki boshga
komponentlar bilan o'zaro ta'sirda bo'lgan holda funksiya giladi.

O'zbek tadgigotchilarining ishlari ham muhim nazariy va amaliy ahamiyatga ega. Jalolov 2012-
yilda nashr etilgan asarida chet til o'gitishning kognitiv-kommunikativ asoslarini ishlab chiggan. U
tilni o'rganishning kognitiv jarayonlarini va kommunikativ ehtiyojlarni muvozanatlash zarurligini
ta'kidlagan. Olimning fikricha, grammatik kompetensiyani rivojlantirish ona tili va o'rganiladigan til
o'rtasidagi tipologik farglarni hisobga olgan holda amalga oshirilishi kerak.

Umarxodjayev 2018-yilda chop etilgan tadgigotida kommunikativ kompetensiyani
rivojlantirishning o'zbek auditoriyasi uchun moslashtirilgan modelini tagdim etgan. U grammatik
kompetensiyani kommunikativ kompetensiyaning asosiy komponenti sifatida garab chiggan va uni
rivojlantirishning bosgichma-bosqgich metodikasini ishlab chiggan. Olimning xulosasiga ko'ra, 0'zbek
talabalari uchun grammatika o'gitishda milliy-madaniy xususiyatlar muhim rol o'ynaydi. Alimov
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2020-yilda himoya gilgan dissertatsiyasida ingliz tili grammatikasini o'gitishda zamonaviy ragamli
texnologiyalarning qo'llanilish imkoniyatlarini tadqig gilgan. U interaktiv dasturlar, onlayn
platformalar va multimedia vositalarning grammatik kompetensiyani  rivojlantirishdagi
samaradorligini empirik tarzda isbotlagan. Olimning fikricha, texnologiyalar an'anaviy usullarni
to'ldiruvchi vosita sifatida go'llanilganda eng yaxshi natijalar olinadi. Hoshimov 2019-yilda nashr
etilgan ishida chet til o'gitishda milliy-madaniy xususiyatlarni hisobga olish zarurligini asoslagan. U
o'zbek va ingliz tillarining tipologik farglari grammatika o'gitish jarayonida alohida e'tibor talab
gilishini ko'rsatgan. Masalan, ingliz tilidagi artikl, modal fe'llar va predloglar tizimi o'zbek tilida
mavjud emasligi bu strukturalarni o'rgatishda maxsus yondashuvlarni talab giladi. Yuqorida
keltirilgan nazariy yondashuvlar va empirik tadgigotlar shuni ko'rsatadiki, grammatik
kompetensiyani samarali rivojlantirish uchun quyidagi tamoyillarga amal gilish zarur: birinchidan,
grammatikani izolyatsiyada emas, balki mazmunli kontekstda o'gitish; ikkinchidan, eksplitsit va
implitsit usullarni muvozanatli qo'llash; uchinchidan, shaklga e'tiborni mazmunli mulogot bilan
birlashtirish; to'rtinchidan, individual va milliy-madaniy xususiyatlarni hisobga olish.

Tadgigot metodologiyasi.Tadgiqot kvazi-eksperimental dizaynda oldindan test va keyindan
test usuli bilan nazorat guruhi ishtirokida amalga oshirildi. Tadgigot joyi Andijon Davlat
Universitetining Filologiya fakulteti bo'lib, vaqt oralig'i 2023-2024-o'quv vyilini gamrab oldi.
Tadqiqgot ishtirokchilari ikkinchi kurs ingliz tili yo'nalishi talabalari bo'lib, ularning umumiy soni qirq
ikki nafarni tashkil etdi. Talabalar tajriba va nazorat guruhlariga ajratildi, har bir guruhda yigirma bir
nafar talaba mavjud bo'ldi.

Tadgiqot dizayni xalgaro standartlarga muvofiq ishlab chiqgildi. Guruhlar tashkil etilishida
talabalarin yoshi, jinsi, til darajasi jihatidan tengligi ta'minlandi. Barcha ishtirokchilarning
boshlang'ich ingliz tili darajasi B1 ekanligi Oxford Placement Test yordamida tasdiglandi. Tadgigot
uchta asosiy bosqgichdan iborat bo'ldi. Birinchi bosgichda diagnostika testi o'tkazildi. Test grammatik
kompetensiyaning to'rt mezonini baholadi: grammatik tuzilmalarni tanish va tushunish, goidalarni
bilish va tushuntirish, yozma nutgda go'llash, og'zaki nutgda ishlatish. Har bir mezon yigirma besh
ball bilan baholandi. Ikkinchi bosgich olti oy davom etdi. Tajriba guruhida integrativ metodika
go'llandi. Bu metodika Spada va Lightbownning Integrativ Grammatika O'gitish modeli, Ellisning
Shaklga E'tibor Qaratish prinsipi, Thornburyning ongni oshirish topshiriglari va Hinkelning integrativ
mashglar tizimini 0'z ichiga oldi. Nazorat guruhida an'anaviy PPP modeli ishlatildi: tagdimot, mashq,
ishlab chigarish. Darslar deduktiv usulda tashkil etildi. Uchinchi bosgichda yakuniy test o'tkazildi va
natijalar SPSS dasturi yordamida statistik tahlil gilindi. Guruhlar o'rtasidagi farglar mustaqil
tanlamalar t-testi yordamida baholandi.

Natijalar. Boshlang'ich diagnostika testi natijalari ikki guruhning bir xil darajada ekanligini
ko'rsatdi. Tajriba guruhining o'rtacha balli 61.8 ga, nazorat guruhining 62.4 ga teng bo'ldi. Statistik
tahlil guruhlar o'rtasidagi farq ahamiyatsiz ekanligini tasdigladi. Olti oylik ta'lim jarayonidan keyin
yakuniy test o'tkazildi. Tajriba guruhining o'rtacha balli 81.4 ga yetdi, bu boshlang'ich natijadan o'ttiz
bir virgul yetti foizga yugori. Nazorat guruhining o'rtacha balli 69.1 ni tashkil etdi, bu boshlang'ich
natijadan o'n virgul sakkiz foizga yuqori. Statistik tahlil guruhlar o'rtasidagi fargning yuqori
ishonchlilik darajasiga ega ekanligini ko'rsatdi. Mustaqil tanlamalar t-testi natijalari bo'yicha p
giymati 0.001 dan kichik bo'lib, bu fargning tasodifiy emasligini bildiradi. Ta'sir hajmi Cohen
formulasi yordamida hisoblanib, 1.82 ga teng bo'ldi, bu juda katta ta'sir darajasini anglatadi.

Grammatik kompetensiyaning alohida mezonlari bo'yicha tahlil ham muhim ma'lumotlar berdi.
Grammatik tuzilmalarni tanish va tushunish mezonida tajriba guruhi yigirma uch virgul bir ball,
nazorat guruhi o'n sakkiz virgul to'rt ball to'pladi. Qoidalarni bilish mezonida tajriba guruhi yigirma
virgul sakkiz ball, nazorat guruhi o'n yetti virgul olti ball oldi. Yozma nutqda qo'llash mezonida
tajriba guruhi o'n to'qgiz virgul to'rt ball, nazorat guruhi o'n olti virgul sakkiz ball to'pladi. Og'zaki
nutgda ishlatish mezonida tajriba guruhi o'n sakkiz virgul bir ball, nazorat guruhi o'n olti virgul olti
ball oldi.

Muhokama.Olingan natijalar so'nggi yillarda xalgaro tadgiqotlarda olingan xulosalar bilan
mos keladi va ularni o'zbek kontekstida tasdiglaydi. Tajriba guruhida qo'llangan integrativ
metodikaning samaradorligi bir nechta omillar bilan izohlanadi.
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Birinchidan, Ellisning Shaklga E'tibor Qaratish prinsipi talabalarning grammatik tuzilmalarga
ongini mazmunli kontekstda garatish imkonini berdi. Britaniyalik olim 2016-yilda ta'kidlaganidek,
bu yondashuv grammatik bilimlarning funksional tushunilishini ta'minlaydi. O'zbek talabalariga bu
printsip juda mos keldi, chunki ular grammatikani abstrakt qoidalar emas, balki mulogot vositasi
sifatida gabul gilishdi. Tajriba davomida talabalar grammatik tuzilmalarni real vaziyatlarda qo'llash
zarurligini his gildilar va bu ularning motivatsiyasini sezilarli oshirdi. Ikkinchidan, Thornburyning
ongni oshirish topshiriglari talabalarning induktiv fikrlash qobiliyatini rivojlantirdi. Britaniyalik
pedagogning 2017-yilda taklif etgan usullariga muvofiq, talabalar grammatik qoidalarni tayyor holda
gabul qgilish o'rniga, misollarni tahlil gilib mustaqil xulosa chiqgarishdi. Bu yondashuv o'zbek ta'lim
an'analariga mos tushdi, chunki induktiv usul talabalarning tangidiy fikrlashini rivojlantiradi. Nassaji
2017-yilda ta'kidlaganidek, bunday faol o'rganish uzog muddatli xotirada saglanishni ta'minlaydi va
bilimlarning chuqurligini oshiradi. Uchinchidan, Hinkelning integrativ mashqglar tizimi grammatik
kompetensiyani boshga til ko'nikmalari bilan bog'liq holda rivojlantirdi. Amerikalik metodistning
2018-yilda taqdim etgan metodikasi bo'yicha, tajriba guruhidagi talabalar grammatikani yakka holda
emas, balki o'gish, yozish, tinglash va gapirish jarayonida mashq gildilar. Bu yondashuv grammatik
bilimlarning transferini osonlashtirdi va talabalar grammatik tuzilmalarni turli kontekstlarda go'llash
gobiliyatiga ega bo'lishdi. To'rtinchidan, Spada va Lightbownning Integrativ Grammatika O'qitish
modeli shaklga yo'naltirilgan ta'limni mazmunli mulogot bilan muvaffagiyatli birlashtirishga imkon
berdi. Kanadalik tadgiqotchilarning 2019-yilda taklif etgan modeli o'zbek talabalari uchun samarali
bo'ldi, chunki u grammatik aniglik va kommunikativ ravonlikni bir vaqgtda rivojlantiradi. Talabalar
grammatik goidalarni o'rganish bilan birga, ularni jonli mulogotda go'llash tajribasiga ega bo'ldilar.
Beshinchidan, mahalliy xususiyatlarni hisobga olish muhim rol o'ynadi. Umarxodjayevning 2018-
yilda ta'kidlaganidek, o'zbek talabalari uchun milliy-madaniy kontekstni hisobga olish zarur. Tajriba
guruhida o'zbek madaniyatiga oid mavzular va vaziyatlar go'llanildi, bu talabalarning qgizigishini
oshirdi va grammatik tuzilmalarni o'zlashtirishni osonlashtirdi. Hoshimovning 2019-yilda belgilab
o'tganidek, o'zbek va ingliz tillarining tipologik farglarini hisobga olish ham muhim edi. Tajriba
guruhida bu farglarga alohida e'tibor berildi. Oltinchidan, zamonaviy texnologiyalardan foydalanish
samaradorlikni oshirdi. Alimovning 2020-yilda isbotlaganidek, ragamli vositalar an'anaviy usullarni
to'ldiruvchi vosita sifatida go'llanilganda yaxshi natijalar beradi. Tajriba guruhida interaktiv o'yinlar,
onlayn mashqlar va multimedia materiallar go'llandi, bu esa darslarni gizigarli va samarali qildi.
Yettinchidan, tuzatuvchi fikr-mulohaza texnikalari grammatik aniglikni oshirishga yordam berdi.
Britaniyalik tadgiqotchilar Lyster va Ranta 2013-yilda turli tuzatish usullarini tasniflagan edilar.
Tajriba guruhida metalingvistik ko'rsatmalar va induktiv tuzatish usullari go'llandi, bu talabalarning
0'z xatolarini mustagil aniglash va tuzatish gobiliyatini rivojlantirdi.

Nazorat guruhida sezilarli o'sish bo'lmaganligini ham tushuntirish mumkin. An‘anaviy PPP
modeli grammatik bilim beradi, ammo uni amalda qo'llash ko'nikmalarini yetarli darajada
rivojlantirmaydi. Loewenning 2015-yilda ta'kidlaganidek, mexanik mashqlar grammatik to'g'rilikni
mashq qiladi, lekin ularni kommunikativ vaziyatlarga o'tkazilmaydi. Nazorat guruhidagi talabalar
grammatik goidalarni yaxshi bilishdi, ammo ularni jonli mulogotda tezkor ishlatishda giyinchilik
sezdilar. Bundan tashqari, deduktiv yondashuv talabalarni passiv gabul giluvchilarga aylantiradi.
Spada va Lightbown 2019-yilda ta'kidlaganidek, faol o'rganish passiv gabul gilishdan samaraliroqgdir.
Nazorat guruhidagi talabalar dars jarayonida kam faol bo'lishdi va mustagil kashfiyot gilish
imkoniyatidan mahrum bo'ldilar.

So'nggi yillardagi xalgaro tadgigotlar ham olingan natijalarni tasdiglaydi. East 2021-yilda
grammatik kompetensiyani baholash mezonlarini ishlab chigishda grammatik bilim va uni go'llash
gobiliyatini ajratgan edi. Ushbu tadgiqgotda ham shu farg anig namoyon bo'ldi: tajriba guruhidagi
talabalar nafagat bilimga, balki qo'llash ko'nikmasiga ham yuqori darajada ega bo'ldilar. Widdowson
2020-yilda grammatik kompetensiyaning boshga komponentlar bilan o'zaro ta'sirda funksiya gilishini
ta'kidlagan edi. Ushbu tadgiqotda ham tajriba guruhidagi talabalarning grammatik kompetensiyasi
leksik, fonetik va pragmatik kompetensiyalar bilan bog'liq holda rivojlandi. Hulstijn 2023-yilda
grammatik avtomatizatsiya jarayonida takroriy mazmunli amaliyotning rolini empirik tarzda
isbotlagan edi. Ushbu tadgiqotda ham tajriba guruhida ko'p migdorda mazmunli mashglar bajarildi




116 XORAZM MA’MUN AKADEMIYASI AXBOROTNOMASI -1/3-2026
va bu avtomatizatsiyaga olib keldi, natijada talabalar grammatik tuzilmalarni tez va to'g'ri ishlatish
gobiliyatiga ega bo'ldilar.

Tadgiqotning ba'zi chekliklari ham mavjud. Birinchidan, tadqiqot fagat bir universitetda
o'tkazildi va natijalarni umumlashtirish ehtiyotkorlik bilan amalga oshirilishi kerak. Ikkinchidan,
tadgiqot olti oy davom etdi va uzoq muddatli ta'sir keyingi tadgigotlarda o'rganilishi lozim.
Uchinchidan, ishtirokchilar soni nisbatan kam bo'lib, kattaroq tanlamali tadgiqotlar zarur.
To'rtinchidan, fagat ikkinchi kurs talabalari bilan ishlandi, boshga kurs talabalari bilan ham
tadgigotlar o'tkazish magsadga muvofig. Shunga garamay, olingan natijalar ishonchli va amaliy
jihatdan muhimdir. Ular xalgaro tajribaga asoslangan yondashuvlarning o'zbek kontekstida ham
samarali ekanligini ko'rsatadi va mahalliy xususiyatlarni hisobga olish muhimligini tasdiglaydi.

Xulosa. Olib borilgan tadgiqot muhim nazariy va amaliy xulosalarga olib keldi. Birinchidan,
so'nggi yillarda xalgaro lingvodidaktikada ishlab chigilgan nazariy modellar va empirik topilmalar
o'zbek oliy ta'lim sharoitida ham o'z samaradorligini ko'rsatdi. Bu xalgaro tajribaga asoslangan
yondashuvlarni mahalliy kontekstga moslashtirib qo'llash mumkinligini tasdiglaydi. Ikkinchidan,
integrativ yondashuv asosida tashkil etilgan metodika an'anaviy deduktiv usulga nisbatan sezilarli
darajada samaralirogdir. Umarxodjayev, Alimov va Hoshimov kabi 0'zbek tadgigotchilarining ishlari
xalgaro tajribani mahalliy sharoitga moslashtirish zarurligini ko'rsatadi. Milliy-madaniy kontekst,
tipologik farglar va o'zbek talabalarining psixologik xususiyatlarini hisobga olish samaradorlikni
oshiradi. Beshinchidan, zamonaviy texnologiyalardan o'rinli foydalanish ta'lim jarayonini boyitadi.
Alimovning tadgigoti ko'rsatganidek, ragamli vositalar an'anaviy usullarni to'ldiruvchi vosita sifatida
go'llanilishi kerak. Darsliklar mexanik mashglardan tashqgari, ko'proq mazmunli va kommunikativ
topshiriglarni 0'z ichiga olishi lozim. Grammatik kompetensiyani baholashda nafaqgat bilimni, balki

uni go'llash gobiliyatini ham o'lchaydigan kompleks baholash tizimini joriy etish magsadga muvofig.
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AFFECTIVE FACTORS IN LEARNING FOREIGN LANGUAGES
J.X. Pirmatova, master’s student, Termez University of Economics and Service, Termez

Annotatsiya. Ushbu maqolada chet tilini o ‘rganishda ta’sir giluvchi salbiy va ijobiy affektiv
omillar mavzusi yoritiladi. Unda affektiv omillar bir necha turlarga ajratilib, ularga alohida-alohida
ta’rif beriladi va ularning ikkinchi tilni o ‘rganish jarayoniga affektiv ta’siri bayon qilinadi. Shu bilan
birga, olim va tadqiqotchilarning affektiv omillar to ‘g risidagi izlanishlari va natijalariga urg ‘u
beriladi.

Kalit so “zlar: gizigish, munosabat, xavotir, o ‘ziga ishonch, affektiv omil.

Annomayun. B Oannoii cmamve noopoOHO ananuzupylomcs He2amugHvie U NOZUMUGHBIE
aggexmusnbvlil  Ghakmopol, eruUAIOWUE HA NPOYeCC U3YYEHUs. UHOCMPAHHO2O s3blKa. B Heil
agghexmusHvle axmopvl paccmampugaromcs ¢ HeCKOIbKUX NO3UYuill, 0omoenbHo O0aemcs ux
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xapakmepucmuka, a makxoice anaiusupyemcs ux 6JausHue Had U3sy4enue UHOCMpPAHHO2O A3blKa U
apgexmusHvie haxmopul, 8030elicmayroulell Ha He2o, U GIUAHUE 3HAHUL U MbLULTeHUs. 00yuaruezo.

Knrouesnie cnoe: mpesosicHocms, 83aumMoOMHOULEHUs,, MbluLleHUe, addhekmushbie hakxmopbi.

Abstract. This article discussed the role and significance of affective factors in the process of
foreign language learning. It examines how affective variables influence the organization and
affectiveness of language acquisition. These factors are analyzed separately and in relation to each
other, with particular attention given to their impact on learners’ success or failure in language
learning. The study emphasizes that affective factors are not only interconnected with cognitive
process but also play a decisive role in shaping learners’ overall performance.

Key words: motivation, interest, anxiety, self-esteem, affective factors, attitude.

Affective factors — the emotions, attitudes, motivations, and individual differences (ID) of
learners — play a crucial role in second-language acquisition (SLA) In the context of SLA, “affective
factors” such as motivation, anxiety, and self-confidence, gender and age of learners have been shown
to influence learners’ attention, engagement, and ultimately learning. As early as 1982, Krashen
argued that affective factors “determine the quality of language learning,” with negative emotions
(e.g. anxiety and fear) reducing intake of comprehensible input and positive emotions enhancing
learning. Similarly, Gardner’s socio-educational model emphasized the role of attitudes and
motivation (integrative vs. instrumental) in predicting language achievement. For example, learners
with strong integrative motivation (a desire to connect with the target language community) and
positive attitudes tend to learn more successfully. Horwitz and colleagues famously defined foreign
language anxiety as a distinct, multidimensional emotional response to language learning, including
worry and tension about communication, negative evaluation, and testing. Especially, Zoltan Dornyei
underlined near ID and he analysed the researches. Sir Fransis Galton (1822-1911) firstly took his
theoretical search about different personal traits. Together, these foundational theories underscore
that affective variables — from motivation and attitudes to anxiety and self-esteem — can either
facilitate or impede SLA [1].

While early SLA research largely focused on negative emotions (especially anxiety) recent
studies have adopted a more holistic view. Positive-psychology research has highlighted emotions
like enjoyment, curiosity, and confidence as important facilitators of learning. For instance, foreign
language enjoyment (FLE) — the sense of pleasure and challenge in language learning — has been
shown to sustain learners’ interest and engagement. Curiosity, defined as the intrinsic drive to explore
new information, similarly encourages persistence and boosts achievement, in part by reducing
anxiety. Thus, a current research trend in SLA is to examine both negative and positive affective
factors together, acknowledging their dynamic interplay in the classroom environment. This review
synthesizes key empirical findings (2015-2025) on major affective variables in SLA, drawing on
classical theories (Krashen, Gardner, Horwitz, Z. Do‘renye) and recent data. We aimed to clarify how
these factors influence L2 learning and to highlight implications for educators [2].

Language Anxiety and Inhibition: Consistent with prior theory, foreign language anxiety (FLA)
emerges as a critical affective barrier to SLA. FLA — involving worry about speaking, fear of negative
evaluation, and tension in class — has been widely documented as negatively related to language
performance nature. Indeed, one systematic review notes that FLA “serves as a notable barrier” in
language learning and can exacerbate students’ frustration and disengagement. Many recent studies
confirm that high anxiety correlates with lower L2 achievement and reduced willingness to
communicate [3].

There are two poss interpretations which might account for these types of results. The first is
suggested by Scovel’s (1978) analysis of the anxiety concept. Drawing on interpretations suggested
by Alpert and Haber (1960), he proposes that we distinguish between facilitating and debilitating
anxicty. He suggests that "Facilitating anxiety motivates the learner to “fight” the new learning task;
it gears the learner emotionally for approach behavior, Debilitating anxiety, in contrast, motivates the
learner to flee the new learning task.
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For example, Hong and colleagues found that higher anxiety predicted poorer English exam
scores in adolescents. However, nuances are emerging: Luo and Xiong (2025) distinguish
“debilitating anxiety” from “facilitating anxiety”, reporting unexpectedly that debilitating anxiety had
positive effects on students’ motivation and even competence. In their large survey of college EFL
learners, “debilitating anxiety” (a form of anxiety tied to fear of failure) actually predicted greater
intrinsic and extrinsic motivation and higher competence scores. This challenges the traditional view
that all anxiety harms learning, suggesting that moderate stress may spur effort in some contexts.
Overall, though, most findings align with Krashen’s affective filter notion: when anxiety is high, input
intake is reduced, and L2 acquisition suffers [4].

Gardner’s construct of motivation (integrative/instrumental) continues to inform SLA research.
Consistently, learners who are highly motivated — whether by integrative desires (interest in target
culture) or instrumental goals (career advancement) — show better persistence and proficiency. Meta-
analyses (Gardner & Masgoret, 2003) report moderate positive correlations between motivation and
L2 achievement. Recent studies reinforce that intrinsic motivation (enjoyment of learning) and self-
determined motivation (Deci & Ryan, 2000) predict more active engagement and higher gains.
Conversely, lack of motivation or negative attitudes toward the L2 culture tend to reduce classroom
participation. Qualitative reports also highlight how learners’ perceptions of the value and interest of
L2 study (an attitude factor) shape their effort. In summary, motivation appears to amplify learning
opportunities — consistent with Krashen’s claim that “clear study purpose” boosts input uptake —
whereas unmotivated attitudes erect an affective filter [5].

Several studies emphasize the role of learners’ self-confidence and self-esteem. High self-
confidence is associated with more frequent use of the L2 in class and willingness to take risks. For
example, Bao and Liu (2021) note that learners with strong self-esteem “are more active in class and
make efforts to seize each opportunity”, whereas those with low self-esteem may avoid speaking and
lose interests. Self-efficacy, a related construct, has also been shown to predict strategy use and
proficiency (Raoofi et al., 2012). In essence, when learners believe in their own competence, anxiety
is reduced and motivation is sustained. Personal traits like extroversion or inhibition likewise interact
with self-confidence: extroverted learners often experience less communication anxiety, whereas shy
learners may feel more inhibited. Thus, learner self-assessments of L2 ability play a key mediating
role in how affective factors impact SLA [3].

Beyond absence of anxiety, positive emotions promote SLA. Recent work in positive
psychology highlights foreign language enjoyment (FLE) and curiosity as powerful facilitators. FLE
— the pleasure from engaging and succeeding in challenging tasks — has been linked to increased
classroom participation and persistence. Dewaele and Macintyre (2014) introduced FLE to SLA
research, and subsequent studies report that learners with higher enjoyment levels tend to achieve
better outcomes. Wu and Kabilan’s (2025) scoping review confirms enjoyment as “the most prevalent
and crucial positive emotion” in SLA. It directs attention to learning and energizes students to
overcome difficulties. Likewise, curiosity drives learners to explore linguistic structures and seek
feedback. Liu et al. (2025) found that higher language-learning curiosity predicted better academic
achievement, with foreign language anxiety partly mediating this relationship. In their large study of
Chinese middle-schoolers, curiosity led to increased engagement and reduced anxiety in real context.
In summary, positive affect —enjoyment of tasks and inquisitiveness — broadens attention and deepens
cognitive engagement, thereby enhancing L2 acquisition [2].

These findings confirm that affective factors are deeply intertwined in SLA. Negative factors
like anxiety and boredom tend to raise the affective filter and block input, whereas positive factors
like motivation, enjoyment, and confidence lower the filter and open the path to acquisition. The
surprising results of Luo and Xiong (2025) — that certain anxiety can stimulate motivation — suggest
that affective influences are not purely unidimensional. In fact, control-value theory (Pekrun, 2006)
and other emotion-cognition models posit that some stress can enhance focus, while excessive stress
cripples learning. Thus, the dual notions of “facilitating” vs. “debilitating” anxiety may help reconcile
mixed empirical results. It also underscores that affective factors interact: for instance, motivated,
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curious learners may interpret anxiety as a challenge (enhancing focus), whereas unmotivated learners
interpret it as threat [4].

For educators, the implications are clear. Teachers should strive to create a supportive
classroom climate that lowers students’ anxiety and builds confidence. This may involve providing
timely feedback, using cooperative activities, and framing errors as natural steps (mitigating fear of
negative evaluation). It is also important to cultivate positive attitudes and intrinsic interest: for
example, connecting lessons to students’ interests, cultures, and real-life goals can raise integrative
motivation. Encouraging curiosity through inquiry-based tasks and celebrating small successes can
boost enjoyment and self-efficacy. As Luo and Xiong note, managing anxiety “constructively” is key
to fostering motivation and performance. Technology can play a role as well: recent reviews indicate
that digital tools can either alleviate anxiety (via personalized support) or exacerbate it, so instructors
should choose platforms that enhance psychological safety. Finally, teachers should be aware of
individual differences: one-on-one encouragement or counseling may be needed for learners with
particularly high trait anxiety or low confidence.

In summary, a wealth of research confirms that affective factors — including anxiety,
motivation, attitudes, and emotions — significantly influence second language learning. Negative
factors like fear and self-doubt tend to impede SLA, whereas positive factors like motivation,
enjoyment, and self-confidence promote These variables operate dynamically: for example, a highly
motivated learner can sometimes moderate anxiety to focus on a task, whereas an unmotivated learner
may shut down under the same anxiety. For language educators, the message is to adopt a balanced,
learner-centered pedagogy. Instructors should aim to lower the affective filter (per Krashen) by
reducing excessive anxiety — for instance, through low-stakes assessments and a friendly classroom

atmosphere — and by fostering positive emotions.
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UDC 37.015.3
SOCIO-PSYCHOLOGICAL AND SOCIOCULTURAL FACTORS INCLUDING,
IDENTITY, MOTIVATION, AND INVESTMENT ROLES IN STUDENTS’ LANGUAGE
ACQUISITION: CASE STUDY OF TWO STUDENTS
M.D.Qurogova, Trainee teacher, Samarkand State Institute of Foreign Languages, Samarkand

Annotatsiya. Magolada identifikatsiya, motivatsiya va sarmoyaning ikkinchi tilni
o'zlashtirishga (SLA) ta'siri aniglangan. U Samargand davlat chet tillar universitetida tahsil
olayotgan ikki nafar talabaning giyosiy amaliy ishiga asoslandi. Norton, Toohey va Dornyening
so'zlariga ko'ra, ushbu amaliy tadgiqgot turli xil ijtimoiy-madaniy muhit ularning ta'lim jarayoniga
ganday ta'sir qilishini aniglaydi. Tadgiqot Pre-intermediate darajasida boshlangan va IELTS
darajasiga ko'tarilgan ikki haqgigiy talabani tagqoslaydi. Magolada o'gituvchilar o‘quvchilarning
shaxsiy hayotiga e'tibor garatishlari va ularga o'quv jarayonida izchil va fidoyi bo'lishga yordam
berishlari kerakligi hagida xulosa gilinadi.

Kalit so'zlar: shaxsi, motivatsiya, SLA, 2chi tilni o’rganish, investitsiya, ijtimoiy-madaniy,
amaliy tadgiqotlar

Armomauu}l. B cmamuve paccemampueaemcs  6lUsAHuUe u()eHmultHocmu, momueayuu u
uneecmuyuli Ha yceoenue emopoeo sasvika (YBA). Hccredosanue ocHosano Ha cpasuumenbHOM
ananuze 08yx cmyoenmog CamapKanocKo2o 20CyO0apCmeeHH020 YHUBepCUmema UHOCMPAHHbIX
a3bik06. B coomeemcmeuu ¢ ymeepoicoenuamu Hopmona, Tyxu u Jlopnueu, dannoe ucciredosarue
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nokassleaem, KakK pdas3ludHble COYUOK)YIbMYpPHblIE YCHI06UA 6IUAIONT HA npoyecc 06yll€Hu}1. B
UCCe008aHUU CPABHUBAIOMCS 08a PEeANlbHbIX CMYOeHma, Ha4aswiux obOyuenue c yposHs Pre-
intermediate u Oowedwux 0o ypoeus IELTS. B 3axknouenue Oeraemcsi 6bl800 O MOM, YMO
npenooasamesim ciedyem Yoeisimb GHUMAHUE TUYHOU HCUSHU U MPYOHOCIAM CIYOeHmMOo8, Ymoovl
NOMOYb UM OCMABAMBCSL NOCAE00EAMETbHBIMU U yeneycmpemileHHblMU 6 npoyecce O6y‘i€Hu}Z.

Knroueswie cnosa: uoenmuunocmo, momusayus, SLA, oceoenue 6mopoco a3vika, uHeecmuyui,
COI/;MOKyJmeyprlIz acnekmi, memamudecKkoe uccneoosarue

Abstract. The article identifies the impact of identity, motivation, and investment on Second
Language Acquisition (SLA). It was based on the comparative case study of two students who are
studying in Samarkand State of Foreign Language University. According to the statements of Norton,
Toohey, and Dornyei, this case study finds out how different sociocultural backgrounds influence
their learning process. The study compares two real students who started at a Pre-intermediate level
and worked their way up to the IELTS level. The article makes a conclusion that teachers should pay
attention to students’ personal lives and struggles to help them stay consistent and dedicated in their
learning process.

Keywords: identity, motivation, SLA, L2 acquisition, investment, sociocultural, case study

Identities of two selected learners: It was stated that identity is how people see themselves
and how others accept them in different social contexts (Norton & Toohey, 2011). This concept can
be clearer, if we look through the identity of my students. The identity of my first student whose name
is Alisher. His age is 21 and he is considered a male young adult learner. His nationality is Uzbek and
he came from middle class family. This is because, he appreciates his parents' support and financial
side and he tries to survive with his own earnings and achive something with his effort and hardwork.
His race and ethnicity are not quite challenging for him as his family members and the people in his
neighborhood consider learning a language brings more benefits in different social contexts. Norton
and Toohey (2011) pointed out that ethnicity is considered the part of identity and it plays a crucial
role in social interactions and accessing other resources. The identity of my second student whose
name is Umid. He lives in Nurobod district and his hometown is far away from urban life. He is 21
years old and he is a student at SamSIFL Institute. Umid is also a male young adult learner. He follows
Islam religion and prays 5 times in a day that help him to allocate his time wisely and productively.
The ethnicity of his family and the people around him was quite problematic because they said that
instead of learning the language and studying, a male should occupy one proper job and find some
money to feed up his family members. He has several great abilities to acquire the language such as,
getting input knowledge easily, learning the structures of language and being able to listen to every
detail consciously. Even it was stated that conscious learning in learning a second language forms
and input are considered effective to acquire a target language (Schmidt, 1990). Even though he
struggled learning the language a lot, he never gave up and his efforts paid off in his learning journey.

The motivation of two students: Do'rnyei (1998) pointed out that motivation is not stable and
it develops over time and it is affected by the learning atmosphere, internal desires and external
pressures. All these reasons are covered by my selected students’ motivation. The first student's
motivation towards learning the English language was quite high from the beginning of his learning
process. When he started learning the language, for him the main stimuli were communicating
fluently without any pauses with his clients and colleagues. As he worked in an international office
he needed communication a lot. Even if he was good at IT in his proficiency he struggled to convey
and demonstate his project and ideas in English. On top of that another motivation to learn the spoken
language was gaining big cooperation contracts with other overseas' institutions. In this way, he
could put himself in higher positions in his office. These two motivations encouraged him to allocate
time for learning the English language and practice it every day with consistency. He put so much
dedication and effort to learn the language by dealing with his study and job altogether. According to
the article, "Motivation provides the primary impetus to initiate learning the L2 and later the driving
force to sustain the long and often tedious learning process” (Do'rnyei, 1998, p. 117). Alisher
sometimes found himself struggled and bored but he never stopped to get input and produce output.
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My second student's motivation for acquiring the language. His one of the biggest motivations
in terms of learning the English language was getting into University and being a student in
Samarkand. He always tried to learn the new words to understand the language. When he got into
Institute, he noticed one thing about language and atmosphere in which most of the assignments
should be done in written way with students' own ideas and there were mid and final exams which
were taken orally and in written way so he got stuck in difficult situation. However, because of his
goals, he found a high motivation to do them one-by-one and without any complaints he accomplished
all the tasks gradually.

The investment of two students: The investment of my first student for learning the English
language. Alisher is a dedicated student when he starts to learn something he never stops to do it.
While learning the language, he invested enormous effort and time with high motivation. Darvin and
Norton (2021) highlighted that the time, effort and resources that you use and spend for learning a
language are shaped as a form of investment. Alisher did not buy any courses before attending to my
lessons. But he had enough opportunity to get resources from the Internet as he lived in the centre of
Samarkand city his parents and work place provided him with WiFi and laptops. Thanks to knowing
IT, he did not struggle to find resources for learning the English language. Out of his work and study,
he devoted extra time to practice his speaking, he forced himself to sleep less and study more. He
talked different topics within 2 or 3 hours when he was on the street when he came back at his home.
For his effort, he tried everything to learn the language quickly. Finally, when he found the true
strategy for him, he put into action it. He did not have free time while learning, he talked with his
colleagues and the people who know the English language and he asked them to listen to him and
provide feedback.

The investment of my second student. Umid also invested a lot for learning the English
language. Even if, he did not have enough capital in terms of finance, he did not give up. This is
because, he did not put up with the atmosphere and wrong mindset of the people around him. This
was a high motivation for him to find the investment for his learning journey. Not to fail in his exams
and assignments, he devoted his time and effort to learn written and spoken English. He worked as a
waiter after his studies until 11 o'clock to survive in the city life. He did not have any support from
his family so he had to work every day. Despite of these challenges, he devoted time to study from
11.30to 2 o'clock. He did not withdraw the difficulties and put a lot of hardwork and efforts. All these

investments made him more accurate and successful in his study.
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UO’K 37.02
YANGI O‘ZBEKISTONDA OLIB BORILAYOTGAN TA’LIM ISLOHOTLARI
SAMARADORLIGINI OSHIRISHDA IXTISOSLASHTIRILGAN MAKTAB VA
MAKTAB-INTERNATLARINING TUTGAN O‘RNI
O*“.R. Shodmonov, magistrant, Iqtisodiyot va pedagogika universiteti, Qarshi

Annotatsiya. Mazkur maqolada Ixtisoslashtirilgan ta’lim muassasalari agentligi tizimidagi
Qarshi shahar 1-son ixtisoslashtirilgan maktab-internatining tashkil etilishi, boshgaruv
mexanizmlari, ta’lim jarayonining o ‘ziga xos jihatlari, pedagogik salohiyati, o ‘quvchilar yutuglari
hamda bitiruvchilarning oliy ta’limga yo ‘naltirilish natijalari ilmiy-tahliliy asosda yoritilgan.
Maktab faoliyati misolida iqgtidorli yoshlarni aniglash va rivojlantirishga garatilgan zamonaviy
ta’lim modeli tahlil gilindi.

Kalit so‘zlar: ixtisoslashtirilgan maktab, ta’lim sifati, igtidorli yoshlar, fan olimpiadalari,
xalgaro sertifikatlar, shaffof gabul, pedagogik innovatsiyalar.
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Anuomauuﬂ. B oannou cmamwve na Hay'{HO-aHaﬂumUIlGCKOIJ OCHOBe paccmampuearomcs
Oopeanu3ayus, MexaHumvl YnpaeieHus, cneyuguueckue acnekmol 00pa308amenbHO20 Npoyeccd,
neoazocu4eckull nomeryuail, ycnesaemocms y4awuxcia u pesylomanibl opuermayuil 6blnNyCKHUKOB
Ha 8vicuiee 0Opazo6anue 8 CneyualusuposanHol wxoie-unmepuame Ne 1 ecopooa Kapuu, éxooswetl
8 cucmemy AeeHmcmea cneyuanuzuposanHvlx yueOHwvlx 3asedenuti. Ha npumepe oesmenvnocmu
WIKONIbL AHATUSUPYEMCSL COBPEMEHHAsT 00PA308aAMENbHASL MOOEb, HANPABGIEHHAS. HA BblAGIEHUE U
pazeumue maiaHmiu8ol MoI00eHCU.

Knroueenie cnosa: cneyuaiusupoBaHiasd wWKoad, Kavecmeo 06pa306anuﬂ, mantarnmiaueasd
MONI00eJICh, HAYUHble OAUMNUAObI, MENCOVHAPOOHble CepmupuKamol, HNPO3PAUHBIL  NpUeM,
neoazoz2uyeckue UHHOBAUUU.

Abstract. This article discusses the organization, management mechanisms, specific aspects of
the educational process, pedagogical potential, student achievements, and the results of graduates'
orientation to higher education of the Karshi city specialized boarding school No. 1 in the system of
the Agency for Specialized Educational Institutions on a scientific and analytical basis. Using the
example of the school'’s activities, a modern educational model aimed at identifying and developing
talented youth is analyzed.

Key words: specialized school, quality of education, talented youth, science olympiads,
international certificates, transparent admission, pedagogical innovations.

Kirish. Bugungi kunda jahon miqyosida ta’lim tizimi ijtimoiy-iqtisodiy taraqgiyotning asosiy
drayveri sifatida e’tirof etilmoqda. Innovatsion iqtisodiyot, ragamli texnologiyalar va bilimga
asoslangan jamiyat sharoitida inson kapitalining sifati mamlakatlarning global ragobatbardoshligini
belgilovchi muhim omillardan biriga aylandi. Shu bois, rivojlangan davlatlar ta’lim tizimida iqtidorli
yoshlarni erta aniqlash, ularning qobiliyatlarini maqsadli rivojlantirish va individual ta’lim
trayektoriyalarini shakllantirishga alohida e’tibor qaratmoqda. O‘zbekiston Respublikasida ham
so‘nggi yillarda ta’lim tizimini tubdan isloh qilish, uni xalqaro standartlar darajasiga olib chiqish
hamda zamonaviy mehnat bozori talablariga mos raqobatbardosh kadrlarni tayyorlash davlat
siyosatining ustuvor yo‘nalishiga aylandi. Xususan, umumiy o‘rta ta’lim tizimida sifat jihatidan yangi
bosqichga o‘tish, ta’lim mazmunini kompetensiyaviy yondashuv asosida qayta ko‘rib chiqish,
shuningdek, iqgtidorli yoshlar bilan ishlashning samarali mexanizmlarini joriy etish dolzarb vazifa
sifatida belgilandi.

Natija va muhokama. Mazkur jarayonda ixtisoslashtirilgan maktablar va maktab-internatlar
alohida ahamiyat kasb etib, ular aniq fanlar, tabiiy fanlar va xorijiy tillarni chuqurlashtirib o‘qitish
orgali igtidorli o‘quvchilarning intellektual salohiyatini to‘liq ro‘yobga chiqarishga xizmat gilmoqda.
Aynan shunday ta’lim muassasalari orqali yoshlarning ilmiy-ijodiy faolligini oshirish, ularni xalgaro
baholash dasturlari va fan olimpiadalariga tayyorlash, kelgusida nufuzli oliy ta’lim muassasalariga
yo‘naltirish imkoniyatlari kengaymoqda. Shu maqgsadda O‘zbekiston Respublikasi Prezidentining
2022-yil 14-apreldagi PF-106-sonli Farmoni asosida Qarshi shahar 1-son ixtisoslashtirilgan
maktab-internati tashkil etildi. Mazkur ta’lim muassasasi qisqa vaqt ichida zamonaviy boshqaruv
modeli, shaffof qabul mexanizmlari, kuchli pedagogik salohiyat va yuqori ta’lim natijalari bilan
ajralib turuvchi muassasaga aylandi. Ushbu magolada Qarshi shahar 1-son ixtisoslashtirilgan maktab-
internati faoliyati ilmiy-tahliliy nuqtayi nazardan o‘rganilib, iqgtidorli yoshlarni rivojlantirishga
qaratilgan samarali ta’lim modeli sifatida baholanadi.

Maktabning tashkiliy-huquqgiy asoslari. Qarshi shahar 1-son ixtisoslashtirilgan maktab-
internati Ixtisoslashtirilgan ta’lim muassasalari agentligi tasarrufida faoliyat yuritadi. Maktab 2022-
yil 21-oktabrdan boshlab Qarshi shahridagi Islom Karimov ko*‘chasi 25-uyda joylashgan, zamonaviy
talablarga mos ravishda kapital ta’mirdan chiqarilgan binoda faoliyat olib bormoqda.

Maktab hududi: 2,1 gektar.

Umumiy bino maydoni: 1134 m?2.

Loyihaviy quvvati: 450 o‘rin.

Ta’lim tili: o‘zbek tili.

Ta’lim shakli: bepul umumiy o‘rta ta’lim.
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O‘quvchilar va pedagoglarni qabul qilishda shaffoflik. Maktabga pedagoglar hamda
o‘quvchilarni gabul qilish jarayoni to‘liq shaffoflik tamoyillari asosida zamonaviy ragamlashtirilgan
tizim orgali amalga oshirildi. Qabul jarayonida inson omilini kamaytirish, adolat va tenglikni
ta’minlash magsadida barcha bosgichlar ochiq va onlayn platformalar orgali tashkil etildi. Pedagog
kadrlarni gabul gilish jarayonida jop.piima.uz platformasi orgali respublika migyosida jami 2114 ta
ariza qabul qilindi. Arizalar belgilangan mezonlar asosida ko‘rib chiqilib, nomzodlarning bilim,
malaka va kasbiy kompetensiyalari xolis baholandi. O‘quvchilarni gabul qilish jarayoni ham yuqori
darajada shaffof tarzda olib borildi. Respublika bo‘yicha maktablarga o‘qishga kirish istagini
bildirgan o‘quvchilardan jami 19 215 ta ariza topshirildi. Shundan Qarshi shahar 1-son maktabiga
o‘qishga kirish uchun 2041 nafar o‘quvchi tomonidan ariza berildi. Mazkur maktabga o‘quvchilar
kirish imtihonlari natijalariga asosan saralab olindi. Imtihonlar yakuniga ko‘ra, 384 nafar o‘quvchi
maktabga gabul gilindi. Kirish imtihonlari aniq va tabiiy fanlar, ingliz tili hamda mantiqiy fikrlash
yo‘nalishlari bo‘yicha o‘tkazildi. Imtihonlarni tashkil etish va o‘tkazish jarayonida Agentlik
huzuridagi Pedagogik mahorat va xalgaro baholash markazi hamda Bilim va malakalarni
baholash agentligi bilan yagindan hamkorlik gilindi. Bu esa baholash jarayonining xolisligi,
ishonchliligi va xalqaro standartlarga mosligini ta’minlashga xizmat qildi. Mazkur yondashuv ta’lim
muassasalariga eng iqtidorli o‘quvchilarni hamda malakali pedagoglarni tanlab olish, ta’lim sifatini
oshirish va jamoatchilik ishonchini mustahkamlashda muhim ahamiyat kasb etdi.

Ta’lim jarayonining o‘ziga xos jihatlari. Maktab aniq fanlar va xorijiy tillarni chuqurlashtirib
o‘qitishga ixtisoslashgan bo‘lsa-da, ta’lim jarayoni fanlararo integratsiya, kompetensiyaviy
yondashuv va zamonaviy pedagogik texnologiyalar asosida tashkil etilgan. 2022—2023-0‘quv yilidan
boshlab maktabda summativ baholash tizimi joriy etildi. Baholash tizimini samarali tatbiq etish
magsadida oliy toifali pedagoglar tomonidan muntazam seminar-treninglar tashkil etilmogda.

Pedagogik salohiyat. Maktabda ta’lim jarayonini yuqori saviyada tashkil etish magsadida
malakali va tajribali pedagog kadrlar faoliyat yuritmoqda. Hozirgi kunda ta’lim muassasasida jami
37 nafar pedagog o‘quvchilarga bilim berib kelmoqda.

Pedagoglarning malaka darajasi quyidagicha tagsimlangan:

1) 28 nafar pedagog oliy malaka toifasiga ega;

2) 8 nafar pedagog birinchi malaka toifasiga ega;

3) 1 nafar pedagog ikkinchi malaka toifasiga ega.

Mazkur ko‘rsatkichlar maktabda pedagogik jamoaning yuqori professional darajada
shakllanganini, ta’lim jarayonida zamonaviy yondashuvlar va ilg‘or metodikalardan samarali
foydalanilayotganini yaqgol namoyon etadi. Shuningdek, pedagoglarning aksariyati GMAT, GRE,
SAT, IELTS (7.5), TESOL, TEFL, Google for Education kabi xalqaro miqyosda e’tirof etilgan
sertifikatlarga ega. Ushbu sertifikatlar o‘qituvchilarning fan bo‘yicha chuqur bilimga egaligi, xorijiy
tillarni mukammal bilishi hamda zamonaviy pedagogik va ragamli texnologiyalarni dars jarayoniga
joriy etish salohiyatini tasdiglaydi. Natijada, maktabda olib borilayotgan darslar nazariy bilimlar bilan
cheklanib qolmay, amaliy ko‘nikmalarni rivojlantirishga, tanqidiy va mantiqiy fikrlashni
shakllantirishga qaratilgan. Bu esa ta’lim sifatining oshishi, o‘quvchilarning xalqaro baholash
dasturlariga mos tayyorgarlik ko‘rishi hamda yuqori natijalarga erishishida muhim omil bo‘lib xizmat
gilmoqda.

O‘quvchilar yutuqlari: (milliy va xalqaro miqyosda)

Maktab o‘quvchilari qisqa vaqt ichida respublika hamda xalqaro miqyosda salmoqli natijalarga
erishib, ta’lim muassasasining nufuzini yuksaltirib kelmoqda. Bu yutuglar maktabda yaratilgan sifatli
ta’lim muhiti, yuqori pedagogik salohiyat hamda o‘quvchilarning intellektual salohiyatini
rivojlantirishga garatilgan tizimli ishlar samarasidir.

Fan olimpiadalari. O‘quvchilar respublika miqyosida o‘tkazilgan viloyat fan olimpiadalarida
biologiya, matematika, fizika, informatika, ona tili va adabiyot hamda rus tili fanlari bo‘yicha 1-, 2-
va 3-o‘rinlarni qo‘lga kiritib, yuqori natijalarni qayd etdilar. Shuningdek, Agentlik fan olimpiadalari
doirasida STEAM yo*‘nalishi hamda qgizlar o‘rtasida matematika fanidan o‘tkazilgan musobaqalarda
maktab o‘quvchilari ko‘plab faxrli o‘rinlarni egallab, 0z bilim va salohiyatini namoyon etdilar.
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Xalqaro olimpiadalar. Maktab o‘quvchilari xalgaro migyosdagi nufuzli fan olimpiadalarida
ham munosib ishtirok etib, quyidagi yutuglarga erishdilar:

IMO - Xalgaro matematika olimpiadasi (Angliya) — kumush medal;

SEAMO - oltin, kumush va bronza medallari;

WMI (World Mathematics Invitational) — oltin medal,

HIPPO xalqgaro ingliz tili olimpiadasi (Turkiya) — 2-o‘rin;

SAKURA xalqaro olimpiadasi (Yaponiya) — 1-, 2- va 3-o°rinlar;

Abu Ali ibn Sino nomidagi xalgaro biologiya olimpiadasi — bronza medal.

Mazkur natijalar o‘quvchilarning fanlar bo‘yicha chuqur bilimga ega ekanini, mantigiy va
tanqidiy fikrlash ko‘nikmalari yuqori darajada shakllanganini yaqqol tasdiglaydi.

Xalqgaro va milliy sertifikatlar, Shuningdek, maktab o‘quvchilarining katta qismi xalqaro va
milliy miqyosda e’tirof etilgan sertifikatlarni muvaffaqgiyatli qo‘lga kiritgan:

IELTS — 5.5 dan 7.5 gacha;

CEFR - B2 va C1 darajalari;

SAT — 1200 dan 1420 gacha;

Bilim va malakalarni baholash agentligi tomonidan beriladigan sertifikatlar. Ushbu
sertifikatlar o‘quvchilarga oliy ta’lim muassasalariga kirishda maksimal ball to‘plash, imtiyozlardan
foydalanish hamda nufuzli milliy va xalgaro universitetlarga muvaffagiyatli kirish imkonini
bermoqda.

Bitiruvchilar natijalari. 2022-2024-yillarda bitiruvchilarning 100 foizi oliy ta’lim
muassasalarigagabul gilingan.

Davlat granti asosida Toshkent davlat texnika universiteti, Samargand davlat universiteti,
Yangi O‘zbekiston universiteti va boshqa nufuzli OTMlarga gabul qilindi. Bir gator bitiruvchilar
AQSh, Koreya va Yevropa universitetlaridan 200 000-325 000 AQSh dollari migdoridagi
grantlarni qo‘lga kiritgan.

Ma’naviy-ma’rifiy va tarbiyaviy ishlar. Maktabda nafagat bilim berishga, balki
o‘quvchilarning ma’naviy va tarbiyaviy salohiyatini rivojlantirishga ham alohida e’tibor qaratiladi.
Shu magsadda maktabda keng gamrovli ma’naviy-ma’rifiy va tarbiyaviy ishlar tizimi yo‘lga
qo‘yilgan. O‘quvchilarni vatanparvarlik ruhida tarbiyalash, milliy qadriyatlarni chuqur o‘zlashtirish
hamda madaniy merosimizni hurmat qilishga o‘rgatish maqgsadida quyidagi faoliyatlar muntazam
tashkil etiladi:

1) “5 muhim tashabbus” doirasida maktabda ijtimoiy, ekologik va madaniy loyihalar amalga
oshiriladi, o‘quvchilarni jamiyat hayotida faol bo‘lishga undaydi;

2) “Ma’naviyat soati” o‘quvchilarda axloqiy qadriyatlar, hurmat, odob-axlog va sog‘lom
turmush tarzini shakllantirishga xizmat giladi;

3) Vatanparvarlik tadbirlari milliy bayramlar va tarixiy sanalarga bag‘ishlangan marosimlar
o‘quvchilarda milliy g‘urur va ona yurtga muhabbat tuyg‘usini mustahkamlaydi;

4) Sport musobaqalari jismoniy tarbiya mashg‘ulotlari va sog‘lom turmush tarzini targ‘ib
qiluvchi tadbirlar o‘quvchilarning sog‘lom rivojlanishi, jamoaviy hamkorlik va do‘stona raqobat
ruhini shakllantiradi;

5) Ekskursiyalar tarixiy va madaniy obidalarga, ilmiy markazlarga, tabiiy hududlarga tashkil
etilib, o‘quvchilarning dunyoqarashi, bilimi va tajribasi kengaytiriladi;

6) Ijtimoiy loyihalar orqali o‘quvchilar jamiyatdagi muhim muammolarga e’tibor qaratadi,
jjtimoiy mas’uliyat, fidoyilik va yetakchilik ko‘nikmalarini rivojlantiradi. Barcha tadbirlar
o‘quvchilarning ma’naviy, intellektual va jismoniy rivojlanishiga xizmat qilishi bilan birga, ularni
jamiyatda faol, bilimli va mas’uliyatli shaxslar sifatida shakllantirishga yo‘naltirilgan. Shu tarzda
maktabdagi ma’naviy-ma’rifiy va tarbiyaviy ishlar o‘quvchilarda nafaqat bilim, balki axloqiy
gadriyatlar, vatanparvarlik va ijtimoiy faollik ruhini mustahkamlashga xizmat gilmoqda.

Xulosa va takliflar. Tadgiqot natijalari Qarshi shahar 1-son ixtisoslashtirilgan maktab-internati
faoliyati zamonaviy ta’lim siyosati talablariga to‘liq mos ravishda tashkil etilganini ko‘rsatadi.
Xususan, maktabda boshgaruv tizimining markazlashgan va shu bilan birga ochiq bo‘lishi,
o‘quvchilar va pedagoglarni gabul gilishda shaffof mexanizmlarning joriy etilishi ta’lim sifatini
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oshirishda muhim omil bo‘lib xizmat gilmoqda. Maktabda amalga oshirilayotgan kompetensiyaviy
yondashuv, fanlararo integratsiya, STEAM ta’limi elementlari va summativ baholash tizimi
o‘quvchilarning nafagat nazariy bilimlarini, balki amaliy ko‘nikmalari, mantiqiy fikrlashi hamda
ijodiy salohiyatini rivojlantirishga imkon bermoqda. Kuchli pedagogik salohiyat, ya’ni oliy va
birinchi toifali, xalgaro sertifikatlarga ega o‘qituvchilar jamoasi mazkur ta’lim modelining samarali
ishlashini ta’minlayotgan asosiy omillardan biri hisoblanadi.

O‘quvchilarning respublika va xalgaro fan olimpiadalaridagi muvaffaqiyatlari, xalgaro
sertifikatlarni go‘lga kiritishi hamda bitiruvchilarning 100 foiz oliy ta’lim muassasalariga, jumladan,
nufuzli xorijiy universitetlarga gabul gilinishi maktab faoliyatining amaliy samaradorligini yaqqol
tasdiglaydi. Bu natijalar ixtisoslashtirilgan ta’lim muassasalari modeli igtidorli yoshlarni aniglash va
ularni yugori darajada tayyorlashda muhim institutsional mexanizm ekanini ko‘rsatadi. Qarshi shahar
1-son ixtisoslashtirilgan maktab-internati tajribasi umumiy o‘rta ta’lim tizimida sifat jihatidan yangi
bosgichni shakllantirish, iqtidorli yoshlar bilan ishlashning samarali modelini yaratish hamda
kelgusida mazkur tajribani respublikaning boshga hududlarida ommalashtirish uchun ilmiy-amaliy
ahamiyatga ega. Mazkur ta’lim modeli Yangi O‘zbekiston sharoitida ragobatbardosh, intellektual

salohiyatli va vatanparvar kadrlarni tayyorlashda muhim ahamiyat kasb etadi.
FOYDALANILGAN ADABIYOTLAR RO‘YXATI:

. O‘zbekiston Respublikasi Prezidentining 2022-yil 14-apreldagi PF-106-sonli Farmoni.

. O‘zbekiston Respublikasi Prezidentining 2023-yil 26-maydagi PF—79-sonli Farmoni.

. O‘zbekiston Respublikasi Prezidentining 2022-yil 5-maydagi 233-sonli Qarori.

. O‘zbekiston Respublikasi “Ta’lim to‘g‘risida”gi Qonuni.

. Ixtisoslashtirilgan ta’lim muassasalari agentligining me’yoriy-huquqiy hujjatlari.

. Xalqaro baholash dasturlari (PISA, TIMSS, STEAM) bo‘yicha metodik tavsiyalar.

. Zamonaviy pedagogik texnologiyalar bo‘yicha ilmiy-uslubiy manbalar.

NN DN kAW~

UDC 37.015.3:159.923:81°243
UNLOCKING LANGUAGE LEARNING POTENTIAL THROUGH PERSONALITY
VARIABLES
M.A. Shukurova, PhD, Associate prof., Bukhara state university, Bukhara

Annotatsiya. Shaxsiy xususiyatlar ikkinchi tilni o ‘rganishda (SLA) muhim rol o ‘ynaydi, ular
motivatsiya, o ‘rganish strategiyalari, mulogot uslubi va umumiy til kompetensiyasiga ta’sir
ko ‘rsatadi. Ushbu magqola asosiy shaxsiy o ‘zgaruvchilar—ekstraversiya, introversiya, ochiqglik,
vijdonlilik va emotsional barqarorlik—zil o ‘rganish natijalariga ta’sivini  tahlil qiladi.
Psixolingvistika, kognitiv psixologiya va ta’lim nazariyasidan olingan tushunchalarni integratsiya
qilgan holda, tadqiqot individual farglarni tushunish orqali o ‘qitish usullarini optimallashtirish va
o ‘quvchi faolligini oshirish mumkinligini ko ‘rsatadi. Shuningdek, maqolada til o ‘qituvchilari uchun
amaliy tavsiyalar berilgan bo‘lib, ular talabalar shaxsiy xususiyatlaridan foydalangan holda
samarali strategiyalarni qo ‘llash va yuzaga kelishi mumkin bo ‘lgan muammolarni hal qilishga
garatilgan.

Kalit so‘zlar: Shaxsiyat, til o ‘rganish, ekstraversiya, introversiya, o ‘quvchi farqlari, ikkinchi
tilni o ‘rganish, motivatsiya, kognitiv psixologiya.

Annomayusn. Jluunocmuvie XapaxmepucmuKyu uepaiom Kiouegyro poib 8 U3yueHul 8Mmopoco
azvika (SLA), enusss na momusayuro, cmpamecuu 00yYyeHus, cmuilvb oOweHus u oowull yposeHs
gnaoenus A3bIKOM. B oannoll cmamve paccmampusaemcs GIUAHUE OCHOGHBIX JUYHOCHHLIX
NEePEeMEeHHbIX —  IKCMpAsepcuu,  UHMPOBEPCUU,  OMKPLIMOCMU,  00OPOCOBECMHOCIU U
IMOYUOHATILHOU  YCMOUYUBOCU — HA pe3yIbmamul UsyyeHus: A3vika. Hnmezpupys Oanmbie
NCUXOTUHSBUCMUKY, KOZHUMUBHOU NCUXONIO2UU U Neda202UdecKol meopuu, UCCcie0o8anue
noouepkugaem, Kax NOHUMAHUE UHOUBUOYANbHLIX PA3IUYULL MOMNCEm ONMUMUSUPOBAMb Memoobl
npenooasanusi U NOBLICUMb B0BIEYEHHOCMb Yyyawuxcs. Takace oOCyicoaromesi npakmuyecKue
pekomeHOayuu Onsl npenooagamenell A3bIKO8, OPUEHMUPOBAHHble HA NEPCOHANUIUPOBAHHDbIE
cmpamezuu, KOMopbvle UCNOb3VIOM CUTbHbLE CMOPOHbL JTUYHOCMU CHYOEHMO8 U YUUMblEAm
B03MOICHBIE MPYOHOCTU.
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Knrwueeswvie cnosa: ﬂullHOCI’l’lb, UsydyeHue A3vblKkd, IKCmpaeepcusl, UHRmMpoeepcus, pas3iudus
Meofcdy yuawmumucs, usyveHue 6mopoco A3vlKkd, momueayusl, KOCHUMUEGHAA NCUXOJI02UAL.

Abstract. Personality traits play a crucial role in second language acquisition (SLA),
influencing motivation, learning strategies, communication style, and overall language proficiency.
This article examines the impact of key personality variables—including extraversion, introversion,
openness, conscientiousness, and emotional stability—on language learning outcomes. Integrating
insights from psycholinguistics, cognitive psychology, and educational theory, the study highlights
how understanding individual differences can optimize teaching approaches and enhance learner
engagement. Practical recommendations for language instructors are also discussed, focusing on
personalized strategies that leverage students’ personality strengths while addressing potential
challenges.

Key words: Personality, language learning, extraversion, introversion, learner differences,
second language acquisition, motivation, cognitive psychology.

Introduction. Language learning is a complex, multifaceted process influenced not only by
cognitive abilities such as memory, attention, and analytical skills, but also by learners’ individual
differences. Among these differences, personality variables play a particularly important role in
shaping how learners acquire, practice, and use a new language. These traits affect learners’
motivation, engagement, social interaction, risk-taking behavior, and overall language proficiency.
As a result, understanding personality variables is crucial for educators seeking to develop effective,
personalized instructional strategies and optimize learning outcomes.

Personality influences language learning in a variety of ways, often interacting with other
factors such as motivation, learning environment, and cultural context. For instance, extraverted
learners tend to thrive in interactive settings where speaking, collaboration, and communication are
emphasized. Their sociability and willingness to participate in group discussions often lead to
increased opportunities for language practice and feedback. In contrast, introverted learners may
prefer solitary or reflective learning activities. They often excel in reading and writing tasks,
demonstrate careful planning, and engage in deeper cognitive processing, which can result in strong
analytical and grammatical skills.

Openness to experience, another key personality dimension, promotes creativity, curiosity, and
flexibility in language learning. Learners high in openness are more likely to experiment with novel
vocabulary, idiomatic expressions, and unconventional sentence structures, enhancing their
communicative competence and overall fluency. Conscientious learners, characterized by
organization, discipline, and perseverance, often exhibit structured study habits and a high level of
goal orientation, which contributes to consistent practice and long-term progress. Meanwhile,
emotional stability—or the ability to manage stress, remain confident, and persist in the face of
challenges—significantly impacts learners’ resilience and their capacity to cope with the anxiety and
frustration that often accompany second language acquisition.

Beyond these five major traits, other personality factors such as agreeableness, self-efficacy,
and motivation interact with learning strategies and classroom dynamics to further shape individual
experiences. Agreeable learners are often more cooperative and collaborative, enhancing peer
learning and group activities, while learners with strong self-efficacy maintain higher levels of
confidence and persistence, even when faced with challenging tasks.

Understanding these personality variables enables educators to design more adaptive and
inclusive learning environments. By aligning teaching methods with learners’ individual traits,
instructors can foster engagement, motivation, and confidence, ultimately supporting both linguistic
development and personal growth. In addition, recognizing personality differences can help anticipate
potential difficulties, allowing teachers to provide targeted support and scaffold instruction in ways
that maximize learner success.

METHODOLOGY. This study draws upon a review of empirical research and theoretical
models in SLA, personality psychology, and applied linguistics. Data from surveys, psychometric
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assessments, and classroom observations are used to illustrate the connection between personality
traits and language learning outcomes.

Personality Variables and Language Learning

1. Extraversion vs. Introversion. Extraverted learners typically thrive in interactive settings,
participating in discussions, group activities, and oral exercises. Introverted learners, while less
socially active, may excel in tasks requiring reflection, analysis, and written communication. Both
traits have unique advantages, suggesting the need for balanced classroom activities.

2. Openness to Experience. Openness facilitates adaptability, curiosity, and creativity in
language use. Learners with high openness are more likely to experiment with new vocabulary,
idioms, and syntactic structures, enhancing fluency and communicative competence.

3. Conscientiousness. Conscientious learners are methodical, persistent, and organized. This
trait predicts consistent practice, homework completion, and long-term academic achievement in
language learning.

4. Emotional Stability.Learners with high emotional stability manage anxiety better, take
constructive risks, and maintain motivation under challenging circumstances. Conversely, learners
prone to stress may require supportive teaching strategies.

5. Other Variables

Agreeableness supports collaboration and peer learning.

Self-efficacy affects learners’ belief in their ability to succeed, directly influencing motivation
and persistence.

Implications for Teaching. Understanding personality differences allows instructors to:

- Design diverse activities that cater to both extroverted and introverted learners.

- Encourage creative tasks for open learners and structured exercises for conscientious learners.

- Provide emotional support and stress-reduction techniques for learners with lower emotional
stability.

- Use personalized feedback to enhance self-efficacy and motivation.

Personality variables are integral to understanding individual differences in language learning.
By acknowledging and leveraging these traits, educators can create more effective, engaging, and
supportive learning environments. Future research should explore longitudinal impacts of personality
on SLA and the interplay between cognitive, motivational, and affective factors.It play a central role
in shaping the processes and outcomes of second language acquisition. Traits such as extraversion,
introversion, openness, conscientiousness, and emotional stability influence not only learners’
engagement and motivation but also their choice of learning strategies, risk-taking behavior in
communication, and overall language proficiency. Recognizing these individual differences allows
educators to design teaching methods that are adaptive, inclusive, and responsive to diverse learner
needs.

By leveraging personality strengths, teachers can encourage extroverted learners to participate
in interactive and communicative activities while providing reflective and analytical tasks for
introverted learners. Similarly, learners with high openness can be engaged through creative
exercises, while conscientious learners benefit from structured tasks and clear guidelines. Emotional
stability can be supported through stress-management strategies, positive feedback, and scaffolding
that builds confidence. Such personalized instructional approaches not only enhance learner
performance but also foster motivation, self-efficacy, and long-term commitment to language
learning.

Furthermore, understanding personality variables contributes to more effective classroom
management and the creation of a supportive learning atmosphere. It allows educators to anticipate
challenges, facilitate peer collaboration, and cultivate a culture of empathy and mutual understanding
among students. Integrating insights from psycholinguistics, cognitive psychology, and educational
theory provides a scientific foundation for these pedagogical practices.

Future research should investigate the longitudinal effects of personality traits on language
acquisition, examining how these traits interact with cognitive abilities, motivation, emotional
regulation, and social dynamics over time. Additionally, studies could explore cross-cultural
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differences in personality influences on language learning, providing a more global perspective on
individualized instruction.

In conclusion, personality is not merely a peripheral factor in language learning but a core
determinant of learners’ success. A nuanced understanding of personality variables empowers
educators to tailor instruction, optimize learning experiences, and cultivate environments where every

student can thrive, ultimately enhancing both linguistic competence and personal growth.
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A MODERN APPROACH TO DEVELOPING COGNITIVE-SPEECH KNOWLEDGE AND
SKILLS IN STUDENTS WITH HEARING IMPAIRMENTS
Z.N. Urunova, Head of the Department, PhD, Uzbek National Pedagogical University, Tashkent
M.A. Abdusamadova, Master's Degree Student, Uzbek National Pedagogical University,
Tashkent

Annotatsiya. Hozirgi vaqtda maxsus ta’limda an’anaviy o ‘qitish usullari bilan bir qatorda,
eshitish nugsoni bo‘lgan o ‘quvchilarda kognitiv-nutqiy bilim va ko ‘nikmalarni shakllantirishda
interaktiv yondashuv texnologiyalarini qo ‘llash keng tarqalmoqda. Ushbu maqgolada biz eshitish
nugsoni bo ‘Igan o ‘quvchilarda kognitiv-nutqiy bilim va ko ‘nikmalarni shakllantirishda interaktiv
yondashuv texnologiyasini vizual kommunikatsiya vositalaridan, ya 'ni video kontentdan foydalangan
holda darslarni ganday tashkil etish mumkinligini taklif qilamiz. Shu orqali ta’lim olish
imkoniyatlarini kengaytirish mumkin.

Kalit so‘zlar: media ma’lumot, vizual kommunikatsiya, video kontent, axborot texnologiyalari,
animatsiya, reportaj, kognitiv-nutgiy bilimlar.

Almomauuﬂ. 6 HacmoAwee epemMs 6 CneyudlbHom 06pa306aHuu HAa pﬂdy C mpaaul/ﬂ/lOHHblMu
Memooamu 0OyueHus pacnpoCmpansemcs npuMeHeHue mexHoI0Ull UHMepaKkmueHo20 nooxooa 8
Gdopmuposanuy KOSHUMUBHO-PEUesblX 3HAHULL U YMEHUll y YY4auwuxcs ¢ HapyuleHusmu ciyxa. B
O0aHHOU cmambe Mbl npeoiazaem KaKk MexHoI02Uul0 UHMePAKmusHo20 nooxooa 8 Gopmuposanuu
KOCHUMUBHO-PEYEBbIX 3HAHUL U YMEHUU Y Y4aUuUXcs ¢ HapYUeHUsIMU Cyxa OpeaHu308bi6ams YpOoKU
C npumeHeHuem cpe()cme 6u3yaﬂbHOIZ KOMMYyHUKayuu, nio ecntv 8U0€0 KOHMEHMmMOM, nymé'/vz Komopblx
MOIHCHO 00OUMBCS PACUUPEHUSL BO3MONCHOCMELL 8 00YUeHUU.

Knroueenvie cnoea: Me()uaqubopMaquﬂ, BU3YANbHASL KOMMYHUKAYUA, 8U0€0 KOHmeHm,
qu)OpMaL;UOHHble mexHojlocuu, anumayusl, penopmaosiC, KOCHUNMUBHO-pedesble SHAHUA.

Abstract. At present, in special education, along with traditional teaching methods, the use of
interactive approach technologies in the formation of cognitive-speech knowledge and skills in
students with hearing impairments is spreading. In this article, we propose as a technology for an
interactive approach in the formation of cognitive-speech knowledge and skills in students with
hearing impairments to organize lessons using visual communication tools, that is, video content,
through which you can expand learning opportunities.

Key words: media information, visual communication, video content, information technology,
animation, reporting, cognitive speech knowledge.
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The development of oral speech is a vital condition for the mental and speech development of
deaf and hard of hearing children. Children with hearing impairments acquire oral speech only in the
context of special education, which is built on the basis of the use of residual hearing with the
involvement of visual, tactile, motor, and kinesthetic analyzers, as well as the widespread use of
technical teaching aids (sound amplification equipment, vibrators, visual devices) and modern
information technologies. In the context of the modernization of special education, special computer
programs are used in classes on the development of impaired auditory function and the formation of
pronunciation of children with hearing impairments in order to achieve quality education (E.L.
Goncharova, T.K. Korolevskaya, O.l. Kukushkina, etc.) [1]. Special education implies a
differentiated approach to the implementation of correctional and developmental work, contributing
to an increase in the effectiveness and quality of education. A differentiated approach is considered a
means of transformation. At the same time, the use of a differentiated approach in specialized schools
as a means of organizing multi-level education, contributing to the increase in the efficiency and
quality of the process of developing the pronunciation side of speech of students with hearing
impairments, expanding pedagogical opportunities today requires constant improvement.

There are numerous methods and techniques for developing speech in students with hearing
impairments, and the demands of the period dictate their improvement over time. Given the
importance of developing speech knowledge and skills tailored to the individual child, based on
content that motivates interactive activities, employing an innovative approach, and employing
systematically existing methods for developing student speech, it is necessary to create video lessons
that present knowledge in a more accessible format in the native language.[5] We understand that
working with presentations is much easier, and when you have video content where you can
demonstrate how this works, especially during world tours and other lessons, the effectiveness of
program acquisition increases. For children with hearing impairments, imparting knowledge through
video content, for example, in world tours or other subject-based lessons, can expand learning
opportunities. Increased perception directly impacts memorization, ultimately positively impacting
the quality of education. Accessibility of material ensures not just perception but also meaningful
understanding. Given the importance of emotional impact in improving the understanding of students
with hearing impairments, it is essential to present the information in the most engaging manner
possible. Considering that our primary goal is to systematize students' knowledge of theoretical
aspects of speech while simultaneously increasing their activity and awareness in mastering
pronunciation, developing pronunciation self-control skills, fostering an interest in verbal speech and
the learning process, and developing auditory-visual perception, attention, thinking, and memory,
more modern approaches with high results in fostering independence and collaboration are required
to effectively address these challenges. Research findings by scholars such as L.M. Bykova, A.G.
Zikeev, S.A. Zykov, T.S. Zykova, E.G. Kuzmicheva, T.V. Nesterovich, L.P. Noskova, and others
demonstrate improvements in teacher performance, increased student engagement and independence,
and improved speech and overall development in students using a language teaching system based
on the principle of developing verbal communication [2]. While the use of ICT in the educational
process helps stimulate children's interest, video content can enhance productivity and cognitive
activity. Video content is a video clip with a specific purpose. Today, we see that marketers are using
video content to quickly and efficiently promote products or services, making it more interesting for
users to watch a video than to read a long text. Considering that the quality and method of knowledge
delivery by teachers are crucial in education, it is very difficult to engage today's children, who are
immersed in the digital age, with simple visual aids. The use of videos will increase interest in
receiving information, thus, communication tactics will take on a dynamic nature. Activating visual
communication will expand the opportunities for receiving media information and thus accelerate the
development of abstract logical thinking, creativity, and the ability to independently analyze material
(text, assignments, etc.).

By teaching audiovisual literacy, teachers teach children to perceive and "read" visual texts and
understand the specific language of audio-visual images. The integrative functions of screen arts also
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acquire great significance, as does the ability to analyze them and connect them to literature, fine art,
music, history, and so on.[3]

Animated: Like a cartoon, a video can tell a story using animated characters or diagrams and
infographics, clearly demonstrating the production process, the structure of a planned project, or the
results of completed projects.

Documentary: As in film, this genre presents factual information and features real participants.
This is the best way to convey reliable information to the audience.

Reportage: A type of documentary with the only difference being that this genre involves
reporting from the scene. Its purpose is to reveal what is happening, to show the event as it is, without
any artificial, contrived emotional evaluation.

Live-action: This type of video content involves a pre-conceived plot, directed on set, and
performed by its participants—professional actors or amateurs.

Before creating videos, it's important to determine which types of video content best fit the
chosen strategy and why they are needed. Their content must meet the requirements of educational
programs. In our case, video content should be educational, remedial, and developmental. Therefore,
using video content in mathematics lessons, integrated lessons that include elements of speech
development, familiarization with the surrounding world, and subject-based practical activities, as
well as in writing and speech lessons, will ensure a personalized, differentiated, and individualized
learning process. Thus, we can achieve a qualitative improvement in students' communicative activity
by building an effective system of work using video content to develop cognitive and verbal
knowledge and skills in students with hearing impairments, which will further expand their
communication skills. To optimize the learning process and create favorable conditions for mastering
the curriculum, supplementing information delivery methods (such as video clips), certain changes
must be made to lesson content and teaching methods. Based on this, the forms of quality control for
learning are changing. Modeling or designing lessons using video content will undoubtedly enhance
students' perception, ability to interpret and analyze the material, and the development of cognitive-
verbal knowledge and skills by activating emotional and cognitive processes, taking into account their
capabilities.
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BOLALAR VA O‘SMIRLAR SPORT MAKTABLARIDA GANDOL TO‘GARAKLARIGA
QABUL QILISH JARAYONINING HOZIRGI HOLATI
B.U. Xaitova, magistrant, Urganch davlat pedagogika instituti, Urganch
J.D. Yuldoshev, dots., Urganch davlat pedagogika instituti, Urganch

Annotatsiya. Ushbu ilmiy maqolada bolalar va o '‘smirlar sport maktablarida gandbol
to ‘garaklariga qabul qilish jarayonining hozirgi holati, seleksiya mezonlari, yosh sportchilarni
saralashda qo ‘llanladigan jismoniy, psixologik va morfo-funksional talablar, tibbiy ko ‘riklar, sport
maktablari moddiy-texnik bazasi, murabbiylar malakasi va qabul jarayonida uchraydigan
muammolar keng qamrovda tahlil qgilingan. Shuningdek, O ‘zbekiston tajribasi xalqaro tajribalar
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bilan giyoslangan, seleksiya samaradorligini oshirish bo ‘yicha ilmiy asoslangan takliflar ishlab
chigilgan.

Kalit so“zlar: gandbol, seleksiya, gabul jarayoni, sport maktabi, jismoniy tayyorgarlik, morfo-
funksional ko ‘rsatkichlar

Aunomayusn. B cmamve npedcmaenien noopoOHwIll AHANU3 COBPEMEHHO20 COCHIOSIHUSL
npoyecca Habopa 8 cexkyuu 2aHOO01A 0emCKO-IOHOUWECKUX CNOPMUBHBIX WKOA. Paccmompenul
Kpumepuu omoopa, Guauieckue, ncuxoiocudeckue U Mop@o@dyHKyuoHaivuvie mpebosaHusl,
mamepuairbHO-mexHudeckKoe obecneuenue WKOIT, Keaﬂuqbukauuﬂ mpenepos, aKkmydjibHble np06ﬂesz
u nymu ux pewenusi. Ilpusedeno cpasnenue y30eKcKou Mmodeiu omoopa ¢ MeicOYHaAPOOHbIM
ONnslmom.

Kntouesvie cnosa: canobon, cenexyus, npoyecc Habopa, CNOpMuUGHAs WKOIA, usuyecKas
no020MosKa.

Abstract. This article provides a detailed analysis of the current admission process to handball
groups in youth sports schools. It examines selection criteria, physical, psychological, and morpho-
functional requirements, coaches’ qualifications, infrastructure, challenges, and methodological
improvements. Uzbek selection practices are compared with international standards, and
recommendations for improving the process are proposed.

Key words : handball, selection, admission, sports school, physical fitness.

Kirish. Gandbol bolalar va o‘smirlar sport maktablarida eng jadal rivojlanayotgan jamoaviy
sport turlaridan biri hisoblanadi. Shu bois, maktab yoshidagi bolalarni to‘garaklarga qabul qilish
jarayoni muhim ahamiyat kasb etadi, chunki bu bosgich yosh sportchining kelajakdagi rivojlanish
yo‘nalishini belgilaydi. Qabul jarayoni nafaqat sportiy qobiliyatlarni, balki psixologik va fiziologik
xususiyatlarni ham hisobga olgan holda tashkil etilishi lozim. Shu bilan birga, jarayonning normativ-
huquqiy bazasi, murabbiylar malakasi, sport maktablarining moddiy-texnik imkoniyatlari, seleksiya
mezonlari va test sinovlari sifatini ta’minlash dolzarb masalalardan biridir[1].

Hozirgi kunda O‘zbekiston Respublikasi Jismoniy tarbiya va sport vazirligi tomonidan sport
maktablarida gabul jarayonini tartibga soluvchi bir qator me’yoriy hujjatlar ishlab chigilgan. Ularda
bolalar va o‘smirlar to‘garaklarga qabul qilinishi, murabbiylar mas’uliyati, tibbiy ko‘rik va jismoniy
tayyorgarlik testlari tartibi, shuningdek, psixologik baholash tizimi belgilangan[2]. Shu bilan birga,
amaliyotda ba’zi hududlarda sport maktablarining moddiy-texnik bazasi yetarli darajada
rivojlanmaganligi, murabbiylar malakasining fargliligi, standartlashtirilgan seleksiya testlarining
yo‘qligi kabi muammolar mavjud. Bu esa yosh sportchilarni qgabul qilish jarayonining
samaradorligini kamaytiradi.

Usullar. Gandbol to‘garaklariga qabul jarayoni odatda bir nechta bosqichni o‘z ichiga oladi.
Birinchi bosqichda o‘quvchilar ariza topshiradi, ota-onalar va maktab tomonidan tasdiglangan
hujjatlar taqdim etiladi. Ikkinchi bosqich tibbiy ko‘rikdan iborat bo‘lib, bolaning umumiy sog‘ligi,
yurak-gon tomir tizimi, nafas olish va mushak faoliyati aniglanadi. Uchinchi bosgich jismoniy
tayyorgarlik testlari hisoblanadi. Gandbol o°yini yuqori tezlik, koordinatsiya va kuch talab gilganligi
sababli testlar ham shu yo‘nalishda tanlanadi: 20-30 metrga tezkor yugurish, joyidan uzunlikka
sakrash, to‘p uloqtirish masofasi, 6 daqiqalik yugurish va koordinatsiya mashqlari[3]. To‘rtinchi
bosgich psixologik tashxisni o‘z ichiga oladi, bunda motivatsiya, stressga chidamlilik, jamoaviy
ishlash gobiliyati va musobagaga tayyorgarlik darajasi aniglanadi. Yakuniy bosgich — murabbiylar
va seleksiya komissiyasi tomonidan o‘quvchilarni guruhlarga tagsimlashdir.

Jismoniy tayyorgarlik ko‘rsatkichlari yoshga mos tarzda baholanadi. Gandbolda tezkorlik,
chaqgonlik, kuch, epchillik va koordinatsiya asosiy sifatlar hisoblanadi. Masalan, 10-12 yosh
o‘quvchilari uchun 20 metrga yugurish va joyidan sakrash testlari asosiy baholash mezoni sifatida
ishlatiladi, 13-17 yosh guruhida esa chidamlilik va kuch ko‘rsatkichlari alohida ahamiyat kasb
etadi[4]. Shu bilan birga, murabbiylar gabul jarayonida morfo-funksional ko‘rsatkichlarga ham
¢’tibor garatadilar: bo‘y uzunligi, tana massasi indeksi, mushak massasining rivojlanishi, tana
proporsiyalari va umumiy sog‘liq holati.
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Psixologik seleksiya ham juda muhim. Gandbol — jamoaviy sport bo‘lgani uchun, o‘quvchining
jamoada ishlash ko‘nikmasi, stressga chidamliligi, motivatsiyasi va musobagaga tayyorgarlik
psixologiyasi o°‘rganiladi. Psixologik testlar bilan bir qatorda murabbiylar suhbat va mini-intervyular
orgali ham bolalarning psixologik holatini aniglaydilar[5]. Shu bilan birga, psixologik baholashning
standartizatsiyalashmaganligi qabul sifatiga salbiy ta’sir ko‘rsatadi, aynigsa kichik hududlardagi
sport maktablarida.

Natijalar. Murabbiylar malakasi ham gabul jarayonining samaradorligini belgilovchi asosiy
omillardan biridir. Tajribali murabbiylar seleksiya jarayonida bolaning individual xususiyatlarini
hisobga oladi, test natijalarini to‘g‘ri baholaydi va qabul mezonlarini aniqlaydi. Hozirgi kunda
murabbiylarning taxminan 30% dan ortig‘i yetarlicha malakaga ega bo‘lmasa, 20-25% yangi
bitirgan, shuning uchun yagona standartlar bo‘lmaganligi sababli seleksiya jarayoni ba’zan sub’ektiv
baholarga asoslanadi[6].

Sport maktablarining moddiy-texnik bazasi ham gabul jarayonida muhim ahamiyatga ega.
To‘p, sport zalining o‘lchami, test jihozlari, tibbiy ko‘rik xonalari va sport anjomlarining yetarli
darajada bo‘lishi gqabul jarayonining sifatini oshiradi. Biroq, ayrim hududlarda ushbu shartlar yetarli
emas, bu esa yosh sportchilarni to‘g‘ri saralashga xalaqit beradi[7].

Gandbol to‘garaklariga qabul jarayonini takomillashtirishda xalqaro tajribani o‘rganish ham
muhimdir. Germaniya, Daniya, Fransiya va Ispaniyada seleksiya tizimi 3 bosgichda amalga
oshiriladi: dastlabki tanlov, psixologik testlar va yakuniy gabul. Testlar yagona standartga asoslangan
va murabbiylar malakasini oshirish dasturi majburiy hisoblanadi. Shu tajribalar O‘zbekistonda ham
tatbig qilinishi mumkin, bu seleksiya sifatini oshiradi va yosh sportchilarning natijalarini
yaxshilaydi[8].

Shuningdek, gender muammolari ham e’tibordan chetda qolmasligi lozim. Qizlar uchun
to‘garaklar soni kam, ayniqsa qishloq hududlarida. Bu holat ularning sportga qiziqishini kamaytiradi
va seleksiya jarayonida tenglikni buzadi. Shu bois, qgizlar uchun alohida dastur va rag‘batlantirish
tizimi joriy etilishi tavsiya etiladi.

Tahlil. Bundan tashqari, gabul jarayonida yosh sportchilarning rivojlanish dinamikasini
monitoring qilish muhim ahamiyatga ega. Har bir guruhdagi o‘quvchilarning jismoniy tayyorgarlik
ko‘rsatkichlari, sakrash va yugurish testlari, kuch va chidamlilik parametrlarini vaqt o‘tishi bilan qayd
etish, ularning ijtimoiy va psixologik rivojlanishi bilan solishtirish imkonini beradi. Shu orgali
murabbiylar har bir bolaning kuchli va zaif tomonlarini aniqlay oladi, mashg‘ulotlar rejalarini
individuallashtira oladi. Masalan, 10-12 yosh guruhidagi o‘quvchilar bilan olib borilgan kuzatuvlar
shuni ko‘rsatdiki, muntazam seleksiya va monitoring natijasida jismoniy tayyorgarlik ko‘rsatkichlari
15-20% ga oshgan, stressga chidamlilik va jamoaviy ishlash ko‘nikmalari sezilarli darajada
yaxshilangan.

Shuningdek, texnologik yondashuvlarni joriy qilish gabul jarayonining samaradorligini
oshiradi. Zamonaviy dasturiy vositalar yordamida o‘quvchilar test natijalari avtomatik qayd qilinadi,
jismoniy va morfo-funksional ko‘rsatkichlar raqamli bazaga tushiriladi, psixologik baholar bilan
integratsiyalashadi. Bu murabbiylarga tez va aniq tahlil qilish imkonini beradi hamda sub’ektiv
baholashni kamaytiradi. Shu bilan birga, elektron monitoring tizimi orqgali bolalar va ota-onalar
natijalarni real vaqgt rejimida ko‘rishi mumkin, bu esa motivatsiyani oshiradi.

Qabul jarayonida xalgaro tajribalar ham muhim ahamiyat kasb etadi. Germaniya, Daniya va
Fransiyada yosh sportchilarni seleksiya gilishda 3 bosqgichli tizim amal qgiladi: dastlabki tahlil va
testlar, psixologik baholash, yakuniy gabul. Har bir bosgichda murabbiylar va seleksiya komissiyasi
gatnashadi, yoshlar individual yondashuv bilan baholanadi. Shuningdek, xalgaro amaliyotda
murabbiylarning malakasini oshirish, tibbiy diagnostika va biomekanik testlar majburiy hisoblanadi.
O‘zbekistonda ham shunday tizimni joriy etish qabul jarayonining samaradorligini sezilarli darajada
oshiradi va yosh sportchilarning yuqori natijalarga erishish imkoniyatlarini kengaytiradi.

Bundan tashqari, psixologik va ijtimoiy jihatlarni rivojlantirish gabul jarayonining ajralmas
gismi hisoblanadi. Gandbol o‘yinida o‘quvchi nafagat jismoniy, balki tezkor garor gabul qilish, jamoa
bilan samarali ishlash, stressga bardoshli bo‘lish ko‘nikmalarini ham rivojlantirishi zarur. Shu bois,
murabbiylar seleksiya jarayonida o‘quvchilarning ijtimoiy intellektini, guruhdagi o‘rni va liderlik
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qobiliyatlarini baholashadi. Qizlar va bolalar orasida teng imkoniyatlarni yaratish, ularning o‘yinga
qiziqishini oshirish, ijtimoiy muhitni qo‘llab-quvvatlash esa jarayon samaradorligini oshiradi.

Yugqorida ko‘rsatilgan qo‘shimcha jihatlar, qabul jarayonini yanada tizimli, ilmiy asoslangan va
samarali gilishga xizmat giladi. Shu bilan birga, bu yondashuv yosh sportchilarning jismoniy,
psixologik va ijtimoiy rivojlanishini kompleks tarzda ta’minlaydi, ularni kelajakdagi professional
sportga tayyorlashda muhim rol o‘ynaydi.

Xulosa. Umuman olganda, bolalar va o‘smirlar sport maktablarida gandbol to‘garaklariga
qabul qilish jarayoni ilmiy asoslangan bo‘lishi, normativ-huqugiy hujjatlar bilan mustahkamlanishi,
murabbiylar malakasi va sport maktablarining moddiy-texnik bazasi bilan uyg‘unlashishi zarur.
Shuningdek, seleksiya mezonlari va testlar yagona standartlarga muvofiq bo‘lishi, psixologik
baholash tizimi kuchaytirilishi, gizlar uchun alohida dasturlar ishlab chiqilishi kerak. Bu yosh
sportchilarning jismoniy va psixologik rivojlanishini ta’minlaydi hamda mamlakatimiz sporti
salohiyatini oshiradi.
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PROBLEMS IN FOREIGN LANGUAGE TEACHING AND THEIR SOLUTIONS
D.B. Yuldasheva, basic doctoral student, Bukhara State Pedagogical Institute, Bukhara

Annotatsiya. Xorijiy tillarni o'gitish bugungi o'zaro bog'liqg dunyoda muhim rol o'ynaydi. Biroq,
chet tilini o'rgatish ko'pincha ko'plab pedagogik, logistika va psixologik muammolarga duch keladi.
Ushbu tadgiqot til o'gituvchilari duch keladigan eng keng targalgan muammolarni o'rganadi va joriy
tadgiqotlar va amaliy tajriba bilan go'llab-quvvatlangan hayotiy echimlarni taklif giladi.
Adabiyotlarni ko'rib chigish va o'gituvchilarning norasmiy suhbatlari kombinatsiyasi orqgali tadgigot
o'quvchilar motivatsiyasi, sinfning xilma-xilligi, cheklangan ta'sir va resurslarning etishmasligi kabi
asosiy to'siglarni aniglaydi.

Kalit so'zlar: Talaba motivatsiyasi, tilga ta'sir qgilish, aralash gobiliyatli sinflar, talaffuzdagi
giyinchiliklar, madaniy kompetentsiya, o'qgitish resurslari, pedagogik strategiyalar.

AHHomauu}l. O6pa306aﬂue 6 obnacmu UHOCMPAHHbLX A3bIKO6 Uucpaent HCU3HEHHO 64JHCH)YI0
POJIb 6 COBPEMEHHOM 63AUMOCEAZARHOM MUpe. Oonaxo npenodaeaﬁue UHOCMPAHRHOZO A3blKA 4acmo
cmanKkueaemcsa ¢ MHOSOUYUCTEHHbIMU nedaeoeuquKuMu, JqocucmudecKkumu u ncuxojiocudecKkumu
mpyoHocmsamu. B oOannom uccredosanuu paccmampusaiomcs Haubonee pacnpocmpaHeHHvle
l’lp06ﬂ€]l/lbl, C KOmMopbiMU CmMAalKuearoncs npenodaeameﬂu UHOCMPAHHbLX A3bIKO6, U npedfzaearomc;z
3(1)gbek'mu6Hbl€ peuterusl, l’lOdeel’lﬂeHHble COBPEMEHHbIMU UCCTIeO0BAHUAMU U npakmuvyecKkum
Oonsvlimom.

Knrouesvie cnosa: momueayusl y4aujuxcs, S3bIKOBOU ()OCI’I’lyl’l, KJlaccovl C pA3HbIM YPOBHEM
n0020MOBKU, MPYOHOCMU C NPOUSHOWLEHUEM, KYIbMYPHASL KOMNEemMeHmHOCMb, YieOHble pecypchl,
neoazo2uveckue cmpamezuu

Abstract. Foreign language education plays a vital role in today’s interconnected world.
However, teaching a foreign language is often met with numerous pedagogical, logistical, and
psychological challenges. This study explores the most common problems encountered by language
educators and proposes viable solutions supported by current research and practical experience.

Key words: Student motivation, language exposure, mixed-ability classrooms, pronunciation
difficulties, cultural competence, teaching resources, pedagogical strategies
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Introduction. The importance of foreign language education has grown substantially due to
globalization, international mobility, and intercultural communication. Despite its significance,
foreign language teaching presents persistent challenges for educators across different educational
levels and cultural settings. These problems not only hinder student progress but can also impact
teacher performance and motivation.

This paper aims to analyze the primary issues teachers face in foreign language classrooms and
offer practical, research-informed solutions. The focus is on identifying these challenges through
literature analysis and teacher feedback and providing a strategic framework for overcoming them.

Materials and methods. This study utilized a qualitative research approach, combining
secondary research with primary insights. Two main data sources were used:

1. Literature Review: Academic articles, teaching manuals, and reports were reviewed
to identify commonly reported challenges in foreign language teaching.
2. Teacher Interviews: Informal interviews and surveys were conducted with 20 foreign

language teachers (from English, French, Spanish, and German language programs) in secondary and
tertiary education across multiple countries. Questions focused on day-to-day classroom challenges,
student engagement, teaching methods, and institutional support.

Data collected were thematically analyzed and categorized under key problem areas. The
solutions proposed are based on both the literature and the practical insights provided by the
educators.

Results and discussion. The analysis of interview data, combined with the literature review,
revealed a comprehensive set of challenges faced by foreign language educators. These challenges
were categorized into seven major themes, each supported by multiple data points and references.
The results also highlight the frequency of each problem as reported by teachers and how these
challenges intersect with broader pedagogical and systemic issues.

Lack of Student Motivation. Over 85% of the teachers interviewed reported low student
motivation as a primary challenge in their classrooms. Learners were often disinterested or
disengaged, especially when the perceived relevance of the language was unclear. Teachers noted
that students struggled to see how the language applied to their academic goals or future careers,
which reduced effort and participation.

Additional causes identified include: Fear of making mistakes and speaking in front of peers;
Overemphasis on exams or rote memorization, rather than practical communication; Lack of
immediate rewards or gratification from learning progress.

Limited Exposure to the Target Language. A consistent concern across all respondents was
students' limited access to the target language outside classroom hours. All 20 teachers reported that
students had minimal opportunities for natural language immersion due to: Monolingual home
environments; Absence of foreign language media use (TV, radio, books); Limited interaction with
native speakers or fluent peers; This lack of input leads to underdeveloped listening and speaking
skills, slow vocabulary acquisition, and difficulty understanding authentic materials.

Reliance on Traditional Grammar-Based Methods

Despite modern methodological advances, many teachers—especially those in more
conservative or exam-oriented educational systems—continue to rely on grammar-translation
techniques. Teachers acknowledged that:

« Institutional curricula and standardized tests prioritize written accuracy and grammar rules.

« Classroom time is often consumed by drills and explanations rather than interactive practice.

« Students can often pass exams without being able to communicate effectively in real-world
contexts.

About 60% of participants admitted difficulty in shifting to communicative approaches due
to lack of training or curricular constraints.

Diverse Proficiency Levels in One Classroom

Nearly 75% of the teachers described mixed-ability classrooms as one of their most persistent
challenges. These classrooms typically include: Students who are complete beginners alongside those
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with prior exposure; Differing levels of speaking, writing, or reading proficiency within the same
group; Learners with varying motivation and learning speeds.

Teachers reported difficulty in pacing lessons and designing tasks that meet the needs of all
learners, often resulting in frustration for both weaker and more advanced students.

Pronunciation and Listening Comprehension Challenges

Pronunciation was flagged as a significant difficulty by 70% of the teachers, especially in
languages where there is a wide phonetic gap between the students’ mother tongue and the target
language (e.g., English for Arabic or Mandarin speakers). Problems reported include: Students’
inability to hear and distinguish similar sounds; Strong native accents persisting due to limited
corrective feedback; Students avoiding speaking to prevent embarrassment.

Listening comprehension was also reported as underdeveloped, often due to a lack of authentic
listening materials and real-time practice.

Insufficient Resources and Teacher Support

Teachers working in public schools or rural areas (around 40% of the sample) expressed
frustration with a lack of: Up-to-date textbooks or digital tools; Access to internet-based resources;
Language labs or audio-visual equipment.

Some teachers also highlighted limited professional development opportunities and minimal
institutional support for language teaching innovations. This results in outdated methods and low m
orale.

Cultural Misunderstandings and Lack of Intercultural Content

Half of the teachers interviewed indicated that students often lacked an understanding of the
cultural context surrounding the target language. This results in: Misuse of language in social
situations (e.g., politeness, idioms, gestures); A narrow or stereotypical view of the language
community; Lack of engagement with language beyond grammar and vocabulary.

In some cases, cultural misunderstandings also led to classroom discomfort or resistance,

especially when cultural content clashed with local norms.
Summary Table of Key Challenges Identified

Challenge Area Percentage of Teachers Reporting
Lack of student motivation 85%
Limited language exposure 100%
Grammar-based instruction dominance 60%
Mixed-ability classrooms 75%
Pronunciation & listening issues 70%
Inadequate resources & support 40%
Cultural misunderstandings 50%

These findings reveal a consistent pattern of structural and pedagogical issues that hinder the
effectiveness of foreign language instruction. The next section (Discussion) explores how these
problems can be addressed through targeted strategies, innovative practices, and supportive polices.

Discussion. In summary, the challenges faced by foreign language teachers are interlinked and
often context-dependent. However, they are not insurmountable. Teachers who adopt flexible,
student-centered approaches and who are supported by adequate resources, training, and institutional
recognition are more likely to overcome these difficulties. Moreover, embracing modern technologies
and integrating cultural content can significantly enhance student outcomes and foster long-term
language retention. Future research should explore the effectiveness of specific interventions across
diverse educational contexts and learner populations, particularly in under-resourced settings or with
adult learners. Action research by teachers in their own classrooms can also contribute to building a
more practical and grounded understanding of what works in foreign language instruction.

Conclusion. The teaching of foreign languages continues to face a multitude of challenges that
affect the efficiency and quality of instruction across diverse educational contexts. This study
identified seven primary problem areas: lack of student motivation, limited exposure to the target
language, overreliance on traditional grammar-based teaching methods, mixed-proficiency
classrooms, difficulties in pronunciation and listening, insufficient resources, and cultural
misunderstandings.
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UO‘K 371.3:811.112.2
TILNI O‘QITISHGA KONSEPTUAL YONDASHUV
(Ona tili fani misolida)
Sh.Yusupova, p.f.d., prof., Andijon davlat pedagogika instituti, Andijon

Annotatsiya. Magolada ona tili ta’limida konseptual yondashuvni ishlab chigishga qaratilgan
modelning nazariy asoslari va amaliy natijalari yoritiladi. Sotsiomadaniy ta’lim, matnga tayangan
o ‘qitish, input—output muvozanati va vazifaga asoslangan faoliyatlar asosida loyihalangan model
o ‘quvchilarning til kompetensiyalarini, nutgqly faoliyatini va metakognitiv ko ‘nikmalarini
rivojlantirishi aniglangan. Tadgiqot dizaynga asoslangan yondashuvda olib borilib, ekspert
baholashi, sinf kuzatuviari va o ‘quvchi mahsulotlari tahlili asosida konseptual modelning amaliy
samaradorligi tasdiglandi. Integrativ grammatika, maxsus tanlangan matnlar, refleksiya va shaffof
baholash mexanizmlari o ‘quvchilar yozma va og zaki nutqini sifat jihatdan yaxshilagan. Maqgolada
taklif etilgan model ona tili ta’limini kompetensiyaga yo ‘naltirilgan, zamonaviy pedagogik talablarga
mos yondashuv bilan boyitadi.

Kalit so‘zlar: konseptual yondashuv, ona tili ta’limi, matnshunoslik, vazifaga asoslangan
o ‘qitish, input-output muvozanati, refleksiya, baholash.

AHHomauu}l. B cmamwve pacemampusaromcest meopemudecKkue OCHO6AHUA U npaKkmudyecKue
pe3yibmamsl paspabomru KOHYenmyaibHou Mooenu 00yueHus poonomy a3wiky. Mooenv onupaemcs
HA COYUOKYIbMYPHYIO Meopuio, MeKCmoyeHmpuyeckuti nooxoo, 0alaHc 8XOOHOU U BbIXOOHOU
peuesoli  0esmenbHOCmU U 3a0ayi, OPUEHMUPOBAHHblE HA NPOOVKMUBHBIUL  pe3yabman.
Hccnedosanue nposedeno 6 popmame “design-based research”, xnrouaioujem SKCRepmHyIO OYeHKy,
Habo0enus YpPOKO6 U daHAIU3 Y4YeHU4YeCcKux pa60m. YCmaHOGJZeHO, umo urmezpamueHas
cpammamura, UCnojlb3o08arnue «mexKcmoe- HACMAaeHUKO8), peqbﬂekcuﬂ u npospavdrnvlie UHCMPYMEHN1bL
OYECHUBAHUA 3HAYUME/IbHO Nnoebvbluiaront yYpOoe6€eHb NUCOMEHHOU U yCWlHOZZ pevu ydaujuxcs.
Ilpeonacaemas mooenv pacuwiupsiem mMemooudecKutl NOMeHYual npenooasamens u cnocoocmayem
gbopMupoeaHmo KOMMYHUKAMUBHbIX U MEMAKOCHUMUBHbLX KOMl’lemeHI/;uZZ.

Kntouesvie  cnoea:  xonyenmyanvHulli  Nn00X00,  oOyueHue  pOOHOMY  S3bIKY,
meKkcmoyenmpuieckoe ooyuenue, 3a0aynblil N00X00, 6X00—8bIX00, peqhieKcusl, OYyeHUBaHUe.

Abstract. The article presents the theoretical foundations and practical outcomes of a
conceptual model for teaching the native language. Drawing on sociocultural theory, text-based
instruction, the balance between input and output, and task-oriented pedagogy, the model aims to
enhance linguistic, communicative, and metacognitive competences. Using a design-based research
framework, expert evaluations, classroom observations, and analysis of student products confirm the
effectiveness of integrative grammar, mentor texts, structured reflection, and transparent assessment
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tools. The proposed framework enriches native-language pedagogy and aligns teaching practice with
competence-based educational requirements.

Key words: conceptual approach, native language teaching, text-based instruction, task-based
learning, input—output balance, reflection, assessment.

Kirish. Ona tilini o‘qitish zamonaviy ta’lim transformatsiyasida muhim o‘rin tutadi.
O‘quvchilarda funksional savodxonlik, mulogot kompetensiyasi, tangidiy va ijodiy fikrlash,
axborotni gayta ishlash va ifodalash kabi ko‘nikmalar aynan ona tili darslarida shakllanadi. Bu
jarayon fagat grammatik bilimlarni yodlash bilan cheklanmay, balki mazmun va faoliyatni
integratsiyalashgan holda tashkil etiladigan konseptual yondashuvni talab giladi. Sotsiomadaniy
ta’lim nazariyasi (Vigotskiy) o°‘quvchi rivojlanishida hamkorlikdagi faoliyat va didaktik
tayanchlarning ahamiyatini asoslaydi [1]; Brunerning “ma’no yaratish” tamoyili [2] va Xollideyning
tilni ijtimoiy semiotik tizim sifatida talqin qilishi [3] esa ona tili ta’limida maqgsadli matn asosidagi
o‘qitishning metodik poydevorini belgilaydi. Shuningdek, til o‘rgatishda input va outputning
muvozanatli qo‘llanishi (Krashen, Sveyn), metodik yondashuvlar evolyutsiyasi (Richards, Rodgers)
hamda o‘qituvchining pedagogik mazmuniy bilimlari (Shulman) mazkur modelning konseptual
asosini mustahkamlaydi [4-7].

Taklif etilayotgan yondashuv ana shu nazariy qarashlarga tayanib, ona tili darslarini
kompetensiyaga yo‘naltirilgan, matnga asoslangan va faoliyatga yo‘naltirilgan metodik tizim sifatida
qayta ko‘rib chiqishni maqgsad qiladi.

Metodlar. Tadgiqot dizaynga yo‘naltirilgan tadgiqot (design-based research) uslubiga tayandi:
(1) nazariy-integrativ adabiyotlar taftishini o‘tkazish; (2) konseptual prototip (model)ni ishlab
chigish; (3) ekspertlar bilan integrativ muhokama va tuzatish; (4) mahsus yondashuv asosida
amaliyotda sinov ishlari. Birinchi bosqichda sotsiomadaniy ta’lim nazariyasi, kommunikativ til
o‘qitish yondashuvlari, kognitiv va matnshunoslikdan umumiy tamoyillar ajratib olindi [1- 7].
Ikkinchi bosgichda maqgsadlar iyerarxiyasi, mazmun bloklari, didaktik prinsiplar, metodik sikl,
baholash va ragamli qo‘llov elementlaridan iborat model loyihalandi. Uchinchi bosgichda 36 nafar
tajribali ona tili o‘qituvchisi (o‘rtacha staj — 11, 4 yil) 2 martadan Delphi-so‘rovida ishtirok etdi:
birinchi aylanmada ochiq savollar orgali modelning kuchli-kuchsiz tomonlari yig©ildi; ikkinchisida 5
ballik Likert shkalasida elementlarning ahamiyati va amaliyligi baholandi. To‘rtinchi bosqichda 12
maktabning 5-9-sinflarida (jami 48 dars) nazorat-kuzatuv amalga oshirildi; dars konspektlari,
o‘quvchi ishlari (diktant, insho, gayta hikoyalash, tahlil yozuvlari), baholash rubrikalari kontent-tahlil
qilindi. Ma’lumotlar tematik kodlash (atlasli kodlar: magsad-mazmun muvofigligi, faoliyat turlari,
refleksiya, baholashning shaffofligi, nutgiy qobilyat ko‘rsatkichlari), metodik birliklar ko‘rsatkichi
bilan tahlil etildi. Etika goidalariga muvofiq shaxsni aniglovchi ma’lumotlar anonimlashtirildi;
ishtirokchilardan rozilik olindi.

Natijalar. Tadqiqot natijalari ona tili ta’limi uchun ishlab chiqilgan konseptual modelning
amaliy samaradorligini ko‘rsatdi. Ekspert baholash va dars kuzatuvlari asosida modelning bir nechta
asosly tarkibiy gismlari — maqgsadlar iyerarxiyasi, mazmun bloklari, didaktik prinsiplar, metodik sikl,
baholash vositalari va ragamli qo‘llov — o°qitish jarayonida o‘zaro uyg‘un ishlashini tasdiqladi.

Modelda til bilimlari (fonetika, leksika, grammatika), nutgiy kompetensiyalar (o‘qish, tinglab
tushunish, yozish, gapirish), kommunikativ savodxonlik va metakognitiv strategiyalar uzviy tizim
sifatida belgilandi. Mazmun bloklarining fonetika—grafika, leksik—semantik birliklar, morfologiya—
sintaksis, matnshunoslik va janrlar asosida tashkil etilishi o‘quvchilar nutqini izchil rivojlantirishga
xizmat qildi. “Yagqin rivojlanish zonasi”, matnga asoslangan idrok, magsadli output, differensial
yondashuv va vazifa asosida o‘qitish prinsiplarining qo‘llanishi dars samaradorligini oshirdi. Metodik
siklning bosqichlari — faollashtirish, input, modellash, mustaqil amaliyot, refleksiya va transfer —
o‘quvchi faoliyatini bosqichma-bosqich tashkil etishda qulay mexanizm bo‘lib xizmat qildi [8].

Kuzatuvlar shuni ko‘rsatdiki, namunaviy matn (mentor text) ustida ishlash, undan keyin
birgalikda konstruktsiya qilish va mustagil yozish bosgichlarining ketma-ket qo‘llanishi
o‘quvchilarning yozma nutqida tuzilish, izchillik, bog‘lovchi vositalar va uslubiy moslik kabi
ko‘rsatkichlarni sezilarli darajada yaxshiladi. Tanlangan matn va uni nutqda qo’llash o‘rtasidagi
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muvozanat o‘quvchilarda grammatika va imlo bo‘yicha barqaror ko‘nikmalar shakllanishiga yordam
berdi. Krashen va Sveyn tamoyillarining uyg‘un qo‘llanishi o‘quvchilarda tilni ongli kuzatish
(noticing) va kamchiliklarni mustaqil aniglash jarayonlarini faollashtirdi [4-5]. Grammatik birliklar
matn va kommunikativ vazifalar bilan bog‘lab o‘rgatilganda, o‘quvchilar sintaktik va punktuatsion
garorlarni ongli tarzda tanlashni o‘zlashtirdilar. Xollideyning tilni “ijtimoiy semiotik tizim” sifatida
talqin qilishi asosida tashkil etilgan darslarda o‘quvchilarning dalillash mantig‘i, auditoriyaga mos
uslub tanlash va mantiqiy tuzilmani saglash ko‘nikmalari kuchaydi [3]. Har bir metodik siklda gisqa
refleksiya savollaridan foydalanish o‘quvchilarda metakognitiv faollikni oshirdi. Bruner ta’kidlagan
“ma’noni qurish” jarayoni aynan shu refleksiv faoliyat orgali mustahkamlandi [2]. O‘quvchilar nutqiy
tanlovlarining sababini tushuntira olish ko‘nikmasiga ega bo‘la boshladilar, bu esa dars jarayonida
ularning subyektlik darajasini oshirdi [7]. Rubrikalarning ochiq mezonlarga asoslangan qo‘llanishi,
o‘zaro va o‘zini baholashning muntazam joriy etilishi o‘quvchilarning mas’uliyatini kuchaytirdi.
Baxman va Palmerning amaliylik, ishonchlilik va haggoniylik mezonlariga moslashtirilgan baholash
jarayoni yozma nutgning rivojlanish trayektoriyasini aniq kuzatish imkonini berdi. Portfel
texnologiyasidan foydalanish o‘quvchi yutuqlarini dinamik tahlil qilishga yordam berdi [8].
Mavzularga ko‘ra tizimli leksik ishlov, morfemik tahlil, kontekst orqali ma’no aniqlash va
frazeologizmlarni funksional asosda o‘rganish o‘quvchilarning so‘z boyligini kengaytirdi. Nazorat
matnlarida uslubiy rang-baranglik va mazmunga mos til birliklaridan foydalanish sezilarli darajada
ortdi [9].

“Argumentative essay” janri bo‘yicha ishlab chigilgan dars modeli matn tahlili, birgalikda
yozish va mustaqil mahsulot yaratish bosqichlarini uyg‘unlashtirib, o‘quvchilarda dalillash,
kompozitsiya, uslubiy moslik va punktuatsion aniqglikni rivojlantirdi.

Muhokama. Tadqiqot natijalari ona tilini o°qitishda matnga tayangan, vazifaga yo‘naltirilgan
va integrativ yondashuvning yuqori samaradorligini ko‘rsatdi. Richards va Rodjers ta’kidlaganidek,
til o‘qitish metodlari tarixiy rivojida kommunikativlik yetakchi o‘ringa chigqan, bu esa ona tili
ta’limida ravonlik va aniqlik o‘rtasidagi muvozanatni talab giladi [6]. Shu nugtai nazardan grammatika
va matn ustida ishlashni yagona metodik jarayon sifatida tashkil etish o‘quvchi nutqiy rivojining
asosiy omiliga aylandi.

Vigotskiyning hamkorlikda oqitish nazariyasi hamda Brunerning “ma’no qurish” tamoyili dars
jarayonida o‘quvchi faol ishtirokini kuchaytiruvchi metodlar

— jamoaviy muhokama, juftlikda tahrir, ovoz chigarib fikrlash — orgali o°z tasdig‘ini topdi.
Bu usullar o‘quvchilarning fikr bildirish, dalillash va muloqotga kirishish kompetensiyalarini sezilarli
darajada rivojlantirdi. Krashen tomonidan ilgari surilgan “tushunarli kirish” g‘oyasi til materialini
kontekstda idrok etishga yordam bergan bo‘lsa, Sveynning ‘“chiqish faoliyati” nazariyasi
o‘quvchining nutq yaratish jarayonida o‘z xatolarini aniqlab, tuzatishga undadi. Aynan kirish—chiqish
muvozanati yozma va og‘zaki nutqning sifat jihatdan o‘sishiga sabab bo‘ldi. Xollideyning tilni
“ijtimoiy semiotik tizim” sifatida talqin etishi grammatik kategoriyalarning kommunikativ vazifalar
bilan bog‘liq holda o‘rgatilishini asoslab berdi. Bu yondashuv o‘quvchilarning bog‘lovchilar,
modallik vositalari va sintaktik konstruksiyalarni magsadga muvofiq tanlash qobiliyatini
mustahkamladi. Shulman ta’kidlagan pedagogik mazmuniy bilim konsepsiyasi o‘qituvchi faoliyatida
muhim omil ekanini yana bir bor tasdigladi. Janr xaritalari, model matnlar to‘plami, o‘quvchilarning
tipik xatolarini ko‘rsatuvchi resurslar o‘qituvchining metodik garorlarini aniqroq va samaraliroq
gilishga yordam berdi. Baholash borasida Baxman va Palmerning haqgoniylik, ishonchlilik va
amaliylik mezonlariga asoslangan yondashuv sinf sharoitiga moslashtirilganda, baholash o‘quvchi
rivojini qo‘llab-quvvatlovchi vositaga aylandi. Portfel, refleksiya daftari va jarayon davomida
berilgan gisga fikr-mulohazalar o‘quvchilarning mas’uliyatini oshirib, o‘z o°‘qish jarayonini
boshgarish ko‘nikmalarini shakllantirdi. Leksik rivojlanishda Nation tomonidan tavsiya etilgan
takrorlash, morfemik tahlil va kontekstni anglash usullarining qo‘llanishi o‘quvchi so‘z boyligining
sezilarli kengayishiga olib keldi. Frazeologizmlar va magsadga yo‘naltirilgan sinonimik gatlam
ustida ishlash nutgning stilistik imkoniyatlarini kuchaytirdi.

Umuman olganda, mazkur konseptual yondashuv ona tili ta’limida mazmun, faoliyat va
refleksiyani uzviy birlashtiruvchi metodik tizimni shakllantiradi. Uning samaradorligi o‘gituvchi
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tayyorgarligi, dars resurslari sifati va o‘quv jarayonida qo‘llaniladigan interaktiv strategiyalar bilan
bevosita bog‘liq.

Xulosa. Tadqiqot natijalari taklif etilgan konseptual modelning ona tili ta’limida yuqori
samaradorlikka ega ekanini ko‘rsatdi. Modelning asosiy tarkibiy gismlari — maqsadlar iyerarxiyasi,
mazmun bloklari, didaktik prinsiplar, metodik sikl va baholash mexanizmlarining yaxlit ishlashi
kompetensiyaga yo‘naltirilgan ta’lim talablariga to‘liq mos keladi.

Matnga tayangan va vazifaga asoslangan o‘qitish strategiyalari o‘quvchilarning yozma va
og‘zaki nutgida izchillik, matn uyg‘unligi, uslubiy moslik va imlo anigligining sezilarli
yaxshilanishiga olib keldi. Grammatikani nutqiy vazifalar bilan bog‘liq holda talqin qilish, model
matnlardan foydalanish va matn yaratishning bosqichli metodikasi o‘quvchilarning til tizimini ongli
o‘zlashtirishiga xizmat qildi. Kirish (input) va chiqish (output) faoliyatlari o‘rtasidagi muvozanat
o‘quvchida xatolarni anglash, tahrirlash va kompozitsiyani mustaqil qurish ko‘nikmalarini
kuchaytirdi. Baholash jarayonida formativ yondashuv, aniq rubrikalar, portfel va o‘zaro baholash
vositalarining qo‘llanishi o‘quvchining mas’uliyati va reflektiv kompetensiyasini oshirdi.

O‘qituvchi tayyorlovida pedagogik mazmuniy bilimni boyitish, janr xaritalari, model matnlar
va o‘quvchi xatolari asosida ishlab chigilgan resurslardan foydalanish metodik garorlarning izchil va
samarali bo‘lishini ta’minlaydi. Ragamli vositalarni dars jarayoniga magsadli integratsiya gilish esa
ona tili ta’limini zamonaviy pedagogik standartlarga moslashtiradi.

Kelgusidagi tadgiqotlar modelning turli sinf bosgichlari va ta’lim muhitlarida qo‘llanish
samaradorligini kengroq miqyosda baholash hamda inklyuziv ta’lim sharoitlari uchun
moslashtirilgan modul variantlarini ishlab chigishni talab etadi.
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YAK 37.091.3
NMPUMEHEHUE KEMCOBBIX TEXHOJIOTHI 1JIsI PASBUTHS HABBIKOB
T'OBOPEHUSA: TEOPETUKO-METO/JIOJOTMUYECKU AHAJIU3
3.A. Kooupoea, oou., Camapxanockuit 2ocyoapcmeennulit ynugepcumem, Camapkano
C.7K. Amaeynnaesa, oouy., Camapranockuii 2ocyoapcmeennutii ynugepcumem, Camaprano

Annotatsiya. Ushbu magqola xorijiy tilni o‘qitish jarayonida og‘zaki nutq ko ‘nikmalarini
rivojlantirishda xetuis texnologiyalaridan foydalanishning nazariy va metodologik jihatlarini tahlil
qilishga bag ‘ishlangan. Tadgiqgot JI. C. BvleomcKkutinune cOyuoKOHCMPYKMUSUCMUK KOHYEeNYUsacueda,
MULIAPHU YKUMUUWOA KOMMYHUKAMUG EHOAULY8 MAMOUULIApUea Xamoa maxcpubaza acocianeau
VKumuwi Hazapuscuea masaHaou. Makonada Ketic MexHONO2UANAPU XAKUKUL KOMMYHUKAMUG
MYXUMHU  Apamuwiy, VKYSYUIap ypmacuoa HYmKutl y3apo XAMKOPIUKHU (DAaoiiaumupuuiy,
apaymeHmayus KUiuul, npazmamux KoMnemeHyus 6a CNOHMAaH 023aKu HYMKHU PUBOICTAHMUPULLSA
xuzmam Kumuwiu uamutl orcuxamoan acociab oepunean. Keiic acocudaeu yxumuwr orcapaéhu
MYamMMONU 8a3UAMAAP OPKAIU HYMKUL (PAOITUKHU OWUPUWU 84 KOMMYHUKAMUE KOMNEMeHYUSHU
KOMNIEKC pasuuioa WakiiaHmupuiy Kypcamuo oepuieaH.
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Kalit so ‘zlar: xeiic mexnonoeusicu, o23axu HymK KyHUKMALapU, KOMMYHUKAMUE KOMNEMEHYUs,
HYMKULL Y3apo XaMKOPAuK, (aon yKumuud, UHOsA3bI4HOe 00yueHue.

Armomauuﬂ. B cmamuve paccwampuearomcs  meopemudecKkue  u Memooono2uyeckue
OCHOBAHUA NPUMEHEHU Kelco8biX MexHoa0cUull 6 paseumuu HAeblKO6 2c0B80pPEHUSl npu 06yquuu
UHOCMPAHHBIM A3bIKAM. Ol’lupaﬂCb HA COYUOKOHCMPYKMUBUCMCKYI0 KOHYenyuro JI. C. BblZOI’I’lCKOZO,
NPUHYUNBL KOMMYHUKAMUBHO20 NOOX00A U Uoeu 00yueHUs yepes onvlm, asmop 0O0CHOBbI8AEeN, YMO
Keticosble MexHoN02uU opmupyiom yciogusi O HOOIUHHO20 Peyego20 B3aUMO0elicmaeusl,
CI’lOCO6CI’I’l6y}0m paseumuiro apcymenmayuu, npaemamutzecxoﬁ KomMnemeHmHocmu u CNOHKmMaHHoCmu
YCmHOU peyu. Ananuz nokaszvieaem, umo Kelcosvlili Memoo mpanc@opmupyem yuebHoe ooueHue 6
NPOOIEMHO-OPUEHMUPOBAHHYIO  OUCKYPCUBHYIO  Cpedy, 6 KOMOpOU peuesas OesmenibHOCHb
eblcmynaent OCHOBHbIM UHCMPYMEHMOM NO3HAHUA U 63AUMOOEUCMBUSL.

Knroueevie cnoea: «keiicosas MexXHON02UA, HABbLIKU  2060pPEHUA, KOMMYHUKaAmMueHast
KomMnemeHmHocms, AdKmueHoe 06yueHue, peuvesoe zaumooeticmeue.

Abstract. This article is devoted to the theoretical and methodological analysis of the use of
case-based learning technologies in developing speaking skills in foreign language education. The
study is grounded in L. S. Vygotsky’s socioconstructivist theory, principles of the communicative
approach to language teaching, and experiential learning theory. The article scientifically
substantiates that case-based technologies create authentic communicative environments, activate
learners’ speech interaction, and contribute to the development of argumentation skills, pragmatic
competence, and spontaneous oral speech. It is demonstrated that case-based instruction enhances
communicative activity through problem-oriented situations and facilitates the comprehensive
formation of communicative competence.

Key words: case-based learning, speaking skills, communicative competence, speech
interaction, active learning, foreign language education.

BBenenne. Pa3zBuTue HaBBIKOB TOBOPEHHUS SBISETCS OJHOM M3 HauOojiee CIOXKHBIX U
OJIHOBPEMEHHO TNPUOPUTETHBIX 3aJ1a4 COBPEMEHHOT0 HHOS3BIYHOIO oOpa3oBanus. Hecmorps Ha
3HaYUTEIbHOE pa3HOOOpa3re METOAMK, TPaAUIIMOHHbIE (POPMBI 00YUEHHS 4aCTO OPUEHTUPOBAHbBI HA
PENpOAYKTUBHOE YCBOEHME SI3bIKOBBIX CTPYKTYp M HE 00ecnedMBarOT JOCTATOYHBIX YCIOBUH IS
dbopMUPOBaHUS CTIOHTAaHHON U (PYHKIIMOHAIBHO aJIeKBAaTHOU peur. B ycnoBusSX KOMMYHUKAaTUBHON
napagurmMbl 00y4eHHst 0cOOyI0 3HAaUMMOCTh IPUOOPETAIOT aKTUBHBIE NEAATOTNYECKUE TEXHOIOTHH,
CHOCOOHBIE MOAETUPOBATh PEaIbHbIE CUTYallUU OOLICHHUS.

KelicoBple TEXHONOTMH, HW3HAYAJIBHO pa3paboTaHHblE B 00JacTH MpodeccHnoHaTbHOTO
o0pa3oBaHus, B MOCJIEIHUE JECATUIETUS AaKTHUBHO BHEIPSIOTCS B METOJIUKY IPENoAaBaHUs
MHOCTPaHHBIX $3bIKOB. X 3 (eKTUBHOCTh OOBACHAETCS TEeM, YTO KEWC MpeacTaBisieT coOoi
npoOJEeMHYIO CUTYyallHIo, TPEOYIOIIYIO aHaln3a, 00CYKIEHUS U MPUHATHUS PELICHUH MOCPEICTBOM
yctHOU peun. Kak ormeuaet JI. C. BeiroTckuil, pedeBasi JesTeIbHOCTh Pa3BUBAETCS B Ipoliecce
COIIMAIbHOTO B3aUMOJIEUCTBUS U COBMECTHOTO pelieHus 3aay [ Beirorckuii: 1978, 86]. B aToii cBsizu
KeHCOBbIE TEXHOJIOTUH 00J1a/1al0T 3HAUYUTENIbHBIM TOTEHIIMAIOM JUIsl pa3BUTHSI HAaBBIKOB TOBOPEHMS.

MeTo1010THYECKY 1O OCHOBY KEHCOBBIX TEXHOJIOTHI COCTaBIISIOT 1201 (8371
COLIMOKOHCTPYKTHBHM3Ma M TeopuM oOydeHus uepe3 omnblT. CorimacHo BrIroTckomy, oOydeHue
3¢ (PEeKTUBHO TOTJA, KOT/Ia OHO OPraHW30BAaHO B 30HE ONIKAKMIIETr0 pa3BUTHS W TIPEANojaraet
aKTUBHOE B3auMojelicTBue oOydaromuxcst [Beirorckuii: 1978, 90]. Keiic kak ¢dopma yueOHOU
JESTEIbHOCTH OTBEYAET JaHHOMY TpeOOBaHMIO, MOCKOJIBKY MOOYKIaeT yyaluXxcs K COBMECTHOMY
00CYX/IEHUIO0, ApTyMEHTAIMH U BepOaTnu3aiii MbICIIEH.

C no3unuii KOMMYHUKAaTHBHOTO M10/1X0/1a 00y4eHNEe TOBOPEHHIO JJOJKHO OBITh OPUEHTHPOBAHO
Ha HCII0JIb30BaHME SI3bIKa KaK CPE/ICTBA PEeaJbHOIo OOIIEHUs, a He Kak 00bekTa aHanu3a [Richards:
2006, 14]. KeiicoBble TEXHOJIOTHH CO3/1al0T KOMMYHUKATHBHO 3HAUMMBbIE CUTYalliH, B KOTOPBIX SI3bIK
BBITOJIHSACT HWHCTPYMEHTaJIbHYIO (QyHKIM0. Kpome TOro, Teopus oOy4deHHs uepe3 OIBIT,
pazpaborannas JI. Konbom, momuepkuBaeT, 4Tto 3HaHUE (HOPMHUPYETCS B IPOIIECCE AKTUBHOTO
neicTBus, pedieKCU U pUMEHeHus oinydeHHoro onbita [Kolb: 2015, 51]. B keiicoBom 00y4deHnn
9TH 3Tallbl peaIU3yI0TCs MOCIEA0BATEIbHO U CHCTEMHO.
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KeiicoBbie TeXHOJIOTHH CIIOCOOCTBYIOT Pa3BUTHUIO HABBLIKOB TOBOPEHHS 3a CUET MHTETPALUU
KOTHUTUBHBIX UM KOMMYHHUKATHUBHBIX MpOIECCOB. B oTimMume OT TpaaWIMOHHBIX IHAJIOTOB I10
o0pasiy, Keiic mpeArnonaraeT Hanu4re mpo0ieMsl 0e3 3apaHee 3aJaHHOTO PEHIeHUs. ITO BBIHYKIAET
00y4aroIuXxcsi CaMOCTOSTENBHO (POPMYIUPOBATH BBICKA3bIBAHMSI, YTOUHAITH MO3ULIUN COOECETHUKOB
U apTyMEHTHUPOBATh COOCTBEHHYIO TOUYKY 3PCHUS.

PeueBas nedrenbHOCTh B paMKax Kelica mpruodpeTaer (yHKUNOHAIBHBIM XapaKkTep: TOBOPEHUE
WCIIOJIL3YETCS JIJIsl aHAJIM3a CUTYallMd, BBIPAOOTKU PEIICHUSI M €ro Mmpe3eHTanuu. Takum o0pazom,
pa3BUBAeTCAd HE TOJBKO S3BIKOBAs, HO M JAMCKYPCHUBHAs KOMIIETEHTHOCTb, BKJIIOUYAIOLIAs YMEHUE
JIOTUYECKH BBICTPANBATh BHICKA3bIBAHUE U QIAIITUPOBATH €70 K KOMMYHHUKAaTUBHOM 3a1a4e [Richards:
2006, 36]. Kpome Toro, keiicoBasi paboTa CTUMYJIUPYET MParMaTHYECKyI0 CTOPOHY PEUH, TaK Kak

YCIIEUTHOE B3aMMO/ICHCTBHE TPeOyeT yueTa KOMMYHHKATUBHBIX POJICi 1 HOPM pEUeBOr0 MOBECHHS.
Taoauna 1.

Tunpl KelicoB U MX BKJIAA B Pa3dBUTHE HABBIKOB I'OBOPECHUS

N . Pa3BuBaeMble KOMIIOHEHTBI
Tun keiica Xapakrep pe4eBoii 1eATeJbHOCTH
TOBOPEHHUS
CuTyanMoOHHBIH Jwnasor, poneBoe B3auMoIeiCTBHE bernocTts, MHTEPaKTUBHOCTh
[IpobnemMHBIiH ApPryMEHTHPOBaHHOE O0CYXKICHHE JIOTHYHOCTb, CBSA3HOCTH PEUH
JMCKyCCHOHHBIH KonnexTuBHas moneMuka CIOHTaHHOCTb, PEaKTUBHOCTh
TIpoekTHbIN IIpesenTarus pemeHui MoHonoru4eckas peyub

B mpornecce paboTsl ¢ keificamu (POpMUPOBAHHE PEUEBBIX HABBIKOB MTPOUCXOIUT MMO3TAanHo. Ha
IIEPBOM 3Tare O0y4YarolUecss OCMBICIMBAIOT CUTYallMI0 U (POPMUPYIOT BHYTPEHHIOIO MPOrpamMmy
BbICKa3bIBaHUs. Ha BTOpOM 3Tame mpoucxXoauT BepOanmu3amust MbIcieil B (opme auanora wim
noswiora. Ha Tperbem 3tane ocyuecTBisieTcs pediaekcus 1 KOPPEKTHPOBKA peUYeBOro MOBEICHHUS.
Takoii mHMKII COOTBETCTBYET Mojenu omnbiTHOro oOyueHust Komba m obecriednBaeT yCTOWYHMBOE
pasBuTHe HaBBIKOB roBopenus [Kolb: 2015, 63].

BaxHO NOI4YepKHYTh, UTO KEHCOBBIE TEXHOJOTUU CO3AAIOT YCIOBHS AJIsl CIIOHTAHHOH pedu,
MOCKOJIbKY y4alllhecsi He MOTYT 3apaHee MOJrOTOBUTh T'OTOBbIE BHICKA3bIBAHUA. JTO MPUOIMKAET
y4eOHYI0 KOMMYHHUKAIMIO K pealbHOMY OOILIEHHUIO U IMOBBIIIAET MOTUBALMIO K HCHOJIb30BAHUIO
MHOCTPAHHOTO fA3bIKa KaK CPEJCTBA B3aUMOJICHCTBHS.

Taoauna 2.
CpaBHeHHe TPAINIMOHHBIX METO/I0B H KeiiCOBBIX TEXHOJIOTHii B PA3BUTHH T'OBOPEHMSI
Kpurepuii TpaauunoHHbIEe METOAbI KelicoBble TeXHOJIO0IrHH
Xapakrep peuu PenpotykTUBHBIH [IpoTyKTUBHBIH
KoMMyHHUKaTHBHASI 3HAYMMOCTh OrpannyeHHast Beicokast
YpoBeHb CIIOHTAaHHOCTH Huskuit Bricokuit
Pois oOygaromerocs HcnonuuTens AKTHUBHBIYA YYaCTHUK

O PexkTUBHOCTh KEHCOBBIX TEXHOJIOTMH BO MHOIOM 3aBUCHUT OT METOAMYECKH TPaMOTHOM
opraHu3zaiuu yueoHoro mnporecca. [IpenogaBarens BEICTyNaeT HE KaK HCTOYHHUK TOTOBBIX 3HAHU, a
KaK MoJeparop U (hacuiauTaTop pedyeBoro B3aumojeicTBusA. Ero 3ajgada 3axirodaercss B CO3JaHUU
YCIOBUH 11 aKTUBHOT'O y4yacTusi BceX OOy4aloNIMXCsl M B HANpaBJSIOMIEH KOPPEKIMU peyeBOn
NeSITeIbHOCTH.

[IpakTHka TOKa3bIBAa€T, YTO CHCTEMATUYECKOE HCIOJIb30BaHUE KEHCOB CcrocoOCTByeT
MOBBIIIECHUIO YBEPEHHOCTH YYalIUXCAd B YCTHOM OOIIEHHMH M Pa3BUTHIO CIIOCOOHOCTH BBIPAXaTh
MBICJIM B pa3IMYHBIX KOMMYHHMKATUBHBIX cuTyalmsax [Richards: 2006, 58]. B pe3ynbraTe KeiicoBbie
TEXHOJIOTUM MOTYT paccMaTpuBaTbCcsl Kak A(P(GEKTUBHBIA HHCTPYMEHT  (OPMUPOBAHUSA
(YHKIMOHATBHONH KOMMYHHMKATHBHOM KOMIIETEHTHOCTH.

3akiarouenue. [IpoBen€HHBIN TEOPETUKO-METOAOJOTMYECKUIT aHAIU3 TOJATBEPKIAET, YTO
KelCOBbIE TEXHOJOTMM 00JIa1al0T BBHICOKUM IE€arorHyecKuM MOTEHIMAJIOM B Pa3BUTHUH HABBIKOB
TOBOPEHUsI B IMpolecce HHOA3BIYHOrO oOydeHus. Mx sddexkruBHOCTH 00ycioBieHAa TEM, 4YTO
KEWCOBBII TOJX0J OPraHMYHO OOBEAMHSET KOTHUTHBHYIO, KOMMYHUKAaTHBHYIO U COLMAIbHYIO
COCTaBJISIONINE Y4eOHOM NesATENbHOCTH, CO3JaBasl YCJIOBUS Ui AaKTUBHOIO KOHCTPYMPOBAHUS
3HaHUI M CMBICIOB B XOJI€ PEUYEBOIO B3aMMOJACHUCTBHUS. B oTiaMume OT TpaaMLIMOHHBIX (HOpM
00yueHHUs1, KeHCOBbIE TEXHOJIOTUU OPUEHTUPOBAHbI HE Ha BOCIIPOM3BEJCHUE SI3BIKOBBIX MOJIENEH, a
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HA pelIeHHe KOMMYHUKATHBHO 3HAYUMBIX MPOOJIEM, YTO CHOCOOCTBYeT (HOPMHUPOBAHHIO
(YHKIIMOHAJIBLHON peueBOi KOMITCTCHIIHH.

C MEeTofoJorM4ecKod TOYKM 3pEHUs KEHCOBBIM IOAXOJ COOTBETCTBYET OCHOBHBIM
MOJIO)KEHUSAM KOMMYHUKATUBHOM METOJMKH U COLUOKOHCTPYKTHUBUCTCKOW TEOpPHUH OOyUeHHS,
COIJIACHO KOTOPBIM OBJIQJICHUE SI3BIKOM IIPOUCXOAUT B IPOIECCE COBMECTHOH NEATENBbHOCTH WU
muanora. MuTerpaiusi KeHCOBBIX TEXHOJOTHMH B Y4YeOHBIH NpOIecC IO3BOJSET pealn30BaTh
OPUHIUNBL  JIeATEFHOCTHOTO, TMPOOJIEMHOT0 ¥ JUYHOCTHO-OPUEHTUPOBAHHOTO  OOYUYCHHS,
obOecrieunBasi mepexo]] oT (OPMAIBHOTO YCBOEHHUS S3BIKOBBIX 3HAHMM K UX OCMBICICHHOMY U
IeJICHANPABICHHOMY HCIIOJB30BaHUIO B PEUH.

Takum 00pa3oM, BHEApPEHHE KEWCOBBIX TEXHOJOTUN B CUCTEMY MHOS3BIYHOIO OOpa3oBaHU
noBeIaeT  3PQPEKTUBHOCTL  OOYYCHHS]  TOBOPCHHIO,  CIHOCOOCTBYeT  (POPMHUPOBAHUIO
KOMMYHHKATUBHOW KOMIIETEHIIMM B €€ KOTHUTHUBHOM, IPAarMaTu4eckoM M COLUOKYJIbTYPHOM
U3MEPEHUSIX M OTBEYAET COBPEMEHHBIM TPEOOBAaHMSIM KOMMYHHKATHBHO OPHEHTHPOBAHHOTO
oOpa3oBanus. [lepcreKTUBHBIM HaIpaBIEHUEM JAIbHEUIINX MCCIEIOBAaHUMN SIBISIETCA pa3paboTka
TUTIOJIOTHH KEHCOB JUISl Pa3IMYHBIX YPOBHEH S3BIKOBOM IMOATOTOBKH, a TAKXKe HKCIEPUMEHTATbHAS

MIPOBEPKA UX BIUSHUS HA OTAEIbHBIE KOMIIOHEHTHI pEYeBOM KOMIETEHIIMH 00YYarOIIUXCSl.
CIIUCOK JIMTEPATYPbI:
1. Beirorckuii JI. C. Moiunenue u peus. Mocksa: [legaroruka, 1978.
2. Richards J. C. Communicative Language Teaching Today. Cambridge: Cambridge University Press, 2006.
3. Kolb D. A. Experiential Learning: Experience as the Source of Learning and Development. Pearson Education,
2015.
4.T'e3 H. YO0. Memoouxa obyuenus unocmpannvim szvikam. Mocksa: Axagemus, 2017.

YAK: 796.015.132:373.3
HUHTEI'PAIMA NPUHLIUITIOB JTU®DPEPEHIHIUPOBAHHOI'O OBYYEHUS B
IMPOIIECC ®OPMHUPOBAHMSA CIIOPTUBHOM KOMIIETEHTHOCTH Y FOHBIX
CIIOPTCMEHOB
I'.I'. Ko3nosa, cmapwiuit npenooasamenn, Pepeanckuit I'ocyoapcmeennstii Ynueepcumem,
Depzana

Annotatsiya. Magolada pedagogika oliy o ‘quv yurtlari talabalari orasida jismoniy madaniyat
kompetensiyalarini diagnostika qilish yondashuvlari ko ‘rib chigilgan. Tajriba natijalari kasbiy va
shaxsiy ~ kompetensiyalarning  rivojlanishini ko ‘rsatadi.  Natijalar ~ o‘quv  jarayonini
optimallashtirishga yordam beradi.

Kalit so‘zlar: differensial o ‘qitish, sport kompetentligi, yosh sportchilar, individuallashtirish,
Jismoniy tayyorgarlik, pedagogik tajriba, motivatsiya, mashg ‘ulot jarayoni, sport ta’limi, shaxs
rivoji.

Almomauu}l. B cmamve paccvampuearomcs nmeopemudecKkue u npakmudyecKkue acnexkmol
uHmezpayuu NPUHYUNO8 oughghepenyuposanno2o 0byuerus 8 npoyecc GopmMuposarus cnopmuHoll
KomnemeHnmHocmu Yy IOHbIX CHOPMCMEHOE. Hpe()cmaeﬂeubz pesyibmanivl neoazo2uyecko2o
9KCnepumMeHma, noomeepaicoaruue dPHexmueHoCcnms UHOUBUOYATLHO OPUESHMUPOBAHHO20 NOOX00d
6 NOBbIUEHUU MEXHUYECKUX, qbusuuecxux u momueayuUOHHbIX noxazamesieii 06)/’{61}01/1/;1/{)66'}1.

Knroueswie cnosa: ouggepernyuposantnoe obyyerue, cnOpmusHas KOMNEMmeHmHOCMb, TOHble
CnopmcmeHbul, uﬂdueudyaﬂumuuﬂ, qbus’uquKa}z }’lO()ZOWlOGKa, neoazo2u4ecKull oKcnepumenm,
momueayusl, mpeHupoeoqulﬁ npoyecc, cnopmusHoe 06pa306aHue, paseumue TUYHOCnIU.

Abstract. The article examines the theoretical and practical aspects of integrating
differentiated learning principles into the process of forming sports competence among young
athletes. The results of a pedagogical experiment demonstrate the effectiveness of an individualized
approach in improving technical, physical, and motivational indicators of students.

Keywords: differentiated learning, sports competence, young athletes, individualization,
physical training, pedagogical experiment, motivation, training process, sports education, personal
development.
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CoBpeMeHHass CHCTEMa CIOPTUBHOIO 0Opa3oBaHHUsS HallpaBJIEHa HE TOJBKO Ha DPa3BUTHE
(bU3MYECKHUX KaYyeCTB ¥ CIIOPTUBHBIX YMEHHUH yyaluxcs, HO U Ha GOPMUPOBAHHUE Y HUX CIIOPTHUBHOMN
KOMIIETEHTHOCTH — MHTErPaTUBHOI0 KA4e€CTBA JIMUYHOCTH, BKJIIOUYAIOLIET0 3HAHUSI, YMEHUSI, HABBIKU
U [IGCHHOCTHBIE OPHEHTALMH B chepe GU3nUecKoil KylabTypsl 1 ciopta [1].

OnHOM W3 KIIOYEBBIX MENArOrMYECKHX 3a/ady TpeHepa SBISETCS MOUCK 3(PQEeKTHBHBIX
MOJIXOAOB K  OpraHu3alld  TPEHUPOBOYHOIO  Ipolecca, O00ECHeYMBAIOIIUX  BBICOKYIO
WH/IMBUYAIbHYIO PE3yJbTaTUBHOCTh. B mociennue rofasl BcE OoJbIlle BHUMAHHS YIEISIETCS
nuddepeHIpoBaHHOMY 00YUYEHHIO, KOTOPOE TI03BOJIET YUUTHIBATh OCOOCHHOCTH CIIOPTCMEHOB, X
YPOBEHb Pa3BUTHSI, TEMIIEPAMEHT, MOTUBAIUIO M CTHJIb BOCIIpUATHS HHPOpMarun [2].

Wnterpanus npuHuunoB audd@epeHurpoBaHHOro oO0y4YeHHMs B CIOPTHUBHYIO IOAIOTOBKY
OTKpBIBACT HOBBIE BO3MOXKHOCTH JUIsl IOBBIIIEHUS KauyecTBa TPEHUPOBOYHOIO Ipolecca U
MH/IMBUYaJIbHOTO ITpOrpecca ClopTCMEHa.

B ycnoBusIX cTaHAApTU3MPOBAHHBIX IMPOTPAMM TPEHUPOBOK FOHBIE CIOPTCMEHBI HEPEIKO
CTAJIKUBAIOTCS C TPYAHOCTSAMH, CBA3aHHBIMU C OJJHOTUITHBIMHU 33/1aHUSIMH, HECOOTBETCTBUEM YPOBHSI
Harpy3kH UX UHAMBUIyaJIbHBIM BO3MOXHOCTSIM, a TAKXKE€ CHUYKEHUEM MOTUBALIMU U3-3a OTCYTCTBUS
JIMYHOCTHOTO nojaxoxa [3].

HuddeperurpoBanHoe 00ydeHHE TTO3BOJISIET PEIIATH 3TH MPOOIEMBI 3a CUET:

- ajanTanuy 00bEMa 1 MHTEHCUBHOCTH yIPaKHEHUI;

- HHAMBHUIYAJIBHOTO 11000pa METOI0B U (OopM paboTHI;

- yuéTa NCUXoPU3nOJOrHYECKUX 0COOEHHOCTEH U MHTEPECOB CIIOPTCMEHOB;

- CO3J]aHMsl YCIOBUM JUIsl CAMOCTOSITENIBHOTO BEIOOpA TPAEKTOPUH TPEHUPOBOUHOTO PA3BUTHSL.

CoBpemeHHbIe HccieloBaHUA B oOsiacTu crnoptuBHoW mnexaroruku (A.B. Pomanos, B.K.
banbceBuu, P. Jones u nap.) [OKa3bIBAalOT, YTO CHUCTEMHOE IPUMEHEHHE IPUHIIUIIOB
(g QepeHIMPOBaHHOTO MOJX0/a CIOCOOCTBYeT Oojee TINTyOOKOMY OCBOEHHIO TEXHMUYECKUX
3JIEMEHTOB, PA3BUTHUIO CAMOKOHTPOJIS U aHAJIMTUYECKOTO MBIIIJIEHHS] Y CIIOPTCMEHOB [4].

Kpome ToOro, coBpemeHHble LHU(POBbIE TEXHOJOTUH (BUIACOTPEHUHT, OHMOMEXaHUYecKas
JMAarHOCTHKA, TpEKephI AKTUBHOCTH) MTO3BOJISOT 3¢ heKTUBHO peann30BbIBaTh
WH/IMBUYaTU3UPOBAHHBIA KOHTPOJIb 3@ IPOIPECCOM, UTO YCUIIMBAET PE3yJIbTATUBHOCTh OOYUYEHUS U
BOCITUTAHUSI FOHBIX CITIOPTCMEHOB [5].

Llesab nccaeqoBaHusi: ONPEAETUTD BIMSIHUE UHTETPALIMH TPUHIMITOB AU PEepeHIIUPOBAHHOTO
oOyudeHusi Ha OPMHUPOBAHUE CIIOPTUBHON KOMIIETEHTHOCTH y FOHBIX CIIOPTCMEHOB, 3aHUMAIOIIUXCS
JIErKOM aTJIETUKOM.

3agauu MccieJ0BaHUs:

1. Pa3pabotate  METOIWMKY  TPEHHPOBOK C  HCIOJB30BAHHEM  MPUHIUIIOB
muddepeHnmraum.

2. [IpoBecTn negarornueckuii IKCIepuMEHT.

3. OueHUTh TMHAMUKY U3MEHEHUM CTIOPTUBHON KOMIETEHTHOCTH.

Ba3a ucciaenoBanus: ['opoackas INeTCKO-IOHOIIECKas CIIOPTHBHAS IIKOJIA OJMMIIMHCKOTO
pesepsa (r. Peprana).

KonTunrent yyactHukon: 40 cnopTcMEeHOB (MaJlbYMKU M JIEBOYKH) B Bo3pacTte 13—15 ner,
HMEIOLIUE CIIOPTUBHYIO CHEUAIN3ALNIO B JIETKOW aTJIETUKE.

IpomoKUTEILHOCTB IKCIEpUMEHTA: 6 MecsteB (¢ mapTa 1o aBryct 2025 roga).

Opranun3anms 3KCrepuMeHTAa:

e Kourposbnas rpymmna (KI') — 20 denoBek. 3aHSATHS MPOBOJWIUCH MO TPAAUIIMOHHON
nporpamme 6e3 yuéra HHIUBUAYATbHBIX Pa3InIHM.

e JkcnepuMenTagabHas rpynna (3I') — 20 yenoBek. TPEeHUPOBKM CTPOUIIUCH HAa OCHOBE

NPUHIUIOB AU ((epeHInPOBaHHOTO O0YYESHHUS:
Ta0auna 1
Peasusanus npuHuunos audgepeHupoBaHHOr0 00y4eHus
HanpasJienue Peanu3zauus npuHuunos quddepeHuuauuu
duznyeckasi NOATOTOBKA WunuBuayansHoOe pacnpeiesieHHe Harpy30K 0 MyJIbCOBBIM 30HaM U YPOBHIO
BBIHOCJIMBOCTH.
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TexHuUecKasi MOATOTOBKA NuauBuayanpHOE pacrpeneeHe Harpy30K I0 MyJIbCOBBIM 30HaM U YPOBHIO
BBIHOCJIUBOCTH.

MoOTHBALIMOHHBIII KOMIIOHEHT [TocraHoBKa TMYHBIX IIEICH, CAMOOIIEHKA TOCTIKECHUH, 00CyKIeHHEe
pPE3YJIBTATOB C TPEHEPOM.

IMo3HaBaTe/bHAs AKTHBHOCTDH MuHU-JIeKIIHK 0 (PU3UOJIOTHU TPEHUPOBOK, Pa3BUTHE HABBIKOB CAMOKOHTPOJIS.

MeToabl ucciie10BAHUS:

e [I€JITAaTOIMYECKOC HAOIOICHHE,

e AaHKETHPOBAHKE CIIOPTCMEHOB,

e TECTUPOBaHUE (PU3HUYECKON MOAroTOBICHHOCTH (Oer 60 M, IPBDKOK B JUIMHY C MECTa, TECT
Kymnepa),

e OIICHKA YPOBHS CIIOPTUBHON KOMIIETEHTHOCTH (I10 KPUTEPHUAM: 3HAHUE, YMCHHS, MOTHBALIHS,
CaMOOIICHKA).

AHanu3 noayueHHbIX pe3yibmamos

L[eJ'IBIO aHaJin3a cTajio OIIPCACIICHHUC BIIMAAHUA HUHTCIrpanuu IIPUHIHUIIOB
QG GepeHITMPOBAHHOTO 00YUCHHS HA PA3BUTHE CIIOPTUBHOM KOMIIETEHTHOCTH FOHBIX CIIOPTCMEHOB,
BKITIOUAIONIECH (PU3NICCKYI0, TEXHHUYECKYI0, MOTHBAIIMOHHYIO U IIO3HABATEIHHYIO COCTABIISAIOMNE. B
nporiecce IKCIEPUMEHTa B KOHTPOJILHOW TpyIIie 00y4eHUE BEJIOCHh 0 TPATUIIMOHHONH METO/MKE,
TOoTraa KakK B BKCHepI/IMeHTaJII)HOﬁ I'pyane€ peajarn30BbIBAIIMCH IMPHUHIHWIIBI WMHAWBUAYaJIW3alluu,
BapHAaTHBHOCTH 3aJ[aHHUIi 1 OOPaTHOM CBSI3H.

Ta0nnna 2
CpaBHUTe/IbHASI JHHAMHUKA NI0KA3aTeJIell CIOPTHBHON KOMIIETEHTHOCTH IOHBIX CIIOPTCMEHOB
Kpurepuii cnopruBHOi r HauvauabHblii ypoBenb || UTorossiii yposens || Ilpupoct
KOMIIETEHTHOCTH pymma (%) (%) (%)
| Texnnyeckasi NOATOTOBJIEHHOCTD || KI' || 62 || 71 || +9 |
| [E 61 | 79 -8 |
| dusnyeckas NOAroTOBJIEHHOCTH || KI" || 64 || 71 || +7 |
| [E 65 | 79 L +14 ]
| CamoperyJisinus 4 CAMOKOHTPOJIb || KI' || 58 || 67 || +9 |
| [E 59 | 76 L +17 ]
MoTuBanust ¥ NO3HABATeIbHASN KT 61 68 +7
AKTHBHOCTb
| | or | 63 | 86 [ 23 |
| Cpennuii MHTerpajbHblii NOKa3aTeNlb || KI' || 61,25 || 69,25 || +8 |
| | or | 62,00 | 80,00 [ +18 |

ITo uToram ucciaen0BaHus OTMEUYEH MTOJIOKUTEIBHBIM IIPUPOCT BCEX MTOKA3ATENIEH CIIOPTUBHOMN
KOMIIETEHTHOCTH B 00€UX TpyIax, Ipu 3TOM Oosiee BbIpa)KEHHbIE M3MEHEHMs HaOJI0JaIuCh B
sKcrepuMeHTaibHou rpymme (O0).

TexHu4eckasi MOArOTOBJIEHHOCTDb MoBbicuiach Ha +18 % (B kOHTpoiabHOU — +9 %), uTO
NOATBEPK1aeT 3P PEKTUBHOCTh NHIUBUIYaIHHOIO TEMIIA OCBOCHHMS U BUJICOAHATIN3a ABM)KEHUH.

®du3znyeckass MOAroTOBJIEHHOCTh Bbipocia Ha +14 % (B KI' — +7 %) Omaromaps
WMHAUBUAYAIU3alMH Harpy30K C Y4ETOM YPOBHS BBIHOCIMBOCTH U BOCCTAHOBJICHUSI.

Camoperyasinusi ¥ CAMOKOHTPOJIb yiayurinuck Ha +17 % (B KI' — +9 %), uro oTpaxaet
pa3BUTHE CAaMOCTOSITEIbHOCTH U OTBETCTBEHHOCTH CIIOPTCMEHOB.

Haubounpmmii mpupocT nokazaiyd MOTHBALMS M NMO3HABaTeJbHAsi aKTUBHOCTL — +23 %
npotuB +7 % B KOHTPOJIBHOM Tpymme, YTO CBUAETEILCTBYET O (OPMUPOBAHMM BHYTpPEHHEH
MOTHBAILIMM U UHTEPECA K TPEHUPOBOYHOMY IIPOLIECCY.

CpenHuii MHTErpaJIbHBIA NOKa3aTe/b CIIOPTUBHOM KOMIIETEHTHOCTH yBenuuuics B DI Ha
+18 %, torma kak B KI' — jump Ha +8 %. DTO moaTBepXkAaeT, YTO BHEAPEHHUE INMPHUHIIMIIOB
nudepeHIpoOBaHHOTO 00yUeHUs o0ecrednBaeT 0ojiee BHICOKHIM YPOBEHb Pa3BUTHS CIIOPTHUBHOM
KOMIIETEHTHOCTH M IMYHOCTHOI'O POCTA FOHBIX CIIOPTCMEHOB.
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3aknwuenue

[TpoBenéunoe HiCCIIeJOBAaHHE MOJTBEPIUIIO, qTO UHTETpaLus HPUHINIIOB
mudQepeHIMPOBaHHOTO O0YYEHHS B TPEHUPOBOYHBIN IPOLECC IOHBIX CIIOPTCMEHOB SBIISETCS
3 PEeKTUBHBIM MHCTPYMEHTOM (OPMUPOBAHUS CIIOPTHBHOW KOMIIETEHTHOCTH. VIHIMBUITyaIbHBIN
MOJIXO/I CIIOCOOCTBYET HE TOJIBKO POCTY CIIOPTHBHBIX IOKa3aTesied, HO U Pa3BUTHIO JIMYHOCTHBIX
Ka4eCTB: OTBETCTBEHHOCTH, CaMOKOHTPOJISl, OCO3HaHHOW MoTuBanuu. [IpuMeHeHWe MeTOAMKH
Qg depeHIPOBaHHOTO 00yUEHHs] PEKOMEH/YETCs B IIPAKTUKE TPEHEPOB M MEAaroros (pusnyeckon

KYJBTYPBI JJISI ONTUMHU3AIUN Y4eOHO-TPEHUPOBOYHOTO TIpoIIecca.
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VIK: 378.147:796
OPTAHM3ALUA JTUATHOCTUYECKUX ITPOUEAYP J1JIAA ONIPEAEJIEHUSA YPOBHSA
C®OPMHUPOBAHHOCTH KOMIIETEHIIMHI B OBJACTHU ®U3NYECKOHN
KYJbTYPBI Y CTYAEHTOB IEJAT'OI'MYECKHUX BY30B
M.K. Py3ueea, cmapwiuii npenooagamensv, Qepzanckuiui I'ocyoapcmeennsviit Ynueepcumem,
Depzana

Annotatsiya. Maqolada pedagogika oliy o ‘quv yurtlari talabalari orasida jismoniy madaniyat
sohasidagi kompetensiyalar darajasini aniglashga garatilgan diagnostik protseduralarni tashkil
etish yondashuvlari yoritilgan. Tajriba natijalari taqdim etilib, o ‘quv-mashg ‘ulot jarayonida kasbiy
va shaxsiy kompetensiyalarning rivojlanish dinamikasi ko ‘rsatilgan.

Kalit so‘zlar: kompetensiyalar, diagnostika, jismoniy madaniyat, talabalar, jismoniy
tayyorgarlik, test sinoviari, kasbiy ko ‘nikmalar, o ‘zini baholash, monitoring.

Annomayua: B cmamve paccmampusaiomcsi nooxoovl K OUASHOCMUKE KOMNemeHyull
CmMyo0eHmo8 neoazo2udeckux 6y306 6 ooaacmu @usuyeckou Kyromypul. Tlokazauel pesynomamol
9Kcnepumennma no qbopmupoeaHuro npO¢€CC‘MOHCl]Zbelx U TUYHOCMHbBIX K’OMnemeHLﬂ/lﬁ. HOﬂylleHHble
OanHble NO360JIAIOM onmumu3upoeantb 05pa306am€ﬂbelL7 npoyecc.

Knwuesvie cnoea: xomnemenyuu, ouacHocmuka, @uauyeckas Kylbmypd, CmyoeHnmbl,
d)uS‘ulleCKCl}l I’ZOOZOMOGKLI, mecmuposarue, npoqbeccuOHanbeze YVYMEHUA, CAMOOYEHKA, MOHUMOPUHZ.

Abstract. The article examines approaches to competence diagnostics for students in physical
education at pedagogical universities. Experimental results show the development of professional
and personal competencies. The findings help optimize the educational process.

Keywords: competencies, diagnostics, physical education, students, physical fitness, testing,
professional skills, self-assessment, monitoring.

CoBpemeHHas cuctemMa 00pa3oBaHUs MEPEKUBACT aKTUBHYIO TpaHC(HOPMAILINIO, CBA3AHHYIO C
MEPEX0JIOM OT 3HAHWEBO-OPHUCHTHPOBAHHONW MOJEIH K KOMIIETCHTHOCTHOMY ITOJXO0JY, KOTOPBIN
npenmnosiaraer GopMUpPOBaHKHE y OOYYAIOIIUXCS CIIOCOOHOCTH MPUMEHATh MOTy4YeHHBbIC 3HAHUS U
yMEHHUS B MPOPECCHOHATBHOW M JKM3HCHHON NpaKTHKE. B yCIOBHSX IOATOTOBKH OYIyIIUX
negaroroB (hU3MYeCKON KyJbTYphbl JAHHBIA IMOAXOJ MPUOOpETaeT 0COOYH 3HAYMMOCTh, TaK Kak
JEATENILHOCTh CIICMAINCTa B ITOW O0OJacTH TpeOyeT HE TOJBKO BIIAJCHUS TEOPETHUYCCKHMH
OCHOBaMU aHATOMHH, (PU3HOJOTHH, TEOPHUH U METOJAUKHU (PU3MUECKOro BOCIIUTAHUS, HO U BBICOKOM
CTCTICHH Pa3BUTHS NMIPAKTHUECKUX, METOIMIECKUX U KOMMYHHKATHBHBIX KOMITETEHITHH [1].

[Tegaror B chepe pusmdeckol KyabTyphl JOKEH OPraHU30BBIBATH YUEOHO-TPEHUPOBOYHBIIM
poIecc, MOTHBUPOBATH CTYJCHTOB K PETYJISIPHBIM 3aHATHSM, KOPPEKTHPOBATh MX (U3UUECKYIO
MOATOTOBKY U (POPMHUPOBATH YCTONYHUBYIO MOTPEOHOCTH B 3I0POBOM 00pase xku3Hu. DH(HEeKTHBHOCTH
ATHX 3a7ad 3aBUCUT OT YPOBHS MNPO(ecCHOHAIBHBIX KOMIIETEHIIHHA, KOTOPBI HEOOXOIUMO
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00BEKTUBHO OIeHUBATh [2]. JlnarHocTuka mo3BoyisieT MOHUTOPUThH PA3BUTHE CTYACHTOB, BBISBISTH
WHIUBHUIyaIbHbIE OCOOCHHOCTH W ONPENEIATh COOTBETCTBHUE PE3YJIBTATOB 0O0pa30BaTEIHHBIM
crangapraMm. CucTeMHas OpraHu3alus JUArHOCTUKU OOECIEUMBAET LIEJIOCTHOE IMPEACTABICHHUE O
TOTOBHOCTH CTYJCHTOB K II€IarOTHYECKON JESITEIIbHOCTH W TIOMYEPKUBAET HEOOXOJAMMOCTD
pa3paboTKu  Mojenei, OOBEAMHSIONMX KOJIMYSCTBEHHBIE U  KAa4eCTBEHHBIE IOKa3aTeln
npodeccuoHaibHOro0 pocta. Ilepexos K KOMIETEHTHOCTHOW MOJEIH IMOATOTOBKH CIEIUAIMCTOB
TpeOyeT mepecMoTpa HE TOJBKO COACpXAaHHS YYEOHBIX MPOrpaMM, HO M MEXaHH3MOB OILICHKH
JIOCTUTHYTBIX pe3yJIbTaTOB. B 3TOM KOHTEKCTE€ JHWAarHOCTUYECKHWE MPOUEAYyPbl CTAHOBSTCA
BOXHEHIIUM HWHCTPYMEHTOM  yMPAaBICHHUS KA4eCTBOM  (U3KYIbTYpHOTO 00pa3oBaHUS U
PO()eCCHOHAIBHOTO CTAHOBJICHUS Oy IyIINX I1€Iaroros.

B mocnenHue roael B CUCTEME TEAaroruyeckoro oOpa3oBaHUsl YCHIIMBACTCS BHUMaHUE K
KOMITIETEHTHOCTHOMY 1oxo1y. Kommnerenuu B 061acTu (U3MYIECKOM KyJIbTYPhl paCCMaTPUBAIOTCS
KaK COBOKYITHOCTh 3HAHW, YMEHWH, HABBHIKOB M JIMYHOCTHBIX KadeCTB, OOECICUMBAIOIINX
CIOCOOHOCTh 3(PPEKTUBHO OPraHU30BBIBATH (U3KYIBTYPHO-03OPOBUTEIBHYIO NESTEIBHOCTh U
¢dbopmupoBaTh 370pOBEI 00pa3 ku3Hu [3].

OaHako aHaIU3 MPAKTUKU MOATOTOBKHM CTYJIEHTOB IE€1arorMYeCcKUX BY30B IOKa3bIBAET, YTO
OIICHKA YPOBHS 3TUX KOMITCTECHIIUI 3a4acTyI0 OTPaHUYHUBACTCS TOJIBKO Pe3ysIbTaTaMu (PU3NIECKOM
MOJATOTOBJICHHOCTH, 0€3 yueTa MeTOIUYECKUX U MOTHUBAIMOHHO-IIEHHOCTHBIX KOMIIOHEHTOB [4]. OT0
MPUBOAUT K CHUKEHUIO 00BEKTUBHOCTH M TOYHOCTH JUArHOCTUKU. [103TOMY TpeOyeTcsi CHCTEeMHBII
MOJXOJl, BKJIIOYAIOMIMKA pa3pabOTKy IHArHOCTHYECKHX MPOLEAYpP, OXBATHIBAIOIIUX BECHh CIIEKTP
MpOECCHOHAIBHO 3HAYUMBIX XapaKTEPUCTHK.

B nocneanue roasl B cucTeMe MENarorudyeckoro oOpa3oBaHMs YCHIIMBAETCS BHUMaHHE K
KOMIIETCHTHOCTHOMY IIOJIXOJly, OPHUEHTHPOBAHHOMY Ha IOATOTOBKY CIICIIHAIUCTA, CIIOCOOHOTO
3¢ pexTUBHO 1eHCTBOBATh B Pa3IUYHBIX MPOGECCHOHANBHBIX CUTyalusX. [ Oyaynmx menaroron
(U3UYECKON KYJIBTYpPBI 3TOT IMOJX0]] OCOOCHHO BaXX€H, TaK KaK UX JAEATEIHHOCTh TPEOYyeT cCoueTaHus
TEOPETUYECKUX 3HAHUU, METOJUYECKIX YMEHHM, MEeJarorndyeckoro TakTa M BBICOKOW (pu3ndeckoi
IMOATOTOBIICHHOCTH.

Komnerennuu B o0macté (U3NYECKON KyJIbTypbl PaccMaTpPUBAIOTCS KaK HHTETPATUBHOE
o0pa3zoBaHHe, BKIIOYAIONICE KOTHUTHUBHBIN, JAESITEIBHOCTHBIH W MOTHMBAIIMOHHO-IIEHHOCTHBIN
KOMIOHEHTHI. X hopmupoBanue TpeOyeT MOCTOSTHHOTO KOHTPOJIS U TUATHOCTHKH, TTO3BOJISIOIINX
onpenenuTs A(PPEeKTUBHOCTH 00pa30BATEIBHBIX BO3JACHCTBUNA M BBIABUTH WHIWBHUIyaJIbHBIC
TPaeKTOPUU MPOPECCHOHATBHOTO POCTa CTYACHTOB [3].

OnHako aHaJM3 COBPEMEHHOW TMPAKTHUKUA TIOKA3bIBA€T, YTO JHMAarHOCTHYECKass paboTa B
MeAarorn4eckux By3ax HEpPEeAKo HOCHUT (parMeHTapHbIM xapakTtep. YacTo akieHT Jenaercs
MIPEUMYIIECTBEHHO Ha MPOBEPKE (PU3NUECKON MOATOTOBIEHHOCTH, TOT]a KaK OIEHKa METOIMYECKUX,
KOMMYHHKATHUBHBIX U PE(IEKCUBHBIX KOMIIETEHIIMI OCTa€Tcs HEAOCTATOYHO CHCTEMHOH. DTO
MPUBOAUT K HEMOJIHOMY TOHUMAHUIO YPOBHS MPO(deCCUOHATBFHON TOTOBHOCTH CTYACHTOB U CHIKAET
3¢ (HeKTUBHOCTH 00Pa30BaTEIHLHOTO MPOIIecca.

CoBpeMeHHbIE Hay4YHBIE HCCIEAOBaHUA B 00ONacTu mnemarorudeckoil muarnoctuku (M.0.
Xapnamos, B.W. JIsax, JI.I1. MatBees u Ap.) Ho14epKUBaIOT HEOOXOAMMOCTh KOMILJIEKCHOTO MTOX04,
BKJIFOUAIOLIErO MCIIOJIB30BAHUE KOJMYECTBEHHBIX M KAYECTBEHHBIX METOJOB, a TAaKKE CPEACTB
CaMOOIICHKU U SKCIIEPTHOM o1leHKH [4]. Takoi moaxo 1 mo3BosisieT paccMaTpUBaTh KOMIIETEHTHOCTD
Kak TuHaMu4eckoe oOpa3oBaHue, (hopmupyromieecs Ha IPOTSHKEHUH BCETO TIEpUoaa 00ydeHHUS.

Takum oOpa3oM, aKTyaJbHOCTh TE€MBI OMPEIEIAETCS HEOOXOIUMOCTHIO CO3TaHHS CHCTEMBI
TUATHOCTHYECKUX  TpOUEeAyp, KoTopas  o0OecrneduT  OOBEeKTHBHYKH  OLIEHKY  YPOBHS
c(hOpMUPOBAHHOCTH KOMITETCHITHI B 00J1aCTH (PU3UUECKOU KYJIbTYPHI y CTYJACHTOB MEeIarornuecKux
BYy30B. OTO TMO3BOJHT ONTUMHU3UPOBATh 00pa30BATENbHBIM MPOIECC, TOBBICUTH MOTHBAIHIO
00ydJaronuxcsi M CKOPPEKTHUPOBATh METOAUKY MPO(PECCHOHAIBHOW TMOATOTOBKHA  OymyIINX
IeJaroros.

Jns pemieHus TMOCTaBIEHHBIX 3aJad OBUIO TPOBEIEHO TIEAarormuecKoe HCCIe0BaHuE,
HANPaBIIEHHOEC Ha OPTraHMW3AIMI0 M ampoOalui0 TUATHOCTHYECKHX MPOIEAYpP, MO3BOJISIFOIINX
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OIIPENICNIUTh YPOBEHb C(POPMHUPOBAHHOCTH MPOPECCUOHATBHBIX KOMIIETCHIIMA Y CTYJICHTOB
¢bakynpTeTa (U3NYECKON KyIbTYpbI 1€4arorH4ecKoro yHuBepCcuTeTa.

B wuccnenoBanum mnpunsuin  yyactue 60 cTyaeHToB 2—4 KypcoB, OOYYaroOLIMXCS IO
HanpasieHuto «dusndeckas KyynpTypa». Pabora npoxoauna B Tpu 3Tana:

KoHcraTupyomuii 3Tam  — ONpEIelIeHUE MCXOAHOTO YPOBHS KOMIIETEHLUUH C
HCIOJIb30BAHUEM TECTOB (PU3NYECKOH MOATOTOBIEHHOCTH, aHKETUPOBAHUS U SKCIIEPTHBIX OLICHOK.

@®opMHpPYIOLIUI 3TAll — BHEAPEHUE KOMILIEKCA JUArHOCTHYECKUX 3aaHUM, BKIKOYAIOLIUX
HaOJI0ieHNE 32 JIESITEIbHOCTBIO CTY/IEHTOB HA IPAKTUUECKUX 3aHATHUAX, AHAJIU3 KOHCIIEKTOB YPOKOB,
CaMOOLICHKY U B3aHMHYIO OLICHKY.

KoHTpoJIbHBIH 3Tall — NOBTOPHAs IMAarHOCTHKA C LIEJIbIO BBISIBICHUS INHAMUKH I10Ka3aTeei
1 3P HEKTUBHOCTH MPETI0KEHHON CUCTEMBI.

JUis  OUEHKHM  pe3ysbTaTOB  HUCIOJIB30BAIMCH  KPUTEPUHM, OTPaXKAOIIUE  yPOBEHb
c(OPMHPOBAHHOCTH KOMITETCHIINH:

KOTHUTHBHBIN (3HaHUE TEOPETUYECKUX OCHOB (PU3MUYECKOI0 BOCIIUTAHHUSA);

JeSITEIbHOCTHBIN (YMEHUE IPUMEHATh METOJAUKU U OPraHU30BbIBATh 3aHATHS);

MOTHBAIMOHHO-IIEHHOCTHBIH (OCO3HaHUE 3HAUUMOCTHU (PU3HUECKON KYJIbTYPbI U CTPEMIIEHHE K
CaMOCOBEPILIEHCTBOBAHMUIO).

Tabnuya 1
Ananus nosyuennblx pe3yibmamos
Kpurepuii HavaJybHblii ypoBeHb || UTOroBbIi ypOBeHb
KOMIIeTeHI[UU T'pynma (%) (%) Tpupocr (%)
duznyeckas
MOATOTOBIEHHOCTh Kr 65 72 7
| L or | e4 L 81 [T
| Mertonnueckast KOMIIETEHINS || KI || 59 || 68 “ +9 |
| Lo | s8 [T [T
Camoperynsamnus U KT 60 69 +9
CaMOOIIeHKa
| L_or | el L 80 [T
MotuBanus x
npodeccroHaNnbHOM KT 63 70 +7
JIeSITETIBHOCTH
| Lo | e4 L85 [T
Cpennmnii HHTerpaabHbI KT 61.75 6975 +8
NnoKa3areJib ' ’
| | oI | 61,75 | 81,25 | +195 |

AHanu3 JaHHBIX MOKA3all, YTO CTYJEHTHI SKCIIEPUMEHTAILHOM TPYIIIBI TPOJAEMOHCTPUPOBATU
0ojiee BBICOKHI TPUPOCT BO BCEX KPHUTEPHSAX, OCOOCHHO B METOJMYECKON KOMIIETCHIIMH |
MOTHBAIIMOHHO-IIEHHOCTHOH chepe. KomIuiekcHas AMarHoCcTHKA MO3BOJUIIA BBISIBUTH ClIa0ble MecTa,
CKOPPEKTHPOBATH 06yqu1/Ie, IMOBBICUTE CAMOOIICHKY M MOTHBALUIO CTYACHTOB. 9KCHepI/IMeHT
noaATBepAnS  dPQPEKTUBHOCTh  BHEAPEHHUS  CUCTEMHBIX  JUATHOCTHYECKMX  TPOIEAyp B
o0Opa3oBaTeNbHbBIN TIPOoIecC.

[IpoBenénHoe wucciaenoBaHUE TOATBEPKIACT, YTO KOMIUIEKCHAs JTUArHOCTHKA TO3BOJISET
00BEKTUBHO OIpEaAcCINTG YPOBCHDb KOMHeTCHHI/Iﬁ CTYACHTOB IEAAarorudcCKux BY30B B oOnactu
¢busnueckoil KynpTypel. OHa TOBBIIAET (U3UYECKYIO, METOJAMYECKYI0 U MOTHBAIMOHHO-
IIEHHOCTHYIO KOMITETEHTHOCTh, OOECIICYMBACT BCECTOPOHHEE IOHWMaHUE MPO(PEeCCHOHATHHOTO
pa3BUTHA U TIO3BOJSET KOPPEKTHUPOBATH Y4YeOHO-TPEHHWPOBOYHBIN mporecc. BHeapeHue Takux
MIPOLIEAYP CO3AET OCHOBY IS 3P PEKTUBHOTO POPMHUPOBAHUS MPOPECCHOHATBHBIX KOMITETSHITHH 1
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OUJIABUU MYHOCABATJIAPHUHI BAJIEOJIOTUK ACOCJIAPU
M.K. Tynanoe, kamma ykumyeuu, Kyxon ynueepcumemu Anousxcon punuanu, Anousxcou

AuHomauun. Ywby makonada ounasuti MyHOCAOAMIAPHUHE CONOM ACOCIAPU, MACAIAH,
CO2IOM Oma-oHa 6a Ooia MyHocabamuapu, YiapHu axwuiawl wynapu éa 6y MyHOCabamiapHuHe
MUTLIUL 84 AXTOKUU ULOUINAPU MYXOKAMA KUTUHAOU.

Kanum cyznap: ounasuii mynocabamiap, conom oma-oHa 8a 6oia MyHocabamuapu, mapous,
MUTIUL KAOPUAMAAP, AXA0KUU ACOCAAp, UNCMUMOUL MApPaAKKUeém, NCUXOJ0SUK OMULLAD, OUNABULL
MYyCmaxKamiuk.

Armomauuﬂ. B oannou cmamve peudb UOEM 0 6ANCONIO2UYECKUX OCHOBAX CEMEUHbIX
OMHOWEHUL, MAKUX KAk, 300p060oe OMmHOUleHue pooumeneti ¢ OembMu, NYMu Ux YiIy4uleHUus u
HAYUOHANIbHO-HPABCMBEHHbIX KOPHAX SMUX 683AUMOOMHOULEHUL.

Knroueesvie cnosa: cemetinvle OomHoweHus, 300p06ble OMHOWEHUS pPooumelb—peOeHoK,
eocnumanue, HAYUOHANbHblE YEHHOCMU, HPABCMBEHHbIE OCHOBbl, COYUAIbHOE pa3eumue,
ncuxoJjiocuveckKue gbakmopbl, cemeunas cmabuibHOCmb.

Abstract. This article discusses the health foundations of family relationships, such as healthy
parent-child relationships, ways to improve them, and the national and moral roots of these
relationships.

Key words: family relations, healthy parent—child relationships, upbringing, national values,
moral foundations, social development, psychological factors, family stability.

WHcoH Takaupuaa, OM3HUHT (GUKpUMU3Ya, yura Kyjadart Oop: yauMm, KapuiMK Ba TapOuscuia
HYKCOHM O¥nran HokoOwn Qap3ananap. Kapunuk Ba yium O6uonoruk tabuuii sxapaéuaup. bupox
€MOH (hap3aHJIap/ia COFJIOM TYpPMYLI Tap3WHU AKJUIAHTUPHIL UMKOHUATH O0p. By 3ca kekcanap Ba
ota-oHa 3uMMacunaaup. llyHnail skan, TapOusi ouyia Ba Maxajulafard KapHsUIapHUHT €nuiapra
Oepras naHJ-HacUXaTJIapy OpPKaJIM aMara OUINpUIaIu.

Ily ypuHma 7bTHPO( OTHII JO3MMKH, Y30EKHCTOH MYCTAKWUIMTHHHMHT SHI MYXHM
KUXATIApUJaH OuUpH XaM >KaMUSTHU CHECHM, XYKYKHH, MXKTHMOMM-MUKTUCOAMIN acoCIapuHU
OapKapopIalITUPHUII Ba COFIOMIIAIITHPUIIIAH HOOpaTaup. KaMUATHUHT COFIIOMIIUTY MUJIJIATHUHT,
xap Oup 0pT PyKapOCHHUHT COFJIOM TYpMYLI Tap3u OuiiaH yambapuac OOFIUK xKapaHIUp.

WNHcon xaétuaa omna TapOUs MyXUTH, aBBAIaMOOp, OMJIaBUM MyHOcalaTiap MaJaHHUATUTA
6ornmuk Oynaau. SIbHuU, oTa-oHanap O6uiaH dap3aHUIapHUHT Y3apo SXIIM MyHOcabaTH, Kapusuiapra
XypMaT-3pTHOOp, (ap3aHIapHUHT Y3ap0 MyHOCAOATIAPUHUHT TYFPU WYHAITUPWITAHIUTH, OTa-
OHaHUHT (hap3aHIap Tapouscura yTa MacyJUIMTH, OWIaa YpHATHIITaH HAMYHaJIM TapTUO Ba MKOOUH
ypd-onarnap, oTa-OHAHUHT MEXHATra, IKTUMOMM Xa€T Xoaucajgapura TyFpu MyHocabatia 0yaumm
Kabuiap owIaBui MyHocabaTiap MaJAaHUSTUHUHT HO3MK Kuppanapuaup. bynapHunr xait 6upuna
MYyTaHOCHONUK Oy3uiica, JeMak, yIla OWJaJard COFJIOM MYXHUTra IyTyp €Taad Ba HOCOFJIOM
MyHOcCa0aTJIapHUHT Naio 6ynumura cabad 6ymaau.

UyHKH KaMUSITUMU3 ab30JIAPUHUHT MUIUTMIA CTAaTUCTHKA KYMUTACH MablyMOTJIapura Kypa,
2025 #imn 1 sHBapp xonarura pecnyomauka 6yitnua €uutap (14-30 éur) conn 9 630 556 kummuu €ku
KaMU axXOJMHUHT 25,7 HOW3MHYU TalKWI 3TraH. TapOus >kapa€Hu Mypakkad xoamuca XHucoOIaHuo
ousazaru xap oup Qapzana anoxuaa YbTUOOPHHU Tanad KUIaau. 3epo, Xxap Oup MHCOH MyaisH ujeal
OunaH Amaiau. AMMO YHUHI XaéTHHM XaMMa BakT XaMm Hjeaa sMac, Oalku JOMMO y3rapyBuaH
OynraH >KOHIU XaéT, peasl OOPIUK, WKTUMOUNA MYyXUT OuinaH Oornuk Qaonusatu Oenrmnaiau. by
Oopana, anbarra, oTa-oHa — OMpUHYN MypabOuii, ycTo3. OTa-oHanap OoJlaHH AyHETA KeATUPHIINIITA
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cabab OynraHnWKIapu Y4yH SMac, Oanku yHH of00nm, xaénu, axJoKJIu Kuiud  Bosra
eTKa3raHIMKIApU y4yH OJIKMIIra cazoBopaupiap “Kumm y3 Oosmacura ono6aan kypa adzaipox
Hapca aTto aroamaiiau.” (735-xamuc). Ly tydaiinu xam 6osa Tapouscuaa OUpUHYH YCTO3, TAPOUSIN
ora-oHaaup. lllyHra kypa xa€rra XypmaT, aBBaJlo OTa-oHara OyiaraH Mexp-myxabOaTnaH
Oonnanaay. UyHKH 0Ta-0HA yuyH 3HT OyIOK 0axT (hap3aHay Ba yHUHT Kamonuaup. bona nrynu 6yTyH
BY)KyZIU OWJIAaH XUC STHIIM KEpakKW, y AyHEra KeiaraHaa, yHUHI WHFUCUHU OMpuHYM OYnubd oHa
SIIMTAIU, OHAHWHT OMPHHYM aJuTach XaM aHa Iy dap3aHara OarunuiaHagu. Yiayr 0oOosiapumu3
KalTa-KalTa IIyHU TabKUIJIAUIWIAPKH, 00aa — Ip Ouian XomuH ypmacuoazu myxadoamuunz
HCOHNIU Xocunudup. Y oamiiapaa ouia TyHFyCUHH, BasudacuHu Oupranammo aao KUIuin GUKPUHH
yHUFOTHO, JKaMHUATHUHI Kelarycujaa OaxTiau OYIuIInMra Xu3MaT KWIAQAUraH JKOHJM MaxCyJJIup.
ynunr yuyH xaM, 00oaHU TapOUsUIaIl OMJIAHUHT 0aXT-Ca01aTUra, )KaMUSITHUHT 0axTiin Oyiummra
cababuu O6ynaau, Oy aca OGonanapra Kym axamMusT OCpHIIHH Tajlad KUJIaIH.

Bupunun Ilpesunentumvus Mcnom KapumoB y3uHMHT “Y3GEKMCTOHHMHI 3 MCTHKJION Ba
TapakKUET HYnu~ acapuia >KaAMUATHUHT acocuil Herusu OynraH owna, éunutap TtapOusc,
WHCOHTIAPBAPJIMK, BaTAHIAPBAPIUK XaKuaa TYXTanuo: “Ouna-KaMUSITUMUSHUHT Heru3u. buzHuHr
JaBIATUMU3HU XaM KaTTa Oup onsa 1ed TyIIyHUII MyMKUH Ba J103uM. byHJ1a ¥3apo Xypmar Ba KaTTHK
TapOus Oyiamaca, oWJIaHUHT Oapya ab3oJiapH Y3 OypuwiapuHU ago dTMaca, Omp-Oupura HucOaTaH
93ryJMK OMJIaH MeXp-OoKHOaT KypcaTmaca, sSXIIM Ba MyHOCHO Tap3ja siaim MyMKUH 3Mac. Ouna
TypMyI Ba BUX/IOH KOHYHJIapU acOCUa KypUIIaId, Y3UHUHT KYII aCpJIMK MyCTaxkaM Ba MabHaBUN
TasHYJIapura sra Oyiaau, ouwnajga AEMOKPATUK HErM3japra acoc COJMHAAM, OJaMIIApHMHI Taslab-
AXTUENKIIAPH Ba KaApUATIapyu MaKkaHaau. «bonanu €ujan, HUXOIHU OOIIIaH acpay, - AeraH Xajk
MaKoJIM E1IapUMU3 KaMoJoTira 6opub Takanaau. Euap nuxonra yxmaiigu nemuc MyTtaddakupu
['éte aiiTranmmex, «YMua OWIaH SKuIraH Taék 6up KyH Gepap MeBaio ANpoK» RImmapHUHT Yeumm
MEBATH JAapaxTAeK CEPXOCHI, IMMPHH EKM auyuuX JAHAKIM OYIIMIIM MyMKMH. Y30eKIapHHHT
aKCapusTH Y3UHHHT I[IaxXcUil (hapoOBOHIUTM TYFpHCHIA dMac, OAJKH OWJIACHHUHT, KapWHIOII-
ypyFIapu Ba SKUH OJAMJIAPUHMHI, KYIIHUJIAPUHUHI OMOH-DCOHJIUTH TYFPUCUAA FAMXYPIIUK
KWIMIIHA OWUpUHYM VpuHTa Kyanu. by aca, SHT onuil jgapaxkaja MabHaBUW KaJpHUSAT, WHCOH
KaJOWHUHI TaBXapuaup - Jeian Ba MycTakui Y30eK MaBlaTH-XaJIKUMU3HUHT TapUXUHA IOTYFU
9KaHWHU alTuO, 1y AaBnarja siaéTraH MHCOH, ouja OOLUIMKJIAPUHUHT OJAMAa TYpraH acocuit
Bazu(amapuHu aHUK Kypcartagu. “Xap Oup HMHCOHHMHTI, - aedau Mcimom Kapumos, -aiiHukca
SHAMTMHA Xa€Tra Kajam Kyilno kenaéTra €UTapHUHT OHTUra ITyHJal GUKPHU CUHTIUPULT KEPaKKH,
ynap yprara KyHuiraH makcaJyiapra SpuIIMIN Y3imapura OOFJIMK SKaHJIWTHHU, SbHU Oy Hapca
YIapHUHT  COOMTKaZaM  FalpaT-IIMKoaTura, TYIa-TYKuC  (uIoKopiaurura Ba  YEKCHU3
MEXHATCEBAPJIUTHUra OOFJIMK SKAHJIUTUHYU aHT1ab eTUIIUIapy Kepak. Xy//IM Iy Hapca JaBllaTUMH3 Ba
XaJIKUMU3 paBHAK TOMIIMHUHT aCOCUH MIapTUIUp” .

MawmsakaTHH MOJIepHU3aUsIIAII KapaéHuJa GapKaMoJl aBioj1 Tapouscu — KUCMOHUHN, aKJIuil,
MabHaBUI Kabu y4 acocHil kuxarra ypTHO0p Oepulll MyXuM Ba J10713ap0 mMacana 0Yauo, MKTUMOMM
Kapa€HIapHUHT (aos KeUUIIHIa MyXUM MyXUM axaMusT kacO 3Taau. 3epo, caioMaTiauru Oyamaran
KUK HaakaT KaMHUAT y4yH, OalKu Y3M ydyH XaMm Oupop-Oup (oimany MIIHM amalra OIupa
onMaiiau. COFJIoM aBJoJl, S’IbHU COFJIOM MIULJIAT COFJIOM KaMHST Kypa OJIay Ba OKUJIOHA TypMYII
Tap3ura SpUIIaIf, KOMWIIMKKA UHTHINO, MHCOH TapOWsACHAa WKTUMOMH MyXUTHHHI M)KOOUH Ba
cayiOuii TAbCUPUHU AHTIIA0 €Ta/IH.

ObTUPO(] STHII JO3UMKH, COFJIOM aBJIOJAHUHI CypbhaTh XaM, CHMpaTH XaMm ry3aia OYIMOFu
703uM. ABBajgamMOOp y TUPHK MaBXKyJIOTHHHT YJIYF BakWiIu cHU(aTHAa COF-caloMaT, TYPT MydailH
OyT, aKJI-3aKOBaTH TepaH, WIMY OMJIMM/IA 3yKKO, Xa€T Tap3u KypKam, axJoKui (asunatiapra 60#H,
SIHTY acp TajlabJlapiura Moc MHCOH - I1axc OYIMoru kepak. IHCOHHMHT M)XTUMOMMIIAIIYBU OUJIaaH
OOLITAHUIIMHKA XHcoOra oJcak, TapOusi, aBBalo, MHMKPOMYXHT Japaxacuaa OYyiaran ouia
MHCTUTYTHAA amalra omupuiaau. byHna macnaxat Oepuil, YpHak KypcaTuil, Yrutiap Oepwuii,
TYpJIM TY3aj] aHbaHa Ba MUJUIUHN yp(-0aTiIapuMU3 acocuaa TapOousiap ycyiiapu KyJUTaHUIaIH.

Vrmumpa owmnagaru TapOusga parGaTIaHTHPHIN, MAaKTOB, HAMYHA KYPCATHIN, TaKMKIAIL,
MaxOyp 3TUIl yCcyJulapuJaH xaMm (oiaanaHuirad. by ycynnapHu Kymnamina, axjiok Koujaanapura
CYSHraH XOJJa, KWJITraH MIIW, MEXHATH, XaTTH XAPaKaTUHUHI TYFpU €KUM HOTYFPWINTH XaKuja
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Oonaynapia WIIOHY XOCWJ KWIHINTA XapakaT KUJIWMHTaH, yIApHUHT axJIOKIHIUK Ba aXJIOKCHU3IUK
MabHOCUHU OwimO osmnuiapura 3>bTHOOpP Oepuiran. by Taptu® TtapOusiga acocuid Kowmja
XHUCOOJIaHTaH.

XaaKuMU3 MAJUTHA MaJaHusITHIA Y3UTa XOC XyCycHusTiapra, TYpMyIl Tap3ura sra OynraH,
MWUIMHA MagaHuil  QasuiariapHU-TaBO3€, CAIOKATIWIMK,  MapXaMaTIWIUK, MIaQKaTIUIUK,
Xa€IIIINK, MypyBBAaTIWINK, BaQOTOPINKHH, KYpKaM XYJIKJIMKHUA b303JIaraH, XUPC Ba OaXWUIUIUK,
Ta)KOBY3KOPJIMK, TakaOOypiuK, MyHO(DUKIMK, €BY3NMMK Kabu wuiatinapHu Kopanarad. Owia Ba
)KaMoaT ab3ojapH, OOJaIapHU SXIIH aXJIOK 0100JIM KUIMO eTKa3uira ypTuoop 0epud, yaapHu yi,
Jana, TIeXKOHYMIINK UIIapuia UIITHPOK STTUPHO, OMIaja, ’KaMoa a OCOMUIITATMKHY, aXUITUKHH,
OYCTAMKHU MyCTaxKamilamrad, OojiajapAa XalKMMM3Ta XOC MeEXHAaTCeBapiiuK  (a3uIaThuHU
MIAKJUTAHTUPUIIIHHI, YIApHU )KUCMOHAH COFJIOM KHJIMO €TUIITHPHILIHY Y3TapUHUHT aCOCHH Ba3udacH,
Oypwiapu xucoOaarasiap.

Owunana, oTa-oHa, aka-yKa, Ora-CHHI W1, KApUHJIOMI ypyFiap opacuaa 0oJia UK TacaBBYpJIapHU
oy Ba yHHM Yypad TypraH MHCOHJIap OWJIaH WXKTHUMOUK MyHocabatna Oymamu. Illymnmaii skaH,
TapOUSHUHT acocuil y3arura ounafa€k MoineBop Kyiwiagu Ba Oy TapOusi yHHUHT OyTyH yMpH
JaBoMua Oepuiran OOIIKa TabIMM-TapOusra ¥3 TabCUPHUHHU yTKazamw. «Jlemak, TapOusgan ram
OYMIIJAH WITAPU OWJIA BA YHAATH PYXUH MyXUT XaKU/a Tall IOPUTHIL JIO3UM OYIaam.

OunaHuHr PyXUil MyXUTHUHU YyHJa YHUHT ab3ojapu OVynraH: ota, ota, ¢ap3aHaJapHUHT
MHAMBUAYyal MUKPOMYXUTH Oenrmiaiam xamjaa O0eBocuTa Ba OMIBOCHTA OMJIa MYXUTHIa TabCHP
KypcaTuiii MyMKHH. [[laxCHUHT MUKpOMYXUTIa TabCUP Aapa’kacyl YHUHT MOKTUMOUM KyBBaTH - aKJI-
3aKOBaTH, HXTUPOCU Ba upojacu Ouian Oenrunananu. XKXymnaaan: Ounaga OojlaHu dpTak, Makodi,
KYIIUK, adcoHa, TOMHWIIMOK, JaTtudanap VyHKy OJJuJaH YIOUTHPWITaH Hacuxariap,
par0aTIaHTUPHIL, MAKTOB, HaMyHa KypcaTHUIN, TaKUKJIAll, MaxOyp OTHII yCyJUIapH OpKalu
TapOusIall yJIapHUHT XYJIK-aTBOpPH, XaTTHU-XapakaTH, WKOOUM Ba caJiOMil XycCycusATIapu XaKuaa
¢buKp OmIIMpUIIHN Tanad KWW Wynu Onnan Oonanapaa afonar, TYFPUINK, SXITWIAKHAHT TOUMO
€By3JIMK, HOMOKJIMK YCTHJAaH Fajaba KO30HUIIM XyCycHJa TYUIYHYaHHMHT MIAKJUTAHUIIUTA OJIUO
Kenamu, sxmu (asunar Ba €MOH XHUCIATIApHU OWIMO ONMIIagM, XypMaT Ba MypyBBarT, ajoJiar,
OYCTAMK KaOu TyUIyHYalap Xakujaa TacaBBypra osra Oymumanu. Hartmxana, OyTyH xaérnapu
naBomujia Oy YTUTIap yIapHUHT JOMMUN XaMpoXH, Xa€T Aapciaurd O0Yynub xu3MaT Kuiiaau Ba Oona
OMJIa MKTUMOUN MYyXUTHUHU COFJIOMJIAIITUPUILAA ¥3 XUCCACUHU KYIIaau. 3epo, bapkaMos HHCOHHU
TapOUsIIaIl Xam/la )KaMUsT TapakKuETH Oup-6upu Ominan y3Buil anokana. by xapa€unu ounui sca,
MHCOH Ta()aKKypUHUHT KaJUMIH JaBpiapuaaH Oonuiad, 60CKMUMa-00CKUY PUBOXKIIAHUIIN Ba LIy
OuiaH OMpra MHCOHHUHT XaM ToOOopa IIakJijaHa OOPraHIuTry XaKuaa Tyjia TacaBByp XOCHJI KHJINMIITa
UMKOH Oepaju.

Xyioca YpHUAA, XO3UPIH rI100aallyB IapoOUTH Ia XallKapo TEPPOPU3M, TUHUN IKCTPEMHU3M
Ba (yHIaMEHTaNIU3M, MUHTAKaBUil HHU307ap, TMEXBAHA MOJJanap Ba Kypoi-spoF OHWJIaH caBio
KWW, TPAaHCMWJUIMK YIOIITaH >KWHOSTYMIIMK, OJaM CaBJOCH Ba OOIIKa canduil xonatiap
MHCOHUATHUHI OapKapop TapakkuéTura xaB¢ conud TypraH OMp BakTAa XaMHUSATUMH3 OHIIa
MHCTUTYTUTA KYNPOK IbTUOOp KapaTa€TraHMHUHT acocuil cababmapuaan Oupu — madKypaBHid
Tascupiapra oepunmanaurad Guaon 6apKkaMos aBJIOJHU TapOUsIall COFIIOM MKTUMOUNA MYXUTHHU
ApaTHIl Xap Ka4dOHTMJaH MyXuM axamusarra osraavp. lllyHpait skaH owna MyXUTUHUHT
CaJIOMATIIMTUHY acpalll, YHTa BAICOJIOTHK EHIONTYBHU Tanal Kuinaau. byHaa sHT aBBajo, onnana ota
Ba OHAHUHT MacChbyJIMIATHHHU Oupjek Oenruinal, skoilnapaa ¥3-Y3uMHM OOMIKApUII TAIIKUIOTIApU —
Maxautanap, “Owuna” namuii-amanuil Mapkasy, “Kamonor” énutap mwxrtumonii xapakat, OMmaBui
ax0opoT BOCHTaNapUHUHT Enuiap OYauMMHU Ba OOIIKa HOJABIAT Ba HOTHXKOPAT TAIKHJIOTIAPHUHT
(baonuATHHY sIHAJla TAKOMUJUTAIITHPUII MaKcaara MyBoGUKIup. 3epo, UKTUAOPINU, MabIyMOTIIH,
TapOusnu, WHCO(IU, TYy3al XyJIKIW, FalpaTiu, TYFpu (QUKpIU, COF-calomar, ry3an Tabuariu
€lIap Xalpiy uiuiapra Jaékamim oynaaunap. ) .
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